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The Writing Portfolio:
an alternative assessment tool with young learners of English

[O ®dakelog Mpamtov Adyou:
éva epyaleio evaAlaktikng a§loAoynong pikpwv padntwv otnv AyyAikn Nwoocal

Melpomeni Barabouti

This paper presents the implementation of a portfolio for assessment purposes, with a group of primary
school learners of English, aged 11-12. The focus of the portfolio is specific, concentrating on a purposeful
and systematic collection of samples of students’ written language. The paper explores theories on
portfolios as an alternative method of assessment and the benefits deriving from their use in the classroom.
Moreover, it analyses all the stages of the organization of the learner portfolios from beginning to end. The
findings shed light not only on positive outcomes but also possible problems. The paper discusses the
implications of the study for classroom practice and provides suggestions for further experimentation.
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H napovoa epyacio mapoudtalsl TNV EQAPUOYH EVOC PAKEAOU Epyactwy o€ Ul opada puodntwv Anpotikou
JxoAgiou, nAwkiac 11-12 mou paSaivouv ApyAikd. O QOAKEAOC E0TIHIEL OUYKEKPIUEVA OTH OKOTTLUN KOl
OUOTHUATIKY CUAAOYH YPOTTTWV EpyaciwVv TwV UadnTwv. SUYKEKPLUEVD, n epyaocia eéeAiooeTal o Tpia
otadlo: apyiKd, YIVETAL avopopd o JEWPIEC CXETIKA UE TN XPON TOU PAKEAOU EPYACLWV WG EVAAAQKTIKN
UEB0S0 a€loAdynaoncg kait Ta 0QEAN TTOU MPOKUTTTOUV amo autr. Katomty mapouotalovtal avaAuTika oAa Ta
Bnuata opyavwang Tou eakEAou mou akoAoudnBnkav amo tn¢ apyn wg To TEAOG TNG Epeuvac. TEAoc yivetal
aéloAdynon Twv eUpnUATWY TNG EPEUVHG, oUINTOUVTAL OYL LUOVOo Ta UeTika amoteAéouatra aAdd kat ta
mdava npoBAnRUaTH Kol TTPOTEIVOVTAL TOUEIC TTEPAUTEPW EPEUVALC.
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Introduction

In an attempt to meet the demands of a changing society, which values meta-cognitive skills and individual
thought and expression, educators have suggested a number of alternative methods of assessment (i.e.
portfolios, interactive diaries, student conferences, etc). These methods have been characterized by
Genesse (1994) as classroom-referenced assessment because they are useful for making decisions not only
about students, but also about the effectiveness of classroom instruction and about instructional planning
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to promote language learning.

One method of alternative assessment is ‘portfolios’. Zessoules and Gardner (1991), very successfully name
them ‘process-folios’, as students can collect in them not only works of best quality or highest achievement,
but also evidence of the process of learning, reflections on their own progress, their strengths, as well as
weaknesses in understanding.

As far as the writing skill is concerned, which is of interest to the present study, portfolios can be an
effective means of measuring it because they can provide a more complete and accurate portrait of
students’ writing growth on various occasions (Elbow & Belanoff, 1991; Jongsma, 1989). As Hamp-Lyons and
Condon (2000:61) suggest, students have significant amounts of time to revise their work in portfolio
assessment. They are able to find and correct their own errors, without being overwhelmed by time
pressure. Particularly when teaching young learners, who are in a process of developing both cognitively
and psychologically, the assessment of writing through portfolios can systematically record vital elements of
the art of writing such as generating ideas, drafting and editing. It can also show the learners’ improvement
and encourage good writing habits.

Portfolio Assessment

Portfolios have been associated with the arts, where architects, photographers and other artists collect
their pieces of work in order to display them to future employers or prospective buyers. Since the 90’s,
however, the use of portfolios has been expanded in various educational settings such as teacher education,
assessing advanced learners and, more recently, young learners. Since the appearance of the portfolio on
the educational assessment scene, various definitions have been proposed. The following two definitions
depict more clearly what has been the use of portfolios in the present study.

Genesee & Upshur, (1996: 99) defined the portfolio as ‘a purposeful collection of students’” work that
demonstrates to students and others their efforts, progress and achievements in given areas’. Trim (1997:3)
talked of the language portfolio as ‘a document [...] in which individual learners [...] can assemble over a
period of time, and display in a systematic way, a record of their qualifications, achievements and
experiences in language learning, together with samples of work they have themselves produced'.

The focus of language portfolios can be very specific, containing samples of students’ written work, as is the
case in the present study, or it can be broad, containing samples of oral work such as interviews and
narrations through recordings, reports on reading work, art work or anything else that can provide evidence
of language development and personal growth. However, the collection should be done selectively so as to
avoid the danger of the portfolios becoming mere junk drawers of students’ work, and more importantly, to
simplify the teacher’s task to assess work that draws on different skills.

