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This	paper	analyses	Multiple	 Intelligences	Teaching	Approach	(MITA)	 in	English	 for	Specific	
Purposes	(ESP)	course	 in	higher	education.	This	holistic	teaching	method	creates	new	ways	
of	 engaging	 students	 to	 achieve	 maximum	 performance	 in	 class	 and	 to	 leverage	 their	
knowledge.	 Authors	 discuss	 how	 this	 approach	 helps	 teachers	 to	 understand	 students’	
intelligence	and	have	a	greater	appreciation	of	their	strengths,	how	it	helps	students	to	learn	
English	 for	 Specific	 Purposes	 in	 authentic	 learning	 situations	 and	 increase	 exam	
achievements.	Reflecting	on	the	five	stages	of	Multiple	Intelligences	Teaching	Approach,	the	
authors	 state	 that	 this	approach	provides	numerous	opportunities	 for	 students	 to	 increase	
their	motivation	and	optimal	brain	potential	 to	develop	the	eight	 intelligences	or	the	eight	
ways	to	learning	a	foreign	language,	in	this	case	English.	
	

�	
	
Η	εργασία	αυτή	αναλύει	 τη	διδακτική	προσέγγιση	με	βάση	 τις	πολλαπλές	νοημοσύνες	σε	
τάξεις,	 όπου	 διδάσκεται	 η	 Αγγλική	 για	 Ειδικούς	 Σκοπούς.	 Αυτή	 η	 ολιστική	 μέθοδος	
δημιουργεί	 νέους	 τρόπους	 εμπλοκής	 των	 μαθητών	 με	 στόχο	 την	 επίτευξη	 της	 μέγιστης	
απόδοσης	στην	 τάξη	 και	 την	αξιοποίηση	 των	 γνώσεών	 τους.	 Συζητάμε	 για	 το	πώς	αυτή	η	
προσέγγιση	βοηθά	τους	εκπαιδευτικούς	να	κατανοήσουν	τις	νοημοσύνες	των	μαθητών	και	
να	εκτιμήσουν	περισσότερο	τα	πλεονεκτήματά	τους,	καθώς	και	το	πώς	βοηθά	τους	μαθητές	
να	 μάθουν	 αγγλικά	 για	 ειδικούς	 σκοπούς	 σε	 αυθεντικό	 περιβάλλον,	 έτσι	 ώστε	 να	 έχουν	
καλύτερη	 επίδοση	 στις	 εξετάσεις.	 Εξετάζοντας	 κριτικά	 τα	 πέντε	 στάδια	 της	 διδακτικής	
προσέγγισης	 με	 βάση	 τις	 πολλαπλές	 νοημοσύνες,	 αναφέρουμε	 ότι	 η	 προσέγγιση	 αυτή	
παρέχει	 πολλές	 ευκαιρίες	 στους	 μαθητές	 να	 κινητροποιηθούν	 και	 να	 αξιοποιήσουν	 το	
δυναμικό	του	εγκεφάλου	τους	για	να	αναπτύξουν	τους	οκτώ	τύπους	ευφυΐας	ή	τους	οκτώ	
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τρόπους	για	την	εκμάθηση	μιας	ξένης	γλώσσας,	στην	προκειμένη	περίπτωση	της	η	αγγλικής	
γλώσσας.		
	
Key	 words:	Multiple	 intelligences,	 content-based	 approach,	 English	 for	 Specific	 Purposes,	
students.		
	
	
	
	
1.	Introduction	

	
Since	 the	 last	 decade	 of	 the	 20th	 century,	 the	 theory	 of	 multiple	 intelligences	 has	 been	
considered	 bedrock	 of	 educational	 innovation	 and	 language	 teaching.	 This	 theory	 of	
intelligence	 was	 originally	 designed	 to	 change	 the	 common	 learning	 environment	 by	
enhancing	different	learning	styles	and	to	promote	different	ways	in	which	students	can	be	
intelligent	 (not	 just	 by	 a	 single	 general	 ability).	 As	 a	 result,	 a	 relatively	 new	 teaching	
methodology	 has	 been	 developed	 -	 Multiple	 Intelligences	 Theory	 Approach	 (MITA)	 that	
depends	entirely	on	the	students’	learning	potential	and	performance.	The	authors	present	
this	 holistic	 approach	 as	 a	 unique	 teaching	method	 in	 ESP	 (English	 for	 Specific	 Purposes)	
course	 that	 reinforces	 and	 stimulates	 students’	 intelligences	 in	 authentic	 learning	
environment.	
	
2.	Tapping	into	Multiple	Intelligences	Theory	

	
Modern	cognitive	psychologists	have	put	forth	two	different	views	of	intelligence.	The	first	
view	is	a	developmental	view	of	intelligence	where	intelligence	is	used	to	refer	to	intelligent	
acts,	 such	as	writing	a	book	or	designing	a	new	computer	program.	This	means	 that	each	
intelligence	act	is	associated	with	a	unique	mental	process	(Piaget	in	Christinson,	2005).	The	
second	view	is	an	information	processing	view	of	intelligence	where	intelligence	is	used	to	
refer	to	a	mental	process	that	produces	 intelligent	acts	such	as	analyzing	and	synthesizing	
information.	This	refers	to	a	single	mental	ability	that	underlies	all	intelligent	achievements	
(Kail	&	Peregino,	1985	in	Christinson,	2005).	
	
