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The	present	paper	seeks	to	explore	the	extent	to	which	the	use	of	the	weblog	 in	the	Greek	
EFL	classroom	can	serve	as	a	means	of	helping	learners	improve	their	writing	and	research	
skills.	 The	 possibility	 of	 creating	 ‘nodes’	 of	 learning	 through	 blog	 posts	 that	 can	 enhance	
foreign	language	learning	in	real	life	communication	instances	with	other	members	of	online	
communities	occupies	central	position	in	this	research.	The	development	of	new	literacies	as	
well	 as	 the	 increase	 of	 intercultural	 awareness	 through	 the	 blog	 in	 a	 constantly	 changing	
global	environment	are	also	issues	that	the	present	research	focuses	on.	
	

�	
	
Η	 παρούσα	 εργασία	 στοχεύει	 στο	 να	 ερευνήσει	 το	 βαθμό	 στον	 οποίο	 η	 χρήση	 του	
ιστολογίου	 στην	 Ελληνική	 ξενόγλωσση	 τάξη	 μπορεί	 να	 χρησιμεύσει	 ως	 μέσο	 για	 τη	
βελτίωση	 των	 συγγραφικών	 και	 ερευνητικών	 δεξιοτήτων	 των	 μαθητών.	 Η	 δυνατότητα	
δημιουργίας	 ‘κόμβων’	 μάθησης	 μέσω	 των	 αναρτήσεων	 του	 ιστολογίου	 που	 μπορούν	 να	
ενισχύσουν	τη	διαδικασία	εκμάθησης	της	ξένης	γλώσσας	μέσω	της	γνήσιας	επικοινωνίας	με	
άλλα	μέλη	διαδικτυακών	κοινοτήτων	κατέχει	εξέχουσα	θέση	στη	συγκεκριμένη	έρευνα.	Η	
ανάπτυξη	νέων	ψηφιακών	δεξιοτήτων	καθώς	και	η	ενίσχυση	της	διαπολιτισμικότητας	μέσω	
του	ιστολογίου	σε	ένα	συνεχώς	μεταβαλλόμενο	διεθνές	περιβάλλον	είναι	επίσης	ζητήματα	
στα	οποία	επικεντρώνεται	η	εν	λόγω	έρευνα.	
	
Key	words:	blog,	writing,	 ‘nodes’	of	 learning,	online	communities,	 intercultural	awareness,	
new	literacies,	connectivism,	situated	learning,	digital	ethics	
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1.	Introduction	
	
The	 present	 paper	 seeks	 to	 explore	 blog	 writing	 as	 a	 tool	 for	 the	 development	 of	 new	
literacies	 in	 the	 Greek	 educational	 context.	 It	 is	 an	 undeniable	 fact	 that	 technological	
advancement	 has	 played	 a	 revolutionary	 role	 in	 contemporary	 education,	 transforming	
traditional	 classes	 into	 innovative	 hubs	 of	 learning	 where	 learners	 create	 and	 share	
knowledge	 themselves	 instead	 of	 acting	 as	 passive	 recipients	 of	 language	 rules	 and	
paradigms	presented	to	them	in	an	uninspired	way	by	an	authority	figure.	
	
	
With	 the	 expansion	 of	 the	World	Wide	Web	 and	 the	 installment	 of	 high	 speed	 internet	
connection	in	most	schools,	 learners	have	the	opportunity	to	apply	their	existing	expertise	
in	blogging	by	exploring	new	learning	environments,	question	existing	knowledge	and	build	
online	 communities	 with	 their	 classmates	 that	 offer	 the	 opportunity	 for	 synchronous	 or	
asynchronous	 communication.	 Language	 learning	 is	 no	 longer	 restricted	 within	 the	 strict	
confines	of	the	classroom	where	one	is	asked	to	assimilate-more	often	than	not-	outdated	
material	 but	 becomes	 an	 ongoing	 process	 where	 everybody	 is	 welcome:	 the	 learners	
themselves,	their	peers	from	other	classes,	teachers,	blog	readers	who	happen	to	be	native	
speakers	of	 English	or	 other	members	of	 online	 communities	who	 can	 also	be	 assisted	 in	
language	learning.	
	
