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H Z0vBeon tng Oswpiag kot tng Npaénc ota Mpoypappato
Eknaidsvong twv Kabnyntwv AyyAikng

Integration of Theory and Practice in Greek State In-Service
EFL Teacher Education Programmes

Zwn NudrtomovAou

To rapov apBpo eotialel oto Jeua tn¢ ouvBeong tne Yewpiag kat tne npaénc otn dnuoota
evbolnnpeaotakn ekmaibevon twv kadnyntwv otnv EAAada. O Adyo¢ yiwax tov omoio
eAEYOnke va epeuvnOel t0 OUYKEKPLUEVO Teua eival kuplwg emeldny amotedel o
ayaptoypapntn mepioxn otnv EAAnvikn mpoyuatikotnta. [0 CUYKEKPLUEVA, TO TTAPOV
KEQAAQLO EXEL WG OKOTO VO EPEUVHOEL €AV N dnuoota evSoUmNPeTiakl) ekMaibevon Twv
ka@nyntwv tng AyyAikng otnv EAAada emituyyavel va ocuvIecel tTnv Gswplio Ue TNV mpaén,
kot gav n uedobdodoyia mou xpnOoLUOTOLEITOL OE QUTA TO TPOYPAUUATO TTPOAYEL T oUVTIean
auth. I’ auto to Adyo, Sieénydn épsuva oc Siapopec nepipépeiec T EAAadag. H uédobdocg
Epevuvag mou ypnotuomoindnke yia ™ ouldoyn Sedouévwy NTav kupiwe moootikr, dnAadn
Eva SoUNUEVO EpWTNUATOAOYIO TO ortoio e0TaAn Uéow tayvdpouciov. Ta eupnuata TG
Epevvac katébeiéav OtL o€ éva usyado Baduo ta evdolnnpeotaka osuwvapla otnv EAAada
dev emituyyavouv va ouvbudoouv tn Jewpia kat tnv npaén kadwc¢ otnpilovrol kol
oAokAnpia otn Jewpia n amotuyyavouv va ULOTETNOOUV TO EUTTAOUTIOUEVO AVOOTOXXOTIKO
Hovtédo (enriched reflection model) to omoio €xel th Suvatdtnta va mpoayetl ™) ocuvdeon
Jewploag kot mpaéng. EmUmAEoy, oUUQWVA UE TA EUPHUATA TNG Epeuvac, n uedodoloyia mou
xpnouwormoteitatl givat kupiwg n StaAeén, n omola dev mpoayetl tn ouvdeon ¢ Fewplog Kat
npaéng. To apBpo tedsiwvel unoBaAlovrag Evav aptOuUd MPOTACEWY TOU QITOCKOTTOUV OTN
BeAtiwon tn¢ mapouvcac katrdotaong. o OUYKeEKPLUEVE, SLHTUMTWVETAL n dmoyn OTL n
ouvleoan ¢ Bewplac kat tne¢ mpaéne Ga mpemel va yivetal UEoa amo TO EUTTAOUTIOUEVO
avaoToyaoTIkO UOVTEAD kot Ja MPETEL va XPNOULOTTOLOUVTAL ETILOPPWTIKEC TEXVIKEG TTOU
nmpodyouv ™ ouvleon auth. Tédog, mpoteivetat Ott Ba mpemel va evlappuvovtal ol
emuoppouuevol va dteéayouv ot ibtot Eépeuva TnN¢ Stdaktikrc toug mpaéng (action research)
Kot ol ekmaldeutéc Ja TPEMEL va EMUOPPWVOVTAL OTO NWC VO XPNOLUOTOLOUV TO
EUTTAOUTIOUEVO QVAIOTOXOIOTIKO LIOVTEAO OTQ EKMTALSEVUTIKA TOUG TTPOYPAUUATA.
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This paper focuses on the issue of integration of theory and practice in state in-service
teacher education courses in Greece. It has been decided to investigate the particular topic
mainly because it deals with an uncharted area in the Greek context. In particular, the aim of
this chapter is to investigate whether Greek state in-service EFL teacher education
programmes manage to integrate theory and practice, and whether the methodology used in
such programmes fosters this integration. To this end, a research was carried out in various
districts throughout Greece. The research employed mainly a quantitative method of
collecting data, namely a mailed structured questionnaire. The research findings indicate
that to a large extent INSET seminars in Greece do not succeed in integrating theory and
practice as they rely entirely on theory or the fail to adopt the enriched reflection model
which has the power to foster this integration. What is more, according to the research
findings, the methodology used entails mainly lecturing which does not promote the
integration of theory and practice either. The paper concludes by making a number of
suggestions with a view to improving the present situation. More specifically, it is argued
that theory and practice should be integrated through the enriched reflection model and
training techniques should be used that foster this integration. Finally, it is suggested that
trainees should be encouraged to be involved in action research and teacher educators
should be trained to use the enriched reflection model in their sessions.

Eloaywyn

AuUTO To ApBpo gpeuva to BEpa TG ouvVBeanG TNG Bewplag Kal TNG MPAENG oTA MPOYP AT
evboUMnpeclakng ekmaidevong twv kabnyntwv AyyAwkng otnv EAAGda. M’ autd To oKomo
avalvetal To Aaiolo Tng €peuvag kabBwg kat n dtebvrg BBAloypadia yla va anavinbei to
KEVIPLKO EpWTNMA: TWE UMopel n Bewpla va cuvtebel pe TNV MPALN Kol TL CUVETELEG EXEL
aut n ouvBeon yla tnv ekmaibsuon twv KaOnyntwv AyyAwng Autd mou mpEmEL va
enonuavOel gival otL auto to KedAAolo aoyoAeitol pe pia oxaptoypddntn mepLloyxn otnv
EAANVIKI eKTTOULEEUTLKA TIPAYUATIKOTNTA, YEYOVOG TToU KaBLoTd oAUTLUN Th cuvelodopd Tou
OTNV KOTAVONGON TWV OXETIKWV Bepdtwy. H ouykekpluévn €peuva oKomeUEeL va eEETACEL TV
TAoN otnv TpEXouca evdolmnpeotokn ekmaidevon Twv Kadnyntwv AyyAlKAG Kol vol KOVEL
TIPOTACELC VLA TIEPALTEPW UEANOVTIKA £PELVA.

To apBpo amoteleitaol anod TECCEPLS EVOTNTEG OL OMOIEG €V ouvTodia avadépovtal ota
akOAouBa. H mpwtn evotnta avalvel To Bewpntikd umoBabpo oto omoio Baociletal n
€peuva Tou €ywve. H deltepn evotnta mopoucldlel tn oxedlacn tng MIKPAG KALMOKOG
€peuvag okoAouBwvtag To TOOOTKO mapadelypa. H tpltn evotnta mapouctdlel ta
QTOTEAECUATA TNG EPEUVAG KOL T AVAAUEL OE CUCKETIONO HE TO BeWpPNTIKO UTIORBABPO aAAG
KOl LE TOL KUPLOL EPWTAMATA TNG EPEUVAG. ITNV TETOPTN EVOTNTA YiVOVTOL KATIOLEG TIPOTATELG
yla tn BeAtiwon Tng TpEXouoag KATAOTACNC.

To BewpnTikd uNOPaOpPoO TG Epeuvag

tn Stebvn BBAloypadia mpoteivetal n ekmaideuvon Twv kabnyntwv va mepllapBavel
otolxela koataptiong kot ekmaideuong (Freeman 2004: 76). Méow TNG EMOYYEAUATIKAG
KOoTaptong &ilvovtal OTouG EKTIALOEUOUEVOUC OUVIAYEG, EVW HEOW TNG ekmaibeuong
evBapplvovTal va eKAOYIKEUOGOUV TIG TIPAKTIKEG TOUG TIPLV ekTeBOUV Og VEEG Bewpleg yla T
SibaokaAio. H ekmaideuon Twv KaBNyNnTtwv XPeLAIETOL VO EVOWHATWVEL Kol OEwpnTIKA Kol
TPAKTLKA oTolxeia. Ouwg n Bswpia Kat n mpagn cuxva avtipetwrilovral oav SUo EEXWPLOTEG
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ETLKPATELEG OL omoleg cuvdEovtal otav n Bewpla emnpealel tnv mpaén (Smagorinsky, Cook &
Johnson 2003: 1399). Aev eival OpwWG AELTOUPYLIKO va UTAPXEL SLXOTOUNON QVAUETSA OTh
Bewpla kat otnv mpaén (Clarke 1994, Ramani 1987) kal yla autd eival EMITOKTIKO T SUO
autd otolyeia va ouyxwvelovtal (Kessels&Korthagen 1996, Korthagen & Kessels 1999, Ur
2006, Trappes-Lomax & McGrath 1999).