In	the	20th	century,	however,	Dr.	Howard	Gardner	offered	a	new	view	of	human	intelligence.	
According	to	him,	intelligence	is	not	just	a	single	construct	applied	in	the	same	way	to	each	
task	or	problem	but	is,	rather,	made	up	of	component	pieces.	In	his	opinion,	there	are	many	
different	 and	 yet	 autonomous	 intelligence	 capacities	 that	 allow	 people	 to	 have	 many	
different	 ways	 of	 knowing,	 understanding	 and	 learning	 about	 the	 world.	 Dr.	 Gardner	
believes	 that	 each	 person	 has	 raw	 biological	 potential	 and	 differs	 in	 the	 particular	
intelligence	 profiles	 with	 which	 they	 are	 born	 and	 ways	 in	 which	 they	 develop	 them	
(Gardner,	1993:	19):	

	
“It	is	of	the	utmost	importance	that	we	recognize	and	nurture	all	of	the	varied	
human	intelligences,	and	all	of	the	combination	of	intelligence.	We	are	all	so	
different	largely	because	we	all	have	different	combinations	of	intelligences.	If	
we	 recognize	 this,	 I	 think	 we	 will	 have	 at	 least	 a	 better	 chance	 of	 dealing	
appropriately	with	the	many	problems	that	we	face	in	the	world.”		
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By	 singling	 out	 the	 eight	 intelligences,	 Gardner	 explained	 the	 criteria	 that	 defines	 each	
intelligence	(Gardner,	1999):	

• Verbal/Linguistic	 Intelligence	 involves	 sensitivity	 to	 spoken	 and	 written	
language,	the	ability	to	learn	languages,	and	the	capacity	to	use	language	
to	 accomplish	 certain	 goals.	 It	 includes	 the	 ability	 to	 effectively	 use	
language	 to	 express	 oneself	 rhetorically	 or	 poetically	 and	 as	 a	means	 to	
remember	 information.	Writers,	 poets,	 lawyers	 and	 speakers	 are	 among	
those	who	in	Gardner’s	opinion	have	high	linguistic	intelligence.	

• Logical/Mathematical	 Intelligence	 is	 the	 capacity	 to	 analyze	 problems	
logically,	 carry	 out	 mathematical	 operations,	 and	 investigate	 issues	
scientifically.	In	Gardner's	words,	it	enhances	the	ability	to	detect	patterns,	
reason	deductively	and	think	logically	and	it	is	most	often	associated	with	
scientific	and	mathematical	thinking.	

• Visual/Spatial	 Intelligence	involves	the	potential	to	recognize	and	use	the	
patterns	of	wide	space	and	more	confined	areas.	

• Bodily/Kinesthetic	 Intelligence	 entails	 the	 potential	 of	 using	 one's	 whole	
body	or	parts	of	the	body	to	solve	problems.	It	is	the	ability	to	use	mental	
abilities	to	coordinate	bodily	movements.	In	Gardner’s	opinion	mental	and	
physical	activity	is	interrelated.	

• Musical/Rhythmic	 Intelligence	 involves	 skill	 in	 the	 performance,	
composition,	 and	 appreciation	 of	musical	 patterns	 and	 encompasses	 the	
capacity	 to	 recognize	 and	 compose	musical	 pitches,	 tones,	 and	 rhythms.	
Gardner	 postulates	 that	musical	 intelligence	 runs	 in	 an	 almost	 structural	
parallel	to	linguistic	intelligence.	

• Interpersonal	 Intelligence	 is	 the	 capacity	 to	 understand	 the	 intentions,	
motivations	 and	 desires	 of	 other	 people	 and	 to	 work	 effectively	 with	
others.	 Educators,	 sales	 people,	 religious	 and	 political	 leaders	 and	
counselors	all	need	a	well-developed	interpersonal	intelligence.	

• Intrapersonal	 Intelligence	 entails	 the	 capacity	 to	 understand	 oneself,	 to	
appreciate	 one's	 feelings,	 fears	 and	 motivations.	 It	 involves	 having	 an	
effective	 working	 model	 of	 our	 selves,	 and	 our	 ability	 to	 use	 such	
information	to	regulate	our	lives.	

• Naturalist	 Intelligence	enables	human	beings	to	recognize,	categorize	and	
draw	upon	certain	features	of	the	environment.		

	
It	 is	 important	 to	 point	 out	 that	 with	 this	 theory	 Howard	 Gardner	 was	 not	 designing	 a	
curriculum	or	preparing	a	model	to	be	used	in	formal	education	(Hoerr,	2000	in	Christinson,	
2005).	Actually,	it	is	the	educators	who	have	taken	this	theory	as	a	framework	for	creativity	
in	 the	 classroom,	 put	 it	 together	 in	 different	 ways	 and	 applied	 it	 in	 their	 lessons	 and	
curriculum.	Armstrong,	for	example,	says	that	the	theory	of	multiple	intelligences	seems	to	
harbor	a	number	of	educational	implications	that	are	worthy	of	consideration	because	each	
person	possesses	all	eight	 intelligences	 that	 function	together	 in	unique	ways.	This	means	
that	 some	people	have	high	 levels	of	 functioning	 in	all	or	most	 intelligences.	Unlike	 some	
modern	 psychologists,	 who	 say	 that	 intelligence	 cannot	 change	 in	 time	 and	 with	 proper	
training,	 Armstrong	 believes	 that	 the	 intelligences	 can	 be	 developed.	 The	 multiple	
intelligences	 theory	 actually	 suggests	 that	 humans	 have	 the	 capacity	 to	 develop	 all	 eight	
intelligences	 to	 a	 reasonably	 high	 level	 with	 appropriate	 encouragements	 and	 training	
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because	these	intelligences	do	not	exist	alone	but	always	interact	with	each	other.	A	simple	
example	of	 this	 is	 that	 if	 you	want	 to	cook	a	meal,	 you	have	 to	 read	 the	 recipe	 (linguistic	
intelligence),	double	ingredients	(logical/mathematical	intelligence),	know	your	way	around	
the	kitchen	(spatial	intelligence)	(Armstrong	in	Christinson,	2005).	
	
