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The	present	article	aims	at	describing	the	implementation	of	CLIL	method	in	the	setting	of	a	
Secondary	school	 in	Athens,	Greece.	The	theoretical	 framework	of	the	method	 itself	and	 its	
pedagogical	 background	 will	 be	 followed	 by	 a	 specific	 description	 of	 its	 application	 in	
practice,	in	a	variety	of	cognitive	fields.	We	will	present	a	provisional	informal	assessment	of	
the	 implementation	 of	 CLIL,	 in	 an	 attempt	 to	 evaluate	 the	 possible	 advantages	 and	
disadvantages	of	the	method,	both	in	terms	of	cognitive	as	well	as	linguistic	development,	as	
these	 have	 emerged	 from	 its	 practical	 application.	We	will	 highlight	 the	 requirements	 we	
consider	 necessary	 for	 a	 successful	 implementation	 of	 the	 method	 and	 refer	 to	 the	
constraints	 set	 by	 the	 existing	 educational	 setting.	 There	 will	 also	 be	 an	 attempt	 to	
contextualize	the	method	within	a	common	European	approach	to	teaching	which	focuses	on	
using	technology	and	innovative	practices	to	meet	cognitive	needs	and	requirements.	Finally,	
provisional	conclusions	will	be	drawn,	as	the	method	is	still	at	a	pilot	stage.	There	is	a	need	
for	 further	 studies	 (both	 quantitative	 and	 qualitative)	 in	 order	 to	 assess	 the	 opportunities	
presented	and	the	obstacles	anticipated	in	the	event	of	a	more	generalized	implementation	
of	the	method.		
	

�	
	
Στόχος	του	παρόντος	άρθρου	είναι	να	περιγράψει	την	εφαρμογή	της	μεθόδου	CLIL	(Content	
and	 Language	 Integrated	 Learning/Ολοκληρωμένη	 Εκμάθηση	 Περιεχομένου	 και	 Γλώσσας)	
σε	 ένα	 δημόσιο	Πειραματικό	 Γυμνάσιο	 της	 Αθήνας.	 Παρουσιάζεται	 το	 θεωρητικό	 πλαίσιο	
της	 μεθόδου	 καθώς	 και	 το	 παιδαγωγικό	 της	 υπόβαθρο	 και	 ακολουθεί	 η	 περιγραφή	 της	
πρακτικής	εφαρμογής	της	μεθόδου,	σε	ποικίλα	νοηματικά	διδακτικά	πεδία.	Στόχος	μας	είναι	
να	 παρουσιάσουμε	 μια	 αρχική	 εμπειρική	 και	 ποιοτική	 αποτίμηση	 της	 εφαρμογής	 της	
μεθόδου	 επιχειρώντας	 την	 αξιολόγηση	 τυχόν	 θετικών	 και	 αρνητικών	 στοιχείων	 της	 όσον	
αφορά	 στη	 νοητική	 αλλά	 και	 στη	 γλωσσική	 ανάπτυξη	 των	 μαθητών.	 Θα	 τονίσουμε	 τις	
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προϋποθέσεις	 που	 κρίνουμε	 απαραίτητες	 για	 την	 επιτυχή	 εφαρμογή	 της	 μεθόδου	 και	 θα	
αναφερθούμε	 στους	 περιορισμούς	 που	 θέτει	 το	 παρόν	 πλαίσιο	 εφαρμογής.	 Θα	
επιχειρήσουμε	 επίσης	 να	 συνδέσουμε	 την	 μέθοδο	 με	 την	 κοινές	 Ευρωπαϊκές	 διδακτικές	
πρακτικές	 που	 εστιάζουν	 στην	 χρήση	 της	 τεχνολογίας	 και	 της	 καινοτομίας	 για	 την	
εκπλήρωση	μαθησιακών	αναγκών.	 Τέλος,	 θα	παρουσιάσουμε	 κάποια	 συμπεράσματα	από	
ένα	 πρώτο,	 πιλοτικό	 στάδιο	 εφαρμογής	 επισημαίνοντας	 ότι	 χρειάζεται	 περαιτέρω	 έρευνα	
(ποιοτική	 και	 ποσοτική)	 για	 να	 αξιολογηθούν	 κατάλληλα	 οι	 ευκαιρίες	 που	 μπορεί	 να	
προσφέρει,	αλλά	και	τα	εμπόδια	που	μπορεί	να	συναντήσει	η	μέθοδος	CLIL	σε	περίπτωση	
ευρύτερης	εφαρμογής	της.		
	
Key	words:	CLIL,	history,	music,	literature,	biology,	FLT.	
	
	
	
1.	Introduction	
	
Traditionally	Foreign	Language	Teaching	 in	Greek	schools	has	been	based	on	course-books	
which,	at	best,	are	organized	around	mainstream	topics	presumed	to	be	of	interest	to	young	
children	 and	 teenagers,	 and	 which	 serve	 as	 the	 background	 to	 imparting	 metalinguistic	
knowledge	 of	 grammar	 rules	 and	 vocabulary.	 The	 latter	 is	 embedded	 in	 context,	 but	 as	 a	
rule	disconnected	from	any	cognitive	process.	The	topics	 included	have	to	be	of	very	wide	
appeal,	 making	 them	 predictable	 and	 uncontroversial,	 and	 therefore	 often	 mundane	 for	
students	 and	 teachers	 alike.	 The	 surge	 of	 interest	 in	 the	 ‘communicative	 approach’	 to	
language	 teaching,	 which	 started	 in	 Greece	 in	 the	 80s,	 was	 often	 followed	 by	 frustration	
when	 it	 came	 to	 classroom	 practice	 and	 occasionally	 led	 to	 a	 complete	 return	 to	 more	
traditional,	grammar	and	syntax	based	methods	of	teaching.	Language	Learning	Theory	and	
theories	 of	 cognitive	 development	 all	 placed	 a	 big	 value	 on	 student	motivation,	 authentic	
communication	and	 learner	autonomy,	and	yet	 (despite	on	 the	whole	dedicated	and	well-
meaning	 language	 teachers	 and	 teacher	 trainers),	 it	 seems	 the	 attraction	 of	 reverting	 to	
traditional	 grammar/syntax	 based	 methods,	 enriched	 with	 activities	 targeting	 the	
development	of	communicative	skills,	is	still	strong.	
	