ATO LOTOPLKAC TIAEUPAG 0 SlaxwpLlopog Bewplag katl paéng amnelkoviletal ota Tplo LoVt
eMayyeAHatIkng eknaideuong ta onola o Michael Wallace avaluel pe tn xpovoloyikn oslpd
mou epdaviotnkav (2001: 5-16). Kat’ apxnv To HOVIEAO Tou pabnteuopevou Paociletal ot
plo OXOALKOKEVIPLKN TPOOCEYYLON HME TNV €vvola OTL oL ekmoldeudpevol pabaivouv eite
TtapakoAouBwvTag Evav EUMELPOo eMayyeALATIO (| ATTO TNV TPONYOULIEVN EUTELpLa TTOU €iyav
oL 8loL w¢g padntég PAEMOVTAG TOUG KABNyNTEC TOUG. 2€ AUTO TO Poviého n Bewpla Sev
nailel kamolo poAo otnv ekmaibsuon Twv KaBnyntwyv kabwg divetal éudacn oTo EUMELPIKO
KOMUATL TNG eKTaidevong.

AvtiBeta, to povtého NG edpappoopévng emotiung (ibid: 8-11), to omolo 6nwg tovilel o
Wallace, gival akopa to o dtadedopévo poviédo ekmaibevong kabnyntwv, Baciletal os
peyalo Babuod ota eupnpata TNG EMLOTAKNG, KoL TPpeaPBeVEeL TNV emiluon Twv MPoBANUATWY
TIOU TIPOKUTITOUV KATA TN SL60oKaAla e TNV EPOPUOYH QUTWV TWV EUPNUATWY. TO HOVTEAD
£papUOOPEVNC ETILOTAMNG ELVOL OUCLAOTIKA KavovioTikd kabw¢ Booiletal os Bswpntikd
Béodata kal urtoBabuilel Tn BLWHATLKA YVwon, amotuyxdvovtag va cuvB£oel tn Bewplia pe

™V padn.

T£NOC, TO AVOOTOXAOTIKO HOVTENO, TO omoio meplypddetal and to Wallace wg cuppiBactiki
AUon (ibid: 17), divel lon afia otn «BlwUATIKY yvwon» Kat ot «BewpnTikh yvwaon». H mpwtn
OXETIeTAL HE TNV EMAYYEALQATIKA EUMELpia N omola epAapBavel, e Toug 6poug Tou Schon
(1983: 49-50), tn «yvwon mavw otn SOUAELA» Kal TOV «avaotoxaopd». H Bewpntikh yvwon
TepAaUBAVEL TNV €MLOTNUOVIKA BdAon Tou emayyEeApatog. Me dAAa Adyla TO OVOOTOXOOTIKO
HOVTEAO TOTOOETEL TOUG EKMALSEUOUEVOUG OTO KEVTPO TNG TPOcoXNG kat Sivel Eépdaon oto
YEYOVOG OTL EL0AYOUV €vayv TIAOUTO OLOOKTIKNAG gUMELplag otny ekmatdeuTikn Stadlkaoia n
omola Ba mpEneL va evnuepwvel apeca tn Bewpntiky yvwon. H évvola avootoxaoTiki
Bewpnon eivatl BepeAlwdng o€ AUTO TO HOVTEAO YLaTL EKAQUPBAVETAL WG O CUVOETIKOG KPLKOC
¢ Bewplag pe tnv mpaén. H avaotoxaotikn dtadikaoia punopel va dtadpwrtiosl tn puon tng
oX£€0onG avapeoa otn Bewpla Kal otnv mPAEn, Unopeil va Swaoel vonua otov Tpomo ARYPng
anodAcEWV TWV KABNyNTwv Katd TN SLdpKela TG SdaoKaAlag Kol vo AEITOUPYNOEL WG
Klvntpo yla oAAayn otnv emayyeApatiky mopeio evog ekmatdeutikol (Trappes-Lomax &
McGrath 1999: 3).

H évvola tng avaotoXaoTikng Bewpnong elval opKeTA XPHOoLWLn ylo TNV ekmaibsuon twv
KaBnyntwv ylati cuvoésTal apeoa pe TNV alayr otoug Kabnyntég. Auto amAd onpaivel ot
oL KaBnyntég Sev umopolv va aAAGEouv TPOog To KAAUTEPO €AV Sev LABoUV va avamTUooouV
TNV QUTOKPLTLKI TOUC KoL va BAEMTOUV QVOOTOXOOTIKA OTL KAVOUV HECA OTLC TAEEL TOUG
(Manolopoulou-Sergi 2005: 261, Wallace 2001: 54).

H avaotoyootikr) Bswpnon pmopel va kataotel duvaty ota mAaiola Twv TPOYPAUUATWY
eknaidevong kabnyntwv pHe TNV £dappoyry TOU QAVOOTOXOOTIKOU HOVTEAOU, YyLOTL TO
OUYKEKPLUEVO povtéNo Olvel éudacn otov Slopkrp KUKAO SLOAKTIKAG TIPOKTLKAG Kol
avoaotoxaopou. Me aAha Adyla ival n Stapkng dadkaocia avaoctoxaotikng Bewpnong tng
BewpNTIKAG YVWONG KAl TNG EUMELPLKNG Yvwong oto mepLBariov tng StdaokaAiag.
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H Ur (2006: 6) MPOEKTEIVOVTOG TO QVAOTOXOOTIKO LOVIEAO TO EUMAOUTIOE HE TINYEG
e€wteplkNG TANPOodOpNONC Kol ONUIOUPYNCE OQUTO TIOU QTIOKOAEL €EUMAOUTIOUEVO
OVOOTOXOOTIKO HOVTEAO. Mo GUYKEKPLUEVQ, OE AUTO To HoVTEAO N Ur emekteivel Tn Bswpla
™G eUmelptkAc yvwong tou Kolb (1984) n omoia sudaviletal os éva ouvexy KUKAO Ko
nieptAapBAavel TV unapyxovoa eumnelpia (0tL cupBaivel péoa otnv TAn), TN AVOOTOXAOTIKA
auTtomapatThpnon (N QUTOKPLTIKA TNG SLOAKTIKAG MPAKTIKAG), TN Slapopdwon Bewplog (n
gUpeon TNG Bewplag miow amo tn SLEOKTLKI TIPOKTIKN) KL TOV TIELPAUATIONO oTnV pagn ( n
npoonadela va edapuooels pa Wéa otnv npdcn). H Ur epmAoutilel autd to HOVIEAO e
TiNYEG e€wteplkng MAnpoddpnong oe kABe otadlo Tou kKUkAou Tou Kolb mou umnaivouv otnv
avtiotolyn oOelpd: amth eumelpla (m.x. €repomapatnpnon), MeplypadEC MapATNPOEWY
pHOaBnuUATwy amo aAAoug, elcaywyn amd tThv €peuva Kal TEPLYPADEC TIELPAPATIOUWY Ao
AaAAouc. ETal, oL TNYEG TNG YVWOoNG UIMOPEL va elval elTe n MTPOoWTIKA eUeLpla Kal okEPN A N
e€wTePLKN TANPodOpNoN N omola MPETEL Vo EVOWHATWOEL 0TOV avVOoTOXAOTIKO KUKAO TwV
EKTIALOEVOUEVWV VLA VAL UTIAPXEL ATIOTEAECHLOTIKY LABnonN.