Inasmuch	 as	 there	 is	 still	 no	 scientific	 consensus	 about	 tangibility	 of	 Gardner’s	 theory	 of	
multiple	 intelligences	 in	education,	 it	has	been	endorsed	by	some	educators	 (especially	 in	
the	United	States,	Canada	and	Australia)	and	has	found	audience	amongst	students	as	well.	
In	 the	 Introduction	 to	 the	 tenth	anniversary	edition	of	his	 classic	work	 “Frames	of	Mind”,	
Gardner	(1993:	35)	himself	posits:		

	
“In	 the	 heyday	 of	 the	 psychometric	 and	 behaviorist	 eras,	 it	 was	 generally	
believed	 that	 intelligence	 was	 a	 single	 entity	 that	 was	 inherited;	 and	 that	
human	 beings-initially	 a	 blank	 slate-could	 be	 trained	 to	 learn	 anything,	
provided	 that	 it	 was	 presented	 in	 an	 appropriate	 way.	 Nowadays	 an	
increasing	 number	 of	 researchers	 believe	 precisely	 the	 opposite;	 that	 there	
exists	a	multitude	of	intelligences,	quite	independent	of	each	other;	that	each	
intelligence	has	 its	own	strengths	and	constraints;	 that	 the	mind	 is	 far	 from	
unencumbered	 at	 birth;	 and	 that	 it	 is	 unexpectedly	 difficult	 to	 teach	 things	
that	 go	 against	 early	 ‘naïve’	 theories	 of	 that	 challenge	 the	 natural	 lines	 of	
force	within	an	intelligence	and	its	matching	domains.”		
	

In	 the	 same	 direction,	 Christinson	 (2005)	 postulates	 that	 MI	 theory	 helps	 educators	 to	
understand	intelligence	better	and	use	it	as	a	guide	for	developing	classroom	activities	that	
address	 multiple	 ways	 of	 learning	 and	 knowing.	 Furthermore,	 Kornhaber	 (2001)	 believes	
that	 teachers	 and	 policymakers	 in	 North	 America	 have	 responded	 positively	 to	 Howard	
Gardner’s	 theory	 of	 multiple	 intelligences	 because	 it	 also	 offers	 educators	 a	 conceptual	
framework	 for	 organizing	 and	 reflecting	 on	 curriculum	 assessment	 and	 pedagogical	
practices.	 In	 turn,	 this	 has	 led	many	 educators	 to	 develop	 new	 teaching	 approaches	 that	
might	better	meet	the	learners’	needs.	
	
In	 Weber’s	 (2000)	 opinion,	 MI	 theory	 also	 allows	 teachers	 to	 select	 and	 apply	 the	 best	
teaching	techniques	and	strategies	(e.g.	problem-solving	activities	that	draw	on	MI)	for	each	
student	because	 the	students	have	specific	 strengths,	unique	 learning	 styles	and	different	
learning	potentials.	On	their	part,	students	are	 likely	to	become	more	engaged	 in	 learning	
because	 they	 use	 learning	modules	 that	 match	 their	 intelligence	 strengths	 and	 initiate	 a	
powerful	 expectation-response	 cycle	 that	 can	 lead	 to	 greater	 achievement	
levels.	Additionally,	 students’	 regular	 reflection	on	 their	 learning	encourages	effective	and	
acceptable	learning	practices	(Weber,	2000,	in	Bakić-Mirić	&	Erkinovich	Gaipov,	2015).		

