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L2 lifelong learning/use and new media pedagogies

H &wa Biov xprion/pnadnon twv EEvwv YAwoowv oto nepBaAAov
TWV VEWV TEXVOAOYLWV

Sophia PAPAEFTHYMIOU-LYTRA

The aim of this paper is threefold. First, | will briefly review what L2 lifelong learning entails in
the context of new media pedagogies. | will briefly refer to the theoretical underpinnings of L2
learning and make reference to the psychological, socio-cultural and cognitive parameters in
particular that support and promote L2 learning and development as a lifelong process. Second, |
will attend to the most salient pedagogical principles and practices that support L2 lifelong
learning in relation to new media pedagogies. Third, | will advocate new roles and functions for
FL NN teachers in the context of new media pedagogies. The overarching assumption of my
contribution is that the above mentioned dimensions contribute to ‘learning a foreign
language(s) for lifelong use’.

o3

TNV napoUoo UEAETN mapouaLlalw ULa ETLOKOTNON TWV MOPAUETPWY ToU ipowdouv TV apxh
¢ «ekuadnonc e &évng yAwooog yia St Blou xprion» UEow TwV VEWV TeExVoAoylwy. Mvetot
avapopd oTi¢ FEWPNTIKEG apPXEC TNG ekuadnong tng =.I. KAl atn CUVEXELA OTOUG YUYOAOYLKOUG,
KOLVWVIO-TTOALTIOULKOUC KOl YVWOTIKOUG Tapdyovte¢ mou ouuBaldouvv kaSwplotika otnv
ekuadnon te¢ Z.I. yiax Sta Biou yprion. Katomiy, ava@epovtal ol maldoywyLKEG APXEC Kal
TIPAKTIKEC TTOU oTolxelwdeTouv Ti¢ uedodoloyisg uadnong yat Sta Biov xpnon tng =.I. ue ™
xpnon twv VEwv texvoloywwv. TEAog, emonuaivovtal oL véoL podol mou koaAouvtal va
avaAaBouv ot Sibaokovtec/ovuaeg tnv =.I. oto mAaiolo auTo.
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1. Introduction

ICT technologies such as the Internet, multi-media, tablets, i-pads, i-phones etc., which
developed in the last thirty years or so, have become important in our lives, while at the same
time they have helped us broaden our horizons by way of shrinking our world. They have been
important for personal and professional communication among individuals and groups, for
business and world markets as well as for sharing cultural, social, political and ideological
presuppositions and beliefs. Consider, for instance, their influence in the Arab spring uprisings.

Although computer assisted language learning (CALL) has been at the forefront of foreign
language education since the early 1980s as a new and innovative approach at the time for L2
learning and development, the real impetus came with the advance of the ICT technologies in
the 1990s and their adoption by educators and educational authorities to assist in the education
process in general and in FL learning and FL teacher training, in particular.’ Consequently, ICT
technologies have provided a new and fertile ground not only for communication and
information purposes but also for learning and teaching purposes. But what is it that new media
as educational tools and new media pedagogies can offer to L2 learners and teachers alike? Or,
to put it differently, what are the opportunities that new media pedagogies engender for
successful L2 lifelong learning/use?

This paper, firstly, deals with the theoretical underpinnings of L2 learning in the context of new
media. These underpinnings draw on several theoretical perspectives such as the socio-
constructivist approach, Gardner’s (1983) theory of multiple intelligences as well as experiential
learning theory and critical inquiry learning as purported by Dewey (1933) in the context of
diversified and individualized instruction in the language classroom. Secondly, it addresses the
psychological, socio-cultural and cognitive parameters that support and promote L2 learning
and development as a lifelong process. Thirdly, the paper attends to the most salient
pedagogical principles that support new media pedagogies and discusses the benefits of typical
and non-typical education practices originating from them.? Fourthly, it alerts the reader to the
changing role of the teacher in the context of new media pedagogies. Lastly, it recaps on the
issues discussed by focusing on their lifelong effects on learners and teachers.

2. L2 learning in our times: an overview

Although learning at schools is primarily based on institutional practices, since teachers are
expected to follow a predetermined curriculum and use materials usually decided by the
Ministry of Education, introducing ICT in the classroom can move the language learning
pendulum towards more flexible and independent practices that suit individual learners’ needs
and aspirations. The benefits derived from ICT literacy in the school context are multiple for
learners and teachers alike. They exemplify a variety of theoretical underpinnings for language
L2 learning/teaching as well as psychological, socio-cultural and cognitive factors that are
further enhanced and developed when L2 learners/users employ a variety of appropriate
learning/pedagogical strategies that will help them develop as autonomous learners, become
creative and critical thinkers and doers and embrace lifelong strategies for L2 learning. In short,
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the usefulness of new media for L2 learning in our times is based on the following theoretical
underpinnings and parameters to which | will now briefly refer.

2.1. Theoretical underpinnings

As socio-constructivists maintain, learners construct knowledge through communicating with
others. In the context of L1 learning, these others can be parents, siblings, other close relatives,
caregivers, teachers, friends and so on, who play an important role in helping them learn,
communicate and socialize and ultimately become accepted members of the different groups
and communities they partake (Cameron, 2001; Papaefthymiou-Lytra, 2009).