	
The	blog	can	offer	the	opportunity	to	give	inspired	feedback	on	topics	already	discussed	in	
the	classroom	or	become	the	creator	of	new	knowledge	by	researching	and	commenting	on	
topics	that	have	some	special	appeal.	In	this	way,	language	learning	ceases	being	a	burden	
and	 becomes	 an	 active	 process	 to	 which	 the	 participants	 commit	 themselves	 in	 an	
enthusiastic	manner	and	helps	them	learn	in	a	trial	and	error	way:	blog	members	create	the	
content,	 review	other	members’	material,	 correct	 their	peers’	mistakes,	 take	 into	account	
the	cultural	values	of	other	people	and	withdraw	comments	that	violate	digital	ethics.	
	
	
The	paper	attempts	to	explore	the	degree	to	which	the	writing	skills	of	secondary	education	
students	have	improved	through	participation	in	the	class	blog,	while	the	participants	follow	
rules	of	propriety	that	apply	when	writing	for	a	global	audience.	Blog	writers	do	not	write	
independent	texts	but	they	also	try	to	create	‘nodes’	of	learning,	developing	new	literacies	
in	 an	 environment	 of	 genuine	 communication	 instances.	 Through	 interacting	 with	 peers	
from	other	 cultures,	 a	 certain	degree	of	 intercultural	 awareness	 is	 bound	 to	 emerge.	 The	
present	research	is	an	attempt	to	shed	light	on	the	above	issues.	
	
	
After	 a	 short	 presentation	of	 learning	 theories	 and	 their	 potential	 development	 in	 an	 EFL	
(English	 as	 a	 foreign	 language)	 context	 through	 blogging,	 there	 is	 a	 presentation	 of	 the	
actual	research	design,	pointing	out	the	methods	for	collecting	and	analysing	the	findings	as	
well	 as	 the	 research	 questions	 that	 need	 to	 be	 addressed.	 After	 the	 completion	 of	 the	
project,	the	researcher	was	able	to	draw	conclusions	as	to	the	extent	to	which	the	blog	has	
fulfilled	 its	 purpose	 and	 covered	 the	 issues	 raised	 by	 the	 research	 questions.	 The	
implications	of	the	research	are	also	highlighted	and	there	are	suggestions	for	further	work	
regarding	blogging	in	the	Greek	EFL	class.	
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2.	Theoretical	background	
	
2.1.	Blogging	and	the	development	of	new	literacies	
	
2.1.1.		The	characteristics	of	new	literacies		
	
With	 the	 advent	 of	 new	 technologies	 and	 their	 gradual	 incorporation	 into	 contemporary	
educational	 systems,	 a	 new	 term	 ‘new	 literacies’	 has	 been	 coined	 referring	 to	 those	
literacies	 that	 have	 appeared	 in	 the	 post-typographic	 era	 (Semali,	 2001).	 Literacy	 is	 no	
longer	an	 issue	of	knowing	the	conventions	of	reading	and	writing	but	 involves	a	series	of	
socially	organized	practices	that	make	wise	use	of	a	symbol	system	and	new	technologies	in	
order	to	produce	and	disseminate	knowledge	(Scribner	&	Cole,	1981).	
	
According	to	Carlson	(2005),	the	 iGeneration	(learners	born	 in	the	90s	and	00s,	defined	as	
‘digital	 natives’)	 best	 functions	 in	 autonomous,	 independent	 and	 self-regulated	 learning	
environments.	 This	 generation	 is	 accustomed	 to	 creating	 autonomous	 learning	
environments	due	to	their	ingrained	capabilities	of	seeking	and	retrieving	information	from	
an	 array	 of	 online	 resources	 and	 media	 (Tapscott,	 1998).	 Therefore,	 as	 Glenn	 (2000)	
maintains,	 the	 creation	 of	 self-directed	 learning	 contexts	 that	 incorporate	 interactive	
environments,	a	multitude	of	diverse	resources	and	personal	choice	through	the	filtering	of	
information	are	intrinsic	components	of	meaningful	learning	experiences	for	these	learners.	
	