In	 an	 attempt	 to	make	 foreign	 language	 instruction	more	 appealing	 and,	 therefore,	more	
efficient	 in	 terms	 of	 meeting	 instruction	 goals	 and	 Curriculum	 needs,	 the	 introduction	 of	
Content	 and	 Language	 Integrated	 Learning	 (CLIL)	 as	 a	 teaching	 methodology	 suggests	 a	
wholly	new	approach	to	 language	teaching,	which	seemingly	addresses	some	of	 the	 issues	
which	thwart	communication-based	language	teaching.		
	
2.	What	is	CLIL	
	
CLIL	 is	 a	method	which	entails	 teaching	one	of	 the	 ‘content’	 subjects	 in	 the	 target	 foreign	
language.	The	target	language	therefore	ceases	to	be	the	target	of	instruction	and	becomes	
instead	the	medium	through	which	the	content	is	conveyed.	To	be	more	specific,	CLIL	entails	
approaching	a	curriculum	subject	through	a	language	which	is	not	the	one	initially	intended	
to	be	used.	It	is	a	new	form	of	Content	Based	Instruction	(CBI)	-	a	lot	like	immersion	where	
you	 do	 not	 have	 an	 ‘English’	 class	 but	 learn	 English	 by	 studying	 another	 topic	 or	 subject.	
According	 to	 Genesee	 (2003),	 CLIL	 is	 a	 bilingual/immersion	 content-driven	 methodology	
where	mastery	 of	 academic	 objectives	 is	 considered	 as	 essential	 as	 the	 proficiency	 in	 the	
target	language.	Teachers	involved	in	CLIL	can	be	either	specialists	in	their	own	discipline	or	
language	teachers	working	together	with	cognitive	field	experts	to	design	courses	in	various	
subjects.		
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2.1	Why	use	CLIL	
	
On	 a	 practical	 level,	 course	 design	 reflects	 the	 4Cs	 of	 CLIL	 as	 suggested	 by	 Coyle	 (1999),	
namely:	 Content	 (lesson	 topic),	 Communication	 (Content	 required	 language	 and	 content	
compatible	 language),	 Cognition	 (HOTS:	 higher	order	 thinking	 skills	 and	 LOTS:	 lower	order	
thinking	 skills),	 Culture	 (community	 or	 citizenship	 lesson	 focus).	 Based	 on	 the	 European	
Commission,	 CLIL	 is	 considered	 to	 be	 highly	 effective	 in	 fostering	 intercultural	 awareness	
and	communication	as	well	as	developing	 linguistic	competence	and	pragmatic	 interaction	
skills.	 Its	 efficiency	 as	 a	methodology	 lies	 in	 its	 ability	 to	 foster	multilingual	 interests	 and	
attitudes	 offering	 alternative	means	 of	 curricular	 subject	 approach.	Moreover,	 it	 provides	
extensive	 practice	 in	 the	 target	 language	 within	 curricular	 restrains	 through	 a	 realistic	
context	for	target	language	use.	In	terms	of	curriculum	content,	CLIL	encourages	diversity	in	
teaching	 approach	 and	 syllabus	 design	 promoting	 cross-thematic	 unity	 and	 curriculum	
cohesion.	A	variety	of	realistic	tasks	based	on	authentic/semi-authentic	multimodal	stimulus	
encourage	student	participation	and	class	advancement	both	in	the	target	language	and	the	
subject	being	taught.	
	
To	 be	 more	 specific,	 students	 comprehend	 words,	 notions	 and	 functions	 related	 to	 the	
content	field	under	study	enriching	their	active	vocabulary	in	the	target	language.	They	are	
presented	with	basic	 terminology	ensuring	precise	and	 sufficient	mastering	of	 the	content	
language	 targeted	 for	 various	 cognitive	 fields	 in	 the	 curriculum.	They	 interact	 in	 authentic	
communication	 environments-in	 a	 task-based	 framework-developing	 accuracy	 and	 fluency	
in	the	foreign	language	(see	Ellis,	2003;	Littlewood,	2004;	Willis,	1996).	They	are	trained	to	
apply	 occasional	 code	 switch	 resorting	 to	 their	mother	 tongue	when	 content	 clarification	
needs	arise.		
	
	
2.2	CLIL	in	Europe	
	
Historically	speaking,	CLIL	has	existed	in	Europe	since	1994	when	a	group	of	researchers	 in	
educational	programmes	 funded	by	 the	European	Union	 initially	 introduced	 the	 term	 (see	
Marsh,	2002).	According	to	Marsh	(2009),	CLIL	was	defined	as	an	educational	approach	with	
a	dual	focus	aim	during	which	one	additional	language,	other	than	the	one	initially	intended,	
is	 used	 for	 learning	both	 the	 content	 and	 the	 language	per	 se.	Additionally,	Meyer	 (2010)	
seems	 to	 believe	 that	 CLIL	 is	 efficient	 for	 mastering	 various	 cognitive	 fields	 as	 well	 as	
linguistic	 competency	 within	 the	 curriculum	 teaching	 constraints.	 Nevertheless,	 the	 term	
CLIL	 is	 frequently	used	to	refer	to	a	number	of	teaching	practices	which	all	apply	 language	
use	 in	 the	 framework	of	cross-thematic	 instruction,	suggesting	 the	clear	European	support	
for	the	methodology	as	a	way	leading	towards	multilingualism.		
	
CLIL	 has	 already	 been	 applied	 in	many	 European	 schools	 as	 it	 is	widely	 regarded	 a	 highly	
efficient	methodology	for	all	educational	levels.	In	the	last	ten	years,	it	has	met	considerable	
recognition	 followed	 by	 rapid	 expansion	 in	 various	 teaching	 environments.	 CLIL	 is	 widely	
accepted	 in	 most	 European	 teaching	 settings	 as	 a	 highly	 effective	 method	 of	 language	
learning	 for	 learners	 and	 a	 means	 for	 professional	 development	 for	 teachers	 (Ioannou-
Georgiou,	2012).	Based	on	the	European	Union	(2012),	all	European	countries	appear	to	be	
applying	CLIL	with	the	exception	of	Greece,	Ireland,	Denmark	and	Turkey.	Thus,	nonlinguistic	
subjects	 are	 taught	 either	 in	 the	 official	 language	 of	 a	 country	 making	 use	 of	 a	 foreign	
language	or,	classes	are	given	in	the	official	 language	making	use	of	another	minority/local	
language.		
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2.3.	CLIL	in	Greece	
	
As	mentioned	 above,	 CLIL	 has	 not	 yet	 been	widely	 implemented	 as	 an	 effective	 teaching	
practice	 in	 mainstream	 state	 educational	 contexts.	 There	 are	 however	 emerging	 method	
implementations	 in	 private	 as	well	 as	 in	 international	 and/or	 experimental	 schools,	which	
indicate	a	growing	interest	for	CLIL	in	various	educational	settings.	
	