In the context of ELT, communication and learning are maintained when learners are involved in
communicative tasks, projects and activities with their classmates, in other words, when
reading, listening, writing, viewing or surfing the new media among others for some purpose or
for pleasure. Hence, following Bruner’'s (1983) argument that language learning and
communicating is the outcome of the interplay of language, communication and instruction, |
incorporate this concept in my framework for L2 lifelong learning and new media pedagogies in
order to justify the use of new media as pedagogical tools to develop L2 language learning and
communicating. Concerning language in use for learning/teaching purposes, it is important to
remember that new media provide L2 learners with a wealth of authentic communicative
language input which is produced by and addressed to either L1 or L2 language users world
wide.? In this way, input in the language classroom is not restricted in the learning materials
determined by the educational authorities or the FL teacher. Besides, new media provide L2
learners with opportunities to practice all skills, i.e. reading, listening, writing as well as the oral
skills while surfing the internet with their partners in order to complete a task. Their partners
can be their classmates or they may now come from other countries. What’s more, new media
come equipped with all sorts of elements such as multi-lingual dictionaries, hypertexts, step-by-
step guidelines on how to do things, etc. | consider these to be useful learning tools that can
often replace teachers, specialist instructors or parents as helpers or advisors. In this sense,
learners can further utilize the new media as learning tools by adopting and adapting the
elements, instructions and guidelines provided as strategies for learning and communicating.
Thus, | argue that the dimension of instruction and in particular of self-instruction is inherent in
new media. In this sense, new media pedagogies implement the socio-constructivist principle
that L2 learning is the outcome of the interplay of language, communication and instruction. In
this context, new media have an important role to play supporting L2 learners/users in the
construction of L2 knowledge and experience.

Following Gardner’s (1983) theory of multiple intelligences, | maintain that ICT technologies for
learning purposes allow learners to indulge in and make use of their favourite intelligence or a
combination of intelligences in order to learn and communicate. According to Gardner (1983),
each kind of intelligence is seen as a set of skills and abilities fairly independent of other human
capacities. Humans rely on these skills and abilities to deal with everyday life. Gardner
distinguishes seven forms of human intelligence: linguistic intelligence, logico-mathematical
intelligence, musical intelligence, body-kinesthetic intelligence, spatial/visual intelligence, intra-
personal intelligence and inter-personal intelligence. He maintains that all of us perceive the
world in a different way since for cultural and personal reasons we give priority to different
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intelligence(s) as we try to understand the world around us. Learners, therefore, using ICT for L2
learning purposes can resort to their favourite intelligence(s) and follow their preferred ways
and means in learning, developing and using the L2. In light of Gardner’s theory of multiple
intelligences, L2 learners’ engagement with new media is also in accord with current views that
emphasize the need for diversified and individualized instruction at schools so as teachers can
comply with the demands of more personalized learning input (cf. King-Shaver & Hunteruth,
2003).

Diversified instruction, therefore, with its emphasis on more personalized content, process,
product and assessment, addresses better the requirements put forth in educational and
professional spheres for more flexibility, creativity and critical appreciation in the classroom,
which will allow all learners to flourish at their own time, space and pace since their needs and
personal learning styles are taken into account. What’s more, diversified instruction is in
concurrence with the experiential learning theory professed by Dewey (1933). In his seminal
work, he maintains that learning is achieved by the interaction of ‘action vs. reflection’ and
‘experience vs. abstraction”’ when contacts take place between human beings -- individuals and
groups -- as well as the physical environment. The new media are by now one of the
environments we, young and old, are constantly exposed to and where learning is enacted and
re-enforced via exercising our individual learning styles (cf. Kolb & Kolb, 2009; Johnson, 2006;
Papaefthymiou-Lytra, 2004, 2009). In this sense, new media can play a pivotal role in re-
enforcing learning as a lifelong process as they can dissociate learning from strictly speaking
classroom practices, teacher guidance and supervision, and prescribed curricula and engage
learners with out-of-class activities for L2 learning at will. As | have stated in Papaefthymiou-
Lytra (2004), due to the fact that access to new media by language learners cannot be easily
restricted to useful sites only, it is up to teachers (and parents, for that reason) to help young
learners and adolescents develop flexible critical inquiry learning attitudes as a prerequisite for
the successful use of new media. Besides, it is the intellectual tools of inquiry that become the
means by which we make experience educative. In my view, flexible critical inquiry learning
attitudes will greatly enhance an individual’s personal will and initiative for learning. It goes
without saying that a successful engagement of learners with new media for L2 learning
depends on the learners’ ability and skill to make use of the new learning environment for their
own purposes, which presupposes an ability to ask questions and make choices, hence, critical
thinking.

After briefly presenting the L2 learning theoretical underpinnings that underline the pedagogical
feasibility of new media and ELT, I will go on to discuss some of the psychological, socio-cultural
and cognitive parameters that are entailed and enhanced by the use of the new media as
educational tools for lifelong learning purposes.

2.2. Some important L2 learning parameters of new media pedagogies

In an attempt to make apparent what benefits learners gain from using new media for L2
lifelong learning, | will first discuss the psychological parameters; next, the socio-cultural
parameters, and last, the cognitive parameters. All of these parameters act as resources and
constraints for learners to develop lifelong L2 learning attitudes, skills, abilities and strategies.
They comprise the long-term benefits derived from the utilization of ICT technologies and
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constitute the learning conditions on which lifelong learning processes and practices for FL
learning and development are built and sustained.