	
3.	Creating	an	Efficient	MITA	Lesson	Plan	
	
Creating	a	MITA	lesson	plan	is	not	easy.	The	reasons	for	this	are	two-fold.	Firstly,	a	teacher	
should	detail	the	specific	activities	and	content	that	corroborates	with	multiple	intelligences	
theory.	 Secondly,	 a	 lesson	 should	 include:	 objectives,	 methods	 of	 assessing	 students,	
student	groupings	(according	to	intelligences)	and	materials	needed	to	carry	out	the	lesson	
plan.	Following	are	the	stepping-stones	in	creating	an	effective	MITA	lesson	plan:		
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Ask	 a	 Question.	 An	 opening	 question	 describes	 the	 lesson	 topics	 and	 relates	 content	 to	
students’	 interests	 and	 abilities.	 There	 is	 no	magic	 formula	 to	 elicit	 good	 and	 interesting	
questions,	but	students’	attention	is	focused	on	interesting	professional	topics	to	encourage	
their	 motivation	 to	 solve	 problems.	 As	 Weber	 (2000)	 suggests	 consider	 any	 topic	 “as	 it	
relates	to:	musical	inquiry	-	a	musician	might	be	interested	in	questions	about	vocal	sound	
distinctions,	 lyrics,	 musical	 compositions,	 instrumental	 work,	 background	 music,	 cultural	
distinctives;	 bodily-kinesthetic	 inquiry	 -	 a	 gymnast,	 dancer,	 builder	 or	 actor	 might	 be	
interested	in	questions	about	movement,	dance,	role	plays,	constructed	mockups,	building	
projects,	games;	 interpersonal	 inquiry	 -	a	debater,	 teacher,	 salesperson	or	politician	might	
ask	questions	about	team	work,	 intercultural	projects,	group	problem-solving,	cooperative	
activities,	 pair-sharing;	 intrapersonal	 inquiry	 -	 a	 reflective	 or	 wise	 person	 might	 ask	
questions	a	about	crop-management,	dairy	farming,	animal,	tree	or	plant	population,	moral	
about	 journal	 entries,	 letters	 written,	 self-management,	 moral	 judgments;	 naturalistic	
inquiry	–	an	environmentalist	or	anthropologist,	or	 farmer	might	ask	questions	 judgments	
about	agricultural	and	animal	 interests;	 logical-mathematical	 inquiry	 -	a	mathematician	or	
scientist	 might	 ask	 questions	 about	 data,	 logical	 sequencing	 of	 events,	 problem	 solving	
stages;	linguistic	inquiry	-	a	poet,	speaker,	writer	or	lawyer	might	be	interested	in	questions	
about	 brainstorming	 activities,	 written	 words,	 debates,	 speeches,	 media	 reports;	 spatial	
inquiry	 -	 an	 artist,	 sculptor	 or	 navigator	 might	 ask	 about	 visual	 representations,	 graphs,	
geometric	designs,	diagrams,	artistic	displays,	maps,	or	sculpturing.	Diverse	questions	help	
students	to	break	complex	problems	into	manageable	pieces	that	awaken	their	proclivities	
to	 identify	 its	parts	without	going	wildly	astray”	 (Weber,	2000,	 in	Bakić-Mirić	&	Erkinovich	
Gaipov,	2015).	
	
Identify	 Objectives.	 MITA	 curriculum	 guides	 faculty	 to	 establish	 clear	 goals	 for	 student	
outcomes	 in	 each	 lesson	 and	 well-stated	 objectives	 to	 create	 active	 student-centered	
learning	 and	 deeper	 understanding	 of	 topics.	 Weber’s	 examples	 of	 the	 abovementioned	
objectives	include	the	following	(the	examples	have	been	modified	by	the	author	to	relate	
to	 the	 topic	 of	 intercultural	 communication	 (IC):	 1)	 list	 all	 crucial	 points	 in	 intercultural	
communication;	 2)	 write	 a	 500	 word	 essay	 describing	 IC;	 3)	 create	 a	 IC	 poster	 and	 its	
building	blocks;	4)	interview	an	expert	on	the	relevance	of	IC.	The	key	here	is	to	list	specific	
objectives	that	students	are	expected	to	meet.	These	objectives	over	time	will	extend	into	
learning	and	assessment	tasks	 for	students.	For	 instance,	 if	an	objective	states,	"create	an	
interactive	 written	 dialogue	 or	 journal	 with	 two	 other	 students,"	 a	 list	 of	 related	 topics	
might	be	generated	as	springboard	ideas	for	students'	journal	entries.	Requirements	might	
include:	a)	brainstorm	new	approaches	to	solving	a	problem	and	enlist	a	specialist's	help	for	
researching	some	aspect	of	the	problem;	c)	sequence	one	possible	response	to	an	identified	
problem;	 d)	 contrast	 pros	 and	 cons	 of	 a	 controversial	 issue	 related	 to	 IC;	 e)	 raise	 three	
probing	questions	about	a	discussion,	reading	or	project	proposal	on	IC;	f)	communicate	any	
confusion	about	some	aspect	of	the	material	being	studied;	g)	demonstrate	the	feasibility	of	
an	experiment	or	hypothesis;	generate	a	progression	of	critical	 thinking	exercises;	h)	draft	
an	outline	for	a	critical	essay	for	a	scientific	journal	on	IC;	i)	detailed	outline	helps	to	locate	
specific	resources	on	this	topic.	(Weber,	2000,	in	Bakić-Mirić	&	Erkinovich	Gaipov,	2015).	In	
Weber’s	 opinion	 (2000),	 this	 MITA	 phase	 allows	 students	 to	 activate	 their	 unique	
predispositions,	use	personal	abilities	and	interests	in	order	to	meet	real	world	challenges,	
which	they	perceive	as	meaningful.	
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Create	a	 rubric.	 Rubrics	 are	a	 specific	 and	effective	 tool	 for	evaluation	and	assessment	of	
students’	work	in	MITA.	This	requires	the	whole	class	to	create	a	rubric	which	shows	exactly	
how	assignments	will	be	graded.	As	students	get	more	involved	in	their	tasks,	activities	and	
projects	they	start	to	build	team	cooperation,	they	pay	more	attention	to	student	diversity,	
they	 draw	 on	 each	 other’s	 strengths	 and	 weaknesses	 and	 assist	 and	 help	 each	 other	
improve	in	in	weaker	areas.	To	avoid	confusion	and	chaos	a	teacher	can	create	one	common	
rubric	to	represent	general	criteria	expected	for	all	assignments.	In	turn,	this	will	depend	on	
the	nature	of	 assignments	 and	on	 specific	 criteria	 expected	 from	 the	outcome.	As	Weber	
states:	“Whether	students	create	rubrics	or	teachers	distribute	them,	rubrics	should	act	as	a	
signpost	 for	 excellence	 and	 help	 students	 to	 light	 clear	 pathways	 toward	 new	 learning	
heights”	(Weber,	2000,	in	Bakić-Mirić	&	Erkinovich	Gaipov,	2015).	
	