EMOUEVWC TO EUMAOUTIOMEVO AVOOTOXAOTIKO HOVTENOD gival MIBOVWE TO TILO ATIOTEAECHOTIKO
oth ouvBeon tng Bewploag KatL Ttng MPaEng. Kat' apxrv o€ auTo TO LOVTENO OL EKTTALSEVOEVOL
paBaivouv autevepywvtag, SnAadn KdAvovtag KATL, yeyovog Tou onuaivel ot Ba to
BupolvTal PETEMELTA IO va TO EPappOooUV oTnV TAEN Toug. Mavw amd OAa OPWE elval To
TUWO amOTeAEOUATIKO ylati ol ekmalbeudpevol akoAouBolv tnv e€ng Sladikacio: mpwra
BAETIOUV  AVOOTOXOOTIKA TIC OLSOKTIKEG TOUC TIPOKTIKEG HE OKOTIO VA  EVIONMIOOUV
npoBAnuata, petda toug Sivetal n Bswpla mou Bploketal miow amnod tn StdaokaAio Toug Kat
OTh OUVEXELA KAVOUV oL (6lol £peuva TNG SLBAKTLKAG Toug tpaéng (action research) yla va
BpebBolv AUoelg (MavwAomoUAou-2épyn 2007: 26). Emiong TO €UMAOUTIOUEVO
OVOLOTOXOOTIKO LOVTEAO Bewpeital WSlaitepa amoteAsopatiko ylati Aappavel v’ oY
{ntnuata mou oyxetilovtat pe tnv ekmaideuon evnAikwv (Rogers 2005) onwg Ta
XOPOKTNPLOTIKA TWV EVNALKWY EKTALSEVOUEVWY, TTWC LaBaivouv oL eVAALKEG, T GTUA Kal TLG
OTPATNYLIKEC TOUG. TEAOC, OTO GUYKEKPLUEVO HOVTEAO AapBdvovtal ur’ oYLV n yvwaon mou
£XOUV OTTOKTHOEL Ol EKTTOLOEUOUEVOL PECW TNC SLOAKTIKNG TOUG EUTELPLOC KaBwWC Kal ol
anoPeLg Toug yla TV ekmaldeuTikn dtadikaaoia. Autd ta U0 oTolXElD €lval onuOvVTIKA ylatl
pumopoUlv va cupBaiAouv otn BeAtiwon tng SL8OKTIKAG TPAENG Kal otnv €&EALEn Twv
ekmaldeutikwy (Manolopoulou-Sergi 2005: 299), kat Sivouv emiong tn Suvatotnta CTOV
£KTIOLOEUTH VA T AELOTIOLNOEL WG BACH YLO TO TIEPLEXOLLEVO TOU TIPOYPAULOTOC EKaidEUONG
T(POKELEVOU va BonBroeL TOUG EKTALSEUOEVOUG VAL EKAOYLIKEUOOUV TLG TIPAKTLKEG TOUG TIPLY
ekteBoUv oe véeg Bewpieg yla tn Sidaokaia.

NMpotewvouevn uedodoAoyia yia tn ouvdeon Fswpiac kat npaénc otnv eknaidbevon
kadnyntwv

OL ekTIALOEUTLKEG TEXVLKEG TIOU OTOXEVUOUV OTn ouvBeon Bewpiag kal mpagng Ba mpémel va
Sivouv gukalpieg yla avaotoxootiki Bewpnon tg Sidaokaiiog Kal va adopUwvTal armod TI¢
MENOLOAOEL] KoL TNV Blwpatiky yvwon Ttwv ekmoldevopévwy. Me ala Aoyla, ot
ekmadevopevol mpenel Kat' apxnv va svBappuvovtal va PAEMOUV AVOCTOXOOTLKA TLG
SLOAKTIKEG TOUG TIPOKTLKEG yla Vol avtllapBavovtal TL KAVOUV OTL TAEEL TOUG Kol va
£€pxovtal £T0L OVTIHETWITIOL UE TIC TtemolOnoslg Toug. Emetta mpémel va ektibevtal os véa
BewpNTIKA yvWon TPOEPXOUEVN QATO TNV £PEUVO. OTO EMAYYEAUA YlO VA UMOPECOUV va
ouoxeTioouv TN yevikn Bewpla Pe TNV MTPOCWIILKA TOUG eumelpia. OL SpaoTnpLOTNTEG OV
okoAouBouv daivetal va mAnpouv TtV MPoUNOBECN TNG AVAOTOXAOTIKAG Bewpnaong tng
SLOAKTIKNG TPAENC KAl N XPron Toug mpoteivetal Wolaitepa ota mAaiola evog ekmatldeuTikoU
TLPOYPAUHATOC TTOU BacileTal 0TO EUNMAOUTIOMEVO AVOOTOXAOTLKO LLIOVTEAO.
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Ouadbdoouvepyatikéc  Spaotnplotnteg.  APKETEC  SpaoctnplotNTEC  UMOpouvV  va
ouunepindBolv edw onwe n oeokatalyida, buzzgroups, case study, cross-over groups,
feedback session, pyramid group, oeuivaplo, mpooopoiwon kat workshop (Wallace 2001:
44-47). OL opadoouvepyatikéc autég Spaotnplotnteg Sivouv TOAAEC eUKALplEC OTOUG
EKTTALSEVOEVOUC VLA OVOOTOXAOTIKH Bswpnon oL omoiotl evBappUvovTaLl VO CUGXETIOOUV TLG
VEEG MANpodopleg Kal LOEEC Pe TNV TpoUmdpxouca oAAA Kal TNV BLWHATIKN Toug yvwon. Ot
OUMUETEXOVTEC OLOTUTIWVOUV SLOAOYIKA TNV amor Toug ylo TIG VEEG LOEeC TOU
napouotalovral, ebapuolouv TN BewpnTikn yvwon Kotd tn Sldpkela tng eknaidsuong oe
TIPOYMOTIKEG N OLOVEL TIPAYUATIKEG CUVONKEG Kal Kataypadouv to amotéAeopa (Wallace
2001: 41). Hxpron Twv opadoCUVEPYATIKWY SpacTNPLOTATWY TPOAYEL T oUvBeon Bewplog
Kal TmpAagng ylati ouvadel kal PeE TG apXEC TNG ekmaibeuong evnAlkwv Kol yld oUTo
€VIAOOOVTAL O Peyaho Babuod ota mpoypdppata eknaibevong kabnyntwy nmou Bacilovral
OTO EUTTAOUTLOLEVO QVAOTOXAOTIKO LOVTEAO.

Etepontapatnpnon. Zupdwva pe tn oxetikn BBAoypadia (Richards & Schmidt 2002: 371),
n etepomopotipnon eivat n  okomun e€étaocn tng SibaokoAiag os pia  TAn
XPNOLUOTIOLWVTAG CUOTNUOTIKEG Sladikaoieg culoyng kat avaiuong Sedopévwv. OL
EKTIALSEVOEVOL TIPWTA TTAPATNPOUV LLE OTOXEUEVO TPOTIO TO HAONUA EUMElpWY KABNyNTWY
Kall otn ouvéxela oculntolV ylati To padnuo £yve e QUTOV TOV TPOTIO Kal poomabolv va
kaBoploouv Tn ocuveldnti i aocuveldntn ARPn oamodpdcswv amd Toug KABnyntég mou
napatipnoav (Richards 1997:15).

MikpoSidaokadio. Autr) n Spaoctnplotnta opiletal w¢ pio cUVTOUN Kol QITAOUCTEUUEVN
Sbackadia og ouykekpluEvoug Topeig evlladEpovtog (Wallace 2000: 92) kat avadeEpetal
oTnNV Tapouciacn SOUNUEVWYV  HUIKPO-HABNUATWY  XPNOLUOTIOLWVTOS OCUYKEKPLUEVEC
OTPATNYLKECG KOL TIPOIKTIKEG.

Taution mepiexouévou kai Stadikaociog (Loop input). TPOKEITOL Yl MO BLWUATIKA
Sdpaotnplotnta Omou ol ekmaldeuopevol enefepyalovial UALKO ToU gival oTo 81kO Toug
YAwoolwkd eminedo kat oxetiletat pe tn Spaoctnpldétnta otnv omola ekmaldevovtol
(Woodward 2004: 50-51). AnAadry to meplexopevo kot n Swadkooia cuumintouv. H
OUYKEKPLUEVN TEXVLKN Bewpeltal OtL elval amotedeopatiky ylatl xpnowlomolel tnv
BLwUATIKA yvWaon TwV eKTTALOEUOUEVWY KOl TOUG eUMAEKEL o€ task-based dpaotnplotnteg.
AUTO onpaivel OtL oL ekmalbeudpevol Blwvouv TG SpaoTnPLOTNTEG KAVOVTAG TEG oL (SloL.
Eival Aoumov mpodaveég OtTL KIVOUPOOTE amo Tnv mpaén otn Bewplo avti va uloBeTACOUE TO
napadoolakd povtélo mapouoiaong, SnAadn va mapouotdlou e mpwta T Bewpla Katl otn
OUVEXELa va {NTAWE ATIO TOUC EKTTALSEUOLEVOUC Va TNV €PapUOCcOUV OTNV TAEN TOUC.