However,	 based	on	 the	National	Curriculum	 (ΔΕΠΠΣ/ΑΠΣ),	 CLIL	 complies	with	 the	need	 to	
provide	 educational	 settings	 promoting	 literacy,	 multilingualism	 and	 multiculturalism.	
Lessons	 allow	 students	 to	 develop	 skills	 that	 facilitate	 real	 life	 communication	 needs	
applying	lingual,	paralingual	or/and	extra-lingual	options.	More	specifically,	learners	develop	
oral	 and	 written	 speech	 making	 use	 of	 every	 available	 stimulus.	 They	 express	 opinion	
reflecting	communication	strategies	required	to	meet	various	discourse	needs.	They	process	
texts	as	well	as	multitexts	studying	both	the	structural	and	the	aesthetic	aspect	of	the	target	
foreign	language.	Finally,	they	develop	cognitive	and	social	skills	while	advancing	individual	
metacognitive	ability	and	collaborative	learning	practices.		
	
Based	 on	 the	 more	 specified	 National	 Syllabus	 for	 Foreign	 Languages	 (ΕΠΣ-ΞΓ),	 CLIL	
encourages	 learners	 to	 act	 as	 intercultural	 and	 interlingual	 mediators	 of	 knowledge	
facilitating	 communication	 among	 people	 of	 various	 cognitive,	 social	 and	 cultural	
environments.	Student	autonomy	 is	promoted	allowing	 individuals	 to	approach	knowledge	
in	groups	addressing	diversity	and	individual	learning	profiles.	Decision	making	and	problem	
solving	 are	 enhanced	 allowing	 for	 flexibility	 in	 linguistic	 resources	 when	 considering	
cognitive	 load	 required	 for	 effective	 communication	 needs.	 New	 technologies	 are	 fully	
incorporated	in	course	design	establishing	variety	in	visual	and	auditory	educational	stimuli	
while	 promoting	 differentiated	 learning	 in	 a	 multimodal/	 multisensory	 teaching	
environment.	Thus,	CLIL	implementation	fully	complies	with	National	Curriculum	guidelines	
through	 the	 enhancement	 of	 holistic	 learning,	 cognitive	 and	 linguistic	 skills	 development,	
learner	 involvement	 and	 active	 collaboration	 as	 well	 as	 confidence	 in	 language	 use	
(Brewster,	1999;	Littlewood,	2003).		
	
3.	CLIL	in	the	2nd	Experimental	Gymnasium	of	Athens		
	
In	the	2nd	Experimental	Gymnasium	of	Athens,	CLIL	has	been	implemented	in	the	subjects	of	
History,	 Science,	Music,	 and	 Literature.	 Implementation	 has	 been	 and	 still	 is	 at	 a	 piloting	
stage	 involving	 different	 ways	 of	 method	 application,	 various	 modes	 of	 teacher	
collaboration,	several	approaches	to	material	presentation/	assessment	and	diverse	hours	of	
method	 realization.	 The	method	 of	 implementation	 in	 the	 various	 cognitive	 fields	 will	 be	
discussed	in	an	effort	to	provide	insight	into	different	contexts	where	it	has	been	applied.	
	
4.	Teaching	History	Using	CLIL	
	
The	subjects	of	History	and	English	have	been	approached	through	CLIL	for	five	years	in	the	
aforementioned	school	unit.	To	be	more	specific,	as	 the	method	 is	 still	 at	a	piloting	stage,	
CLIL	 has	 been	 applied	 in	 the	 History	 subject	 of	 the	 3rd	 class	 of	 Gymnasium	 allowing	 for	
different	 levels	 of	 cooperation	 between	 the	 teachers	 of	 History	 and	 English.	 Variations	 in	
levels	 of	 cooperation	 and	 intensity	 of	 method	 application	 derive	 from	 both	 managerial	
restrictions	 in	 Curriculum	 implementation,	 unrelated	 to	 teacher	 intent	 and	 professional	
commitment,	and	method	familiarization	and	development	decisions.	
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To	be	more	specific,	CLIL	was	originally	introduced	in	the	school	unit	by	the	teachers,	Maria	
Chionis	(English)	and	Yannis	Antoniou	(History),	in	2009	as	an	alternative	way	of	presenting	
subjects	 using	 an	 innovative	 approach.	 CLIL	 was	 met	 with	 enthusiasm	 by	 the	 students	
allowing	 for	method	expansion	 in	 the	 years	 to	 come.	 The	 venture	was	undertaken	by	 the	
teachers,	 Eleni	 Xanthakou	 (English)	 and	 Yannis	 Antoniou	 (History),	 in	 the	 following	 years	
giving	 the	 opportunity	 to	 shift	 method	 application	 from	 “soft”	 CLIL	 to”	 hard”	 CLIL	 (i.e.	
moderate	 or	 intense	 CLIL	 application)	 meeting	 all	 aspects	 of	 syllabus	 design,	 i.e.	 class	
research,	 material	 design,	 presentation	 approach,	 testing	 techniques	 and	 method	
assessment.	
	