2.2.1. Psychological parameters

Learning languages is secured if language learners of all ages are adequately motivated to do so.
The younger the learner the more the forces of intrinsic motivation should take over for
effective language learning whether it is the L1 or any other L2 language. As | have argued in
Papaefthymiou-Lytra (2011, p. 10), primary school ELT learners are activity motivated (see also
Papaefthymiou-Lytra, 1998). They want to be actively involved in doing, discovering and
constructing things in the classroom rather than passively receiving information delivered by the
teacher, the teaching/learning material or other media used in the educational process. They
love to play, move around, have fun with their classmates, explore the world around them and
discover new, interesting and challenging ways for doing things. In this context, L2 learning
becomes an alternative way for exploring the world with the help of classmates, teachers and
the new media available. It is my contention that activity motivation in the context of new
media pedagogies lies on and reinforces learners’ intrinsic motivation since it satisfies their
curiosity, inquisitiveness for new experiences and need for play and fun. Exploring the
possibilities of new media for L2 learning purposes can become an interesting, fun and
motivating experience in its own right.

In a similar vein, in Papaefthymiou-Lytra (2011, p. 10) | have argued that secondary school
students are particularly motivated by a personal need to understand themselves, their
relationships with others and the world around them. | have termed this type of motivation
exploring thyself and the world at large motivation and it is firmly rooted on and further
develops intrinsic motivation since it aims to gratify the learners’ personal needs and interests in
understanding themselves, as well as exploring, discovering, understanding and relating to
others and the world at large. | suggest that the new media play an important role in unveiling
the world to students and evoking emotions of fun, satisfaction and fulfillment among others to
restless adolescents.

As far as young adults and adults are concerned, | would like to suggest that the instrumental
motivation that usually characterizes their age range becomes durable if it is built on intrinsic
motivation, in other words, if learners feel a personal need and fulfillment to pursue certain
learning activities for professional training and development as well as for pleasure. | will thus
claim that in all cases it is intrinsic motivation that is developed and sustained through new
media pedagogies. The earlier the learners are exposed to using them for learning and fun
purposes the more they will develop their intrinsic motivation over a life span. In the long-run,
the knowledge and experience acquired are maintained as lifelong learning skills and abilities,
processes and strategies.

Besides, new media allow learners to learn at their own time, space, pace, and mode which
renders classrooms as one of the possible learning spaces available, the others being the home,
community centres, public libraries and so on. Thus, learning material is available any time
anywhere as educational tools whereas learners can choose the mode of learning particularly
favoured by their own potential, needs, interests, wants and aspirations. In this way, learners
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develop autonomy and independence from classroom- oriented curricula and teacher
supervision, self-confidence in handling in-coming information and navigating uncharted waters
of knowledge while they become more flexible and adaptable in the learning strategies they
employ through trial and error. Consequently, new technologies facilitate the modes of self-
study, self-instruction and self-assessment. In doing so, learners take control and responsibility
for their own learning. Autonomy and independence leads learner-centeredness a step further
since learners are discouraged to adopt one approach to L2 learning for all (cf. Papaefthymiou-
Lytra, 2004). By putting these learning practices into action learners’ self-esteem as successful L2
users increases since they rely on themselves and/or on their partners to solve problems when
facing unpredictability in language in use rather than only on their teacher.

2.2.2. Socio-cultural parameters

New media involvement of learners for L2 learning purposes upholds collaboration and
networking among learners within the classroom context as well as beyond the classroom and
their country proper (cf. Vlachos and Papaefthymiou-Lytra, 2008). Learners are assigned to do
tasks and projects in groups or pairs using the new media as sources of information and as
means of communication (i.e. employing e-mail). This involvement increases an understanding
among learners of the importance of using the L2 effectively for collaboration and networking,
of becoming better organized and more responsible partners. Collaboration and networking
help promote caring and sharing attitudes among team partners, demonstrate and develop
good practices as well as leadership qualities in carrying out collaborative action — skills that are
much appreciated in the professional circles of today’s globalised world!

What's more, by undertaking tasks and projects with L2 learner groups from other countries, L2
learners further develop their multicultural understanding. | take multicultural understanding to
mean awareness and understanding of the differences and similarities among language users’ L1
and L2 as well as among the languages and cultures that are part of the repertoires that class or
team members bring with them in the act of learning and communicating. These languages and
cultures may refer to L2 learners’ home language, or any other L3, L4 etc. in which they may
have different competences. By becoming aware of differences and similarities among all
languages and cultures present in the act of communicating, L2 learners further advance and
refine their multicultural communicative competence, as | have argued in Papaefthymiou-Lytra,
(2007a).*

Furthermore, new media employed as sources of information and as means of communication
encourage learners to develop the skill of mediating across languages and cultures. Learners
develop an understanding of otherness and difference in languages and cultures and try to
explain differences and similarities as inherent in different cultures. They learn to talk about
them, appreciate otherness and negotiate points of view and pieces of information they cannot
comprehend. After all, L2 learning aims at developing learners’ abilities and skills to
communicate effectively with others who come from different linguistic and cultural
backgrounds as well as to deal with information that is derived from various cognitive and
scientific fields including metalanguage and metacommunication both in the L1 and the L2.
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2.2.3. Cognitive parameters