H pebobdoloyia tng £peuvag

H épeuva oxedlaotnke pe BAon tn mMOooTIKN Bewpia Kal Ta mavra nrav npokaboplopéva (ot
oTo)oL, 0 oXeblaouog, to delypa kat ol gpwtnoelg) (Kumar 2005: 12). IUudwva pe tov
Dornyei (2003: 14) n MOCOTIKA £PEUVO. XPNOLUOTIOLEL KATNYOPLES, AMOPELC KOl LOVTEAQ TTOU
£XOUV OpLOTEL amod TPy Kal, eni tn PACEL TwWV PETPACIUWY SeSopévwv ou cuMAEyovtal,
KaBopilovtol oL OXECEL AVAUECO OF QUTEC TIC KOTNYOPLEG | eAéyxovtal oL UTIOBECELC TG
£€peuvag.

XpnowormotnBnke évo Sounpévo epwTNUATOAOYLO yla va cUYKeVTpwBoUv Sedopéva yia Tig
TeEMoLONOoeLg OAAQ KOl TN OTACN TwV KaBnyntwv AyyAlKNg TOU UTNPETOUV otn Snuoola
eKTaiSeUON OXETIKA He TN olvBeon Beswplag kal Mpd&ng ota mpoypdppata ekmaidsuong
KaBnyntwv. To EpWTNUATOAOYLO £XEL KAELOTOU TUTIOU EPWTNOCELG OL OTOLEG €lval Kal oL Tio
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KOTOAANAEG yla TIOCOTIKA OTATIOTIK avaluon kabwg n kwdilkomolnon toug eival
OVTLKELWEVIKN Kol ave€aptntn amd Tov epeuvntn (Dornyei 2003: 35, Cohen, Manion &
Morrison 2007: 321, Kumar 2005: 135). Mo OuyKeKpLUEVA XpNOLUOTOLRONKaY KALLOKEG
StaBabuiong tomou Likert, epwtroelg moAAamAAG emAOYAC, Kal KotdAoyol €emAOYAC
(checklists).

To epwTNUOTOAOYLO0 pall Ue Tn ouvoSEUTIKN €emLOTOA n omoia &ivel otolxela yla tov
EPEUVNTH KOL TOUC OKOTOUG TNG €PEUVOC €0TAAN HE TAPASOCLOKO KOl NAEKTPOVIKO
Taxudpopeio oe 60 kaBnyntéc amd Ttoug omoioug amavtnoov ol 50. O titAo¢ ToOU
gpwtnuatoloyiou eival « Epguva tou InTRHatog tng ouvBeong tng Bewplag pe tnv mMPdaln
ota ogpLvapla eveolmnpeoLakng ekmaibeuong Twv Kabnyntwv AyyALKNAG TIOU UTINPETOUV OTO
dnuoclo» kal amoteAsital anod tpla pépn. To MPWTO HEPOC {NTA artd TOUG CUUETEXOVTEG Va
SLATUTIWOOUV TN YVWUN TOUG YLO TOL OEULWVAPLA TIOU £XOUV TTAPAKOAOUBNoEL WG PoC TNV
0pYyAVWOT, TOUCG OTOXOUG, Ta BEpaTa, TLG TEXVLKECG TTOU Xpholuomolouvtal Kot To Babuo otov
omnoio n Bewpla cuvtiBetal pe TNV MPAEN KABWG KL N €V YEVEL AMOTEAECATIKOTNTA TOUG. TO
Seltepo PEPOG e€eTAlEL TOUG TPOTIOUC EMAYYEAUATIKAG EKTIABELONG YLO VO OXNUOTIOEL [La
£lKOVA TWV TIEMOLOACEWY TWV CUMUETEXOVIWY OE OXECN HUE TO MPOYPOAUUATA eKMAISEUONG
Tou¢. TEAOC TO TPpiTo PEPOG £XEL WG OKOTIO val OXNUATIOEL TO TPOodIA Twv KABnynTtwv mou
OUUMETEXOUV {NTtwvtag TAnpodopieg oxetikd pe tn SLOAKTIKA TOUG eumelpla, tn O€on
€pyaciag KoL TNV MeEpALTEPW EKMAISEUOT) TOUC, €AV UTIAPXEL.

Ta &edopéva mou mpoékuPav amd TIC ATAVINOCEL( TWV CUUUETEXOVIWV OTNV E£peuva
anotéAecav tn BAon yla va anavinbolv ta Bacikd epwTAHOTO TTOU €Be0E N €peuva Pag Kal
Ta omnola elval

1. Emtuyyavetal n ouvBeon Bewplag kal mPAa&ng ota MPOoypAUHATa £VOOUTINPECLOKAG
eknaidevon twv kabnyntwv AyyAlkng otnv EAAada;

2. NpowBel n pebBodoloyia Mou XpPNOLUOTOLEITAL O AUTA TO TPOYPAUHATA T oUVOEDN TNG
Bewplag pe TNV MPAkn;

TéNoG, MpEMEeL va avadEPOUNE OTL N £pEUVa KABWE KaL TA AMOTEAECUATA TNG UTIOKELVTOL OF
OUYKEKPLUEVOUG TIEPLOPLOUOUG. Kat' apxrVv MPOKELTAL YLa £PEUVA HLKPNAG KALMOKAG Kal Ogv
propel va BewpnBel AVIUTPOOWTIEUTIK) TOU OGUVOAOU Twv KaBnyntwv AyyAwKng otnv
EAAGSa. TU auto to Adyo Sev eival aodaréG va SLATUTTIWOOUE YEVIKEVOELS BaoL{OEVOL OTA
dedopéva ou cUAAEynoav amnod Eva Hikpo delypa. Ziyoupa OpwG yivovtal Ta mpwta Brpota
yla va avadeyBet pia mnyn mpoPAnuatwy otnv eknaibeuon twv KaBnyntwv AyyAlkAg otnv
EAAGSO. AKOUO LETATPATINKAV UIKPOL 0plOpol 0 TTOCOOTA e CUVETELA UIKPEC KaT' ouaiav
Sladopeéc va amotumwvovtal os PeyAAeg Toocootiaieg Stadopéc. Ma autd to Adyo ota
gupnuata divovtal Kot oL mpaypotikol aplduol pall pe Ta moocootd ota suprpota. Eniong
€voc aMocg meploplopoc adopd otn nEBodo culoyrc Sedopévwy n omoia Paciletal povo
o€ TooOoTIKA Sedopéva TIou CUAAEYOVTAL HECW eVOG epwTnpatoloyiou. MNa va sival Opwe n
€peuva, Kal olaitepa N HEAOVTIKN, TIAVW O oUTO To Bfua o €ykupn Bo mpémel va
XPNoLUoTolnoeL Kot ueBoSoug cuAloyng ToloTikwy dedopévwy. AMwote, onwe o Cohen et
al. (2007: 157) emwonpaivouv, Ta £pwTNUOTOAOYld ToU Ttoaxudpopouvtal €xouv 6uUo
OoNUOvVTIKOUC Teploplopols. Mpwtov dev yvwpiloupe €dv O0OL CUUTANPWVOUV TO
EPWTNUOTOAOYLO TO KAVOUV HE akpiPfela kat pe elkpivela. AsUtepov, Sev yvwpilovue eav
ocolL Oev amavtouv Ba £6wvav tnv (6la KOTOVOWN OTIG OTMOVTNOELG UE OOOUG TEALKA
andvtnoav.
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Ta anoteAéopaTa TG EPEVVAG KaL N CNUACGLO TOUG

Ol anoYeEI§ TWV CUUUETEXOVTIWY yla To FEua th¢ ouvieong tn¢ Yewpliac ue tnv
npaén ota oeuvapia evéolinnpeoiakng eknaideuonc twv kadnyntwv tn¢ AyyAikng

H ouvtputtikn mAeopndia (92%) twv kabnyntwv avédpepe OTL TA OgpLVAPLO oTA OTtola
ouppeteiyav kol to omola SlopyavwBnkav amd Toug oxoAkou¢ cupPBolloug Stapkolv
ouvnBwe pila nuépa. Movo 600 amod Ttoug CUUUETEXOVTEG (4%) SnAwoav OTL autd Ta
ogpvapLa Stapkolv SUo NUEPES Kat Hovo §U0o amd autolg OTL SLapkoUV TECCEPLG.