Assign	 an	 Assessment	 Task.	 Teachers	 should	 assign	 tasks	 that	 match	 related	 learning	
approaches	 (PBL,	 TPR,	 CBL),	 cover	 content,	 solve	 real	world	 problems,	 create	meaningful	
challenges,	 and	 increase	 students’	 motivation	 to	 explore	 related	 issues.	 Through	 diverse	
assessment	tasks	in	place	of	rigid	tests,	students	begin	to	broker	their	gifts	and	abilities	to	
explore	 lesson	 topics	 at	 deeper	 levels	 (Weber,	 2000,	 in	 Bakić-Mirić	&	 Erkinovich	 Gaipov,	
2015).	
	
Reflect	 to	Adjust.	 In	Weber’s	 opinion	 the	 success	 of	 student	 reflection	 is	 closely	 linked	 to	
successful	 student	 learning.	 In	 the	MITA	 approach,	 students	 are	 assessed	 in	 a	 variety	 of	
ways	 to	 accommodate	 their	 various	proclivities	 for	 knowing	 specific	 curricular	 content.	 In	
Weber’s	opinion:	“Reflection	is	a	regular	commitment	much	like	 inspecting	an	airplane	for	
each	 new	 flight.”	 Simply,	 after	 initial	 mistakes	 are	 corrected,	 subsequent	 performances	
usually	improve	(Weber,	2000,	in	Bakić-Mirić	&	Erkinovich	Gaipov,	2015).		
	
On	 the	 other	 hand,	 assessment	 tasks	 chosen	 by	 students	 to	 demonstrate	 their	
understanding	 might	 include	 a	 mix	 of	 multiple	 intelligence	 tasks.	 Weber	 proposes	 the	
following	tasks:	guided	student	discovery	through	hands-on	activities;	models	that	show	the	
process;	 interviews	 with	 scientists,	 other	 teachers	 and	 parents;	 advanced	 organizers	 to	
show	 an	 overview	 of	 new	 work;	 small	 group	 work,	 including	 shared	 inquiry	 and	 peer	
teaching;	 conferencing	 with	 members	 of	 the	 community;	 student	 presentations,	 teacher	
presentation,	 and	 mini-lectures;	 detailed	 visuals	 to	 describe	 each	 stages	 of	 becoming	 a	
succesful	 intercultural	 communicator;	 experience	 charts	 to	 show	 students'	 relationship	 to	
the	 topic;	 games	 and	 simulations	 created	 by	 students	 to	 teach;	 computer-assisted	
demonstrations;	 centers	 that	 students	 created	 for	 eight	 ways	 of	 expressing	 knowledge	
about	the	topic;	 investigation	results	and	records;	performances,	role-plays,	and	theatrical	
techniques;	practical	and	applicational	activities	that	use	multiple	intelligences	to	illustrate	
an	 assigned	 classroom	 topic;	 field	 trips	 and	 community	 involvement;	 creative	 problem	
solving;	 independent	 studies	 and	 research	 projects;	 semantic	 mapping	 and	 related	
discussions;	 student	 designed	 projects;	 portfolios	 that	 show	 one	 month's	 progression;	
learning	logs;	interest	and	ability	inventories	for	each	aspect	of	an	assigned	classroom	topic;	
building	 backgrounds	 for	 a	 story	 or	 narrating	 a	 play	 on	 the	 topic;	 exploratory	 talk	 and	
discussion;	 problem	 solving	 in	 groups	 and	 individually;	 transformation	 from	 one	 form	 to	
another;	 cooperative	 learning	 in	 groups	 of	 three;	 observation	 activities	 in	which	 students	
observe	and	report	back;	audiovisuals	to	report	learning;	dioramas	or	mockups	on	the	topic;	
manipulatives	 created	 to	 show	 resolutions,	 or;	 visualizations	 and	 imagery	 to	 reflect	 on	
information	(Weber,	2000,	in	Bakić-Mirić	&	Erkinovich	Gaipov,	2015).	
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3.1.	The	MITA	Lesson	Plan	
	

The	following	lesson	plan1	has	been	developed	based	on	the	eight	intelligences	discussed	in	
this	paper.	It	covers	the	topic	of	intercultural	communication.	
	