To	be	more	 specific,	 introductory	questionnaires	were	given	out	 to	highlight	expectations,	
needs	and	limitations	to	be	considered	when	designing	the	course.	Closed	–type	and	open-
ended	 questions	 were	 distributed	 to	 the	 students	 examining	 learner	 viewpoints	 on	
individual	 performance	 and	 potential	 familiarization	with	 the	 CLIL	method.	 Students	were	
asked	 to	 evaluate	 their	 language	 ability	 and	 their	 efficiency	 in	 using	 both	 receptive	 and	
productive	 skills	 in	 the	 foreign	 language.	Moreover,	 they	were	 asked	 to	 identify	 potential	
problematic	 areas	 in	 language	use	and	 suggest	 aspects	 that	 they	would	 like	 to	 improve	 in	
their	foreign	language	classroom	setting.	The	purpose	was	to	investigate	demographic	data,	
language	 skills	 and	 strategies,	 preferable	 teaching	 and	 learning	 styles	 and	 individual	
involvement	and	achievement	in	the	fields	of	English	as	a	foreign	language	and	History	as	a	
Curriculum	subject.		
	
From	 the	 very	 beginning	 of	 the	 implementation	 of	 CLIL,	 lessons	were	 designed	 aiming	 to	
activate	learners’	content	schemata.	Teachers	focused	on	what	the	students	already	knew	in	
order	to	engage	them	in	more	demanding	tasks	and	concepts.	Information	was	presented	in	
a	 multisensory	 way	 in	 a	 multimodal	 classroom	 environment	 providing	 learners	 with	
sufficient	 stimulating	 input.	 Authentic	 material	 was	 introduced	 to	 be	 processed	 through	
tasks	allowing	for	meaningful,	 interactive	and	creative	learning.	Multimodal	material	found	
in	 websites	 facilitated	 independent	 and	 differentiated	 learning	 allowing	 learners	 to	
comprehend	both	content	and	language.	Tasks	were	organized	in	the	form	of	inquiry	based	
learning	activities	developing	high	order	thinking	skills	in	a	curricular	context.		
	
To	be	more	 specific,	 a	CLIL	multidimensional	mini	 syllabus	was	designed	providing	 four	 to	
five	 CLIL	 sessions	 for	 each	 Chapter	 in	 the	 3rd	 class	 Gymnasium	 History	 Book.	 The	 lessons	
were	 organized	 in	 the	 following	 thematic	 units:	 The	 Enlightenment,	 The	 American	
Revolution,	 The	 French	 Revolution,	 The	 Greek	 Revolution,	 Inventions/The	 Industrial	
Revolution,	Human	Rights	and	 Immigration,	The	Theory	of	Evolution,	The	First	World	War,	
The	Second	World	War,	etc.	Depending	on	the	year	of	method	implementation	and	the	class	
profile,	 sessions	were	designed	 to	 include	more	or	 less	 input	 catering	 for	 individual	ability	
and	 interest	 levels.	 Thus,	 lessons	 could	 be	 considered	 ‘tailor	 made’	 as	 they	 were	
supplemented	 or	 completely	 altered	 to	 suit	 particular	 interests,	 linguistic	 and	 cognitive	
needs.	Games	were	also	designed	as	a	means	of	content	presentation	or	subject	assimilation	
enhancing	 interaction	 (Swain,	 1993)	 while	 providing	 opportunities	 for	 social	 skills	
development	(Orlick,	2006).	Learning	outcomes	involved	the	development	in:	
	

• cognitive	skills,	through	inquiry	based	activities	activating	multiple	intelligences,	
problem	solving	and	decision	making;		

• communication	 skills,	 through	 various	 tasks	 requiring	 collaboration	 and	
meaning	negotiation;	

• cultural	 sensitivity	and	awareness,	 through	content	based	activities	promoting	
cultural	and	historical	identity	(for	language	and	culture	see	Kramsch,	1993).	
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The	 English	 language	 teacher	 collaborated	 closely	 with	 the	 teacher	 of	 the	 history	 subject	
creating	innovatory	and	appropriate	interdisciplinary	ways	in	relation	to	content	and	specific	
language	 teaching.	As	 the	 years	 passed,	 close	 cooperation	 gave	way	 to	meaningful,	 cross-
thematic	 collaboration	 where	 both	 experts	 felt	 safe	 to	 suggest,	 explore	 and	 evaluate	
innovative	 approaches	 to	 presenting	 cognitive	 load	 in	 the	 safety	 of	 expertise	 guidance	
offered	by	both	participant	specialists.		
	
Teaching	sessions	were	organized	in	three	stages,	namely:	the	pre,	while	and	post	stage.	In	
the	 pre	 stage,	 learners	 were	 meant	 to	 familiarize	 themselves	 with	 the	 topic,	 draw	
knowledge	 from	 content	 schemata	 already	 acquired	 in	 previous	 sessions	 and	 organize	
themselves	in	groups	in	order	to	approach	learning	in	a	multi-sensory	learning	environment.	
In	the	while	stage,	learners	were	asked	to	interact	in	order	to	process	multimodal	material.	
Task	completion	required	meaningful	 interaction	and	collaborative	problem	solving	as	well	
as	meaning	negotiation.	In	the	post	stage,	feedback	was	given	and	content	was	assimilated	
through	 tasks	 that	 encouraged	 further	 work	 and	 follow	 up	 research.	 Creativity	 was	
promoted	through	allowing	students	to	select	among	a	variety	of	tasks	based	on	individual	
preferences	 and	 level	 of	 performance.	 The	 teachers’	 role	 was	 reduced	 to	 that	 of	 a	
facilitators	 and	 coordinators	 catering	 for	 learner	 autonomy	 and	 group	 participation.	
Teachers	 served	 as	 models	 of	 the	 target	 language	 resorting	 to	 L1	 when	 circumstances	
required	 it.	 They	 mainly	 employed	 scaffolding	 by	 exemplifying,	 paraphrasing,	 asking	
questions	and	providing	visual/audio	aids	as	a	means	of	linguistic	development	and	cognitive	
expansion.	
		
Learner	 performance	 was	monitored	 through	 testing	 after	 each	 unit.	 Initially,	 there	 were	
closed-type	questions	in	the	L1	checking	content	presented	through	CLIL.	Gradually,	as	both	
teachers	and	students	became	more	familiar	with	the	method,	there	were	both	closed-type	
and	open-ended	questions	dealing	with	the	CLIL	sessions	to	be	answered	in	English.	Content	
was	put	before	language	in	the	correction	stage	focusing	on	the	cognitive	load	that	learners	
had	mastered	rather	 than	the	 linguistic	competency	 that	 they	had	acquired.	The	 later	was	
assessed	in	separate	tests	designed	for	the	English	class	per	se	following	the	typical	National	
Syllabus	restrictions.	
	