Mpénel €dw va Katootel ocadéC TO yeyovog OTL TA HOVONUEPA OEULVAPLA  TIOU
Slopyavwvovtal amnod toug nepldepelakols oxoAlkoU¢ cuUBoUAoug oAU cuxvd amoteAolv
™ povadlky popdr evOOUTNPECLOKAG EKMALOEUONG TIOU TIOPEXETAL OTOUC KABNyNTES
AyyAlkng amo 1o Yrmoupyeio MNatdeiag. H amoteAeopatikOTNTA KAl N AoSOTIKOTNTA OUWG
HLOG TETOlAG TOALTIKNG elval apdlopfntiown emedn auvti n avtiAnyn g edamnaf
ETMAYYEALATIKAG EVNUEPWONG OeV WMOPEl va XAPAKTNPLOTEL WG TpayHaTika Sd Bilou
eknaidbevon (Arnold 2007: 6). AvtiBeta pmopel va ekAndel wg «...€f avTKELUEVOU
npoondadela va kaAudpBouv kevd ot ywwoelg peBodoloylag Kal va podyouv pia lkova
enayyeApatiopov”. ANwote, onwg avadépel pe gpdatiko tpomo o Widdowson (1987: 27
cited in Lamb 1995: 72) n énuodia Twv «pia KL £€w» EKMALOEUTIKWY OEULVOPLWY EYKELTAL
OTNV KOWWVIKI KOL EMOYYEALOTIKI TOUG £VTOON HE TNV €vvola OTL Ol KABNynTEG €XOUV TV
gukalpia va KAavouv £va SLAAELHpa amd TNV SLSAKTIK TOUC pouTiva, va Cuvavioouv
ouvadérdoug va oulnTrooUV Ta EMAYYEAUATIKA TOUC TPOBARUATA KOL VO VOLWCOUV TTAAL

dotltntec.

Epwtnon 7 Ze moio Babuod Bsw peite OTI
AVTOTTOK pivovTal Tol BEPATA TWV CEUIVAPIWYV OTA
evdla@Eépovrd oag;

KaBdéhou
oA Aivo 0%
2% Mapa oAU
4%
Niyo
42% MoAU
52%

Awaypouua 1

Mpémnel OpWCE va onUeELWOEL OTL To emakoAouBo AUTAG TNG KaTAoTaong ival OtL N epapuoyn
TOU QVOAUTLKOU TPOYPAUMOTOC OTIOUSWY 0To SNUOGCLO TOUEN cUVOVTA TIOAAG TipoPARpaTOL.
MdaAlota €xet kataypadel n amoyPn OTL AUTA N QVEMAPKELD TNC &vSOOUTNPECLOKAC
ekmaldevong otov topéa Twv Kadnyntwv AyyAlkng oe Snuoola oxolsia amotelsl évav amno
TOUG TILO ONUAVTIKOUG TOPAYOVIEG TOU HELWVOUV TNV UTtapén OUVEMELNC HECA OTO
npoypoppa oroudwv (Ayakli 2005: 219), ylati ,06mMw¢ cwotd enonpaivel o Johnson (1994: 2-
3) n exnaideuon Twv KABNynTwv sival éva cuotatikd otolyeio oto otddlo edpapUoynAc evog
T(POYPAUHATOC OTIOUSWV.
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Oocov adopa otn BOepatoloyia TwWV OCUYKEKPLUEVWVY oOepwvopiwv n mAslodndia twv
OUMMETEXOVTWY (56%) OnAwvouv OTL €ival LKOvOTOWNTKA. YAPXEL TAPAUTA KOl Eva
ONUAVTIKO TIoo0oTo (44%) Tou daivetal va pnv KOAUTITETOL amo Ta eMAeyopeva BEpara.
Auto e€nyeitol amd To yeyovog OTL Ta Ofuata UMOPEl va PNV avtomokpivovtol ota
evoladEPOVTA TWV OCUMUUETEXOVIWV Onwg aMwote avadépel kal to 44% Twv
OUMHETEXOVTWY, OTwC daivetal kol oto didypappa 1.

Eniong mavw amd toug Hoolg oUUETEXOVTEG SnAwvVouv OTL Ta BEpata Sev €Xouv oXEon e

TO SWKO TOUG SLOOKTIKO TePLBAMAOV. Ta CUYKEKPLUEVA EUpAUATA GOAVEPWVOUV TNV AVAYKN
yla pio mo KaBnynToKevIplkn TPocEyyLlon ocURdwva e TNV omola, Omwe mpoteivel o Bax
(1997: 233-234), 0 ekMALSEVUTAC KAONYNTWV TPETIEL VAL TPOTIOTIOLNCEL TN peBodoAoyla Kal TN
Bepatoloyia Tou yla va AdBel um’ OV TNV TpEXoUoA SLOOKTIKN TPAYUATIKOTNTA TWV
EKTIALOEVOUEVWV.

Q¢ mpog tn peBodoAoyla KAl TLG TEXVIKEC TIOU XPNOLUOTIOLOUV Ol EKTTALOEUTEG O QUTA Ta
CEUWVAPLA, N €peuva KATESELEE OTL N SLAAeEn (92%) eival pe Sdladopd n 1o ouvnBLopévn
TEXVIKN Kol akoAouBel n epyaocia og opadeg (60%). EMutAéov ol SLAAOYIKEG SPAOTNPLOTNTEC
XPNOLUOTIOOUVTOL EWG €VOG onuelou (40%) OnMwg emiong Ta €pyaoctnplakd pobnuata
(workshops) (34%) kat oL eplypadEG LABNUATWY TWV CUUUETEXOVTWY (30%). AlO TNV GAAN
HeEPLA n €peuva mepimtwong(10%), n eteponapatnpnon (14%), n €peuva tagng(4%), n
aAnAobidaktikny (peer teaching) (4%), kat n mapakoAouOnon MAYVNTOOKOTINUEVWY
SL8aokaAlwy (8%) omwe gudaiveTal kal oTa TOCOOTA SEV XPNOLLOTIOLOUVTOL EUPEWG, TTAPA
TO YEYOVOC OTL lval OAEG TEXVLKEC TTOU TTPOAyouV Th cUvBeon Bewplag Kot Tpagnc.

Epwtnon 11 MNou eoTid{ouv o1 eKTTAISEUTEG;
100%

80% -

60% 1 48% 46%

40% A

20% 6%

0% T
Oewpia Mpdaén Ocewpia kai TPaEn

Awaypoauua 2

Mia onUAVTLKA TTAPATAPNON Yyl T TEXVIKEG TTOU XPNOLUOTOLoUVTAL Elval OTL n SLAAEEn, n
omola avadepbnke oxedov amd OAOUC TOUG CUUUETEXOVTEG, €lvol clyoupa pia XprRoLun
TEXVIKA yla tn Oldyuon NG amapaitntng BOewpnTikAG yvwong o€ €va TPOYPOUUO
eknaidevong kabnyntwv oaAAd Sev pnopel va cuvBéael tn Bewpla pe tnv Mpagn Kat yU auto
N eniépacn Kot 0 avtiKTUTIoG TIoU £XEL OTIG SLOAKTIKEG TIPOKTLKEG TWV EKTIALOEVOUEVWV Elval
npookalpn kot edpnuepn (MavwhomoUAou-2épyn 2007: 25). EmumAéov, Baciletal os pia
POCLOVOALOTIKY €UMELPK hocodia oUpdwva pe TNV omola avapévetal OTL ol
ekmaldevuopevol Ba uloBetrioouv TNV aAAayn OTLG TIPOKTLKEG Toug adol Toug 5080V MpwTta
T €TOTNMOVIKA otolxela (Kennedy 1987). Me auty tn Aoyilknp ol ekmalbeudpevol
ekhappavovtal wg madntikol dékteg vEwv TMANnpodoplwv we adela Soxela mou MpEmeL va
veuloouv (Woodward 1991). Emopévwg n SLaAeEn Sev pmopel va amoteAéoeL MPOTUTIO yLla
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Tou¢ ekmaldevopevoug kabwg dev BEtouv oe edpappoyr OTL mpeoPeletal o BewpnTiko
eninedo (Manolopoulou-Sergi 2005).

‘Ocov adopd oto Bfpa tng olvBeong tng Bewpliag Kal tng mMpagng, omwe daivetal oto
Aldypoppa 2 10 48% TWV CUUUETEXOVIWV OTNV €peuva avadEpel OTL TA CEULVAPLA TIOU
napakoAouBOnoav eotialouv otn Bewpla, To 46% otn Bewpia KAl oTnV MPAEN KOl HOVo 6%
otnv npadén. Ta eupAuata 0dnyouV 0TO CUUMEPACHA OTL TOUAGXLOTOV TA oA Ao QUTA Ta
ospwvapla elval Bewpntikd kabwg otnpilovtal otn SLAAeEn KkKal €Xouv OAOUG TOUG
TLEPLOPLOUOUC TIOU avadEPAUE TTOPATTAVW. YITAPXEL GUCLKA EVOG ONUOVTIKOG aplOuog (46%)
mou eotialouv Kol otn Bewpila kAl otnv TPAEn oAAG TO €pwTnUa elval KATd TOCo
ETULTUYXAVETAL N oUVOeon Twv 8U0 oToLKElwV.

