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E-books	in	early	iteracy:	The	effects	of	a	balanced	Phonics	and	
Whole	Language	approach	on	the	development	of	young	

learners’	reading	skills	
	

	Τα	ηλεκτρονικά	βιβλία	(e-books)	στην	πρώιμη	ανάγνωση:	Tα	
αποτελέσματα	της	εξισορροπημένης	Φωνημικής	και	

Ολιστικής	προσέγγισης	στην	ανάπτυξη	της	αναγνωστικής	
ικανότητας	των	νεαρών	μαθητών.	
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The	present	study	explores	the	ways	beginner	readers	of	the	English	language	develop	their	
reading	skill.	The	main	purpose	of	this	research	is	to	present	and	investigate	the	effectiveness	
of	a	story-based	syllabus	in	a	class	of	third	grade	young	learners	who	are	learning	English	as	
a	foreign	language	within	the	context	of	a	Greek	public	primary	school.	For	the	achievement	
of	the	aforementioned	purpose,	the	study	proposed	a	balanced	approach	that	encompassed	
elements	from	the	two	most	influential	approaches	to	teaching	reading,	namely	Phonics	and	
Whole	 language	approach.	A	brief	 reference	will	be	made	 to	 the	 research	design	 (method,	
context,	participants)	as	well	as	to	the	results	of	the	study	and	the	pedagogical	implications	
arising	from	them.	
	

�	
	
Η	παρούσα	μελέτη	εξερευνά	τους	τρόπους	τους	οποίους	οι	αρχάριοι	μαθητές	αναπτύσσουν	
την	αναγνωστική	τους	ικανότητα.	Ο	κύριος	σκοπός	της	έρευνας	είναι	να	παρουσιάσει	και	να	
ερευνήσει	την	αποτελεσματικότητα	του	προγράμματος	διδασκαλίας	μέσω	ιστοριών	σε	μια	
τάξη	 νεαρών	 μαθητών	 τρίτης	 δημοτικού	 που	 μαθαίνουν	 Αγγλικά	 ως	 ξένη	 γλώσσα	 στα	
πλαίσια	 του	 Ελληνικού	 Δημόσιου	 δημοτικού	 σχολείου.	 Για	 την	 επίτευξη	 του	 στόχου	 που	
προαναφέρθηκε,	η	έρευνα	προτείνει	μια	εξισορροπημένη	προσέγγιση	που	περιέχει	στοιχεία	
από	 τις	 δυο	 προσεγγίσεις	 στη	 διδασκαλία	 της	 ανάγνωσης	 με	 τη	 μεγαλύτερη	 επιρροή,	
δηλαδή	 τη	 Φωνημική	 και	 την	 Ολιστική	 προσέγγιση	 της	 γλώσσας.	 Θα	 γίνει	 μια	 σύντομη	
αναφορά	 στο	 σχεδιασμό	 της	 έρευνας	 (μεθοδολογία,	 περιεχόμενο,	 συμμετέχοντες)	 καθώς	
επίσης	και	στα	αποτελέσματα	της	μελέτης	και	στα	παιδαγωγικά	ευρήματα	που	προκύπτουν	
από	αυτά.	
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1.	Introduction	
	
Reading	is	considered	to	be	a	crucial	life	skill	that	equips	people	with	the	ability	to	come	into	
contact	with	the	print	and	construct	meaning	from	written	texts.	Much	as	with	any	language	
skill	the	teaching	of	reading	is	a	complex	matter.	With	reference	to	EFL	learning	in	particular,	
second	language	literacy	is	a	complicated	area	and	as	far	as	young	learners	are	concerned,	
there	 is	 much	 that	 remains	 unknown.	 In	 the	 past	 decade,	 researchers	 have	 increasingly	
turned	their	attention	to	studying	how	English	learners	develop	language	and	literacy	skills,	
with	 a	 special	 focus	 on	 reading	 development	 (Gersten	 &	 Geva,	 2003:44).	 As	 Anderson,	
Heibert,	 Scott	 and	Wilkinson	 (1985)	 state,	 reading	 is	 a	 cornerstone	 for	 a	 child’s	 success	 in	
schools,	 and	 indeed,	 throughout	 life.	 Learners	 develop	 their	 language	 skills	 in	 their	 early	
primary	 years	 since	 they	must	 acquire	 the	 knowledge,	 skills	 and	 strategies	 that	will	 allow	
them	 to	 read	 and	 think	 critically.	 There	 is	 a	 wide	 range	 of	 teaching	 methodologies	 and	
theoretical	 approaches	 to	 teaching	 reading	 to	 young	 learners,	 but	 what	 the	 most	
appropriate	and	effective	one	is,	it	is	still	under	consideration.	
	
Taking	 the	 above-mentioned	 issues	 into	 account,	 the	 particular	 study	 explores	 young	
learners’	first	encounter	with	reading	in	English	within	the	context	of	a	Greek	public	primary	
school.	 A	 story	 based	 syllabus	 that	 adopts	 a	 combined	 Phonics	 and	 Whole	 language	
approach	to	teaching	reading	is	designed	and	implemented	in	order	to	investigate	to	which	
extent	 it	 is	 effective	 in	 developing	 young	 learners’	 reading	 skills.	 Combining	 primarily	
qualitative	as	well	as	quantitative	methodology,	data	will	be	gained	from	the	analysis	of	the	
reading	tests,	the	students’	questionnaire,	the	teacher	journal	and	the	classroom	recordings	
as	well.	
	
2.	 The	 nature	 of	 reading:	 the	 significance	 or	 early	 decoding	 skill	 and	
comprehension	
	
Reading	 has	 been	defined	by	many	 as	 “the	 process	 of	 constructing	meaning	 from	written	
texts”	(Anderson	et	al.,	1985;	Calfoglou,	2004).	Recent	reading	theories	have	attempted	to	
shed	light	on	this	complicated	as	well	as	demanding	skill	by	supporting	that	reading	involves	
a	blend	of	lower	and	higher	level	processes	(Calfoglou,	2004	:	85).	Certain	abilities	must	be	
developed	 that	 work	 together	 to	 create	 strong	 reading	 skills	 that	 include	 phonemic	
awareness,	decoding	ability	and	comprehension	skills.	
	
To	 begin	 with,	 decoding	 simply	 refers	 to	 the	 process	 of	 using	 letter-to-sound	
correspondences	in	order	to	recognize	words.	It	equips	learners	with	the	ability	to	translate	
the	printed	letters	into	sounds	and	perceive	the	difference	that	lies	between	two	words	as	
well.	 For	 instance,	 the	 words	 cat	 and	 fat	 differ	 in	 the	 onset	 /k/	 and	 /f/	 (the	 initial	
consonants)	while	the	rime	/at/	(the	remaining	vowel	and	consonants)	remains	the	same	in	
both	words	(Beck	&	Juel,	1995:	4).	
	