Finally,	 method	 feasibility	 was	 monitored	 through	 formative	 and	 summative	 assessment.	
Learners	were	 given	 questionnaires	 after	 each	 Chapter	 sessions	 evaluating	material	 while	
making	 suggestions.	 At	 the	 end	 of	 the	 year,	 students	 were	 asked	 to	 assess	 the	 whole	
method	implementation	practices	making	comments	as	well	as	proposals.	
	
4.1.	Implementation	difficulties	
	
Although	CLIL	appears	to	be	an	effective	 innovative	practice	 in	mainstream	education,	any	
potential	 method	 implementation	 does	 not	 necessarily	 lead	 to	 successful	 teaching	 and	
learning.	 Ineffective	CLIL	 implementation	may	result	 from	inappropriate	teacher	training	 in	
using	 a	 foreign	 language	 as	 a	 vehicle	 for	 teaching	 content	 in	 another	 cognitive	 field,	
restricted	 methodological	 resources,	 limited	 guidance	 in	 material	 development	 and	
insufficient	provision	of	a	clear	framework	and	readily	available	teaching	material	(Richards	
&	Rogers,	2002)	.	Moreover,	managerial	restrictions	pertaining	to	the	availability	of	teachers	
when	necessary	 in	order	 to	co-design	and	co-present	cross-thematic	sessions	of	work	may	
lead	 to	 frustration	 and	 implementation	 problems.	 Conservative	 teaching	 environments	
which	do	not	encourage	strong	collaboration	among	disciplines	may	result	in	reservations	in	
applying	 the	 method	 and	 hostility	 towards	 CLIL	 realization.	 Traditional	 teaching	 practices	
which	enhance	the	teacher	centered	model	of	instruction	may	undermine	CLIL	innovational	
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aspects	in	terms	of	material	organization,	content	presentation	and	classroom	management.	
Finally,	 restrictions	 in	 formative	 and	 summative	 assessment	 may	 result	 in	 discrepancy	
between	what	 is	 taught	 and	what	 is	 examined	 causing	 the	method	 to	 lose	 credibility	 and	
feasibility	impetus.	
	
5.	Teaching	Music	Using	CLIL	
	
The	idea	of	using	CLIL	methodology	in	order	to	teach	a	subject	which	clearly	belongs	to	the	
arts	was	 intriguing.	The	programme	is	currently	 in	 its	 third	year	of	 implementation,	having	
started	in	the	school	year	2013-14	through	the	collaboration	of	Vassilis	Mitropoulos	(Music	
teacher)	 and	 Ioanna	 Kynigou	 (English	 teacher).	 The	 lesson	 takes	 place	 during	 one	 of	 the	
three	teaching	hours	that	we	have	per	week	for	English	in	our	school.	The	target	group	is	a	
third	year	class	(14	year-olds),	the	curriculum	taught	is	consistent	with	the	guidelines	of	the	
National	Curriculum	for	Music	in	the	3rd	grade	and	the	Music	teacher	is	an	active	participant	
in	class	and	co-designer	of	the	curriculum	and	teaching	materials.		
	
For	 reasons	 of	 comparability	 and	 continuity	 the	 students	 are	 given	 an	 investigative	
questionnaire	at	the	beginning	of	the	school	year	and	a	method	assessment	questionnaire	at	
the	 end.	 Due	 to	 the	 pilot	 nature	 of	 the	 programme,	 each	 year	 of	 its	 implementation	 has	
differed	in	terms	of	teaching	focus	and	the	content	and	length	of	the	units	designed.	During	
the	first	year	the	material	was	organized	 in	four	units:	symphonic	orchestra,	rock,	 jazz	and	
world	music.	However,	although	in	theory	we	planned	to	spend	roughly	similar	amounts	of	
time	on	each	unit,	we	ended	up	 spending	much	 longer	 than	expected	on	 the	 second	unit	
(rock	music)	and	as	a	result	had	no	time	left	for	the	last	unit	(world	music).	The	second	year	
started	 with	 an	 altogether	 new	 unit	 which	 looked	 at	 the	 human	 voice	 box	 as	 a	 musical	
instrument.	This	was	followed	by	the	units	as	they	had	been	designed	in	the	previous	year.	
This	time	the	unit	on	jazz	was	covered	in	greater	detail	and	assigned	more	teaching	hours,	
but	the	last	unit	on	world	music	suffered	again	as	a	result.		
	
The	 lessons	 consist	 of	 oral,	musical	 and	 video	 presentations	 followed	 by	worksheets	with	
activities	which	aim	at	providing	practice	of	the	students’	skills	and	knowledge	in	both	music	
and	 English.	 The	 activities	were	mostly	 group	work	 and	 a	 special	 effort	was	made	 for	 the	
students	to	engage	in	genuine	interaction	within	the	groups,	rather	than	to	conduct	parallel	
monologues.	As	an	example	of	one	type	of	activity,	the	students	were	shown	a	video	on	the	
history	 of	 jazz	 (which	 was	 tailor	 made	 by	 the	 Music	 teacher)	 and	 asked	 to	 complete	 a	
multiple	choice	questionnaire.	Each	group	member	was	given	a	different	questionnaire	and	
students	 were	 required	 to	 combine	 information	 in	 order	 to	 recreate	 a	 complete	
presentation	of	the	information	included	in	the	video.	For	each	activity	teaching	goals	were	
clearly	 set	 out,	 separately	 for	 the	 content	 subject	 and	 for	 the	 language	 subject.	 Student	
initiative	 and	 active	 participation	 were	 key	 elements	 in	 the	 design	 of	 lesson	 plans	 and	
worksheets	 alike.	 The	 language	 of	 instruction	 was	 English	 and	 the	 teaching	 method	
communicative.	Due	to	the	nature	of	the	content	subject,	formal	assessment	specific	to	the	
CLIL	classes	was	not	really	applicable,	but	as	Music	is	not	a	subject	which	is	included	in	the	
students’	 final	 exams,	 this	 did	 not	 present	 a	 difficulty	 at	 this	 stage	 of	 method	
implementation.		
	