Time	Limitation:	3	consecutive	periods	
Student	Level:	First	year	students	
Class	Size:	80	students	
Teaching	Method(s):	Whole	language	learning	&	task-	based	learning	

	
First	period:	Classroom	Activities	Approximate	Time	Intelligence(s)		
	
1. Introduce	 the	 topic	 of	 intercultural	 communication	 by	 reading	 a	 quote	 by	 Martin	

Luther	King	Jr.:	“People	fail	to	get	along	because	they	fear	each	other;	they	fear	each	
other	because	they	don't	know	each	other;	they	don't	know	each	other	because	they	
have	 not	 communicated	 with	 each	 other.”	 (5	 minutes)	 Verbal/Linguistic	 (learning	
through	discussion)	

2. Brainstorming	 on	 prime	 questions,	 e.g.	 How	 does	 the	 quote	 coincide	 with	
intercultural	communication?	What	purpose	do	you	think	Martin	Luther	King	Jr.	had	
for	 saying	 this?	 And/or	 what	 does	 it	 imply	 to	 you?	 (10	minutes)	 Verbal/	 Linguistic	
(through	informal	speaking)	Intrapersonal,	and	Interpersonal	

3. Listening	to	a	narrative	lecture	to	grasp	the	main	ideas.	(5	minutes)	Verbal/Linguistic	
(through	listening)	

4. Oral	 reading	 for	 comprehension	 through	 the	 strategy	 of	 „topic	 sentence”	 detecting	
and	 commenting	 on	 statements	 about	 intercultural	 communication.	 (20	 minutes)	
Verbal/Linguistic	 (through	 seven	 reading	 strategies:	 previewing,	 contextualizing,	
questioning	 to	 understand	 and	 remember,	 reflecting	 on	 challenges	 to	 your	 beliefs	
and	 values,	 outlining	 and	 summarizing,	 valuating	 an	 argument,	 comparing	 and	
contrasting	related	readings.)	

5. Vocabulary	learning	through	the	strategy	of	guessing	meaning	from	context	or	form.	
(10	minutes)	Verbal/Linguistic	 (through	vocabulary	 learning	strategies:	 signal	words,	
new	words	of	the	day,	quadrant	charts,	multiple	contexts)	

	
Second	period:	Classroom	Activities	Approximate	Time	Intelligence(s)	Lecture	hall	activities:		
	
1. Group	 discussing	 intercultural	 communication	 (e.g.,	 by	 deductively	 expanding,	

inductively	 generalizing,	 etc.),	 reviewing	 and	 summarizing	 its	 main	 idea(s).	 (15	
minutes)	 Verbal/	 Linguistic,	 (through	 discussion)	 Interpersonal	 and	 Logical/	
Mathematical	

2. Doing	 exercises	 on	 dining	 etiquette	 either	 orally	 or	 in	 writing	 in	 groups	 (team-
building)	 and/or	 individually.	 (25	 minutes)	 Verbal/Linguistic	 (through	 speaking	 and	
writing)	and	Interpersonal.	

                                                
1	The	original	lesson	plan	can	be	found	at	www.52en.com/xl/lunwen/lw_3_0015.html	
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3. Commenting	 on	 the	 concepts/ideas	 one	 agrees	 or	 disagrees	 about	multiculturalism	
and	intercultural	communication,	and	stating	reasons	for	their	opinion.	(10	minutes)	
Verbal/Linguistic	(through	oral	presentation)	and	Intrapersonal.	

	
Third	period:	Classroom	Activities	Approximate	Time	Intelligence(s)		
	
With	the	reference	of	activities	listed	at	the	back	of	the	text,	there	are	five	different	tasks	to	
be	 completed	 (10	minutes	 for	 the	 performance/presentation	 of	 each	 task).	 Students	 can	
choose	which	task	to	work	on	either	by	joining	a	group	or	working	independently.	
	
Task	1	(team	building)	
	
Look	 at	 the	 two	 drawings,	 concerning	 the	 customs	 of	 hand-shaking	 and	 social	 distance	
(nonverbal	 communication:	 haptics	 and	 proxemics).	 Discuss	 in	 a	 group	 and	 report	 the	
similarities	and	differences	that	may	exist	between	the	East	and	the	West,	or	make	a	verbal	
debate	 against	 each	 other.	 (Visual/Spatial,	 Interpersonal,	 Logical,	 and	 Verbal/Linguistic	
Intelligences).	
	
Task	2	(team	building	or	individual	work)	
	
Find	a	song	that	deals	with	cultural	differences	or	a	folk	song	from	a	particular	culture	and	
enjoy	listening	and	singing	it	with	necessary	explanation	of	its	lyrics.	(Musical/Rhythmic	and	
Verbal/Linguistic	Intelligences).	
	
Task	3	(team	building)	
	
Write	 a	 sketch	 based	 on	 a	 culture	 shock	 anecdote	 and	 perform	 it.	 (Verbal/Linguistic,	
Bodily/Kinesthetic	and/or	Visual/spatial,	and/or	Musical/Rhythmic	Intelligences).	
	
Task	4	(team	building)	
	
Discuss,	 in	 a	 small	 group,	 a	 problem	or	 an	 embarrassing	 situation	 you	may	 confront	with	
due	 to	 cultural	 conflicts,	 and	 come	up	with	a	 solution	by	drawing	a	 flowchart	 to	 show	 its	
procedure.	(Logical/Mathematics	&	Visual/Spatial	Intelligences).	
	
Task	5	(team	building	or	individual	work)	
	
Search	for	some	unique	words,	or	body	language	developed	in	a	culture	due	to	its	particular	
natural	 environment,	 e.g.,	 geographic	 location,	 climate,	 etc.	 (Verbal/Linguistic	 and	
Naturalist	Intelligences).	
		