Acknowledging	the	value	of	decoding	skills,	another	issue	closely	related	to	decoding	is	that	
of	 phonological	 awareness	which	 can	 take	 the	 form	of	 awareness	 of	 rhyme,	 syllables	 and	
onsets	of	words.	More	specifically,	phonological	awareness	often	refers	to	the	ability	to	deal	
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explicitly	 and	 segmentally	with	 sound	units	 smaller	 than	 the	 syllable	or	 better	manipulate	
units	of	 sounds	 in	 speech	 (Calfoglou,	 2004:	 96;	 Stanovich,	 2000:	 396).	On	 the	other	hand,	
within	 the	 notion	 of	 phonological	 awareness,	 phonemic	 awareness	 plays	 its	 own	 role	 in	
reading.	Phonemic	awareness	 involves	hearing	 language	at	 the	phoneme	 level	 and	 can	be	
defined	 as	 the	 ability	 to	 hear	 and	 manipulate	 the	 sounds	 in	 spoken	 words	 and	 the	
understanding	that	spoken	words	are	made	up	of	sequences	of	speech	sounds	(Yopp,	1992:	
696).	The	ability	to	hear	and	manipulate	phonemes	plays	a	causal	role	in	the	acquisition	of	
beginning	reading	skills	(Smith,	Simmons	&	Shakweiler,	1985).	
	
Even	though	decoding	is	a	significant	skill	that	readers	should	possess	in	order	to	recognize	
the	printed	words	and	their	sounds,	it	is	not	adequate	for	understanding	a	written	text.	As	a	
matter	of	fact,	decoding	along	with	linguistic	comprehension	are	held	to	be	interdependent	
and	neither	one	 is	more	or	 less	necessary	 than	 the	other.	By	and	 large,	 comprehension	 is	
considered	 to	 be	 a	 “creative	 multifaceted	 process”	 and	 can	 be	 defined	 as	 the	 ability	 to	
understand	 and	 gain	 meaning	 from	 what	 is	 read.	 Proficient	 readers	 use	 a	 variety	 of	
comprehension	 strategies	 simultaneously	 such	 as	 activating	 background	 knowledge	 and	
drawing	valid	inferences	about	what	they	have	read.	Since	constructing	meaning	from	text	is	
not	a	separate	literacy	skill,	students	should	not	only	be	provided	with	explicit	instruction	in	
comprehension	strategies	but	they	must	be	also	able	to	decode	or	recognize	words	easily	in	
order	to	be	successful	at	reading.	To	this	end,	decoding	and	comprehension	are	two	areas	of	
immediate	 interest	 regarding	 early	 reading	 teaching	 techniques	 and	 should	 be	 learned	
together.	
	
2.1.		Teaching	reading	in	English	to	Greek	young	learners	
	
Having	examined	the	nature	of	reading,	the	issue	of	how	young	learners	learn	to	read	in	the	
English	 language	needs	to	be	addressed	 in	detail.	Since	reading	 is	considered	to	be	a	basic	
life	skill,	learners	commence	their	reading	quest	in	the	Greek	language	at	a	very	young	age,	
approximately	at	the	age	of	6-7	years	old	through	instruction	in	their	primary	schools	
	
Greek	 learners	 benefit	 greatly	 from	 basic	 instruction	 in	 letter-to-sound-	 correspondences	
and	are	 able	 to	 recognize	words	quickly	 and	easily	which	 leads	 to	 a	major	 developmental	
path	 to	 L1	 word	 recognition	 and	 early	 L1	 reading	 (Goswami,	 2006;	 Grabe,	 2009:117;	
Porpodas,	 2006).	 It	 is	 also	worth	mentioning	 that	 English	has	 the	most	opaque	alphabetic	
orthography,	thus	learning	to	read	in	English	is	very	different	from	reading	in	Greek.	Without	
a	doubt,	this	opacity	in	English	can	create	some	problems	to	the	Greek	learners	who	need	to	
switch	from	a	more	to	a	less	transparent	orthography	(Calfoglou,	2004:	89).	
	
In	 the	 light	 of	 the	 above,	 the	 differences	 that	 share	 the	 two	 languages	 may	 pose	 some	
barriers	 on	 the	 route	 to	 independent	 reading,	 indicating	 the	 significance	 of	 L1	 literacy	
though,	which	should	be	definitely	taken	into	serious	account	in	the	L2	reading	class.	

	
2.3.	 Phonics	 and	 Whole	 language	 learning:	 A	 balanced	 approach	 to	 beginning	
reading	
	
Learning	to	read	and	write	can	begin	from	text	level,	sentence	or	word.	Each	starting	point	
has	produced	approaches	to	teaching	reading	beginning	in	first	 language.	Approaches	such	
as	the	Language	Experience	approach,	the	Whole	Word/Look	and	Say	approach,	the	Phonics	
approach	and	the	Whole	Language	approach/	Real	Books	have	both	 influenced	the	way	L1	
and	L2	are	taught	and	learnt,	distinguishing	two	of	the	most	influential	though,	namely	the	
Phonics	and	Whole	language	approach	for	the	purpose	of	this	study.	
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The	 Phonics	 approach	 to	 teaching	 reading	 instruction	 has	 been	 treated	 as	 particularly	
beneficial	 in	 the	 first	 language	 context	 (Calfoglou,	 2004:92).	 It	 focuses	 on	 letter-sound	
relations	and	involves	learning	the	letters	of	a	language	as	well	as	sounding	out	letters	in	a	
word	 as	 in	 cat,	 /k/	 /a/	 /t/	 for	 instance,	 thus	 building	 literacy	 skills	 from	 the	 bottom	 up	
(Calfoglou,	2004	 :	92	 ;	Cameron,	2000:	149;	Zouganeli,	2004:	20).	Phonics	advocates	argue	
that	if	a	person	is	able	to	decode	the	text	correctly,	meaning	and	understanding	will	follow.	
Hence,	 through	 the	 act	 of	 decoding	 the	 text,	 the	 reader	 discovers	 what	 the	 message	 is	
(Wren,	2003:1).	Phonics	 teaching	directs	children’s	attention	 to	 letter-sound	 level	 features	
of	 the	 language	 since	 it	 emphasizes	 the	 alphabetic	 principle	 according	 to	 which	 letters	
represent	the	sound	of	speech.	Children	have	the	opportunity	to	learn	letter	sounds	(b=	the	
first	sound	in	bat	and	ball)	and	then	blend	them	to	form	words	(bl=the	first	two	sounds	 in	
blue).	What	is	more,	children	continue	their	progress	in	reading	by	learning	how	to	segment	
and	chunk	letter	sounds	in	order	to	blend	them	to	form	words	(trap=	/t/	/r/	/a/	/p/	or	/tr/	
/ap/).	 In	 this	way,	 children	 familiarize	 themselves	with	 the	 sound-symbol	 relationship	 and	
become	able	to	transfer	this	knowledge	to	new	unknown	words	(Zouganeli,	2004:	20).	
	