On the contrary, portfolios as an alternative form of assessment are on-going or formative in nature and are
intended to be primarily diagnostic. They allow learners plenty of time to generate rather than choose a
response. According to Huerta-Macias (2002: 339), alternative forms of assessment, portfolios included, do
not intrude on regular classroom activities. They reflect the curriculum that is actually being implemented,
provide information on both the strengths and the weaknesses of each individual student, provide various
sources of student development rather than one single method and, therefore, students’ progress and
growth can be assessed more reliably than in traditional testing.

A considerable number of advantages of portfolios are widely discussed in the EFL literature (Genesee &
Upshur, 1996:100; Hamp-Lyons & Condon, 2000; Smith, 1996; Itedpavakn, 1997; Qwtiadou, 2001) and are
briefly reported below. For example, portfolios enable students to:

e Enhance their self-image as they participate in the decisions about content
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e Assume responsibility for self- assessment

e Interact with other students, teachers and parents about learning
e Use metalanguage to talk about language

e Exhibit their creativity and originality

e Think critically about school work

They also provide:

e An answer to today’s need for a measurement system that can have a generative, rather than a reductive
effect on education (Hamp-Lyons & Condon, 2000:xv)

e A chance to integrate teaching and assessment in a continuous process

e Arich source of information for teachers who can improve their own teaching methods and plan further
instruction

Prompted by the theoretical considerations on the use of portfolios as an alternative form of assessment in

the language classroom, this study aims at investigating the following research questions:

e How far can the purposeful and systematic collection of writing samples in a portfolio develop students’
writing skills?

e Are there any negative aspects deriving from the use of portfolios in the classroom?

e Can the writing portfolios promote positive attitudes, such as increased motivation and development of
learning-to-learn strategies?

The Study
Participants

The participants in this study were eleven male and nine female primary school EFL students, aged 10-11.
These young learners attended the same Greek state school in Agia Paraskevi, a suburb in the north-east of
Athens, Greece and had been studying English for one and a half years with the same teacher.

Although these particular students constituted in their majority a well-motivated class, willing to
enthusiastically embrace any classroom innovation, they also had individual differences, concerning their
interests, abilities and intelligences. The portfolio project managed to depict these personal characteristics
and differences and helped the teacher appreciate each student’s accomplishments according to their
potential.

Procedure

The project began in February 2003 and extended over a period of three and a half months. The study
followed several procedural steps, which, according to Pierce (1998:6), can help relate assessment activities
directly to instructional activities and, therefore, make the collected information more manageable and
useful both for the teacher and the students. For example:

Stepl: Specify the purpose of the portfolio. The portfolios in the present study were basically used for the
assessment of students’ writing skills, with the emphasis on the process of writing rather than the final
product.

Step 2: Specify use of assessment information. The information collected from the portfolios was used to:

e monitor students’ growth in writing, focusing both on the content (organization of thoughts, variety of
vocabulary, richness of ideas) and the form (correct grammar, syntax, style).

e diagnose students’ strengths so as with positive comments to make them aware of what they can do.

e diagnose weaknesses, so as to adapt the teaching materials accordingly.
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Step 3: Match entries to purpose. As far as written language production was concerned, the required entries
in the portfolio were intended to match the instructional goals and objectives set by the curriculum and
dictated by the syllabus and the course material (Funway 2 book, YAIEN®, 1999), used with the particular
group of students. The working units from the book during the period of the study were units six to nine,
where the language focus was the present simple, the present continuous, the simple past and the
formation of wh- questions. The language functions practised in the relevant units were: talking and asking
about routine and general facts, about things people were doing during present and past events
respectively. As a result, the required entries in the portfolios aimed at depicting students’ knowledge of the
grammar forms and functions mentioned above, while at the same time gave them the opportunity to
practise writing descriptive and narrative discourse types (Table 1).

No of Activity title Language function
entry
1 Look at the pictures and write a Writing about people’s routines
paragraph about Nick’s daily activities
2 Write a postcard to a friend from a place Writing about present (every day or now)
you are now on holiday
3 Write in your diary how you spent your Describing a place and narrating past actions
weekend
4 Write about the best or worst experience, Describing/ Narrating past actions and

or the best or worst dream, or an events
adventure that you had

5 Write a letter to a friend, accepting or Expressing preference, ability-disability, likes
rejecting his/her invitation and dislikes in order to justify a choice made

or a decision taken
6 Grammar Check (taught verb tenses and Finding the question when the answer is
wh-questions) given and establishing time relations

between verb tenses

Table 1: The required entries of the portfolio

Apart from the required entries a very important role in the portfolio was played by the optional entries.
The students in the present study were asked to include in their portfolios any other type of writing
samples, which either showed their improvement as writers, or provided a means to express themselves
and share their feelings with the people who would eventually have access to their portfolios. The
importance of the optional entries was also implied by Gearhart and Wolf (1995:13), who argue that if
students are asked to practise specific genres (letters, diary entries etc) without writing for personal
purpose, there is ‘little chance for ownership of the writing’.