4.	Assessment	
	
Generally,	MITA	firmly	opposes	the	uniform	view	of	education	and	standardized	tests	and	
favors	multiple	modes	of	assessment	that	allow	students	to	show	their	agility	and	strength	
for	 optimal	 performance	 in	 particular.	 Table	 1	 shows	 some	hands-on	 assessment	 tasks	 to	
choose	from.	
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Intelligence	 Language	skills	
Verbal/	
Linguistic	
	

- Listening–listening	to	academic	lectures	
- Formal	 and	 informal	 speaking–making	 verbal	 presentations	 to	

others,	 making	 conversations,	 having	 discussions	 and	 debates,	
etc.	

- Humor	 or	 jokes–creating	 puns,	 limericks	 and	 telling	 jokes	 on	
topics	of	study	

- Reading–silent	 reading,	oral	 reading	and	group/chain	 reading	of	
excerpts	in	related	to	a	lesson	topic	

- Writing-doing	 written	 exercises	 (business	 letters/emails,	 short	
analytical	essays),	minutes,	summary/report	writing	

- Creative	 reading–reading	 original	 pieces	 (e.g.	 stories,	 poems,	
essays,	novels	etc.)	

Logical/	
Mathematical	

- Logical/Sequential	 Presentation–inventing	 point-by-point	 logical	
explanations	 for	 items	 or	 making	 a	 systematic	 presentation	 of	
subject	matter		

- Problem	 solving–listing	 appropriate	 procedures	 for	 problem	
solving	situations	

- Forming	relationships–creating	meaningful	connections	between	
ideas	

- Syllogisms–making	“if	…,	then	…”	logical	deductions	about	a	topic	
Visual/Spatial	 - Visual	 aids	 using/making–using	 pictures,	 paintings,	 charts,	

graphs,	 diagrams,	 flowcharts,	 slides	 to	 facilitate	 learning	 and	
encourage	students	to	make	the	visual	aids	by	themselves	

- Mind	 mapping–creating	 or	 arranging	 visual	 mapping	 activities	
(e.g.	word	maze,	visual	webs	of	written	information)	

Bodily/Kinesthetic	 - Physical	actions–arranging	TPR	(total	physical	response)	
- Body	 language–“embodying”	 meaning,	 interpretation	 or	

understanding	of	an	idea	in	physical	movement	
- Role	 playing/Mime–performing	 skits	 or	 characters	 to	 show	

understanding	of	topics	of	study	
- Dramatic	 enactment–creating	 a	 mini-drama	 that	 shows	 the	

dynamic	interplay	of	various	topics	of	study	
Musical/Rhythmic	 - Vocal	sounds/tones–producing	sounds	with	one’s	vocal	chords	to	

illustrate	the	meaning	of	a	word	or	a	concept		
- Jazz	chants/tones–producing	or	using	rhythmic	patterns,	such	as	

jazz	chants	or	raps	to	help	communicate	or	to	remember	certain	
words,	sentence	structures,	concepts,	ideas	or	processes	

- Singing/humming–creating	 songs	 for	 a	 class,	 a	 team,	 a	 topic	 of	
study	or	finding	existing	songs	that	complement	a	topic	

Interpersonal	 - Person	to	person	communication–focusing	on	how	teachers	and	
students	relate	to	each	other	and	how	to	improve	their	relating	

- Giving	 and	 receiving	 feedback–offering	 input	 on	 one’s	
performance	 or	 about	 one’s	 opinions;	 and	 accepting	 another’s	
input	or	reaction	to	one’s	performance/opinions	

- Pair	work	and	group	projects–investigating	and	discussing	a	topic	
problem	in	teams	

Intrapersonal	
	

- Independent	 studies/projects–encourage	 students	 to	 work	
independently	 for	 goal-setting,	 process-planning,	 self-assessing	
and	seminar	presentations	choosing	

- Focusing/concentration	 skills–learning	 the	 ability	 to	 focus	 on	 a	
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single	idea	or	task	
- Thinking	 strategies-learning	 what	 thinking	 patterns	 to	 use	 for	

what	task	
Naturalist	 - Elements	 classification–the	 elements	 in	 the	 periodical	 system	

and	their	counterparts	in	nature	
- Sensory	 stimulation	 exercises–exposing	 the	 senses	 to	 nature’s	

sounds,	smells,	tastes,	touches	and	sights.	
	

Table	1:	MITA	assessment	tasks	in	ESP	(Bakić-Mirić,	2009)	
	
	
In	 addition,	 Weber	 (2000)	 proposes	 the	 following	 guidelines	 for	 MITA	 assessment	 (the	
rubric	 has	 been	modified	 for	 the	 topic	 of	 intercultural	 communication)	 (Weber,	 2000,	 in	
Bakić-Mirić	&	Erkinovich	Gaipov,	2015):	 	
	
“A”	grades	on	this	assignment	would:		

• indicate	deep	thought	from	readings;	
• illustrate	practical	applications	of	ideas	learned;	
• result	in	enthusiastic	contributions	in	class,	based	on	questions	completed;	
• include	your	personal	ideas	and	insights	concerning	each	reading;	
• show	ideas	as	they	might	augment	environmental	stewardship;	
• illustrate	how	personal	inquiry	assisted	your	own	learning;	
• use	diverse	intelligences	to	problem	solve	in	original	ways;	