Contrasted	 often	 with	 known	 phonics-based	 methods	 of	 reading,	 the	 Whole	 language	
approach	was	introduced	by	Smith	and	Goodman	(1971).	It	 is	also	called	the	“Real	Books”1	
approach	since	real	books,	 i.e.	books	written	to	read	for	pleasure	are	used	in	the	language	
classroom	(Zouganeli,	2004:	18).	Within	a	whole	language	perspective	the	meaning	of	texts	
is	 emphasized	 over	 the	 sounds	 of	 letters	 and	 phonics	 instruction	 becomes	 just	 one	
component	of	 the	whole	 language	classroom.	 It	 is	 regarded	as	a	 top	down	approach	since	
during	 a	whole	 language	 reading	 session	 emphasis	 is	 not	 placed	on	 reading	 precision	 and	
accuracy	but	on	comprehension	and	appreciation	(Wren,	2003:	1).	More	specifically,	readers	
construct	 a	 personal	meaning	 for	 a	 text	 based	 on	 using	 prior	 knowledge	 to	 interpret	 the	
meaning	of	what	they	are	reading.	In	the	simplest	terms,	the	whole	language	is	a	method	of	
teaching	children	to	read	by	recognizing	words	or	phrases	as	whole	pieces	of	language.	Thus,	
lexical	 chunks	 or	 prefabricated	 phrases	 are	 preferred,	 which	 are	 pair	 or	 group	 of	 words,	
commonly	 found	 together	 and	 they	 are	 typically	 related	 to	 functional	 use	 of	 language.	
(Schmitt,	2000:	400).	As	already	mentioned,	some	important	aspects	of	the	whole	language	
philosophy	 include	 an	 emphasis	 on	 literature.	 Therefore,	 stories	 are	 of	 paramount	
importance	 in	 a	 whole	 language	 classroom	 since	 they	 are	 primarily	 used	 by	 teachers	 to	
teach	 and	 foster	 literacy.	 Cameron	 (2001:139)	 views	 stories	 as	 holistic	 approaches	 to	
language	 teaching	and	 learning	which	 focus	on	children’s	 involvement	with	 rich,	authentic	
uses	of	the	foreign	language.	
	
They	are	placed	in	contrast	and	many	educators	have	indeed	debated	for	many	years	about	
which	is	the	best	approach	to	teach	children	to	read.	On	one	side	of	the	spectrum	stands	the	
Phonics	approach,	a	bottom-up	approach	that	focuses	on	spelling-sound	relationships,	while	
on	 the	 other	 side	 is	 the	 Whole	 language	 approach,	 characterized	 as	 a	 top-down	 one,	
according	 to	which	meaning	 and	 context	 are	 of	 paramount	 importance.	 It	 seems	 that	 the	
differences	 between	 these	 methods	 are	 largely	 related	 to	 what	 is	 emphasized	 and	 the	
sequence	 of	 skill	 instruction.	 However,	 both	 instructional	methods	 use	 elements	 that	 are	
emphasized	in	the	other.	
	
Therefore,	a	balanced	approach	that	encompasses	elements	from	both	approaches	is	more	
beneficial	 for	 young	 learners.	 The	 combination	 of	 Phonics	 with	 some	 elements	 of	Whole	
language,	 particularly	 those	 that	 emphasize	 reading	 comprehension,	 seems	 to	 be	 an	
appropriate	method	 to	 teaching	 reading	 in	 English.	 This	way,	 children	are	able	 to	develop	
functional	phonics	knowledge	in	the	context	of	authentic	reading	(Weaver,	1994:	1).	
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On	the	whole,	a	literacy-rich	classroom	environment	accompanied	with	explicit	instruction	in	
phonemic	 awareness,	 word	 recognition	 and	 comprehension	 strategies	 will	 help	 develop	
children’s	literacy	acquisition.	
	
3.		The	implemented	approach	to	teaching	reading:	the	parallel	story-based	
syllabus	
	
The	parallel	story-based	framework	developed	for	the	purposes	of	this	study,	encompasses	
elements	 from	 the	 two	 most	 influential	 approaches,	 namely	 the	 Phonics	 and	 Whole	
language	approach,	therefore	it	follows	the	balanced	approach	as	described	previously.	This	
is	clearly	reflected	in	the	activities	designed	throughout	the	eight	teaching	sessions	that	aim	
to	engage	students	in	practising	phonemes	and	chunks	within	context.	Apparently,	the	main	
aim	 of	 the	 parallel	 syllabus	 is	 to	 create	 the	 optimal	 conditions	 under	 which	 learners	 will	
develop	 their	 reading	 skill	 through	 the	 use	 of	 authentic	 stories	 accompanied	 with	
meaningful	 and	 purposeful	 activities.	 An	 attempt	 was	 made	 to	 design	 a	 parallel	 story	
framework	 that	 adopts	 some	useful	 elements	 from	 the	 technology-	 based	 approach	 since	
the	authentic	stories	used	are	in	the	form	of	electronic	story	books	(e-Books).	
	
3.1.	 The	 significant	 contribution	 of	 stories	 in	 children’s	 foreign	 language	
development	
	
Stories	 are	placed	at	 the	 centre	of	 the	 current	parallel	 syllabus	design	as	 they	 can	 lay	 the	
foundations	 for	 more	 positive	 attitudes	 towards	 the	 English	 language,	 since	 children	 are	
acquainted	with	 this	genre	 from	an	early	age.	Bearing	 in	mind	that	 reading	 is	 the	key	 that	
unlocks	 these	 stories,	 it	 becomes	 obvious	 that	 children’s	 story	 books	 can	 turn	 into	 useful	
tools	for	the	foreign	language	learning.	
	
Acknowledging	 the	 true	 value	 of	 stories	 in	 the	 language	 classroom,	 four	 stories	 were	
selected	 for	 the	 purposes	 of	 this	 study;	 two	 well-known	 classic	 fairy	 tales	 for	 children,	
namely	 ‘Goldilocks’	 and	 ‘Pinocchio’,	 along	 with	 two	 of	 the	 most	 popular	 fables	 of	 Aesop	
‘Country	 mouse,	 city	 mouse’	 and	 ‘The	 ant	 and	 the	 grasshopper’	 (Appendix	 I).2	 The	 four	
stories	 seem	 to	 be	 familiar	 to	 the	 young	 learners	 from	 their	 everyday	 life;	 Pinocchio	 and	
Goldilocks	have	been	read	as	bedtime	stories	countless	times	while	the	two	Aesop	fables	are	
extremely	 popular	 with	 the	 Greek	 students	 thanks	 to	 the	 renowned	 Greek	 story-teller	
Aesop.	

	
3.2.	 The	 educational	 technology:	 the	 preference	 for	 e-Books	 over	 traditional	
storybooks	
	
A	reference	should	be	made	to	the	significance	of	educational	technology	since	it	is	evident	
throughout	the	story	sessions.	Educational	technology	refers	to	any	kind	of	technology	that	
can	be	used	 in	 the	 language	 classroom	 (Slaouti	&	Kanellopoulou,	2005:17).	 The	 increasing	
number	 of	 electronic	 storybooks	 verifies	 to	 a	 certain	 degree	 the	 significance	 of	 the	
educational	technology.	
	