Step 4: Record students’ progress. An important phase in the process of portfolio development was
assessing students’ progress to gather information about their individual learning and help them take future
action. In classroom-based portfolio assessment, as was the case in this study, the assessor of the students’
writing samples was their teacher because she was familiar with the students. By being well acquainted
with the instructional setting of the portfolios, the teacher found it easy to grasp the values reflected in
students’ work, adding thus, validity and reliability to the scoring process.

The different entries of the portfolio in the present study were assessed in different ways, using primary
trait scoring and analytic rating scales (see Weigle, 2002, p. 112), correction codes or comments on first
drafts, according to the aim each entry was intended to fulfil. A tabular representation of the different
scoring methods used for the various entries is provided in Appendix | and examples of the scoring methods
in Appendices II, I, IV.
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Step 5: Get the students involved. The students were initially informed by the teacher about what the
portfolio project was, and were asked to think whether they would be interested in it and committed to the
whole idea. As was expected, their reaction was positive. To make students believe that the purpose of the
portfolio was a joint decision between both the teacher and students, the teacher handed out a
guestionnaire (see Appendix V) aiming at surveying the students’ writing interest and awareness. The
language level of the students dictated the writing of the items is in Greek, so as to ensure understanding,
and, therefore, validity of the conclusions drawn.

The students’ involvement in the portfolio project also entailed personal selection and inclusion of optional

entries with a view to either prove their improvement in writing, or share something with their teacher or

classmates. The optional entries were accompanied with a self-assessment form (Appendix VI), which

required information on the following points:

1. Why did you choose the specific entry?

2. What did you manage to do well in the particular entry?

3. Set your goals for future writing improvement and be specific about one or two things that you wish to
be better at.

Self-assessment forms (see Appendices VII and VIIl) were completed where the students were guided
towards the development of metacognitive strategies in order to reflect on kinds and number of mistakes
they made, the reason(s) why they made them and any measures that they would take in the future so as to
avoid such mistakes. The self-assessment of paragraph writing strategies (Appendix IX) guided the students
into checking whether the topic of each paragraph was clear, whether they had used details to help the
reader understand their point, whether they had used a variety of vocabulary to make their writing ‘richer’
and whether they had double-checked their papers for mistakes before submitting them. Similar purposes
were served with the self- assessment form of writing strategies (see Appendix X), which the learners had to
consult and fill in for each entry they included in their portfolios. This form provided them with useful
techniques, which the learners could use before, during and after their writing so as to improve it.

Peer-assessment, which can be defined as a ‘response in some form to other learners’ work’ (Puhl, 1997:7)
was very smoothly introduced with the follow-up work. There, the students were presented with an
excellent composition (see Appendix XlI), written by one of their classmates (Alexandra), and were asked to
reflect on what they had been taught about paragraph writing, and assess their peer by finding what made
her work particularly exceptional and by mentioning what exactly appealed to them most. The students
were also asked to participate in the process of defining the criteria that would determine the success of
their performance. At the end of the project they were provided with the list of criteria (see Appendix XlI)
they had themselves set in class and were asked to evaluate their classmates’ portfolios. The last question in
this peer-assessment list required the student-assessor to select the entry that s/he enjoyed most and to
record their peer’s strongest and weakest point. However, the validity of the students’ peer assessment
could be questioned, as perhaps different friends would want to please or displease each other for reasons
other than fair evaluation of writing.

The students’ involvement in the procedure culminated with their evaluation of the portfolio project as a

whole. What they had to do was answer the two open-ended questions below:

1. How do you assess the portfolio as a means for better learning and fairer student assessment?

2. Do you believe that your writing has improved this year? Would you like to continue the portfolio
project next year?

Step 6: Communicate purpose and results. Apart from sharing decisions at every stage of the experiment
with the students, it was also considered important to communicate with the parents. A letter was sent to
parents at the beginning of the study (Appendix Xlll), where the purposes of the portfolio development
were presented. It was stressed that the portfolio would not only assess what, but also how the students
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learn.

Concerning the results of the study, these were communicated to parents both with the actual portfolios,
which they could access at home with the help of a cover sheet (Appendix XIV), including the number and
titles of all entries, as well as with the presentation of the portfolios in class. During the presentation the
students had a chance to expose their best and worst entries and to explain to their parents what they
enjoyed most from their portfolio work and why. At the same time parents provided oral feedback to the
teacher on the effectiveness of portfolios concerning raising their children’s motivation and school life in
general.

At the end of the presentation the teacher provided each one of the students with a certificate (Appendix
XV), congratulating them on their participation in the portfolio project and commenting on their
effectiveness and their development as writers during the study. Suggestions were also provided for areas
that required further improvement.

Portfolios also proved helpful when parent-teacher conferences were held. As Grace (1992) correctly
argued, with the portfolios as the basis for discussion the teacher and the parents were able to review
concrete examples of their children’s work rather than tried to discuss the children’s progress in the
abstract.