Social	 interaction	 is	 another	 intrinsic	 component	 for	 the	 development	 of	 new	 literacies.	
Social	 interaction	 is	 realized	 through	social	networking	 tools	which	establish	and	maintain	
social	 ties	 among	 people	 in	 a	 digital	 network	 in	 a	 multifunctional	 and	 multisensory	
environment	(Jones	&	Bronack,	2008).	Identity	in	such	networks	is	essentially	performative,	
you	actually	become	what	you	write,	as	Slater	 (2009)	very	artfully	describes	 it.	 Individuals	
may	 construct	 very	 dynamic	 and	 shifting	 constructions	 and	 presentations	 of	 themselves	
(Coiro,	Knobel,	Lankshear	&	Leu,	2008).	This	identity	development	is	pervasive	within	digital	
communities,	 is	 further	encouraged	 through	 feedback	by	 the	members	of	 the	 community	
and	reinforces	the	individual’s	sense	of	self	(Pempek,	Yermolayeva	&	Calvert,	2009).	
	
Taking	all	the	above	into	consideration,	one	could	argue	that	new	literacies	are	often	fluid,	
continuous,	 open	 and	 coincide	with	 other	 practices.	 As	 Leander	 (2003)	 points	 out,	 online	
and	 offline	 lives	 as	 well	 as	 ‘literacyscapes’	 often	 merge,	 making	 their	 description	 as	
discernible	entities	almost	impossible.	The	weblog	is	an	ideal	means	to	explore	the	extent	to	
which	new	literacies	can	be	developed	in	a	meaningful	context.	
	
2.1.2.	Blogging	and	the	development	of	new	literacies	in	an	EFL	context	
	
Blogs	 can	 be	 seen	 as	 the	 ideal	 way	 to	 develop	 and	 consolidate	 a	 great	 number	 of	 new	
literacies	 and	 mark	 the	 transition	 to	 a	 post-typographic	 era,	 as	 Semali	 (2001)	 pinpoints.	
Through	 blogs	 students	 have	 got	 the	 chance	 to	 create	 online	 portfolios	 that	 display	 their	
work	 over	 a	 period	 of	 time.	 Such	 portfolios	 can	 function	 as	 knowledge	 artifacts	 as	 Zhang	
(2009)	maintains,	 thereby	giving	 the	 chance	 to	 students	 to	 reflect	on	 the	development	of	
their	 writing.	 Through	 reflection	 on	 their	 written	 work,	 students	 become	 aware	 of	 their	
preferred	 approaches	 to	writing	 or	 consider	 alternative	 approaches	 and	more	 productive	
strategies	for	a	particular	task	(Zhang,	2009).	This	is	the	best	realization	of	an	autonomous,	
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independent	 and	 self-regulated	 learning	 environment	where	members	 of	 the	 iGeneration	
thrive.	
Blogs	can	also	be	seen	as	a	perfect	example	of	social	networking	through	which	participants	
can	establish	and	develop	social	 ties	with	other	people	 in	their	network	 in	a	 ‘multifaceted	
and	 multisensory	 environment’	 (Jones	 &	 Bronack,	 2008,	 in	 Mills,	 2011,	 p.347).	 More	
specifically,	 blogs	 can	 be	 seen	 as	 creating	 ‘social	 alliances’	 (Blood,	 2002,	 in	 Lankshear	 &	
Knobel,	2007,	p.15).	The	comments	feature	gives	digital	writers	the	possibility	to	comment	
on	the	blog	content,	either	favorably	or	unfavorably,	providing	additional	relevant	resources	
or	 linking	their	blog	through	their	posts	 to	more	general	conversations	and	affinity	spaces	
(Lankshear	&	Knobel,	2007).	
	