It	 is	 broadly	 known	 that	 media	 and	 technology	 provide	 increasingly	 more	 chances	 for	
children	to	contact	the	language	and	that	is	the	reason	why	they	are	finding	more	and	more	
their	way	into	the	foreign	language	classroom.	Given	that	‘young	learners	are	digital	natives	
and	 they	 should	 be	 more	 familiar	 with	 the	 technology’	 (Fatimah,	 2012:141),	 the	
incorporation	of	 interactive	e-Books	 in	the	story-based	framework	 is	critical	 for	developing	
both	learners’	decoding	skills,	comprehension	skills	and	multiple	literacies.		
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Electronic	 storybooks	can	be	considered	as	one	of	 those	means	of	 technology	 that	 can	be	
used	 successfully	 in	 teaching	English	 as	 a	 foreign	 language	and	 can	 indeed	be	 ‘a	powerful	
tool	 and	 an	 asset	 to	 reading’	 (Davis	 &	 Pearman,	 2005:453).	Moody	 (2010:27)	 defines	 the	
electronic	 story	 books	 or	 simply	 e-Books	 as:	 ‘an	 electronic	 form	 of	 a	 book	 with	 features	
similar	 to	 those	of	 a	 traditional	print	book	 including	pages	 that	 ‘turn’,	 and	digital	 features	
that	can	assist	the	reader	such	as	word	pronunciations,	text	highlighting,	and	text-to-speech	
options	and	hypermedia	 (e.g.	video,	animations	and	sound).’	Without	a	doubt,	 the	 four	e-
Books	 used	 throughout	 the	 syllabus	 seem	 to	 be	 extremely	 appealing	 to	 learners	 and	
especially	 to	 young	 learners	 since	 they	 provide	 ‘animation,	 sound	 effects	 and	 game-	 like	
formats’	to	support	comprehension	as	McKenna	et	al.	(1996:3)	correctly	report.	
	
Another	 feature	 of	 the	 e-Books	 that	 helps	 children	 increase	 their	 reading	 ability	 is	 the	
‘reading	 aloud’	 element	 that	 these	 books	 provide.	 Thanks	 to	 the	 ‘read	 aloud’	 option,	
children	cannot	only	learn	new	words,	but	also	hear	how	they	are	properly	pronounced.	In	
this	way,	story-telling	can	be	facilitated	in	a	foreign	language	classroom	by	using	this	useful	
option,	 thereby	 making	 the	 young	 readers	 become	 more	 confident	 in	 their	 own	 reading	
ability	by	paying	attention	to	the	pronunciation	of	the	words	and	the	flow	of	reading.	What	
is	 more,	 learners’	 decoding	 skills	 can	 be	 surely	 enhanced	 thanks	 to	 another	 feature	 that	
eBooks	contain;	that	of	highlighting	or	enlarging	words.	According	to	a	research	conducted	
by	 Wandy	 Hoh	 and	 her	 team	 cited	 in	 Bacon	 (2013:1),	 highlighting	 and	 narration	 draws	
children’s	 eyes	 to	 words.	 Hence,	 it	 can	 be	 beneficial	 for	 young	 learners	 to	 employ	 the	
automatic	 features	 in	 such	 enhanced	 picture	 books	 since	 they	 combine	 recorded	 human	
voices	with	highlighted	words	that	can	help	children	associate	words	with	sounds.	Moving	to	
the	 development	 of	 the	 comprehension	 skills,	 the	 particular	 e-Books	 manage	 to	 support	
learners’	understanding	of	the	stories	thanks	to	the	animated	illustrations	and	sounds	of	the	
movements	of	the	characters	that	contain.	These	two	elements	effectively	contribute	to	the	
reading	comprehension	that,	according	to	Ertem	(2010:140),	 is	 ‘crucial	to	the	development	
of	children’s	reading	skill’.	
	
3.3.		Analysis	of	the	activities	within	the	eight	teaching	sessions	
	
The	 exploitation	 of	 the	 electronic	 books	 and	 the	 corresponding	 activities	 tend	 to	 engage	
learners	in	the	learning	process	right	from	the	beginning.	Williams	(1998)	rightfully	claims	in	
her	article	 that	 the	activities	 in	which	 the	 learners	will	 get	 involved	should	be	meaningful,	
interesting	 and	 purposeful	 within	 a	 clear,	 familiar	 context.	 With	 Williams’	 suggestion	 in	
mind,	an	array	of	tasks	for	the	syllabus	relevant	to	the	students’	interests,	cognitive	as	well	
as	linguistic	level	is	proposed	for	the	needs	of	this	study.	
	
Through	the	four	stories,	knowledge	and	skills	at	letter-sound	level	are	practised	by	choosing	
from	each	story	repeated	patterns	to	focus	on.	To	this	end,	activities	that	develop	learners’	
phonological	 and	 phonemic	 awareness	 are	 evident	 throughout	 the	 lessons.	 Blending	
activities,	segmentation	tasks	and	rhyming	chants	are	designed	with	a	view	to	drawing	the	
learners’	 attention	 to	 the	 sound-letter	 relationships	 (Appendix	 II).	 All	 the	 above	 activities	
seem	to	lead	learners	to	work	more	on	phonemes	and	enable	them	to	put	conscious	effort	
in	decoding	correctly	or	deciphering	the	printed	text	that	is	the	ultimate	goal.	
	
Following	 carefully	 the	 early	 reading	model	 adopted	 for	 this	 study	 that	 contains	 not	 only	
phonics	 based	 activities	 but	 also	whole	 language	 activities	 (Appendix	 III),	 it	 becomes	 clear	
that	 the	 syllabus	 contains	 also	 tasks	 that	 provide	 holistic	 learning	 experiences.	 Casting	 an	
eye	 over	 the	 various	 activities	 of	 the	 eight	 teaching	 sessions	 it	 becomes	 obvious	 that	
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learners	are	 introduced	 to	 some	story	 sequencing	 tasks.	The	contribution	of	games,	 songs	
and	 drama	 to	 children’s	 language	 development	 is	 also	 highlighted	 throughout	 this	
framework.	These	features	could	neither	be	 ignored	nor	neglected	from	this	syllabus	since	
they	motivate	students	and	can	create	a	pleasant	unwinding	classroom	atmosphere	which	is	
conducive	 both	 to	 the	 learning	 process	 and	 the	 affective	 development	 of	 students.	 It	 is	
equally	 important	that	 learners	have	the	opportunity	to	become	familiar	with	grammatical	
and	 syntactic	 clues	 that	 appear	 in	 the	 stories	 in	 a	 playful	way,	 thereby	building	 a	 bank	of	
chunks	that	facilitate	automaticity.	
	
Additionally,	puppets	and	drama	have	their	own	role	in	the	syllabus.	Drama	is	seen	as	a	part	
of	everyday	reality	for	children	and	a	rather	novel	and	fulfilling	schooling	experience,	which,	
according	 to	Zouganeli	 (2004:144-145),	can	add	variety	and	action	 to	 the	 foreign	 language	
classroom.	Except	for	songs	and	puppets,	games	play	their	own	role	in	the	syllabus.	Halliwell	
(1994:20)	mentions	that	 ‘games	help	change	the	atmosphere	 in	the	classroom	and	stir	the	
class’.	
	