Discussion of Results

Positive aspects of the use of the portfolio as an alternative assessment tool of the skill of
writing

The first positive aspect of the writing portfolio was that it became an effective means of improving
students’ writing skills. Guided by their teacher’s instruction the students in the present study learnt to
generate ideas in class, to plan and organize their work and finally to revise their work, based on their
teacher’s feedback.

When the students were asked to set the criteria for assessing the whole portfolio, they said it should have
a variety, it should be well organized, the paragraphs should be clear in every sample of writing, spelling and
grammar mistakes should be non-existent. This showed that the students internalized the strategies
involved in developing good writing habits, were able to express them and could, therefore, try to apply
them when they produced any piece of writing. Writing became for the students ‘an on-going process of
discovery’ (Raimes, 1983:142). Careful observation (Appendix XVI) of the students’ revised texts showed
that the students took advantage of the teacher’s comments on the first drafts and made changes to help
the reader understand their point better and share their experiences.

The students were given an opportunity with the optional entries in the portfolio to practise their writing
skills beyond class. The optional entries in the portfolios not only enabled a considerable number of
students to produce a plethora of writing texts because they actually enjoyed writing, but also to practise
other genres, such as poems, fairy tales, simple stories through the use of drawings and comic strips as well
as simple biographies from their favourite football players, which were not included in the syllabus. The
optional entries were also enlightening for the teacher, who had a chance to learn more about particular
students’ feelings and hidden talents and developed a more intimate relationship with each student.

Portfolios provided a fairer way of the students’ assessment of writing. Some of their comments were the
following (translated from Greek):
“The portfolio is a better way to learn. The teacher can understand more than she can
understand from a single test and she can also see the students’ character” (Alexandros, 11)
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“The portfolio is very good and fair because you can insert assignments only when you have
studied” (Catherine, 11)

“I consider the portfolio a smoother way of assessment, much smoother than a test”
(Alkiviadis,11)

The comments above suggest that the students felt that writing is not terminal, it is not something you can
prove over a day. Because of their ongoing nature, students considered the portfolios to be the most
efficient assessment method because they had more opportunities to demonstrate their language skills.

Challenges in using the portfolios in the classroom

The only challenging thing that was observed during the portfolio project was the extra-managerial time
that was required for its successful implementation in the classroom. Extra time was required from the
teacher at home to analyse and interpret the different students’ entries, and also for the relevant extra
classroom instruction, intended to cater for the students’ actual needs or lack of knowledge on particular
areas. Moreover, procedural issues, such as storing the portfolios at a safe place, filling in the contents page,
arranging the samples in chronological order and discussing with the students how to complete the various
questionnaires required a considerable amount of time. However, according to the students’ comments the
whole project was not a waste of time, but a matter of learning ‘more and better things’.

Positive attitudes promoted with the use of writing portfolios in the classroom

The use of portfolios as an assessment tool in the classroom proved beneficial for a number of reasons:

e The students’ motivation increased and even weak students became more actively involved in classroom
activities.

e Students were encouraged to take a more active role in assessing and evaluating their own progress, and
set their future learning goals with the teacher’s help.

e Through the different stages of the portfolios, the students were given teacher support to allow them to
make continuous progress.

e Continuous teacher support maintained the students’ self-esteem and confidence, thus prompting
further learning by strengthening their disposition to learn.

e The drafts and revised works could tell the students’ story as practicing writers, and could provide
evidence for all the stages of their development, namely effort, progress and achievement.

e The peer comments and self-assessment forms provided the students with a chance to develop their
learning-to-learn strategies.

e Students realized that writing strategies, such as discussing ideas with someone, planning, collecting
ideas in lists, paraphrasing, adding and subtracting information, checking for mistakes in spelling,
grammar and punctuation would help them produce a nice piece of writing.

e Each student was trained in identifying both their strengths and weaknesses and felt valued as a learner,
which encouraged lifelong learning.

e Students learnt to express what had not worked well and what action they thought should be taken.

e Students were able to recognize the kinds of mistakes they made and were willing to share the
responsibility with their teachers.

e The portfolios managed to create an environment of mutual trust and understanding between the
teacher and the students, which in the long run might contribute to learner autonomy.

e The learning of English at school became an interesting experience for the students and the ‘status’ of
the teacher and the course rose. ‘The classroom horizon was expanded and each child’s canvas was
enlarged’ (Grace, 1992:4)

e The inclusion of the parents in the project satisfied the idea of the ‘open school’.
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Suggestions for further research

It could be argued that since this portfolio experiment brought only gains to all the participants involved, it

could be applied in different situations with similar results. Future research could address the following

questions:

e How convenient and manageable can a portfolio with a broader focus (i.e. reading, speaking and
listening) be?

e Could portfolios be implemented for large-scale assessment projects and if yes, how reliable would
results be if used for promotion, placement or admission to universities?

e Will portfolios have the same success if applied with older students in secondary education?

e What type of training do teachers need to successfully implement portfolios with their students?

e How easy is it for in-service teachers to deal with the theories and practicalities of portfolio assessment if
they are not given the opportunity to attend training seminars?