Mo va §06el pia LkavomonTikr andvinon UnopoUue va avadEpoupe , Onwe daivetal Kot
oto Staypappa 3, OTL To 32% TUOTEVEL OTL TA OEMLVAPLO TIOU TtapakoAouBel mpodyouv thv
avaotoxaoTikr dladikaoia og LkavomolnTiko Babuo, evw To umoAouno 68% Alyo r kabBolou.
Elvat mpodaveg Aoutdv otL n mAsloPndia Twv CEUVAPLWY ATIOTUYXAVEL VO EVOWHOTWOEL TO
OTOLXElO0 TNG OVAOTOXOOTIKAG TPOCEYYLONG N omolot €XeL ToV KEeVIPIKO AOyo ©TOo
EUMTAOUTLOUEVO OVALOTOXOLOTLKO LOVTENO.

EpwTtnon 13 Ze oio Babud oag gnreitai va
Oew PROETE AVOOTOXACTIKA TIG DISOKTIKEG OAG
TIPOKTIKEG OTH GEUIVAPIQ;

KaBoAou Mapa oAU
6% 4%

MoAu
28%
MoAU Aiyo
26% ‘
Nyo
36%

Awaypouua 3

Je autd Ta TmAaiola va avapEPOUHE OTL WG TPOC TNV QTMOTEAECUATIKOTNTA TWV
OUYKEKPLLEVWY OEULVOPLWVY TO 62% CUVTACOETAL e TNV amodn OTL armoktouV pia kawvoupla
OmTk otn SbaokaAia Kol otn Kabnon evw €va onpaviko mocooto (38%) dnAwvel to
avtiBeto. EmumpooBeétwe 1o 32% €xouv TN YVwUn OTL TA ogpLvapLa Toug BonBoulv va yivouv
KaAUTEPOL KaBNyNntég, evw tO 78% ONUELWVOUV TNV amoyonteuch Ttoug OtL Sev Toug
napéxovral SnAadr apKeTEG eukalpieg yia emayyeApatiky BeAtiwon. TéAog to 32% SnAwvel
OTL XpnolorolLel TIg Lo€eg mou mpoteivovtal ota oepvapLa, 52% tig xpnouomnolei Aiyo, 14%
TOAU Alyo kat 2% kaBolou. ZUpdwva pe TO 54% TWV CUMETEXOVTWY AUTO cupBaivel yiatl
Sev pmopouv va petouclwoouv tn Beswplo o Tpaén, N ylati oL mpotelvopueveg 16ée¢ Sev
UIopoUV va epappooTolV ot SLEAKTIKA TOUC MPAYUOTIKOTNTA.

J€ YEVIKEC YPAUMECG TO 58% mLoTeUEL OTL TA OEULVAPLA Elval XpAOLUA eVw TO UTtOAouto 42%
audlopntel TN XPNOWOTNTA TOUG. MTOPOURE VO CUVAYOUHE TO CUUMEPACHA OTL AUTO
oupPaivel ylati Ta Bépata mou avamtuooovtal dev elval TTAVTA OXETIKA HE T SLOAKTIKNA
TIPAYMOTIKOTNTA TWV EKTTALOEVOUEVWY, SEV ETLTUYXAVETAL oUVOeon Bewplag kal mpagng e
amodoTkO TPOmMo Omnw¢ T.X. Ba ouvéBawve eav edappoldétav TO  EUTAOUTIOUEVO
QVOOTOXOOTIKO HOVTEAO HE TN XPNAON KATAAANAWY EMHUOPPWTIKWY TEXVIKWYV  OTWG
avapEpApE KoL TAPATIAVW.
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Ot amOYELS TWV CUUUETEXOVTWV YLO TO TIPOYPAUUATA EKTAiSeUONC KAGnynTwv

‘Ooov adopd TI¢ amMOPELS TWV CUMUHUETEXOVTWY YLa TO TIPOYPAUUATA eKTTaiSguong KaBnyntwv
a&ilel va onpelwBel OTL To 86% cupdwvel OTL n Bewpla elval €§loou ONUAVTIKA HE TNV
npdén, to 10% Sev pumopouv va kataAnéouv o€ kamotla amoPn kKat povo to 4% dadwvel.
ErutAéov oL cuppetexovteg oxedov opodwva (94%) ocudwvouv OTL TIPETEL VAL AVTOAACCOUV
anmoOYELG KOl YVWHUEG HE TOUG oUVASEADOUC TOUC KOl OTL TPEMEL oL eKMOLSEUTEG va
edpapuolouv ot dlol otn MpAn autd Tou MpoTeivouv otn Bewpla. Avadépouv emiong oTL
elval onuavtiko ot kaBnyntég va yvwpilouv ylati Si16dokouv onwg St6AoKouV, yeyovog To
omolo oxetiletal AUeCO PE TNV AVATTTUELOKN TIPOCEYYLON OTO MPOoypAppatTa ekmaidsuong
KaBnyntwv. To 90% TwV CUMPETEXOVIWY OUUDWVEL OTL TPETEL OL EKMALSEUOHEVOL VO £XOUV
AOoyo otnv emloyn twv Bepdtwv oe €va Tpoypappa ekmaidsuong. Autd To eUpnua
OXETIETAL AUEDA [E TNV KATOYEYPAUUEVN SUCAPECKELD YLaL TNV OXECN TNG Bepatoloyiag Twy
TIPOYPOUUATWY EKTTAISEUONG KABNYNTWY AYYAIKNG HE TNV SLOAKTIKA TOUG TTPOYUATIKOTNTA.
TéNog, oxedov OhoL OooL mNpav HEPOC otnv €peuva (98%) avadépouv OTL pabaivouv
KaAUTEPA OTOV KAVOUV KATL, TO OTOL0 CUVASEL e TNV Amoyn OtL oL Kabnyntég pabaivouv
KaAUtepa Otav PeTEXouv evepyd (Scrivener 1994: 3-4, Courau 2000: 28).

ATOVTIOELG 0T EPWTHHOTA TNG EPEUVAG.

Ma va avakepoAolwooupe Ta EUPAHOTA TNG EPEUVAG HoC Ba SwOoOoUUE OTn CUVEXELX
OTAVTNOELG OTA EPWTNUATA TTOU €B£0€ N £pEUVA LOC.

Epwtnua 1. Emtuyyavetar n ovvieon Tcswpiag kat mpaéng ota mpoypouuata
evboinnpeoiaknc ekmaibevon twv kadnyntwv AyyAiknc otnv EAAada;

Onwg katedel&av ta Sedopéva AVW o To LLod oepvapLa ev8oUTNPECLOKNG EKIaldeuang
Tou ameuBuvovtal otoug kKaBnynteg AyyAlkng oe Snuoola oxoleia Baoilovtal € ohokAnpou
otn Bswpla kat n mAsloPndict TOUC OUGCLAOTIKA QTMOTUYXAVEL va ePTAEEEL TOUG
EKTIALOEVOEVOUC OE AVOOTOXAOTIKEG SpacTtnplotnTeg 1 6&v ULOOETOUV TO EUTAOUTIOUEVO
QVOOTOXOOTIKO HOVTEAD. MmopoUpe €dw va SlaTuTwooups tnv damoyn OtL autd Ta
ogpLvapLa , og éva peyalo Baduo dev ocuvBEtouy T Bewplia pe tnv MpAgn Katl, cuvenwg Sev
£XOUV, LAKPOTIPOBEOHA, KAVEVO OVTIKTUTIO OTLG SLOAKTIKEC TIPAKTIKEG TWV COULLETEXOVIWV.
Katd ta dawvopeva ta cUyKeKpLUEVA oepvapla Bacilovtal oe €va HovtéAo ekmaibeuong
KaBnyntwv mou elval HoOVoPEPEG KAl Mlag kKatevBuvong. AmMO Tn M HEPLd, oL
EKTIALOEUOLEVOL CUUUETEXOUV Yl va yivouv 8ékteg TnG codlag Twv eldlkwy Kol amd thv
AQAAN ol ekmalbeuTég evdibouv OTOV TELPACHO va SwoouV £TOLUEG AVCELS Kal va yivouv ol
TLOUTOL TOU TIEPLEXOUEVOU TOU Tpoypappatog (Bax 1995: 263, Bax, 1997: 232). Me dMa
AoyLa oL ekmaldevopevol dev evBappuvovtal va GEPouv 0TO POOKAVLO Kal va Bewproouv
HECO Ao £Val AVACTOXOOTIKO Tpiopa T SIOAKTIKA TOUG EUMELpia, n omoia Ba pnmopouoe va
anoteAéoel Ta BepéAla Mavw ota omola o ekmaldeuthG Ba «EKTle» TIC vEeg TTAnpodoplec.
AUTO KaTaAnyel cuvABwG o pila popdn «amoppdng LOOXELUATOC», OTIWG eVOTOXA EENYEL O
Bax, Opo¢ Tou TiepLYpAdEL PE TTAPACTATIKO TPOTO KAl TOL EUPNMOTA TNG EPEUVACG LA OTOU
£VOIC ONUOVTLKOG aplBuog avadEpel OTL oL VEEG LE€eg Sev edappolovtal otnv TaEn toug ylarti
Bewpoulvtal avedadLkeg, TOUAAXLOTOV 0TO SIKO Toug SLOAKTIKO TepLlBAAAOV.