On	 the	whole,	 the	 book’s	migration	 to	 the	 digital	 realm	 seems	 to	 have	 changed	 the	way	
today’s	 children	 read.	 Stories	 in	 the	 form	of	 e-Books	 along	with	 suitable	 activities	provide	
extra	 context	 for	 effective	 whole	 class	 reading	 and	 language	 practice	 while	 learners	 are	
experimenting	with	phonemes	and	improving	their	decoding	and	comprehension	skills	in	an	
attractive,	enjoyable	learning	environment.		
	
4.	Methodology	of	the	research	
	
4.1.		The	current	teaching	situation	and	learners’	profile	
	
This	 experimental	 research	 was	 conducted	 in	 the	 third	 grade	 of	 a	 Greek	 public	 primary	
school	 in	Agrinio.	The	class	consists	of	19	students;	10	boys	and	9	girls.	They	are	all	Greek	
monolingual	learners	who	have	been	together	since	the	first	grade	and	have	been	learning	
English	 as	 a	 foreign	 language	 for	 about	 one	 to	 two	 years.	 Additionally,	 they	 are	 at	 the	
breakthrough	stage	of	 the	basic	 level	 (A1)	according	 to	 the	“Common	Reference	 levels”	of	
the	 Common	 European	 Framework.	 The	 school	 participates	 in	 «E.Α.Ε.Π»	 (Ενιαίο	
Αναμορφωμένο	Εκπαιδευτικό	Πρόγραμμα),	thus	English	 is	 included	 in	the	first	and	second	
grade’s	curriculum.		
	
Concerning	their	reading	level,	the	majority	of	students	managed	to	read	satisfyingly	at	the	
beginning	of	the	study	while	two	of	them	faced	great	difficulties,	since	they	could	not	even	
decode	 a	 known	word	 let	 alone	 read	 a	 whole	 sentence.	 Nonetheless,	 these	 students	 did	
show	 great	 progress	 in	 reading	 after	 the	 intervention,	 which	 will	 become	 evident	 in	 the	
presentation	of	the	results.	

	
4.2.		Conducting	action	research	for	data	collection		
	
The	method	selected	for	the	specific	study	has	been	the	action	research	method,	aiming	at	
systematic	 reflection	 over	 teaching	 practice	 and	 further	 action.	 Action	 research	 is	 widely	
used	in	education	as	a	useful	tool	in	testing	hypotheses	and	research	questions	built	within	
the	educational	context.	Of	equal	or	perhaps	even	greater	importance	is	that	it	can	be	used	
as	a	means	of	critical	reflection	on	aspects	of	reading	instruction	and	students’	learning	with	
a	 view	 to	providing	 insight	 into	 the	 teaching	and	 learning	 that	 takes	place	 in	 a	 classroom.	
Hence,	 the	reading	 teacher	can	be	seen	as	an	action	researcher	who	 looks	critically	at	her	
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classroom,	 reflects	 and	 enhances	 the	 quality	 of	 learning	 that	 takes	 place	 through	 the	
systematic	analysis	and	collection	of	data.	
	
Research	 questions	 usually	 and	 naturally	 lead	 to	 the	 collection	 of	 both	 quantitative	 and	
qualitative	 data.	 The	 action	 research	method	 conducted	 in	 the	 particular	way,	 constitutes	
both	a	quantitative	and	qualitative	approach,	since	more	that	one	method	of	data	collecting	
is	used.	This	multi-method	approach	is	known	as	triangulation	and	its	key	is	‘to	see	the	same	
thing	from	different	perspectives	and	confirm	or	challenge	the	findings	of	one	method	with	
those	 of	 another’	 (Laws,	 2003	 cited	 in	 Bell,	 2010:118;	 Richards,	 2001:59).	 To	 this	 end,	 a	
series	of	reading	tests	and	a	learners’	questionnaire	offer	numerical	data	while	the	teacher’s	
journal,	 the	 class	 observations	 and	 recordings	 of	 the	 lessons	 provide	 a	 rich	 amount	 of	
information	on	qualitative	basis.	
	
	
4.3.		The	description	of	the	data	collection	tools	
	
4.3.1.		A	series	of	reading	tests	
	
A	series	of	five	reading	tests	tailored	to	the	content	and	teaching	methods	that	the	students	
were	exposed	to	were	used	throughout	the	eight	teaching	sessions;	a	pre-test	that	aimed	to	
measure	 learners’	 reading	performance	before	 the	 intervention	while	 the	other	 four	 tests	
were	administrated	after	every	story	reading	session	with	a	view	to	measuring	their	progress	
when	 a	 two-	 hour	 story-based	 lesson	 was	 completed.	 The	 tests	 consist	 of	 5	 tasks;	 the	
majority	of	them	are	reading	aloud	tasks	on	one-to-one	basis	between	the	teacher	and	each	
student.	As	 for	 the	order	of	 the	 tasks,	 the	 tests	begin	with	 the	decontextualized	tasks	and	
proceed	to	more	contextualized	ones.	

	
4.3.2.		The	learners’	questionnaire	
	
A	questionnaire	was	employed	for	the	purposes	of	this	study	in	order	to	elicit	learner’s	views	
on	 the	reading	skill	and	 the	 teaching	practices	 the	educator	adopted	throughout	 the	eight	
story-based	sessions.	Meticulous	attention	was	paid	to	ensure	that	individual	questions	are	
clear,	 relevant	 and	 appropriate	 for	 students’	 age	 with	 a	 view	 to	 obtaining	 as	 much	 as	
possible	 valid	 responses	 to	 the	 questions.	 More	 specifically,	 the	 particular	 questionnaire	
consists	of	 ten	 (10)	 items	 that	are	actually	 short,	 simple	statements	written	 in	 the	mother	
tongue	of	the	learners	(Greek)	since	learners’	young	age	was	a	factor	to	take	into	account	in	
order	to	avoid	making	them	feel	confused	and	frustrated.	

	
4.3.3.		Recordings	of	the	eight	teaching	sessions	and	tests	
	
A	combination	of	quantitative	and	qualitative	data	contributes	 to	 the	enhancement	of	 the	
validity	 of	 the	 research	 and	 as	 a	 consequence	 more	 reliable	 findings	 are	 provided.	
Acknowledging	 the	 value	 of	 information	 on	 a	 qualitative	 basis,	 keeping	 records	 of	 the	
teaching	 sessions	 and	 tests	 was	 one	 of	 the	 most	 appropriate	 sources	 of	 data	 collection	
selected	for	the	specific	study	among	others.	
	