Conclusion

In conclusion, the study presented in this paper suggests that portfolios are an innovative way of
assessment for young learners’ writing. It also offers opportunities to evaluate learners’ language
development as a whole and to guide classroom instruction according to the learners’ needs.

Portfolios have proved able to document a story for every student instead of just providing us with a set of
scores. As a final word to this paper, | quote Huerta-Macias’ (2002:342) comment, which also reflects
insights | gained through this study: ‘What is the ultimate goal of evaluation if not to give us the knowledge
to be able to reflect on, discuss, and assist a student’s journey through the learning process?’

Hopefully, this paper provides convincing evidence that the portfolio writing assessment gives teachers the
power to do all three.

Author’s email: melbaramp@sch.gr
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Appendix |
Different ways of scoring the entries in the portfolio

Provision of pictures to help students with ideas and

Entry 1 Primary trait scoring vocabulary
. . Assessment done on the revised form after comments
Entry 2 Analytic rating scale .
have been provided
Entry 3 Analytic rating scale Marginal comments in a code form have been provided

for revision

Follow-up work on the previous entry has preceded
Entry 4 Analytic rating scale and planning instructions have been provided (no
revision of work)

The letter of invitation has been provided and analysed

Entry 5 Analytic rating scales in class (no revision allowed)

Allocation of marks for each

Entry 6
correct answer

No help provided

Appendix Il
Different Scoring Methods

Reasonable | Inconsistent Little/No
Control Control Control

3) (2) (1)

Consistent

The student: Control (4)

Uses the simple present correctly (particularly
3" person singular)

Knows and spells correctly the days of the week

Uses the correct prepositions
eg. on + days

Can spell and punctuate correctly

Organises a fluent paragraph giving additional
information beyond the sentence level
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Appendix Il
ANALYTIC RATING SCALE

Task
Achievement

Language Use

Cohesion

Mechanics

5 IMoAU kaAn
avamTuén Tou
BéuaToc. OAgg ol

Kavéva 3 oxedov
Kavéva YPaPPaTIKO
A&Bog

O1 TrpoTdoeig €xouv
atrOAUTN OUVOXT)

Aev uttdpxouv
opBoypagikda r; AGon
aTi€ng Tou va

OXETIKEG XaAoUv Tnv éuopen
TIANPOYOpIES €IKOGVa TOU ypaTITOU
divovtal pe

ATTOTEAEOUOTIKO

TPOTIO

4 | KaAn avarmruén
Tou B€uaTog e
TIG TTEPIOCOTEPEG

MikpoTrpoBArjuata
oTn XprRon Twv
XpoOvwyv, oTn oeipd

IkavoTToINTIKN
opyavwan Kai
TTapouagiaon Tou

MikpoAaBdkia o€
opBoypagia ka1 oTiEN
TToU &€ XaAoUv Thv

AeTTTOPEPEIEG

AVTWVUHIWVY,
TTPOBECEWY, K.ATT.
XWwpig duwe va
KOTOOTPEPETAI TO
vonua

XPAon CUvOETUWV
TTOU aTTaITET
TTpooTIGBEIa aTrd
TOV avayvwaoTn va
KATAVOAOEl TO

TTANPOYOpPIES TWV AEEEWV, TIG KEINEVOU 6uopen pon Tou
QOO UEVEG UE AVTWVUUIEG, Adyou
gagnveia TpoBioeig, apbpa,
ap1BuoUg K.ATT.
3 | ArodideTal yévo | EnuavTika 2T0IXEIDONG AkoAouBouvTai ol
N YEVIKN] 10€a TTpoBAAfuaTa oTn opydavwaon KEIPEVOU | BacIKoi Kavoveg
XWPIG TTOAAEG XPAON TwV Xpovwy, ME TTEPIOPIOHEVN aTiENG aAAG yivovTal

ouxvd opBoypa@iké
AGON

VOnNua Tou KEIPEVoU

KEipEVO
2 Mepikny avdamTuén | Zuxva kai coapd EAaxiotn Baoikég Trapalsipelg
Tou B€uaTog opBoypaika Aabn opyavwan Kai o€ gnpeia oTigng Kai
TTOU £UTTOBICOUV TO ouvoxn TTOAU GoBapd

opBoypa@ika Aaon
TToU gUTTOdIfOUV TNV
KaTavonaon Tou
KEIUEVOU

1 Mepiéxel eAaxioTa
yla va
aglohoynBouv

To ypatrTo €ival
YEMATO aTTd
YPOUUATIKG AGON

AcUvOeTEG AEEEIG N

PPACEIS XWpig
ouvoxn

Agv uttdpxouv
onueia oTigng kal Ta
opBoypa@ika Adon
KAVOUV TO ypaTITO
OuoavAyvVWoTO
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Appendix IV