Elval mpodaveég AoLmov OTL QUTH N KATACTAON ATOLTEL KOAG OpYavVWHUEVO CEULVAPLA OTIOU OL
«...eKmaldevopevol Ba £xouv TtV gukalpia va S0UV OVAOTOXOOTIKA TIC AETITOUEPELEG TNG
SLSAKTIKNG TOUG TTPAKTLKAC Kol EUMELplog, UTIO TNV KaBodrynon tou ekmaldeutn» (Kessels &
Korthagen 1996: 21). Xpeldletal, Onwg npoteivel o Bax (1997: 23), uia mpocgyylon mou Ba
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ETILKEVTPWVETAL Kal Ba eoTlAlel MepLOGOTEPO OTOV ekmaldeuoOpevo, StaodaAilovrag £tol OtL
TO poypappoTa eknaidevong kabnyntwv Ba Bpiokovtol 6cov To SuvaTov TIO KOVTA OTo
npoPARUaTa, TIC AvVNOUXIEG KOl TIG LOLATEPOTNTEG TNG SLOOKTIKAG TIPOYHUOTIKOTNTAG TWV
OUUUETEXOVIWV.

Epwtnua 2 lNpowdei n usdobdodoyia mou xpnouylomoleital o QuUTd TA TPOYPHUUATA TN
ouvOeon tn¢ Bewplac pe tnv npdaén;

H amavtnon oto SeUTepo epwTnUa TG €peuvag emaAnBevel Ta 6oa avadEpPapE TOPATAVW.
Mo ouykekpluéva, Oonwe deixvel n avaiuon twv SeSoUévwy TNG €peuvag, N TEXVLIKN TOU
XpnoLllomnoleital mo ouxva eival n Staheén n omola Sev Paciletal oTto €UMAOUTIOUEVO
QVOOTOXOOTIKO LOVTEAD. OL ekMaLSEUOUEVOL TIPETIEL VA amodExovTal Kat va ebpapuodlouy T
codla Twv ELSIKWV aVTL VoL CUUHUETEXOUV EVEPYA OTNV OAN ekMadeuTIKn dtadikaaoia.

AvtiBeta, n peBobdoloyia mou mpodyel TN ouvBeon Oswplag kal TMPAENG OMwWG N
ukpodidaokahia (microteaching), eteponapatipnon, loop-input, xpnotpomnolsital onavia
oVpdwva HPe TA eupnuata TG £peuvag. Obnyolpaote £tol oto adlapdlofritnto
oupmnépaocpo Ot n pebodoloyia mou uloBeteital v mpodysl tn olvBeon Beswplag Kol

TpagnG.
Npotdoslg Kat epaAPUOYES

‘Exovtag mapoucLlaoel Kal avaAlUoeL Ta SeSouéva TNG EPEUVOC O OXEDN UE TO BEWPNTIKO TNG
unoPfabpo, eival onuavtiko va avadepBolue oOTn ONUAcio TOUG yld TO OXESLOOUO
QTTOTEAEOUATIKWY TIPOYPAUMATWY evOOUTINPECLAKAG eKMaldeuong Tou otoxelouv oTn
oluvBeon Oewplag kat mpaénc. M’ autd To Adyo otn ouvéxela Sivovtal KATOLEG
KatevuBuvtpleg apxEG oL omoiec Sev mpémel va ekAndBolv weg Beparmeia AWV Twv
TPOBANUATWY OAAA WG SEIKTEC OMOTEAECUATIKOTNTOC TWV POYPAUUATWY EVEOUTINPECLAKNG
ekmaidevong Twv kabnyntwv AyyALKNG.

H ouvdeon UTewpliac kot mpdénc €emMITUYXAVETAL KAAUTEPO UECW TOU EUTTAOUTIOUEVOU
avaoToYaoTIkoU UoVTEAoU. To gupnpota TnG £peuvag £xouv Selfel OTL oL eKMALOEUTEG
ouvnBilouv va uloBeTolV TO LOVIEAO £DOPUOCUEVNG ETUOTHUNG TEPLOCOTEPO TAPA TO
EUMTAOUTIOUEVO QVOOTOXAOTLKO HOVTEAO, KOBWCE mapouolalouv amAwg TG VEEG TTANPodopLeg
OTOUG eKTALSEVOMEVOUG. AUTO OpwC daivetal va eunodilel tnv aAlayn OTI( YVWOLOKEG
OOMEC TWwV KABNYNTWV KOl OUVEMWC OTL( TEMOLONOEL TOUC, E€Meldr oL KaBnyntég
anoppintouv TIg véeg MAnpodopieg wg doxeteg N avedappooteg (Tillema 1995: 293). O
Williams (1999: 12) unootnpilel otL ta povtéda ekmaidsuong kabnyntwv mou Baocilovral
otn petadoon n ekmopmr, 6nAadry TMou TPOCcSoKOUV Ol EKMALSEUOUEVOL TPWTO VOl
anoppodroouV TG véeg TAnpodopleg Kal LETA va TIC epapuodcouv povol Toug, BAETOUY TN
oxéon tng Bewplag kal MPAEnc w¢ pag katevBbuvong kat Bewpolv OTL n yvwon sivat KATL
TIOU PeTadidetal pe €va ypapUIKO TpOmo. AKOAOUBWVTOG MAPOLOoLO ETILXELPNHOTOAOYIO O
Kennedy (1987: 164) unootnpilel o0tL ylo va. StachaAlooue TNV TPOOTITIKY aAAyAG oTn
SL8akTIK ocupmepldopd  XPELA{OMOOTE HLO CUVEPYOTIKN Kol TPOoogyylon emiluong
nipoBAnuarocg (problem solving) 6mou ol kaBnyntég Ba cupUETEXOUV evepyd otn Sladikaoia
™G aAlaync.

Juvenwg Ta Tpoypappoata  ekmaibeuong kabnyntwv Tmpémel va  Pacilovtal oto
EUMAOUTIOMEVO QVOIOTOXOOTIKO POVTEAO Tou mipoteivel n Ur (2006) ylati To OUYKEKPLUEVO
LOVTENO ETUTUYXAVEL TN oUvVBeon Bewplag Kal TPAENC EUMAEKOVTOG TOUG EKTTOLOEUOEVOUG
o€ pio Stadikaoia KpLTikRg Bewpnong Twv SLOAKTIKWY TOUG TIPAKTIKWY.
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To mpoypauuata ekmaibeuong Kadnyntwy mpeneL va evappUvouVv TOUG eKTTOULSEUOLEVOUC
va Ste€ayouv ot iblot Epeuva tng Stbaktikng toug nmpaénc (action research). H épeguva tng
SLbakTikng mpdagnc amd tov 8o tov Sibdokovta Bswpeital To MO onuavtikd epyaleio
ekmaibeuong Kol avamtuéng Kot £xel Kevtplkrl O€on oTo €UMAOUTIOMEVO QVO.OTOXAOTLKO
HOVTEAO yLOTL Tpodyel T ouvBeon Bewplag Kat MPAgng.

Ot eknatdevuteéc npenet va eéaokndouv oTn XprHon Tou EUTAOUTIOUEVOU QVOOTOXOOTIKOU
Hovtédou. OL ekmoudeutég xpelalovral e€l8IK  eKMAldeUon yld v UMOPECOUV va
EVOWUATWOOUV TO EUMAOUTIOUEVO OVOOTOXOOTIKO HOVTEAO LIE OMOTEAECUATIKO TPOTO Ot
mpoypappata eknaibevong kabnyntwyv. M’ autod to Adyo mpémnel va toug §00¢el n eukatpla
VO CUMHETEXOUV O€ EKTIOLOEUTLKA TIPOYPAMOTA TTOU Ba £X0UV OXESLOOTEL ELSIKA YLl AUTAY
NV Tneplmtwon, yw va pmopécouv SnAadn va KOTOVONOOUV TWG OL QapPXEG TOU
EUMTAOUTIOEVOU OVAOTOXAOTIKOU HoVTEAOU edapudlovial otny mpatn.