Students	were	engaged	several	times	in	reading	aloud	tasks	and	participated	in	the	reading	
tests,	 thus	 their	 performance,	 behaviour	 and	 reactions	were	 audio	 recorded	 by	 using	 the	
appropriate	recording	device.	Additionally,	they	offered	the	opportunity	to	cross	check	what	
the	educator	had	actually	written	down	while	observing	in	class.	
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4.3.4.		Teacher’s	journal	and	classroom	observation	
	
Classroom	 observations	 and	 teacher’s	 journals	 can	 provide	 invaluable	 information	 to	 the	
researcher	that	would	have	been	 impossible	to	discover	by	other	means.	 In	this	study,	the	
researcher	takes	the	place	of	the	observer	and	gathers	data	concerning	learners’	behaviour,	
their	reading	performance	as	well	as	the	classroom	atmosphere.	Since	students	are	involved	
in	read-aloud	tasks,	notes	are	taken	throughout	the	teaching	sessions	that	include	how	the	
students	progress	in	reading,	their	attempt	to	decode	correctly	and	their	participation	in	the	
various	reading	tasks.	Journals	help	to	that	direction	as	well	since	the	educator	can	keep	a	
written	 record	 of	 what	 actually	 happens	 in	 the	 classroom	 (Grabe	 &	 Stoller,	 2011:175;	
Richards	&	Lockhart,	1996:7).	
	
On	the	whole,	 the	specific	data-collection	 techniques	cannot	be	 tabulated	or	 translated	 to	
numbers	since	they	provide	qualitative	data.	However,	they	can	be	easily	reviewed	and	give	
a	 rich	 amount	 of	 information,	 thus	 leading	 the	 researcher	 to	 both	 some	 interesting	
interpretations	and	conclusions.	
	
5.		Presentation	and	analysis	of	research	findings	
	
4.1.		The	results	of	the	tests		
	
A	 pre-test	 (Appendix	 IV)	 was	 administrated	 to	 students	 and	 aimed	 to	 measure	 learners’	
reading	performance	before	the	intervention	while	the	other	four	tests	were	administrated	
after	every	story	reading	session	with	a	view	to	measuring	their	progress	when	a	two-	hour	
story-based	 lesson	 was	 completed.	 The	 particular	 reading	 tests	 reveal	 interesting	
information	concerning	learners’	reading	performance	and	provide	us	with	some	intriguing	
results	that	are	summarized	below.	
	
The	 aim	 of	 task	 1	was	 to	 test	 students’	 decoding	 ability	without	 the	 help	 of	 context.	 The	
overall	 results	 of	 this	 task	 show	 that	 the	 young	 learners	 did	 not	 face	 any	 particular	
difficulties	in	this	task	since	they	decoded	correctly	the	words;	they	performed	successfully	
with	phonemes	presented	out	of	 context	 and	made	gradual	 progress	 throughout	 the	 four	
tests	(Figure	1).	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	

	

Figure	1:	Comparative	representation	of	the	results	of	the	decoding	task	(task	1)	across	the	five	
tests		
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The	 second	 task	 aimed	 at	 testing	 whether	 reading	 is	 result	 of	 conscious	 decoding	 or	
confirming	that	students	manage	to	decode	consciously	and	not	recognize	words	as	a	whole.	
The	results	of	the	pseudo-word	task	point	to	the	direction	that	the	young	learners	managed	
to	 apply	 their	 phonemic	 knowledge,	 improve	 their	 decoding	 skills	 to	 a	 great	 extent	 and	
made	progress	 in	deciphering	non	words,	considering	the	demanding	nature	of	the	task	as	
well	as	students’	first	encounter	with	pseudo	words	(Figure	2).	

	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	 	
	
Task	3	was	intended	to	test	if	students	can	combine	successfully	decoding	and	meaning.	The	
pictures	strongly	supported	their	comprehension	and	decoding	skills	as	well.	Consequently,	
students	were	helped	by	the	context	that	enhanced	their	decoding	ability	and	 led	them	to	
carry	out	the	task	successfully	(Figure	3).	
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Figure	3:	Comparative	representation	of	the	results	of	the	matching	a	picture	with	
the	correct	word	task	(task	3)	across	the	five	tests		
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Figure	2:	Comparative	representation	of	the	results	of	the	pseudo	word	task	across	
the	five	tests	(task	2)	
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In	 task	 4	 students’	 ability	was	 tested	 to	 apply	 their	 phonemic	 knowledge	 to	 decode	 both	
familiar	 and	 unfamiliar	words	 using	 the	 realistic	 context	 to	 check	 their	 comprehension	 by	
reading	short	texts	accompanied	with	pictures	that	are	related	to	the	stories.	Casting	an	eye	
over	the	results	of	the	fourth	task	it	can	be	concluded	that	the	reading	performance	of	the	
learners	was	noticeably	improved	while	the	context	played	a	significant	role	in	the	decoding	
ability	 of	 the	 students.	Apart	 from	 this,	 the	 learners	were	willing	 enough	 to	participate	 in	
this	task,	felt	comfortable	while	reading	and	their	fluency	was	enhanced.	
	
Last	but	not	least,	the	aim	of	task	5	(the	chunk	reading	task)	was	to	explore	the	relationship	
of	 context,	 language	 chunks	 and	 reading	 performance.	 The	 students’	 progress	 in	 this	 task	
showed	again	 the	 significance	of	 the	 relationship	of	 context,	 language	chunks	and	 reading	
performance,	 thereby	highlighting	 the	 significance	of	 the	whole	 language	approach	 in	 this	
study	(Figure	4).	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
4.2.		The	results	of	the	questionnaire		
	
The	 questionnaire	 designed	 by	 the	 teacher	 aimed	 to	 collect	 quantitative	 data	 regarding	
learner’s	views	on	the	reading	skill	 through	the	use	of	electronic	books	 (eBooks),	 learners’	
preferred	 reading	 strategies	 as	 well	 as	 their	 stance	 towards	 the	 teaching	 practices	 the	
educator	adopted	and	implemented	throughout	the	eight	story-based	sessions.	
	
Throughout	 the	 one	 and	 a	 half	 month	 intervention	 study,	 the	 third	 graders	 were	 highly	
motivated	 and	more	 than	 eager	 to	 participate	 in	 every	 activity	 proposed	 by	 the	 teacher.	
They	showed	their	interest	and	willingness	to	experiment	with	a	variety	of	alternative	tasks	
that	 aimed	 at	 developing	 their	 reading	 skill.	 In	 addition,	 the	 students	 were	 particularly	
enthusiastic	about	 the	 stories	 in	 the	 form	of	e-Books	and	 found	 the	 role-plays,	 the	games	
and	the	puppet	show	quite	intriguing	and	amusing,	and	for	that	reason	they	were	engaged	
actively	and	energetically.	There	was	a	lively	atmosphere	in	the	class,	where	students	helped	
each	other	and	the	teacher	acted	as	their	supporter	and	facilitator	during	their	attempt	to	
enhance	their	performance	in	reading.	