First of all, learners put in action their learning and communicating strategies as they try to
comply with the demands of tasks or projects or keep the channels of communication open with
their partners whether they are classmates, or they come from some other part of the world.
Their contributions to respond to the task or project at hand are tailored to fit their maturity
and their current knowledge and experience in the L1 and the L2. Each learner makes use of
their personal intelligence orientation and learning style to achieve that end, while at the same
time closely notices how others do similar things, meaning what intelligences and strategies
they apply, if different from theirs, to achieve similar ends. For successful communication in the
L2, content and strategy use should respect the learners’ age, cognitive, linguistic, social and
emotional development (cf. Papaefthymiou-Lytra, 2009). Putting into action learning and
communicating strategies really means making choices, trying out alternative solutions and
making decisions about the most effective plans and/or routines to follow in order to respond to
the demands of the task or project at hand (cf. Papaefthymiou-Lytra, 2009). However, decision
making is based on reflection and critical awareness. Both promote learners’ conscious and
critical analysis and understanding of the best ways and means to engage in order to handle
learning and communicating successfully as an individual or as a member of a team.

In particular, as | claim in Papaefthymiou-Lytra, (2004), these ways and means refer, among
others, to a) the conscious understanding of the role that such factors as personal or group
aims, needs, objectives, interests, expectations, aspirations, etc. may play as learning and
communicating facilitators in making appropriate choices to fulfill their purposes; b) the
conscious understanding of the existing linguistic and cultural similarities and differences
between the L1 and the L2 as well any other languages and cultures that are possibly involved
either as the home language of some of the partners or as L3s, L4s and so on and their impact
on communication and understanding, and c) the conscious knowledge and experience of where
to find appropriate sources to accomplish the tasks or projects in hand and how to make the
most of them. Thus, learners put cognitive and metacognitive processes in action for decision
making concerning how to best comply with the rules, the functions and the demands set by the
language(s), the culture(s), their partners, the expected outcomes for successfully carrying out a
task or project in a joint effort with their classmates and others engaged therein.

It goes without saying that the patterns and plans derived from this kind of joint decision making
become part of learners’” armory and they are eventually manipulated by learners for their
personal aspirations and expectations as responsible individuals. As part of this decision making
exercise, learners develop self-assessment practices and strategies that aim to evaluate the
effectiveness of the choices they make during the various steps in carrying out tasks or projects
jointly with others or on their own (cf. Papaefthymiou-Lytra, 2009). In this way, learners develop
and exercise their ability in learning how to learn which leads to self-study, self-instruction and
respective strategies. Through pair and group work they are trained to accept and learn from
other-assessment by using communicating strategies successfully as | have argued in
Papaefthymiou-Lytra, (1987). Learning how to learn constitutes the basic condition on which
lifelong learning attitudes and practices can positively be built and attained while it can further
increase learners’ flexibility and creativity in manipulating the L2 they have acquired so far for
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learning and communicating purposes. The ability to handle unforeseeable situations
successfully further boosts their self-confidence and self-esteem in successfully using the L2.

3. Pedagogical principles in new media pedagogies

For the successful application of new media pedagogies it is important that certain conditions
and pedagogical principles apply in the classroom and the broader community if the skills and
abilities attained in the context of new media pedagogies are to become permanent features of
lifelong learning processes and practices.

The conditions refer to the availability of hardware commodities. Increasingly homes and
individuals in Greece are equipped with new media commodities and anecdotal evidence
suggests that even early years school learners are often quite versatile users of new media. Still,
it is important that new media commodities should be available not only in schools, but also in
other environments such as homes, local cultural centres and public libraries. Thus, they all
become part of the broader interconnecting learning spaces available to learners where learning
and communicating as well as collaborating among peers can take place. It goes without saying
that their unavailability severely constraints the application of new media pedagogies.

Concerning the pedagogical principles, new media pedagogies draw on the creativity principle.
In Papaefthymiou-Lytra (2011), | have argued that the creativity principle operates on the
assumption that learners learn best if their learning styles and preferences are respected, they
are allowed time, space and pace to learn, they combine L2 learning with fun and joyful
activities that suit their cognitive, linguistic, social and emotional maturity. Fun and joy create
positive feelings that are treasured for life. Such recent approaches to more individualized
learning are differentiated instruction and blended learning. Differentiated instruction is a blend
of whole-class, group and individual instruction for L2 learning, giving learners the necessary
time and space to work and learn in accordance with their individual needs and wants, their
learning style and personality characteristics (cf. Papaefthymiou-Lytra, 1998). Besides,
differentiated contexts permit blended learning processes to become visible in the classroom.
Blended learning encourages L2 learners to combine classroom work with online and ICT work
which allows for better learner control over time, place, pace and pedagogical tools among
others. Blended learning approaches such as CLIL (Content and Language Integrated Learning),
for instance, permit learners to further develop good ICT literacy and skills. It is important to
note also that both blended learning and differentiated instruction emphasize alternative
assessment. In this way, learners develop an understanding that the L2 is learnt for lifelong use
rather than for a short-sighted goal to have their L2 knowledge examined and certified as early
as possible in their junior high school years. After all, L2 learners/users are expected to
demonstrate good use of the L2 in adulthood (cf. Papaefthymiou-Lytra, 2012b).