	
“B”	grades	on	this	assignment	would:	

• indicate	some	thought	from	readings;	
• illustrate	some	applications	of	ideas	learned;	
• result	in	participation	in	class,	based	on	questions	completed;	
• include	your	personal	ideas	concerning	ideas	read;	
• identify	ideas	as	they	might	augment	environmental	stewardship;	
• illustrate	how	research	ideas	assisted	your	own	learning;	
• use	several	intelligences	to	problem	solve	accurately;	

	
“C”	grades	on	this	assignment	would:	

• indicate	understanding	readings;	 	
• illustrate	some	connection	to	real	life	experiences;	
• result	in	class	participation;	
• include	your	personal	ideas	concerning	ideas	read;	
• identify	ideas	as	they	might	augment	environmental	stewardship;	
• illustrate	how	research	ideas	assisted	your	own	learning;	
• use	several	intelligences	to	problem	solve	accurately.	

	
The	authors	have	also	added	guidelines	for	“D”	grades:	

• indicate	slight	understanding	of	readings;	
• illustrate	slight	connection	to	real	life	experiences;	
• include	some	personal	ideas	concerning	ideas	read;	
• identify	some	ideas	as	they	might	augument	environmental	stewardship;	
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• slight	demonstration	how	research	ideas	assisted	your	own	learning;	
• use	few	intelligences	to	problem	solve	accurately.	

	
5.	Conclusions	

	
The	introduction	and	implementation	of	MITA	into	existing	higher	education	curricula	is	not	
easy	 and	 without	 difficulties,	 mostly	 because	 curriculum	 change	 is	 always	 difficult	 in	
institutions	of	higher	education.	Nevertheless,	it	has	still	found	its	place	in	higher	education	
despite	the	fact	 that	some	educators	understandably	oppose	this	new	method	of	 learning	
and	 teaching	 and	 rather	 adhere	 to	 the	 traditional	 and	 somewhat	 outdated	 teaching	
approaches.		
	
Nonetheless,	 the	 introduction	 of	 MITA	 in	 ESP	 can	 bring	 many	 positive	 changes	 in	 the	
classroom.	 For	 example,	 the	 teacher	 offers	 a	 choice	 of	 projects,	 such	 as	 narrative,	
persuasive	 or	 descriptive	 writing	 tasks,	 writing	 a	 resume	 and	 business	 letters/emails,	
preparing	seminar	presentations	etc.	The	students	are	then	assigned	to	complete	a	project,	
individually	 or	 in	 groups,	 and	 demonstrate	 their	 understanding.	 The	 objective	 is	 only	 to	
allow	 students	 to	 employ	 their	 preferred	 ways	 of	 processing	 and	 communicating	 new	
information,	which	helps	 them	 to	become	more	engaged	 in	discussing	 specific	 topics	 and	
gain	a	better	understanding	of	the	topics.	This	reinforces	their	thinking	strategies	and	logical	
skills.	With	this	kind	of	projects,	more	students	are	able	to	find	ways	to	participate	and	take	
advantage	 of	 new	 language	 acquisition	 opportunities.	 At	 the	 same	 time,	 team	 building	 is	
reinforced	and	students	begin	to	realize	that	everyone	has	different	strengths	and	that	each	
person	can	and	will	contribute	to	the	group.	For	example,	one	student	might	feel	confident	
about	 planning,	 another	 might	 prefer	 to	 do	 the	 writing,	 and	 a	 third	 might	 be	 better	 in	
presenting	 a	 project	 to	 the	 whole	 class	 (Bakić-Mirić,	 2009	 apud	 Bakić-Mirić	&	 Erkinovich	
Gaipov,	 2015).	 Thus,	 MITA	 teaching	 strategy	 transfers	 some	 control	 from	 teacher	 to	
students	by	 giving	 them	choices	on	how	 to	 guide	 their	 learning	process	 and	demonstrate	
their	 knowledge	 and	 performance.	 MITA	 strategies,	 undoubtedly,	 encourage	 students	 to	
build	on	existing	 strengths	and	knowledge	 to	 learn	new	content	and	skills	 in	an	authentic	
learning	 environment.	 Students	 likely	 become	 more	 engaged	 in	 learning	 as	 they	 use	
learning	modules	that	match	their	intelligence	strengths.		
	
In	 conclusion,	 introduction	 of	MITA	 in	 ESP	 offers	 numerous	 opportunities	 for	 students	 to	
develop	 and/or	 reinforce	 all	 eight	 intelligences	 not	 just	 the	 one(s)	 they	 have	 before	 they	
enroll	 a	 university.	 It	 is	 collaborative	 and	 hands-on	 teaching	 approach	 that	 encourages	
students	to	work	with	other	students	and	their	teacher	to	develop	deeper	knowledge	of	the	
subject,	accept	challenges	and	solve	problems,	talk	about	important	issues,	take	action	and	
share	their	experience	in	an	authentic	learning	environment.	Lastly,	rather	than	functioning	
as	 a	 prescribed	 teaching	 method,	 curriculum,	 or	 technique,	 MITA	 helps	 the	 teacher	 to	
understand	 and	 stimulate	 students’	 intelligences,	 address	 multiple	 ways	 of	 learning	 (by	
making	it	more	effective	for	individual	students)	and	help	students	use	their	full	intellectual	
and	learning	potential.		
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