Finally,	blogs	 can	be	 seen	as	eternally	modifying	 learning	 spaces	 through	 the	exchange	of	
multimedia	information,	microcontent	of	digestible	length,	synchronous	and	asynchronous	
feedback	 and	 collaboration	 (Rosen,	 2010).	 These	 informal	 learning	 environments	 signal	 a	
transition	in	the	role	of	school	from	‘curricular	gatekeeper	to	a	learning	hub’	(Luckin,	Clark,	
Graber,	Logan,	Mee	&	Oliver,	2009,	p.102).	Knowledge	and	literacy	are	no	longer	static	but	
dynamic	and	eternally	developing	and	the	representatives	of	the	iGeneration	are	no	longer	
the	 passive	 receptacles	 of	 information	 but	 ‘navigators	 of	 knowledge,	 content	 creators,	
producers	and	publishers’	(Luckin	et	al.	2009,	p.	103).		
	
2.1.3.		Digital	media	ethics	
	
The	 rules	 and	 norms	 governing	 new	 literacies	 are	 more	 fluid	 and	 ambiguous	 than	 solid	
conventions	 that	 govern	 traditional	 written	 discourse.	 In	 terms	 of	 ethos,	 collaborative	
learning	 spaces	 such	 as	 blogs	 favor	 free	 support	 and	 advice,	 knowledge	 construction,	
collective	 benefit,	 cooperation	 instead	 of	 competition,	 transparent	 rules	 and	 procedures	
and	everyone	being	assigned	a	winner	status	(Lankshear	&	Knobel,	2007).	
	
The	new	term	that	could	best	describe	ethics	in	the	world	of	the	new	media	is	‘netiquette’,	
a	hybrid	term	that	refers	to	the	social	code	on	the	Internet	(Richards,	n.d.,	p.1).	Netiquette	
is	 an	 umbrella	 term	 that	 covers	 issues	 such	 as	 the	 appropriate	 language	 and	 tone,	 the	
guidelines	 that	 govern	 an	 online	 community,	 the	 reference	 of	 sources	 in	 online	
communication,	 the	 profiling	 and	 identity	 of	 interlocutors	 in	 social	 media	 and	 the	 way	
Internet	users	approach	the	increasingly	blurred	line	between	private	and	public	(Richards,	
n.d.).	
	
In	terms	of	ethos,	collaborative	learning	spaces	such	as	blogs	favor	free	support	and	advice,	
knowledge	construction,	collective	benefit,	cooperation	instead	of	competition,	transparent	
rules	 and	 procedures	 and	 everyone	 being	 assigned	 a	winner	 status	 (Lankshear	&	 Knobel,	
2007).		
	
2.2.	 	Blogging	 in	 the	 light	of	new	pedagogical	 theories:	A	vehicle	of	 intercultural	
communication	
	
2.2.1.		Class	blogging	as	a	‘node’	in	a	learning	community:	a	connectivist	approach	
	
According	 to	 connectionism,	 learning	 is	 a	 network	 phenomenon,	 further	 aided	 and	
enhanced	 by	 socialization	 and	 technology	 (Siemens,	 2006).	 There	 is	 no	 single	 holder	 of	
information	 or	 the	 truth	 but,	 on	 the	 contrary,	 knowledge	 is	 scattered	 or	 ‘resides	 in	 a	
distributed	manner’	(Siemens,	2006,	p.	8)	across	a	network.	
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There	 has	 been	 a	 giant	 leap	 from	 the	 linear	 acquisition	 of	 knowledge	 in	 solid	 blocks	 that	
succeed	 each	 other	 to	 a	more	 content-centered	 view	of	 learning	 that	 sees	 language	 as	 a	
conduit,	 ‘a	 medium	 through	 which	 individuals	 are	 able	 to	 create	 shared	 meanings	 or	
interpretations	of	concepts’	(Siemens,	2006,	p.	10).	Knowledge	in	our	digitized	era	is	seen	as	
‘distributed	cognition’	(Garcia,	Brown	&	Elbeltagi,	2013,	p.	254)	where	there	is	a	shift	from	
external	to	internal	knowledge	with	the	internet	playing	the	role	of	a	‘connected	structure’	
(Siemens,	2006,	p.	13),	allowing	 the	development	of	knowledge	and	 learning,	not	 just	 the	
storage	 of	 data	 and	 information.	 Learners	 become	 therefore	 ‘knowledge	 navigation	
enablers’	(Siemens,	2006,	p.	14),	interacting	between	internal	and	external	elements	in	their	
acquisition	 of	 knowledge,	 deciding	 which	 nodes	 are	 of	 importance	 and	 which	 are	
unimportant	 and	 judging	when	 a	 network	 is	 no	 longer	 useful	 for	 their	 intended	 purpose	
(Siemens,	2005).		
	