One	of	the	most	 important	elements	of	our	teaching	methodology	was	for	the	teachers	to	
act	as	role	models	for	life-long	learning	and	good	learning	practices.	Thus,	the	music	teacher	
communicated	 in	 English	 (which,	 as	mentioned	was	 the	 language	 used	 in	 the	 classroom),	
and	the	English	teacher	participated	as	an	active	learner	of	music	during	the	lesson.	We	also	
hopefully	 provided	 a	much	needed	 role	model	 for	 cooperative	 teaching	 and	 learning.	 The	
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framework	of	a	teaching	methodology	such	as	CLIL	is	ideal	for	providing	the	students	with	a	
genuine	 long-term	experience	of	 the	benefits	and	 the	challenges	of	close	collaboration,	as	
well	as	a	model	of	the	teacher	who	is	no	longer	omniscient,	instead	who	is	willing	to	be	an	
active	learner	him/herself.		
	
One	of	 the	advantages	of	using	 the	subject	of	Music	as	 the	content	subject	 for	CLIL	as	we	
discovered,	 was	 the	 fact	 that	 the	 practical	 difficulties	 concerning	 teaching	 groups,	
curriculum	 and	 (as	mentioned	 before)	 assessment	 were	minimized,	 as	 the	Music	 teacher	
involved	 taught	 the	whole	of	 the	3rd	 grade	and	 therefore	differences	 in	 group	consistency	
due	 to	 streaming	 in	 English	 did	 not	 create	 many	 problems.	 Also,	 unlike	 subjects	 such	 as	
History	or	Literature,	there	has	been	continuity	of	teachers	involved	during	the	three	years,	
which	obviously	results	in	more	efficient	collaboration	and	long-term	planning.		
	
5.1.	Implementation	difficulties	
	
The	 main	 difficulties	 encountered	 were	 the	 lack	 of	 any	 timetable	 concessions	 for	
preparation	and	joint	teaching	time.	In	each	classroom	teaching	hour	of	CLIL	both	the	Music	
teacher	 and	 the	 English	 teacher	were	 present,	 however	 the	 lessons	 took	 place	 during	 an	
hour	which	is	officially	assigned	to	English.	As	a	result,	the	Music	teacher	had	to	add	an	extra	
hour	per	week	onto	an	already	heavy	schedule.	 In	addition,	the	pilot	nature	of	the	project	
and	 the	amount	of	 lesson	planning	and	materials	design	 involved,	 required	many	hours	of	
extracurricular	planning.		
	
6.	Teaching	Literature/Ancient	Greek	Drama	Using	CLIL	
	
For	 the	past	 years	 CLIL	 has	 been	 implemented	 as	 a	 dual	 focused	educational	 approach	 to	
learning	EFL	mainly	in	the	third	year	of	the	2nd	Experimental	Junior	High	School	of	Athens.	
The	 Idea	 behind	 CLIL	 is	 to	 promote	 plurilingual	 competency	 within	 the	 European	 Union.	
Therefore,	 it	 was	 decided	 to	 see	 how	 this	 would	 work	 along	 the	 lines	 of	 diverse	 school	
subjects,	 such	as	music,	history,	biology	and	 Literature/Ancient	Greek	Drama.	Accordingly,	
since	 CLIL	 has	 been	 adapted	 to	 a	 range	 of	 subjects,	 teachers	 are	 flexible	 considering	 the	
various	complexities	of	this	particular	venture.		
	
In	 the	case	of	Literature/Ancient	Greek	Drama	 lessons	are	delivered	by	Ms	Dimitra	Dertili.	
During	the	first	year	of	CLIL's	application	in	this	setting	(2013-14),	lessons	were	conducted	in	
a	third	grade	classroom	with	the	collaboration	of	a	colleague	teaching	Ancient	Greek	Drama	
in	 Greek,	Mrs	 Kallitsaki.	 Initially,	 CLIL	was	 employed	 for	 the	 investigation	 of	 the	 historical	
associations	found	in	Ancient	Greek	theatre,	Elizabethan	theatre	and	Modern	Greek	Poetry.	
The	 goal	 was	 to	 study	 the	 successfulness	 of	 CLIL	 as	 a	 teaching	 method	 that	 enhances	
students'	(a)	cognition,	that	is	their	ability	to	discern	associations	among	different	historical	
periods	 and	 genres,	 (b)	 communication	 skills,	 that	 is	 to	 communicate	 in	 both	 English	 and	
Greek,	especially	 regarding	drama	terminology	and	translations,	 (c)	awareness	of	 language	
and	culture	by	focusing	on	cultural	and	historical	aspects	that	influenced	each	period.		
	
The	study	lasted	approximately	two	months,	one	or	two	hours	per	week,	and	15	hours	in	all.	
Both	 teachers	employed	traditional	 teaching	methods	by	using	 the	coursebook	on	Ancient	
Greek	 Theatre	 and	 Drama.	 However,	 these	 methods	 were	 accompanied	 by	 power	 point	
presentations,	 short	 animated	 videos	 created	 for	 building	 up	 awareness	 and	 vocabulary,	
online	games	and	worksheets,	quizzes	and	projects.	
	
In	 Literature/Ancient	 Greek	 Drama,	 the	 approach	 consisted	 of	 four	 parts.	 The	 first	 one	
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introduced	the	basic	structure	and	elements	of	Ancient	Greek	Theatre.	In	the	end	students	
were	able	to	identify	the	origins	and	structure	of	Ancient	Greek	Theatre	in	both	Greek	and	
English.	 They	 became	 familiar	 with	 Ancient	 Greek	 Theatre	 terms.	 They	 were	 able	 to	
appreciate	the	ideas	of	Ancient	Greek	dramatists	and	playwrights,	and	in	particular	Euripides	
and	 draw	 conclusions	 about	 the	 Ancient	 Greek	 culture	 of	 the	 6th	 and	 5th	 centuries	 B.C.	
Student	 assessment	 was	 based	 on	 their	 ability	 to	 produce	 terms	 and	 definitions	 in	 both	
target	language	and	source	language.	They	also	had	to	remember	the	historical	 linearity	of	
events	and	express	their	thoughts	on	them.		
	