THE CORRECTION CODE FOR REVISING THE WRITING SAMPLES

Gr. Grammar mistakes
S Spelling mistakes
wo Word order
ww Wrong word
? The meaning is not clear
+ Something is missing
Appendix V

Survey of Writing Interest and Awareness

Name: Date:

Ardleée éva kovtaxki yia ke mpotaony (x) | Ilodd Apxetd

Alyo

Kaborov

1. Mov apécet va yplo

2. Bpiokw 10 yphyipo gbkoro

3. To ypdypo pe Bonbaet oto oyoreio

4. Mov apécel va Ypaew g ¢ilovg Lov

5. Ocopd TO YpAYLO amapaitnto oTotyEio

™G eKTOidELONG OV

6. Ocp® TOV EOVTO LOL KAAO GTO YPAYILO

7. Mov apéoet va popdlopan to ypomTd fLov

pe aAAovg (pilovg 1 dackdAovc)

8. ' 1 Bépato evolapEPESL VA YPAPELS TEPICTOTEPO;

9. IToco £xelg Bertiwbel oc cuyypapéag ota ayyAkd; Tt pmopeic va kavelg kadd;

10. Tv Ba Bereg va PeATIOCELS GTO YPAWILO GOV;
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Appendix VI
SELF-ASSESSMENT OF OPTIONAL ENTRIES
SETTING IMPROVEMENT GOALS

Your Name: Date:
1. AwPace v gpyoacio mov ddhelec €00 va Paielg oto portfolio cov axdun o eopd Kot

OTAVINGE OTIG TAPUKAT® EPOTICELS

a. [ati 0dAeEeg ™ ouykekpiuévn epyaocia;

B. Ipdye 1t givar ovTod TOL KOTAPEPES VO KAVELS KAAL GTY) GLYKEKPIUEVT EPYOTiaL.

2. Topa ckéyov KAmolovg 6TtdYovs Tov Ba NOeAES va TParyLOTOTOGELS GTO UEAAOV GYETIKA LE TO
YpOTO AOYO.

Ipaye éva 1) 600 pdypota wov Ba NOereg va Pedtidoelc. Na eicatl cuykeKpEVOS-T).
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Appendix VII
SELF-ASSESSMENT QUESTIONNAIRE

Title of assignment: Write in your diary how you spent your weekend.

Teacher’s name: M. Barabouti

School Year: 2002-03

Class: E2

1. Tig televtaieg Tpelg EBOOUADES LLE TOLNL YPOUOATIKA 1) GALO QOVOUEVO AGYOANONKOLE GTO
paOnpo v AyyAKov;

o)

B)

Y)

2. T1660 KaAd KATEXELS KATA T YVOUT GOV TO TOPUTAV®;

TEAELNL oA KA | Alyo KaBoAov

(o)

(B)

(v)

(9)

3. Treldovg LGB €kaveg oT0 cvykekplévn epyacia; [Towa oy ta TEPIGGOTEPE GOV;

4. T1 B TpodoEYES TEPLGGOTEPO AV GOV EAEYA VO EVAYPAYELS [itol TapOpoLa Epyacia 1) Tt AL

pétpa Bo Emapveg;
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Appendix VIII
SELF-ASSESSMENT FORM OF METACOGNITIVE STRATEGIES

Please look at your grammar check sheet and tick the correct box

Always Sometimes | Never

I can use the Simple Present correctly

I can use the present Continuous correctly

I can use the Simple Past correctly

I can form questions correctly

How manyv mistakes did you make? Specify the area.

Simple Present (affirmative)
Simple Present (interrogative)
Simple Present (negative)

Simple past (regular verbs)
Simple Past (irregular verbs)
Present Continuous (affirmative)
Present Continuous (interrogative)
Present Continuous (negative)
Question Words

Formation of Questions

Why did you make the mistakes above and what is your future goal/goals?
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Appendix IX
PORTFOLIO WRITING ASSIGNMENT
PLANNING WRITING

Choose one of the following topics:

A) Write about the best or worst experience in your life.
B) Write about the best or worst dream you had.
C) Write about an adventure that you had.

Before you start writing you need to plan your work. Please think well, answer the questions — and
then start writing.

1. How many paragraphs will there be in your writing?

2. What will you write about:
in the first paragraph:

in the second paragraph:

in the third paragraph:

in the fourth paragraph:

3. List your ideas about each paragraph on a separate piece of paper and use those as a plan to help

you write your assignment.