The second principle that new media pedagogies emphasize is that of autonomy and
independence for learners as well as learner responsibility for learning. All are attuned to the
creativity principle highlighting learner-centredness, a flexible curriculum and lesson plans,
open-ended task and CLIL oriented material, which allow for learner contribution in shaping the
curriculum, the materials and the teaching/learning practices in collaboration with the teacher”
(Papaefthymiou-Lytra, 2011, p. 4).
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In this context, the teacher is expected to pay “close attention to learners’ own learning style,
abilities, learning and communicating strategies, emotional needs, interests and purposes to
name but a few factors that may differentiate learners albeit of the same age” (ibid. 5). It is only
on these grounds that differentiated instruction can be effectively introduced in schools and
new media can play a role in FL education where L2 learning is fun.

The third principle that new media pedagogies encourage is that of authentic communication.
As mentioned in section 2.1, socio-constructivists maintain that learners construct knowledge
through communicating with others so pair and group work become the vehicle for authentic
communication in L2 learning. However, authentic communication is not always easy to take
place among peers in the classroom since they have known each other as classmates for some
time and there is not always much new information they can share among themselves. It is a
make-believe situation rather that an authentic communication situation. In the case of the
latter, there is always an element of unpredictability that puts to work discovery learning
processes and communication action for problem-solving purposes among participants. In short,
authentic communication emphasizes role making rather than role taking; process rather than
product; discourse building rather than discourse performing; flexibility rather than rigidity in
order for participants to attain certain prerequisites that will ensure successful communication.
New media pedagogies, therefore, encourage teachers and learners to make extensive use of
group and pair work with learners from other parts of the world via the Internet. Consequently,
they promote language learning through actual use of the L2 and authentic communication
since there is purpose in collaboration and networking, particularly with discourse communities
outside the classroom proper. What’s more, reaching out to others via online interaction
generates feelings that are not usually produced in the classroom environment. Inside the
classroom collaboration often lacks the elements of surprise, challenge and the well-meant
‘shock’ of 'otherness'. On the contrary, such feelings as enjoyment, fun, satisfaction, curiosity,
surprise, suspense, challenge, and excitement are intensified if the collaborators come from
different linguistic and cultural backgrounds. The more diverse their backgrounds are the more
team partners can share.’

Besides, as L2 use is taken off the classroom proper and teacher immediate supervision into
homes, libraries or culture centres, peers in groups or pairs are invited to make use of a
different space in order to do the tasks and projects assigned to them, which can easier lead
them to doing review work and/or remedial work on their own initiative. Through extensive
reading, looking up for information to elaborate on desired content and/or to improve their
linguistic expression, translating from L1 to L2 and vice versa, exercising other-assessment and
self-assessment practices, group members collaborate with each other and reflect on their
actions making necessary changes and adjustments as it suits them best. In order to manage
their assignments outside the classroom proper learners engage in self-study and self-
instruction practices as well as peer—teaching practices. Thus, individualized learning and
instruction allow learners to work at their own pace, space and time in order to act in response
to their wants and needs. According to Ellis & Sinclair (1989), learners can be trained to
distinguish which strategies and practices can facilitate or can become an obstacle to their
learning. Self-study and self-development greatly depend on the learners’ ability to make
choices and to make use of the appropriate learning strategies, which will serve their purposes
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best, in other words, they greatly rely on ‘learning how to learn’ practices, which | consider as
the fourth important principle of new pedagogies.

Next, new media pedagogies are built up on the principle that both typical and non-typical
educational practices are equally important for L2 learning. Typical educational practices are
primarily instigated by teachers and are usually based on the curriculum and the corresponding
learning material. They can be considered as the starting point of the L2 learning process,
particularly so in foreign language learning contexts where the L2 teachers are NN speakers of
the L2. Non-typical educational practices can be activated by teachers too. Primarily, however,
they are activated by the learners themselves as individuals or as members of a pair or group
that strive hard to achieve their personal and pair or group goals. | consider typical and non-
typical educational practices as an exemplification of the creativity principle in L2 learning. For
the reader to understand typical and non-typical educational practices and their entanglement
with L2 learning better, | will make a brief reference to the three forms of learning, namely,
formal, non-formal and informal learning. Formal learning is “highly institutionalized,
bureaucratic, curriculum driven, and formally recognized with grades, diplomas, or certificates"
(Merriam, Caffarella, and Baumgartner, 2007, p. 29). A striking example of formal learning is
compulsory schooling or tertiary education. Non-formal learning describes “organized learning
outside of the formal education system. These offerings tend to be short-term, voluntary, and
have few if any prerequisites. However, they typically have a curriculum and often a facilitator"
(Merriam, Caffarella, and Baumgartner, 2007, p. 30). Examples of non-formal learning include
community/local library literacy programmes, programmes developed by volunteer
organizations, non-credit adult education courses, professional conferences, continuing
professional development and so on. In non-formal learning contexts, the learners’ objectives
may be to increase skills and knowledge, as well as to experience the emotional rewards
associated with pleasurable incidents. In the context of the present paper, non-formal learning
becomes a component of formal contexts when concepts, content and practices are adapted to
the unique needs of individual learners. In the context of ELT, | will include differentiated
instruction, special programmes for remedial or review work, reading or listening for pleasure,
and so on, which are either suggested by teachers for the benefit of the learners or are taken up
by the learners themselves. Thus, | claim that non-formal learning is often instigated by intrinsic
motivation in the L2 learning classroom.