The	 second	 part	 introduced	 students	 to	 the	 basic	 structure	 and	 elements	 of	 Elizabethan	
Theatre.	 Students	 were	 given	 a	 detailed	 description	 of	 Shakespeare’s	 life	 and	 time	 and	 a	
detailed	 introduction	 of	 the	 differences	 and	 similarities	 of	 the	Ancient	Greek	 Theatre	 and	
the	Elizabethan	Theatre.	The	purpose	of	this	approach	was	to	determine	the	influence	of	the	
classics	on	Shakespeare.	Also,	the	goal	was	to	help	students	understand	the	main	aspects	of	
the	 Elizabethan	 era	 in	 comparison	 to	 those	 of	 the	 Dark	 Ages,	 to	 learn	 about	 the	 popular	
form	 of	 entertainment	 of	 the	 1ate	 16th	 and	 early	 17th	 century	 Elizabethan	 England,	 to	
recognise	the	history	and	the	structural	framework	of	the	early	Shakespearian	Theatre	called	
the	 Globe	 Theatre	 and	 the	 Modern	 Globe	 Theatre	 reconstructed	 in	 1997.	 In	 addition,	
presentations	 helped	 students	 become	 familiar	 with	 Elizabethan	 Theatre	 terminology,	
comment	on	 the	 forceful	 closing	down	of	all	 theatres	by	 the	puritans	during	 the	civil	war,	
identify	 the	 influence	 of	 the	 Classics	 on	 Shakespeare	 by	 comparing	 both	 theatres	 and	
outlining	similarities	and	differences,	understand	the	different	cultural	forces	that	define	art	
but	 also	 shape	 society	 and,	 finally,	 evaluate	 historical	 events	 and	 associations.	 Student	
assessment	was	 based	on	 their	 ability	 to	 incorporate	 both	modern	 and	 Elizabethan	 terms	
and	 to	 be	 able	 to	 synthesize	 and	 communicate	 historical	 information.	 It	 also	 included	 a	
project	where	 students	 demonstrated	 the	 similarities	 and	 differences	 of	 the	 structures	 of	
Ancient	Greek	and	Elizabethan	Theatres.	They	had	to	sketch	a	theatre	whose	structure	was	
50%	Ancient	Greek	and	50%	Elizabethan.	All	parts	were	named	in	each	case.	
	
The	third	part	 involved	an	understanding	of	 the	 influence	of	the	classics	on	Modern	Greek	
poets	and	in	particular	George	Seferis.	Students	tried	to	identify	the	influence	of	Euripides’s	
Helen	on	George	Seferis’	poem	Helen.	They	commented	on	the	monstrosity	of	and	futility	of	
war	 in	 a	 historical	 context	 and	 evaluated	 translations	 from	 source	 language	 to	 target	
language.	 Students	 were	 expected	 to	 elaborate	 on	 the	 intertextuality	 of	 ancient	 Greek	
drama	and	Modern	Greek	Poetry.		
	
The	final	part	presented	the	healing	power	of	Ancient	Greek	Drama.	It	mainly	involved	skills	
such	 as	 reading,	 listening	 and	 writing	 activities	 based	 on	 homemade	 animated	 videos	
through	which	students	would	reach	a	critical	understanding	of	the	purpose	of	the	asclepieia	
and	 their	 connection	 to	 ancient	 Greek	 theatres	 but	 also	 their	 impact	 on	 20th	 century	
Freudian	psychoanalysis.		
	
Compared	 with	 traditional	 teaching	 methods,	 the	 teaching	 mode	 of	 CLIL	 blends	 subject	
knowledge	with	 language,	making	 language	 teaching	more	 interesting.	 It,	 thus,	 stimulates	
the	 students’	motivation	 to	 learn	 a	 language,	 to	 deepen	 their	 understanding	 of	 a	 subject	
content	 and	 enhance	 their	 cross-cultural	 awareness.	 Students’	 cognitive	 level	 is	 improved	
significantly,	and	so	is	the	ability	of	spoken	language.		
	
6.1.	Implementation	difficulties	
	
One	 of	 the	 challenges	 was	 collaborating	 with	 other	 colleagues.	 During	 the	 first	 year	 of	
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applying	CLIL	methodology	most	teachers	faced	no	problems	as	they	were	lucky	enough	to	
work	 with	 a	 collaborator.	 Members	 of	 the	 CLIL	 project	 cooperated	 by	 planning	 common	
teaching	hours	beforehand,	presenting	the	method	via	a	model	lesson	to	other	colleagues	in	
an	attempt	 to	 inform,	 train	and	 support	 feedback	and	 information	exchange.	 The	method	
was	 also	 implemented	 as	 part	 of	 two	 Conference	 Workshop	 projects	 that	 took	 place	
respectively	 on	 December	 7,	 2013	 and	November	 29,	 2014	 at	 the	 2nd	 Experimental	 High	
School	 of	 Athens.	 Finally,	 a	 report	was	 provided	 regarding	 the	 assessment	 of	 educational	
achievement	 at	 the	 end	 of	 each	 year.	 During	 the	 second	 and	 third	 year,	 however,	
collaboration	with	 other	 colleagues	was	 hard	 to	 achieve	 due	 to	 the	 school	 timetable	 and	
overlapping	teaching	hours	concerning	teachers	of	“Dramatic	Poetry:	Euripides’	Helen”	and	
History.	 Hence,	 CLIL	 was	 implemented	 by	 the	 respective	 English	 teachers,	 which	
unfortunately	reduced	the	bilingual	dimension	of	its	application.		
	
7.	Teaching	Biology	Using	CLIL	
	
More	than	98	percent	of	all	scientific	articles	published	today	are	in	English	(Engber,	2013).	
Thus,	 by	 teaching	biology	 through	CLIL,	 students	 are	 given	 a	 ‘head	 start’	 if	 they	decide	 to	
pursue	a	career	in	science.	Even	those	who	will	choose	not	to	enter	a	scientific	field,	greatly	
benefit	from	this	experience.		
	