	
Students	reacted	positively	towards	the	reading	methodology	implemented	by	the	teacher.	
The	majority	of	students	are	helped	when	reading	a	new	story	when	they	are	familiar	with	
some	 language	 chunks.	 They	 employed	 the	 various	 strategies	 of	 the	 balanced	 reading	
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Figure	4:	Comparative	representation	of	the	results	of	the	chunks	reading	task	
(task	5)	across	the	five	tests		



Konstantopoulou	/	Research	Papers	in	Language	Teaching	and	Learning	7/1	(2016)	146-168	

 

158	

approach.	The	strategy	of	learning	or	identifying	new	words	by	stretching	out	a	word	into	its	
component	 sounds	 assists	 to	 a	 great	 degree	 many	 students.	 They	 also	 embraced	 the	
innovative	 way	 of	 teaching	 reading	 in	 English	 through	 the	 use	 of	 stories	 in	 the	 form	 of	
eBooks,	 which	 were	 part	 of	 the	 implemented	 teaching	 practices	 in	 the	 study,	 received	
positive	responses	as	14	(of	19)	students	answered	that	they	liked	them	a	lot.	
	
4.3.		Classroom	observation	and	recordings	
	
Some	 broad	 conclusions	 drawn	 while	 observing	 young	 learners’	 reading	 performance	
throughout	 the	 teaching	 sessions	 are	 discussed	 analytically	 below	 and	 supported	 by	 a	
variety	 of	 striking	 examples	 from	 classroom	 practices	 while	 the	 class	 recordings	 and	
teacher’s	 journal	 enhance	 the	 validity	 of	 data	 by	 revealing	 how	 the	 students	 progress	 in	
reading,	 their	 attempt	 to	 decode	 correctly	 and	 their	 participation	 in	 the	 various	 reading	
tasks,	 with	 a	 view	 to	 composing	 a	 fuller	 picture	 of	 the	 effectiveness	 of	 the	 story-based	
framework	in	developing	young	learners’	reading	skills.	
	
The	most	prevailing	data	are	summarized	as	follows.	

	
The	phonemic	instruction	contributed	to	the	development	of	students’	decoding	skills	

	
Young	 learners	had	 the	opportunity	 to	practise	 knowledge	and	 skills	 at	 letter-	 sound	 level	
through	 phonics-based	 activities.	 In	 particular,	 blending	 activities	 gave	 the	 learners	 the	
opportunity	 to	 learn	 how	 to	 combine	 individual	 sounds	 smoothly	 together	 as	 it	 can	 be	
demonstrated	in	the	transcript	below	from	the	Goldilocks	story	session:	

	
S3:	This	porridge	is	too	/s/	/o/	/l/	/d/	
T:	Για	διάβασε	όλη	τη	λέξη	μαζί…	
S3	cold	(decodes	it	correctly)	
T:	Άρα	οι	ήχοι	από	τα	γραμματάκια	είναι...	
S3:	/c/	/o/	/l/	/d/	
T:	Πες	μας	πάλι	τη	λέξη	ολόκληρη…	
S3:	cold	

	
This	 is	 a	 substitution	 task	 in	 the	 Pinocchio	 story	 session	 that	 posed	 no	 great	 difficulty	 to	
students.	
	

T:	Γιάννη	σου	δίνω	τη	λέξη	boy	και	θέλω	αντί	για	/b/	να	μου	πεις	/t/.	
John:	toy	
John:	 toyshop,	 το	μαγαζί	 με	παιχνίδια!	 (refers	 to	 another	word	 that	 is	 familiar	 to	 him	
that	contains	the	word	toy)	

	
A	 variety	 of	whole	 based	 activities	 such	 as	 role	 plays,	 songs,	 games	 and	 the	 puppet	 show	
kept	 the	 learners	motivated	and	 created	a	 stress-free	 learning	environment	and	 facilitated	
acquisition	of	language	chunks.	
	
Students	were	engaged	in	an	array	of	tasks	that	aroused	their	interest	but	also	assisted	them	
in	enhancing	their	comprehension	strategies.	Right	from	the	beginning,	the	young	 learners	
expressed	 their	willingness	 to	 participate	 in	 acting	 out	 designated	 roles	 in	 each	 story	 and	
they	did	their	best	to	be	as	realistic	as	possible.	Apart	from	the	role	plays,	the	puppet	show	
in	 the	 Pinocchio	 story-session	 was	 a	 real	 success.	 In	 a	 similar	 vein,	 the	 games	 and	 songs	
added	 action	 and	 changed	 the	 atmosphere	 in	 the	 foreign	 language	 classroom.	 It	 can	 be	
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assumed	with	 a	 degree	 of	 certainty	 that	 these	 activities	 created	 an	 unwinding	 classroom	
atmosphere	 which	 was	 definitely	 conducive	 to	 the	 learning	 process	 since	 the	 learners	
practised	 continuously	 chunks	 of	 language	 selected	 from	 the	 stories	 in	 a	 playful	 and	
entertaining	way,	thereby	building	a	bank	of	chunks	without	noticing.	
	
The	 balanced	 approach	 assisted	 the	 young	 learners	 in	 improving	 their	 reading	 skills	 to	 a	
great	extent	(examples	of	Paraskevi	and	Mary).	

	
Two	particular	students	are	worth	mentioning	because	of	managing	to	improve	their	reading	
skills	 to	 a	 great	 degree.	 Maria	 and	 Paraskevi	 faced	 great	 difficulties	 with	 reading	 in	 the	
English	 language.	 Both	 of	 them	 were	 shy	 and	 reluctant	 to	 participate	 during	 class	 while	
Paraskevi	could	not	even	decode	a	word;	she	was	merely	repeating	what	the	teacher	said.	
The	 researcher	 took	 some	 notes	 throughout	 the	 teaching	 sessions	 and	 tests	 and	 kept	 a	
journal	 with	 actual	 instances	 of	 learners’	 interaction	 with	 the	 reading	materials	 and	 with	
their	level	of	motivation	towards	the	teaching	methods	that	the	teacher	implements.	
	
Their	progress	is	summarized	in	the	box	below:	
	

	
Before	the	intervention	 After	the	intervention	
Neither	decode	nor	recognize	the	sounds	
of	the	letters	

Managed	to	read	correctly	some	pseudo	
words	(short	or	CVC	words	like	
ruv,foop,yam)	

Merely	repeating	what	the	teacher	said	 In	the	last	test	began	for	the	first	time	to	
recognize	and	combine	sounds	of	the	
letters	like	/a/	/e/	/e/	/l/	

Willing	to	read	in	English	 Decoded	correctly	the	words	fox,leg	
	
Paraskevi’s	case	

Recognized	the	syllable	/tai/	in	the	non	
word	tairy	and	/la/	in	the	non	word	
larpenter	

Before	the	intervention	 After	the	intervention	
Could	not	read	words	 Attempted	to	read	simple	words	or	CVC	

words	like	bed	
Could	not	read	long	sentences	 Decoded	correctly	some	pseudo	words	

like	gotato	and	larpenter	
	 Recognized	the	sounds	of	the	letters	
Mary’s	case	 More	confident	and	willing	to	participate	

in	class	
	

	
To	sum	up,	the	progress	of	the	two	girls	in	reading	manifests	how	the	phonics	instruction	in	
conjunction	with	whole	 based	 activities	 can	 lead	 to	 the	 development	 of	word-recognition	
skills	and	phonemic	awareness	and	above	all,	sustain	an	interest	in	reading.	
	