As far as informal learning is concerned, it takes place outside educational establishments and
occurs in a variety of places, such as at home, community centers, sports grounds, places of
work and recreation, etc. and through daily interactions and shared relationships among
members of society. Informal learning is incidental, problem-related, with reference to the
management of a specific situation. Striking examples include language acquisition, child
socialization, attainment of cultural norms and manners in society. Informal learning is itself a
lifelong ongoing process and it is primarily problem-related. In the context of ELT, informal
learning can take place incidentally when learners surf the internet, read for pleasure or talk to
foreign visitors among others. Following Bjornavald (2001), who maintains that all forms of
learning are present and ought to be acknowledged in the context of vocational training, | argue
that the three forms of learning, namely, formal, non-formal and informal learning are
combined to form an integral part of education and the backbone of lifelong learning processes
and practices
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In terms of the scope of the present paper, | consider typical educational practices as developing
formal learning and non-typical educational practices as developing non-formal and informal
learning. However, educational practices like projects where groups across countries are
involved can integrate both typical and non-typical educational practices. The ultimate aim of
school, | argue, should be to integrate all forms of learning in order to help learners develop
lifelong learning skills and abilities for L2 use. This is so because with the advance of new media
language learners are exposed to unrestricted and non-graded L2 language input. By doing so, |
maintain, FL learners follow their own pace and method in FL learning as they try to satisfy, on
the one hand, their wishes, wants and needs and, on the other, their curiosity, imagination,
pleasure and creativity prowess. All these factors increase their intrinsic motivation for L2
learning and use, which is very often restricted and downgraded by the compulsory content and
method of the pre-selected curriculum, that claim to cater for all learners who are attending a
particular class.® Besides, as stated, new media use for L2 learning across borders encourages
learners to develop cross-linguistic and cultural mediation skills. These are the skills which allow
learners to take into account a) their interlocutors’ cultural and linguistic backgrounds and b)
the specific context of communication in order that they can select the appropriate linguistic
codes that will facilitate them in transferring texts and information from their native language
into the target one in an effective way. (Vlachos & Papaefthymiou-Lytra, 2008, p. 68)

Practices of this kind increase L2 learners’ multilingual and multicultural awareness as well as
their multicultural communicative competence thus amplifying positive attitudes towards
multilingualism and multiculturalism among learner participants in transnational collaborative
teams.

4. The role of the teacher in new media pedagogies

In these new learning contexts, the roles and functions of the teachers reflect the broader
concept of learner-centeredness which lies at the heart of new media pedagogies. Teachers
should become aware that their ultimate aim is to facilitate learners to learn the L2 for lifelong
purposes. Thus, the important question is not what teachers teach but what, how and why
learners learn and how long it takes them to learn. Consequently, in my view, L2 teachers should
function as advisors, counselors, organizers and facilitators of learning environments for
learners. What’s more, they should function as collaborators and co-investigators in discovering
learning with their learners, thus functioning as lifelong learners themselves. Last but not least,
as new media pedagogies rely on differentiated instruction, teachers need to function as their
learners’ alternative assessment assessors but above all as competent L2 users and
interlocutors. It is my belief that an awareness and understanding of these roles and functions
will make language teachers more conducive to lifelong learning practices for their own L2
language maintenance and professional development.

As advisors, teachers are expected to advise learners what, how and why they should work with

specific ‘learning material’ such as extra-curricular readers, magazines, grammar books, watch

certain programmes, etc. and where to look up for them. It is important for learners to

understand that knowledge is not equated with the content of a designated book(s) and the role

of schooling is not for learners to cover designated book content in order to get a certificate as
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early as possible, but to develop skills and abilities for lifelong use. Teachers, therefore, need to
advice and encourage learners to become involved in typical and non-typical educational
practices of the formal, non-formal and informal type of learning described in section 3.

As counselors, teachers are expected to encourage learners to actively engage with the use of
new media and overcome any inhibitions or fears they may have for studying outside the realm
of the teachers’ supervision and the classroom proper. To successfully overcome these
inhibitions and fears, teachers need to be understanding and open-minded, challenging and
supportive, concerned and caring so that they confer confidence in learners to want to reach
their true potential and realize their aspirations (cf. Papaefthymiou-Lytra, 2012a).

As organizers and facilitators of learning environments, teachers need to understand how
typical and non-typical educational practices operate, what their learning benefits and
constraints are for learners and consciously accept them both as equally trustworthy for L2
learning and educational purposes. They should promote all forms of learning making use of
and encouraging appropriate educational practices that correspond to learners learning styles
and abilities, learning and communicating strategies, cognitive, linguistic, social and emotional
maturity as well as their interests and needs to name but a few factors (cf. Papaefthymiou-Lytra,
2011). They need to recognize that one approach does not suit all learners.