At	the	2nd	Model	Experimental	Gymnasium,	teaching	biology	using	CLIL	was	first	applied	 in	
2013	starting	with	students	of	the	first	grade	of	high	school.	This	was	intentionally	done	in	
order	 to	 observe	 the	 results	 of	 implementing	 CLIL	 at	 younger	 ages.	 In	 collaboration	 with	
Dimitra	Tsapali,	 the	biology	teacher	and	Maria	Chionis,	the	English	teacher,	sections	of	the	
Greek	 biology	 lesson	 were	 taught	 in	 English	 after	 students	 were	 exposed	 to	 the	 same	
material	 in	Greek.	Out	of	the	three-hour	weekly	English	 lesson,	one	hour	was	dedicated	to	
CLIL.	 Topics	 that	 were	 covered	 included	 photosynthesis,	 nutrition,	 the	 digestive	 system,	
respiratory	 system	 and	 the	 circulatory	 system.	 The	 course	 incorporated	 all	 four	 language	
skills	(listening,	reading,	speaking	and	writing).	However,	more	skills	can	be	added	to	this	list.	
For	 example,	 conducting	 research	 in	 the	 English	 language	 is	 a	 skill	 that	 greatly	 prepares	
students	for	their	future	endeavors.		
	
	The	first	CLIL	classes	 involved	the	 introduction	of	biology	and	the	 importance	of	 it	 in	their	
daily	 lives,	using	 simple	 lesson	plans	and	videos	 found	on	 the	 Internet.	This	alleviated	any	
anxiety	felt	of	learning	scientific	words	in	English.	Furthermore,	associating	biology	to	fields	
such	 as	 the	 environment	 and	 health	 created	 motivation	 for	 the	 students	 to	 actively	
participate	 in	 the	 lesson.	 Each	 unit	 was	 taught	 using	 a	 variety	 of	 interactive	 methods	
including	games,	the	interactive	white	board	and	group	work.	The	next	step	was	to	teach	the	
students	how	to	properly	conduct	presentations	because	after	being	taught	the	vocabulary	
of	 each	 unit,	 they	were	 divided	 into	 groups	 and	 had	 to	 choose	 to	 present	 a	 topic.	 Some	
themes	chosen	by	the	students	were	specific	diseases	associated	with	the	body	systems,	the	
importance	of	good	nutrition	and	how	to	prevent	 illnesses.	After	 the	students	practiced	 in	
front	of	their	fellow	classmates,	the	parents	were	invited	to	attend.	In	this	way,	the	children	
grew	accustomed	to	presenting	 in	front	of	an	audience	which	 is	a	skill	 that	 is	essential	not	
only	 for	 the	 school	 environment	 but	 also	 in	 any	 future	 profession	 they	 choose	 to	 follow.	
Furthermore,	this	required	the	students	to	 learn	how	to	collaborate,	share	responsibilities,	
make	 deadlines,	 conduct	 research	 without	 using	 the	 ‘copy	 paste	 method’	 and	 answer	
questions	after	presenting.		
	
The	results	were	a	high	level	of	enthusiasm	and	motivation	to	learn	more	about	biology	and	
the	 English	 scientific	 terminology.	 The	 students	 were	 asked	 after	 their	 first	 presentation	



Chionis	et	al	/	Research	Papers	in	Language	Teaching	and	Learning	8/2	(2017)	63-76	

	

73	

whether	they	would	have	liked	to	continue	doing	them	upon	completing	each	unit	and	they	
unanimously	agreed.	During	 the	Greek	biology	 lesson,	Ms.	Tsapali	occasionally	asked	what	
the	 English	 equivalent	 was	 to	 certain	 words	 and	 they	 would	 correctly	 answer.	 She	 also	
included	 an	 English	 section	 in	 her	 biology	 exams	 and	 the	 students	 did	 impressively	 well.	
During	the	English	course,	the	students	actually	requested	that	more	time	be	spent	on	doing	
CLIL	 in	 the	 classroom	 than	 the	 ‘regular’	 English	 lesson.	 It	was	 also	 observed	 that	 children	
with	 dyslexia	 greatly	 benefitted	 with	 CLIL.	 This	 was	 probably	 due	 to	 the	 audiovisual	
stimulating	lessons	and	the	group	work	which	entailed	all	students	to	participate	according	
to	their	individual	abilities.	
	
7.1.	Implementation	difficulties	
	
One	of	 the	main	challenges	 to	 teaching	 sciences	using	CLIL	 is	 finding	collaborating	 science	
teachers.	This	was	not	a	problem	for	the	biology	class	but	enticing	a	colleague	to	cooperate	
in	teaching	physics	has	proven	to	be	difficult.	Time	limitation	is	also	an	inhibiting	factor	as	a	
45	minute	class	is	sometimes	too	short	to	finish	an	interactive	lesson	plan.	
	
8.	Suggestions	for	further	research	
	
Despite	presenting	various	modes	of	CLIL	 implementation,	 it	 is	 acknowledged	 that	a	mere	
presentation	 cannot	 constitute	 solid	 evidence	 of	method	 feasibility	 in	 diverse	 educational	
settings.	 Such	 a	 claim	 should	 be	 supported	 by	 qualitative	 and	 quantitative	 data	 reflecting	
deeper	research	into	the	issue	in	question.	A	potential	analysis	would	require	further	testing	
in	 the	 form	 of	 questionnaires,	 interviews	 as	 well	 as	 evaluation	 of	 employed	 practices,	
designed	materials	and	performance	manifestations.	To	be	more	specific,	what	needs	to	be	
compared	 is	 competence/	 performance	 levels	 prior	 and	 after	 CLIL	 implementation	
investigating	 the	 extent	 to	 which	 the	 method	 contributed	 to	 linguistic	 development	 and	
mastery	of	content.	
	
Finally,	we	 strongly	 believe	 in	 the	 dissemination	 of	 information	 concerning	 good	 teaching	
practices.	 Accordingly,	 our	 school	 has	 organized	 conferences	 on	 CLIL	 as	 a	 teaching	
methodology	for	two	years	running.	The	conferences	were	held	in	the	autumn	of	2014	and	
2015	 respectively,	 under	 the	 auspice	 of	 DEPPS	 and	 with	 the	 collaboration	 of	 the	 school	
advisor	for	ELT,	Dr	Hadzigiannoglou,	an	experimental	Primary	school	of	Athens,	Ralleia	and	
the	 English	 Departments	 of	 the	 University	 of	 Athens	 and	 Thessaloniki.	 Furthermore,	 the	
teachers	 of	 English	 in	 our	 school	 have	 presented	 the	 CLIL	 programmes	 that	 have	 been	
implemented	in	a	number	of	conferences	organized	by	other	institutions	(PASYKAGA	2013,	
Ziridis	schools	2014,	The	American	College	of	Greece	2014).	
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