5.	Educational	Implications	
	
Through	the	research	conducted,	it	is	hoped	that	the	use	of	stories	in	the	form	of	eBooks	will	
gain	more	ground	 in	 the	 foreign	 language	classroom.	These	new	devices	will	play	a	crucial	
role	in	the	literacy	acquisition	of	the	children	and	occupy	a	more	central	role	in	education.	It	
is	essential	that	the	teachers	incorporate	these	powerful	resources	into	their	instruction	and	
use	 them	 effectively	 and	 properly	 in	 order	 to	 affect	 positively	 their	 students’	 literacy	
development.		
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What	is	more,	adopting	a	balanced	approach	for	early	readers	brought	out	the	benefits	of	a	
combined	 Phonics	 and	Whole	 language	 approach	 concerning	 significant	 aspects	 of	 young	
learners’	reading	development.	It	 is	advisable	to	expose	learners	to	meaningful	activities	in	
order	 to	 pay	 attention	 to	 letter	 sound	 relationships	 since	 phonemic	 and	 phonological	
awareness	is	strongly	related	to	success	in	reading	acquisition.	In	a	similar	vein,	motivational	
tasks	such	as	practising	chunks	of	language	through	role	plays,	songs	and	puppet	show	will	
not	only	make	the	learning	process	a	pleasant	experience	but	also	they	will	give	the	learners	
the	 opportunity	 to	 enhance	 their	 comprehension	 strategies	 since	 comprehension	 is	 an	
integral	 part	 of	 reading.	 Thus,	 the	 implementation	 of	 such	 a	 framework	 constitutes	 an	
essential	 teaching	 practice	 in	 the	 class	 of	 young	 learners	 whose	 reading	 development	 in	
English	is	of	outmost	importance.	
	
6.		Conclusion	
	
The	purpose	of	the	particular	study	was	to	present	the	effectiveness	of	a	parallel	story-based	
framework	in	relation	to	the	development	of	the	reading	skill	in	a	class	of	third	grade	young	
learners	who	are	learning	English	as	a	foreign	language	within	the	context	of	a	Greek	public	
primary	school.	
	
According	 to	 the	 findings	 of	 the	 study,	 the	 third	 graders	 benefited	 from	 the	 Phonics	 and	
Whole	 language	 based	 tasks	 proposed	 by	 the	 teacher.	What	 is	 more,	 they	 experimented	
with	 phonemes	 and	 employed	 a	 variety	 of	 strategies	 in	 order	 to	 improve	 their	 reading	
performance.	 Of	 equal	 or	 perhaps	 even	 greater	 importance	 is	 the	 use	 of	 eBooks	 in	 the	
foreign	 classroom,	 which	 managed	 to	 transform	 the	 learning	 procedure	 into	 a	 pleasant	
experience	and	determined	learners’	progress	in	the	English	language	to	a	certain	degree.	As	
a	result,	eBooks	created	the	optimal	conditions	under	which	the	learners	managed	to	read	in	
L2	 timely	 and	 effectively	 while	 the	 combination	 of	 the	 Phonics	 and	 Whole	 language	
approach	contributed	to	the	learners’	successful	route	to	reading.	
	
	
Notes	
	
1. According	to	Cameron	(2001:167),	real	books	were	those	written	by	‘real’	authors	for	

parents	to	buy	for	children	and	there	was	a	so-called	‘golden	age’	of	young	children’s	
literature	in	English	in	the	1970s	and	1980s.	

2. Parallel	versions	of	‘Pinocchio’	and	‘The	ant	and	the	grasshopper’	stories	are	found	in	
‘Magic	Book	1’	and	‘Magic	Book	2’	accordingly.	
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Appendix	I	

 

 

 

 Goldilocks story  Pinocchio story 

 Country mouse- city mouse story  Ant & Grasshopper story 
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Appendix	II	
 

Rhyming chants 
 
 
Task 1 

Τι λέει η Goldilocks? Διάβασε το ποιηµατάκι για να το βρεις! 
 
 

3 brown bears! 

  3brown bears! 

See all their beds! 

See all their chairs! 
 
 
Blending activities 
Ο Pinocchio είναι κλειδωµένος στην αποθήκη. Βοήθησέ τον να 
βρει µια έξοδο! Βαλε στη σωστή σειρά τα κουτιά και σχηµάτισε µια 
λέξη!  
 
      
  
  
_____   
  
 
 
_____ 
 
 
 
 
 
 

f o x 

oo d w
w 
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Segmentation activities 
Task 2 
 
To country mouse παίζει ένα παιχνίδι λέξεων µε το city mouse! 
Ακολούθησε τις οδηγίες και βοήθησε το city mouse να βρει τις 
µυστικές λέξεις! 
 
 Say city! 
Say mouse! Now say the word  

without/s/. 
Now say the word without /m/ What is the secret word? 
What is the secret word? 
_________________ __________________ 
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Appendix	III	
 

Story sequencing tasks 
 
Task 1 
 

Τώρα σειρά σου να πεις την ιστορία της Goldilocks! Βάλε στη 

σωστή σειρά τις εικόνες και έπειτα χρωµάτισέ τες! 

 
 

Role play 

Task 2 
a. Ποιός λέει τι; Διάβασε για να το βρεις! Ένωσε τη σωστή 

πρόταση µε τη σωστή εικόνα. 
 
A. They are eating all my food! Meow! 

Run away! 

 

B. Help! Help! 

Meow! Stop right there! 

This way! Hurry, quick! 

 
 
b. Τώρα βάλτε τις µάσκες σας και µιµηθείτε τα ποντίκια και τη 

γάτα! 
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Puppet show 
 
a. Διάβασε τους διάλογους µεταξύ του Pinocchio και του 

παππού του από την ιστορία. Ένωσε τον σωστό διάλογο µε τη 
σωστή εικόνα. 
 

C. “Grandpa, read me a book, please!” 

“Sure, my good child Pinocchio.” 

 

 
b. Ώρα για κουκλοθέατρο! Πάρτε τις κούκλες και µιµηθείτε 
τον Pinocchio και τον παππού του! 
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Appendix	IV	(Pre-Test)	
 
Task 1 
Διάβασε τις παρακάτω λέξεις 
friend           zebra          key         magic             ant 
 
Task 2 
Διάβασε τις παρακάτω λέξεις 
Zog            bof             mite         lizarm                 barden 
 
Task 3 
Διάβασε τις παρακάτω λέξεις και γράψε τη σωστή λέξη κάτω από την εικόνα. 
map        flower            rabbit                  monkey 
 
  
   
 
 
 
 
 
 
 
 
Task 4 
Διάβασε τις φράσεις 
  

 
 
 
 
  

What’s this? 
It’s a magic book! 

 Come and play! 
 
 
 
 
Task 5 
Διάβασε το κειµενάκι 
 
Fiona and Kelly play all day long. 
Who’s this? This is a pirate. His name is Cook. 

This is Smarty, the parrot. 
	
	
	
	
	

Hello! 
I’m the 
ant! 
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