It is common knowledge that new media are developing at an amazing pace. It is important to
acknowledge that it is difficult for all teachers to keep up with these developments; however,
experience indicates that school learners, in particular, are quick to catch up with new media
developments and use of them since they learn from other learning environments besides
schools, i.e. home, local libraries, magazines, books, friends as well as classmates among others.
As a result, teachers should accept learners to demonstrate to them how new media work and
be willing to learn from them. Besides learners surfing the internet to do their collaborative
tasks and projects can discover new content and new expressions in the L2. Teachers should be
keen to learn from their learners’ discoveries thus enhancing their own L2 learning. Therefore,
teachers as collaborators and co-investigators should be eager to unearth new knowledge
alongside their learners or learn from their learners’ discoveries shedding off authoritarian
attitudes and fears of the sort that ‘Il am the teacher, | should know everything in advance’ or
‘my students should not discover my lack of knowledge’ and so on. These attitudes and fears
signify that teachers cannot discharge themselves of thoughts and ideologies of the sort of ‘one
approach for all students in the classroom’ or ‘one book for all’. As a result, they employ
teacher-centred practices because they feel they cannot handle matters otherwise. By
accepting the functions of collaborators and co-investigators alongside their learners, teachers
can further develop and strengthen constructive lifelong learning attitudes thus growing into
lifelong learners themselves.

As argued, by definition new media pedagogies embrace differentiated instruction as they seek
to utilize formal, non-formal and informal learning as legitimate forms of learning in order to
develop lifelong learning habits. One more important role teachers are invited to play in the FL
classroom is that of alternative assessment assessors. Suffice it to say that teachers need to
embrace alternative assessment as the main evaluation mode for L2 learning. Of course, this is
possible if teachers, learners and parents alike realize that learners attend school and learn
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foreign languages at school for lifelong use rather than for certification. Testing for certification
that can be a useful qualification for work purposes should be left to adults. L2 teachers should
believe and convey to learners and their parents that L2 learning is fun and a lifelong learning
process. The longer we are exposed to the L2 the more appropriate the L2 we use will be in
accordance with our age, interests and purposes in adult life. If L2 learning is equated with
certification, it distorts and downgrades the real aims and objectives of the teachers’ work and
function in the classroom. Unfortunately, ideologies and practices of this kind do not give credit
to teachers’ and learners’ long-term interests.

A final but equally important function, L2 teachers are expected to play in the FL classroom is
that of competent L2 user and interlocutor. As | have argued elsewhere (cf. Papaefthymiou-
Lytra, 2007, 2001, 1998, 1990, 1982), L2 teachers are the only live users of the L2 in the foreign
language classroom and the only person who can demonstrate to learners how the L2 works for
communication purposes, what adjustments need to be made on the spot to improve
interaction either as speakers or listeners because of multicultural or other L2 linguistic or
content difficulties and problems encountered in the process of communication, written or oral.
In other words, how learning and communication strategies operate in the act of carrying out a
successful interaction with others (cf. Papaefthymiou-Lytra, 1987). In this sense, the competent
L2 user and interlocutor teacher who maintains and develops his/her L2 level of competence
becomes the model L2 user for L2 learners.’

5. Concluding remarks

Traditionally, L2 learning pedagogies tend to consider learners and teachers as two distinctive
entities placing teachers who function primarily as facilitators for learners’ learning the L2 in a
superior position. By placing an emphasis on the principle that we ‘learn a foreign language(s)
for lifelong use’, new media pedagogies, however, have contributed to changing this way of
thinking. New media bring to life new environments for learning, recreation and work, which are
accessible to both learners and teachers alike. New media pedagogies emphasize that L2
learners are meant to learn L2 languages for lifelong use. They are expected to know how to
bridge gaps of knowledge and expertise and how to maintain their FL skills for lifelong use.
Similarly, FL NN teachers are encouraged to keep improving their professional skills and their L2
use as a lifelong practice. In new media pedagogies, both learners and teachers are at the heart
of the learning process. Learning how to learn is as important for learners as is for teachers.
Figure 1 illustrates how L2 learning theoretical underpinnings, important parameters for L2
learning, pedagogical practices for L2 learning/teaching that evolve around typical and non-
typical educational practices, teachers’ roles and functions as argued in this paper influence and
interact with each other to fulfill the ultimate aim of developing lifelong L2 learning processes
and practices for learners and teachers alike.
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Learners and
Teachers

as hfelong L2
LearmnersfUsers

Figure 1

Thus, teachers and learners are in the centre of new media pedagogies as co-efficient partners
with roles and purposes that often complement each other’s. The formal, non-formal and
informal forms of learning constantly interact with each other providing L2 learners with new
learning opportunities. As | have argued in this paper, new media pedagogies for L2 learning and
development form the basis on which L2 learners learn how to adjust themselves to the
unending demands of L2 language use in real time as a lifelong process and make use of their
own resources and capacities as knowledge and experience. Use of new media facilitates
learners in their search for knowledge and experience outside the classroom proper. It is this
understanding that nourishes lifelong learning processes and practices as a lifelong endowment.
For, in my view, new media not only influence L2 learners who are expected to take more
responsibility for their own learning as a lifelong process but also teachers and teachers-to-be
who are expected to become more proactive to learning and self-development for personal and
professional reasons.