SELF-ASSESSMENT OF PARAGRAPH WRITING STRATEGIES

After you finish your writing, re-read what you wrote and check the following:

4. Is the topic of each paragraph clear?

5. Did you use enough details to help the reader understand your point?

6. Did you use a variety of vocabulary to make your writing ‘richer’? Give examples.
7. Did you check your writing for spelling mistakes, language use and grammar mistakes? Did you

correct any?
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Appendix X

Self-Assessment of Writing Strategies

Name: Date:

AldAeEe €va KouTakt Yia ka0e TpdTaom

Hpw ypayo:

1. Axovoa pe Tpocoyn 66o cL{NTAGALE GTNV TAEN

2. Xv{nmoa 1o Béua pe kamowov (@ilo 1 yovid)

3. 2uykévipmoa TIg 10€EG LoV TAve oTo BEpa o€ pia AMlota

4. "Exava éva mpooy£dio

Evo éypoaga:

5. Apnva tig AéEeic mov dev NEepa yia va Eovayupicm 6’ avTég
AMyo apyotepa

6. Avtikotaotovco AEEEG oV dev NEEPA UE TIC OVTIOTOLYEG
EMNVIKEG

7."Eypaoa kTt mov dev NEepa e TEPLPPACTIKO TPOTO

A@o? teleimoa To Ypayipo:

8.'EAey&a to ypomtd pov Yo va d® av Ntav ‘puéca’ 6to Bépna
9. Eoavoadldfoaca 10 YypomTtd HOL Yoo Vo O OV OAEC Ol
TPOTAGELS Hov ‘Bydlovv vomuo’

10. IIpocBeca N apaipeso KATOlES TANPOPOPIES

11. 'Eleyéa 10 ypamtd pov kadd yu AdOn otnv opboypapia,
™ oTiEN Kot TN YPOUUOTIKY

AAAEG TEYVIKEG IOV XPNCLOTOINGOL:
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Appendix XI
Follow up work on paragraph writing and introduction to peer assessment

Put the following paragraphs in the right order to have a very good assignment.

Dear Diary,

a) After that, I saw my sister jumping . She was great. I’'m sure that her horse was the best one. The
race was hard. Some people fell down and one lady hurt her head very bad. My sister finally
managed to finish fourth.

b) My weekend was fantastic! I went to the horse club twice because my sister would take part in
racing games. But not only my sister. Many of my friends took part too and jumped with their
horses on high jumps.

c¢) I must say I had a great time and I hope I will go to racing games again soon.

d) When we reached the horse club, we saw a great deal of big and small horses. There were some
white, brown, black, grey, beautiful horses. There was also a little pony, which was not like the
others. It was brown and white and it had blue eyes. You don’t believe it. It could jump up to 1.10
metres. It’s name was Lucky.

Paragraph order

1 2 3 4

A form of peer assessment
Oewpelg 011 N Tapondve epyacio NTay TeTVYNUEVN N Wiaitepa Eexmplotn; ZyoMace TNV dmoyn

GOV YPAPOVTOG CUYKEKPILEVO GTUEID TOV GOV GPEGAV.
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Appendix Xl
PEER ASSESSMENT FORM
NAME OF THE STUDENT ASSESSED:
NAME OF THE ASSESSOR:
DATE:

AoV gEetdoete Kahd to portfolio Tov cuppadnT cag, AEOAOYNGTE TO GOUPOVA LE TO TOPOKATM
KpLTnpta Tov £6¢€ic ot padntég Bécate oty TaéN.

Tick one of the boxes and write your comments where necessary

O/H ovppobnmc/tpio pov

1) I'evikd voldotnke apketd yio o portfolio

2) 'EBaie moAAég Ko mokideg epyacieg

3) BeAtimoe ta deiypato epyaciog Tov cOLEOV
pe  Tg vmodeifelg g  daokGAag Kol TIG
ocv{ntoelg otV TééN

4) O epyaoieg etyav mAovto Ae&hoyiov

5) Ou exbBéoelgc elyov ocwOTd  OKEAETO
(introduction, main body, conclusion)

6) Ot mapaepo@ol MtV KOAOYPOUUEVEG UE
EICOYMYIKY)  TPOTOOT,  AEMTOMEPELES KO
petoPatiky TpoToon

7) Aev vanpyoav ToAAE YpoppoTika AGon

8) Aev vmpyav TOAAG opBoypapikd Aaom

99 O ovppabnmg pov  €yxst  Kavel
avtoalloAdynon kot @aivetor vo EEPEL TOV
TPENEL VO, TPOCTAONGEL TEPIGGOTEPO

10) I'paye topa kdmoleg mo €01KEG mapatnpioels Yoo to portfolio Tov cvppadnt cov (wolo
delypo 6ov cov dpece; T cvykekpyuEva Ba 1feleg va BeAtidoel; moo ivor To TOAD adVVATO Kot
TO10 TO TOAD dvvaTO TOL oMUEio;)
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Appendix XllI
Initial letter of communication with the parents concerning the portfolio project

Ay. Napaokeun, 6/2/03

AyatTnToi yoVeig,

détog Ta TadId 0o Ba epyacToUV TTPOKEINEVOU VA CUYKPOTAOOUV €va ‘@AakeAO UAIKOU’ i

OTTWG ovopdleTal ota ayyAika €va ‘portfolio’. O @akeANog auTdg Ba TTepIAapBaver deiyuarta