Tuunépacpa

To mapdév kedpdlalo epelvnoe to Bfua tng ouvBeong Bewplog kal mpdafng otnv
evbolmnpeotakn eknaibevon twv kabnyntwv AyyAlkng otnv EMaGda. H avaiuon twv
Oebopévwy €delke OtL oL ekmaldeutég ouvnBilouv va XPNOLUOTOLOUV TO HOVTEAO
£POPUOOUEVNG EMLOTAUNG TIAPA TO EUTTAOUTIONEVO QVOIOTOXAOTIKO HoVTENO. Emiong £6¢elée
OTL N avootoxaotiky Bswpnon ival Alyn  avOTapktn Kol oL TEXVIKEG EKTTAldevong Tou
xpnotlpomolouvtat dev mpodyouv Tn olUvBson Beswpilag kKal mpdaénc. M’ autd to Adyo
KATATEONOOV CUYKEKPLUEVEG TIPOTAOELG LE OKOTIO TN BEATIWON TNG TPEXOUOAC KATAOTACNC.
Ta cupnmepdopatTa oto omoia KAatéAnge n £peuva €ivol ONUAVIIKA Yyl TN HEAETN TNG
ouvBeong Bewpiag kal mPAENg ota evOOUTNPECLOKA TPOYPAUUATA eKMAldevong
kaBnyntwv. Npoodépouv emiong Kal €vo EVAUOUA YLa L0 avaBewpnaon ToU YEVIKOTEPOU
mAatoiov tng ekmaidevong kabnyntwv. Xpelaletal BERala mepaltépw €psuva n omoia Ba
pog dwoel meplocotepa Sedopéva ta omoia Ba pog Bonbroouv va KAtavonooupe KAAUTEPA
TO OUYKeKPLEVO BEpa. H peAovTikn €peuva Tpemel va AdBeL urt’ 0PV Toug TEPLOPLOUOUG
NG mopolong €peuvag, He TNV €vvola OtL Ba xpelootel éva peyaAltepo Seiypa Tou
eKTALSEUTIKOU TTANBUGCOU Kal va XpnoLomolnfouy MOCOoTIKEG AAAQ KAl TIOLOTLKEG EBodoL.
TéNog TLoTeVOUE aKpASavTa OTL TO Kalplo autd BEua mou avaAlBnke MPEMEL va TUXEL TNG
TPOCOXNG OAWV TWV EUTAEKOUEVWV OTNV EKTIALSEUON TWV KABNynTwyv Kot Slaitepa autwv
TIOU XOPAOOOUV TNV EKMALSEUTIKI TIOALTIK) OTOV OUYKEKPLUEVO TOMEQ ylati oe tedeutala
QVvAAucon 1N QmOTEAECUOTIKN eKmaideuon kabnyntwv ocuvelodpépel kal odnyel otnv
QTTOTEAECUATLKN AnOS00T) TOUG OTO OXOAELo.

Author’s e-mail: gyftopoulouzoi@in.gr
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NAPAPTHMA

Questionnaire

Investigating the issue of integration of theory with practice in seminars organized for in-service state
EFL teachers.

Part |

Theory and practice in in-service EFL seminars

Based on the experience you have gained after having attended seminars organized by your district
school advisor, please tick (V) the box(es) that best represent(s) your personal opinion. For the e-mailed
version of the questionnaire please convert your option in bold or underline it.

1 In general, how long do these seminars last? One day O Two days O
Three days™ Four days O
2 In which prefecture of Greece have you attended the
majority of these seminars?
3 How often do you attend these seminars when | Always O Often O SometimesO
organized? Rarely O Never O
4 If you decide against attending, this is because... (You | a. The location is not convenient O
may tick more than one box) b. The headmaster refuses to let you
leave during school time O
c. You haven't been informed about it
O
d. You think you have nothing to gain
by attending O
e. The topic of the seminar does not
particularly interest you O
f. The topic isn’t relevant to your
teaching situation O
g. Other O
(Please specify: )
5 To what extent are you satisfied with the organization of | A very great deal O Allot O
these seminars? A little 3 Very littled Not at all™
6 To what extent are you satisfied with the topics dealt | A very great deal O Alot O
with? A little 3 Very littled Not at all™
7 How far do you consider that the topics dealt with in | A very great deal O Alot O
these seminars correspond to your interests? A little O Very little Not at all;]
8 How far do you think that the topics are relevant to your | A very great deal O A lot O
teaching situation? A little 3 Very littled Not at all™
9 Taking into consideration the following presentation | Whiteboard OO Video-player O
methods, which ones do trainers use in such seminars? | Overhead-projector O
(You may tick more than one box) Power-point presentation]
Demonstration [ Texts O
Suggested bibliography O
WorksheetsO
Handouts summarizing the key points
of the presentations O
10 | Which of the following techniques are you exposed to in | Lecturing O Group-work

such seminars? (You may tick more than one box)

Case studies O

Description of participants’ lessons O
Watching the activity and involvement
of other teachers (observation) O
Classroom research O

Discussion activities O

Peer-teaching O Workshop O
Watching videotaped lessons O
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11 | Which of the following do the trainers focus on? (Please | Theory O Practice O
tick only one box) Both theory and practice O
12 | Which of the following statements best describes these | a.The trainer gives a lecture O
seminars? (Please tick only one box) b. The trainer lectures for some time
and then asks trainees to practise
what s/he suggested O
c. The trainees experience an activity
and then the trainer explains the
theoretical principles underlying the
activity 0O
d. The trainees are asked to do
various activities without
commenting on their rationale O
13 | To what extent are you asked to reflect on your teaching | A very great deal O A lot O
practice during these seminars? A little 3 Very littled Not at all™
14 | Do you gain a new insight into teaching or learning after | Yes O
attending? No O
15 | How far do you think these seminars help you become a | A very great deal O A lot O
better teacher? A little 3 Very littled Not at all™
16 | How far do you use the new ideas suggested in the | A very greatdeal O A lot O
seminars? A little O Very littled Not at all;]
17 | If new ideas are not used, this is because... a. It's nice in theory but | can’t put it
in practice O
b. It doesn’t work for my class(es) O
c. |feel uncomfortable experimenting
with new ideas O
d. Other. (Please specify. )
18 | How useful do you consider these seminars? A very greatdeal O Alot O
A little 3 Very littled Not at all™
Part 2 Teachers’ beliefs about teacher education programmes.
19 | Consider the following ways of professional learning

and tick the ones you employ (You may tick more than
one box).

Learning through...

Teaching O Collaboration O
Research O Self study O
Training courses O

Other (Please specify: )

Read through the statements below and tick only one box which best represents your opinion as a
trainee in a teacher education programme.

[}
o
o 2
=) 0
IS S
> g8 |2
(@] o = (o]
5|2 |8|8 |5
=1 o | £ | 2 =1
n < ) (@) n
20 | Theory in teacher education programmes is as important as practice.
21 Participants in training programmes should be encouraged to
exchange ideas and share opinions with others.
22 | Trainers should practise what they preach.
23 Theory found in scientific EFL books doesn’t help teachers find

solutions to problems they may face in their classrooms.
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24 does.

It's important for a teacher to know why s/he is teaching the way s/he

25
programme.

Trainees should be asked on the topics to be dealt with in a training

26 | Trainees learn better by doing things.

Part 3 Personal biodata

Please tick the appropriate box

27 | Sex:

Male O
Female O

28 | Teaching experience:

0-506-10 O 11-15 0 16-20 O
21 or more O

29 | Current position of work:

Primary school O

Junior High School O

Senior High School O
Technical Vocational School O
Second Chance School O

30 | Do you hold a second university degree?

Yes O
No O

31 | Have you had any post graduate studies?

Yes (completed) OO
Yes (in progress) @O No O

32 | Which of the following programmes have you attended?
(You may tick more than one box).

Induction programmes (REC) O
Seminars O

Short training courses O

Other (Please specify:

33 | Have you attended any courses at university on how to
teach English to ...

a. young learners?

b. teenagers?

c. adults?

Yes™d NoO
Yes ™ No O
Yes™ No O

Please make sure that no answer has been missed out.

© Thank you very much for the time you have taken to complete this questionnaire ©
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