As | have also argued, these technological changes demand new roles for FL NN teachers if they
are to respond well to the new conditions. Teachers need to understand that L2 learning and
teacher education are not completed because a certificate or a degree has been acquired. If
they are to maintain their L2 linguistic and multicultural communicative competences, teachers
need to keep practicing and developing them. Besides, FL NN teachers need to update and
evaluate their own performance in class if they are to maintain good professional standards in
the context of new media pedagogies. New media pedagogies with an equal emphasis on typical
and non-typical educational practices can be of an immense help to all interested and forward-
looking teachers. The development of such attitudes alongside extensive use of new media will
have a profound effect on teacher training and teacher development introducing into the game
typical as well as non-typical teacher training practices and enhancing teacher responsibility as a
lifelong L2 learner and a professional. With regard to typical pre-service teacher training
practices, a proposal with a cross-cultural, cross-linguistic angle, in the context of formal
learning, was made in Papaefthymiou-Lytra (2001). The aim of the proposal was to develop pre-
service teachers’ awareness and flexibility of pedagogical implications as well as multicultural
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understanding. The proposal illustrated how the use of the new media could allow teacher-
trainees in ELT to build discourse communities across languages, cultures and countries, where
they could observe, reflect and discuss how ELT teachers from other linguistic and cultural
environments operated in the EFL classroom. Concerning non-typical teacher training practices,
an illustrative example of teacher development in the context of non-formal learning is
described in Karagianni (2012) as well as in this volume. In her doctoral research, Karagianni
discussed how four practicing teachers in the Greek educational context benefited
professionally from their online collaboration in discussing about their own and their learners’
performance in the classroom, airing problems, difficulties, different viewpoints, mindsets and
arguments. Karagianni demonstrated that through on-line collaboration, teacher professional
development can become a voluntary, self-fulfilling, self-developing exercise with a strong peer
supporting engagement.

One last point to consider refers to the ICT relevance and application in the school curriculum, in
particular. Here, Bax’s (2003) categorization of the use of CALL in the classroom can be very
useful. Bax argues that the use of CALL in the language classroom over time can be described as
follows: Restricted, Open and Integrated CALL. Restricted CALL refers to teachers occasionally
using CALL, such as for learners to do some grammar exercises. Open CALL refers to teachers
using CALL for a wide range of activities and tasks such as when the learners do reading
comprehension tasks, writing assignments, etc. Integrated CALL refers to teachers’ fully
integrating technology in the learning/teaching process so that it becomes almost ‘invisible’ as a
new commodity in the classroom. Bax argues that he has opted for these terms for they reflect
different approaches to theories of learning, software use, activities, teachers’ roles, etc. He
claims that the most of the uses of CALL in the language classrooms fall within the Restricted
and Open CALL boundaries with the Open CALL gaining ground. However, he argues school
practices should aim at Integrated CALL thus reaching what he calls the ‘normalisation’ stage.
Following Bax’s argument, | maintain that new media pedagogies, aim at integrating technology
in L2 learning/teaching for lifelong use as | do not envisage the use of new media for L2 learning
and development in the classroom environment only. After all, the benefits derived from ICT
literacy, L2 lifelong learning and development as well as multilingualism and multiculturalism, in
the context of new media pedagogies, can be sustained in adult life. They can be utilized among
others for further job-oriented L2 language learning where L2 learners as adults can be engaged
in typical and non-typical practices of job training and retraining including uses of the L2 in new
professional contexts.

Notes

1. ICT technologies have been readily adopted and adapted by the methodologies of
distant and open learning, particularly for tertiary education programmes. For an
interesting discussion on relevant issues, see the article “Online learning will make
college cheaper. It will also make it better.” by L. Rafael Relf, President of MIT, in TIME
Magazine, 7 October, 2013.

2. For definitions and examples of typical and non-typical education practices, see section
3.
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3. English, being a lingua franca, has developed in different varieties. All are to be found on
the Internet.

4. In the Greek educational context, the diversity of linguistic and cultural resources in
multi-cultural classrooms can be utilized for the development of L2 learners’
multicultural communicative competence. See Fay, Lytra and Ntavaliagkou (2010) for a
very interesting discussion and suggestions regarding how to promote multicultural
understanding and multicultural competence through ELT in the Greek multicultural
classroom. In a similar vein, European projects such as COMENIUS can offer an immense
help towards the direction of developing L2 learners’ multicultural communicative
competence, mediating across languages and cultures and the European dimension. See
Vlachos (2006), where primary schools from various European countries, namely,
Finland, Greece and Spain, are implicated; also Calogerakou & Vlachos (2011) where
secondary schools from Greece and Italy are involved. Further discussion of these topics
is beyond the scope of the present paper.

5. The interested reader is referred to the European Centre for Modern Languages of the
Council of Europe publication: Framework of reference for pluralistic approaches to
languages and cultures. (2007) Graz, Austria, for a discussion of the issues of reaching
out to other languages and cultures as well as relevant learning/teaching and
assessment practices
(http://carap.ecml.at/Portals/11/documents/C4pub2007E_20080302_FINAL.pdf).

6. For a detailed discussion of different aspects of the Greek L2 educational context and of
language learning/teaching/assessment issues involved therein, see Papaefthymiou-
Lytra, 1990, 1998, 2004, 2007, 2009, 2011, 2012b among others.

7. The level of L2 linguistic and communicative competence that FL NN teachers should
attain and maintain is an important aspect of FL NN teacher education and teacher
development, as | have argued (in Papaefthymiou-Lytra 1998, 2007b, 2011, 20123,
among others), that requires more in-depth research. See also Yiotis, G. (Ph.D. thesis in
progress).
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