OPICHEVWYV YPOATITWY EPYACIWY TwV TTaIdIWY TTOU Ba aTTOOKOTTOUV OTO Va Ogifouv, JETA aTTo

éva dIAoTNUA TEOCOAPWY PNvVwy, TI dAAd Kal TTwG padaivouv Ta TTaIdIA OTO HABNpa TwV

AyyAikwv. Ta portfolios Ba xpnoigotroinBouv yia Toug €¢AG Adyoug:

e [1a va TTPocdIOPIOTOUV TOOO Ol dUVATOTNTEG OCO Kal Ol AdUVAMIEG TWV PadnTwyv Pou
oT1O YPaTrTOé AdYyo

e [la va oxedldow KATAAANAEG dpaaTnPIOTNTEG TTOU Ba odnyrjoouv OTn PBeATiwon NG
atmod00NG TOUG

e [1a Adyoug agioAdynong Twv PadnTwyv ammo gPéva Kal TOUG CUPPOBNTES TOUG OAAG Kal
OIKAG Toug auTtoagioAdynong

270 TENOG TNG OXOANIKAG XPOVIAG EVUEATTIOTOUME OTI Ba KATAPEPOUNE VA OAG TTAPOUCIACOUNE

O€ MIO OUVAVTNON HAg Ta atmoTeAéopata NG TTPOCTIA0EIdE pag, OTou Kal Ba oag

{nTooupe Ta oXOAIG 0ag yia TV TTPO0SO Twv TTAIdIWV 0AG OTO CUYKEKPIPMEVO TOUEA Kal

mlavov Tn OIKA 0ag yvwun yia Tn xprion tou ‘portfolio’ w¢ €vAaAAAKTIKOU TPOTTOU

agloAdynong oto oXoAcio.

MpoowTka moTelw OT1 péow Twv ‘portfolios’ Ta TTaidid cag Ba yivouv TTEPIOCOTEPO

uTTeEUOUVA yIa TN YVWON TOUG Kal Ba avatrTugouv ekeiveg TIG dladikaoieg pabnong tmou Ba

TOug 0dNyAoouUV OTadIaKA 0TV AUTOVOHIO TOUG WG HadnTEG.

Me ekTipnon,

MtrapauTroutn MeAiva

(EKTTAIBEUTIKOG AyYAIKWV)
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Appendix XIV
ELEMENTARY WRITING PORTFOLIO COVERSHEET

Student: School Year:

Teacher: Class:

Native Language: School:

CONTENTS DATE | REQUIRED

OPTIONAL

1

2

10

11

12

13

14

15

16
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Appendix XV
Sample of Certificate given to the learners at the end of the project

July 2003

To Lydia

Congratulations
on participating in the portfolio
project

Your portfolio was a very good one.
It contained a variety of samples, which
showed that you are a very talented
writer.

During the project you made a lot of

effort and you also improved a lot
concerning the organization and editing
of your writing samples.

Keep on the good work

Your English teacher
Melpomeni Barabouti
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Appendix XVI
Teacher’s Observation Notes (from second drafts)

Steven: He corrected all his mistakes. He didn’t deal with enriching his paragraph

Vicky: She tried hard to produce more words in English. Vicky is a very weak learner but she
managed to get involved in the project even with minor contributions.

Francesca: She corrected her spelling mistakes but she made new ones because she added more
details in her writing. The structure of the paragraphs remains insufficient.

Alkiviadis: He corrected the grammar mistakes but he made some new ones. He didn’t change the
content.

Henry: He corrected all the mistakes he had been taught. He extended the content slightly

Chris: He corrected very few, basic mistakes. Problems with prepositions and word order in the
sentence

Alexandra: She corrected all her mistakes, which she accepted were all ‘careless mistakes’ and she
said that her writing needed some editing.

Lydia: She made some corrections, she organized her writing and made her work more concrete.
Problems with the use of prepositions.

Daniel: He didn’t correct his draft at all.

Dimitris: He corrected a lot of spelling and word order mistakes. He restructured his sentences
when he was in doubt about something.

Marina: She didn’t manage to correct her mistakes, which were most grammar ones.
Konstantinos: He corrected his paragraph and extended it considerably

Nektaria: She corrected the grammar mistakes she had made in the first draft and enriched the
content too.

Fivos: He seemed rather lazy to rewrite his first draft but after the relevant prompting he managed
to make basic corrections.

Catherine: Very conscientious work She tried hard and managed to organize her work in a more
coherent way.

Alexandros: Most of his mistakes were made because he was too much in a hurry to submit his
work. Therefore, he managed to correct them all when they were indicated to him

Pantelis: A weak student willing to try when given the relevant guidance. He managed to correct
some of his mistakes

Gloria: She made very few changes. Generally she contributed very little top the project. Rather a
weak, not very motivated student.

John: He didn’t seem to enjoy the portfolio or any other work much. Contributed very few samples.
Despina: She found it very hard to follow the portfolio work. She felt very unsure for herself and
stated that she preferred her mistakes to be corrected by the teacher.
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