Blogs	are	an	 ideal	environment	 to	 implement	 the	principles	of	connectivism,	since	a)	 they	
provide	 opportunities	 for	 learners	 to	 collaborate	 and	 interact	 online	 with	 others	
(Richardson,	2010),	b)	help	create	social	structures	(Efimova	&	Hendrick,	2005)	and	c)	allow	
continuity	 of	 conversation	 (Macduff,	 2009).	 Text	 types	 are	 relentlessly	 subjected	 to	
modification,	hybridization	and	rule	breaking.	Traditional	values	of	author/authority,	expert	
control	and	authenticity	are	less	important	than	participation	and	mass	collaboration	for	the	
creation	 of	 new	 content	 that	 is	 less	 policed	 by	 centralized	 authority	 but	 continually	 and	
dynamically	 changes	 to	 offer	 the	 interactants	 a	 sense	 of	 collective	 authorship	 where	
everyone’s	ways	are	acceptable.	Credibility	and	scientific	exactness	are	subordinated	to	the	
establishment	of	social	relationships	and	the	‘celebration	of	sociality’	(Lankshear	&	Knobel,	
2007,	p.	10).		
	
	
2.2.2.		Blogging	as	a	realization	of	situated	learning	
	
Situated	 learning	 adopts	 a	 more	 realistic	 stance	 towards	 learning,	 seeing	 it	 as	 the	
acquisition	of	knowledge	and	skills	in	contexts	that	reflect	real	life	situations	(Collins,	1998).	
Blogs	 are	 an	 ideal	 environment	 for	 interactants	 to	 view	 life	 as	 members	 of	 social	 and	
cultural	 groups,	 expressing	 and	 further	 constructing	 their	 identity	 through	 various	
discourses,	 such	 as	 providing	 feedback,	 support,	 sharing	 knowledge	 and	 expertise,	
explaining	rules,	sharing	ideas	or	debating	over	an	issue	(Lankshear	&	Knobel,	2007).	
	
Educators	are	therefore	encouraged	to	immerse	learners	in	environments	that	resemble	as	
closely	as	possible	genuine	 instances	 in	which	the	new	knowledge	will	be	applied	 (Shell	&	
Black,	 1997).	 In	 the	 case	 of	 foreign	 language	 learning,	 students	 get	 gradually	 involved	 in	
‘communities	of	practice’	(Lave,	1988,	p.1)	that	embody	certain	beliefs	and	behaviors	to	be	
acquired.	As	the	learner	moves	from	the	periphery	to	the	centre	of	the	community,	he/she	
becomes	more	knowledgeable	to	the	intricacies	and	culture	of	the	target	language,	thereby	
becoming	an	expert,	an	old-timer.	
	
Another	eminent	characteristic	of	situated	learning	that	can	be	realized	through	blogging	is	
the	 notion	 of	 cognitive	 apprenticeship.	 Learners	 construct	 knowledge	 by	 using	 cognitive	
tools	 in	 authentic	 domain	 activity.	 Learning	 is	 not	 a	 solitary	 endeavor	 but	 rather	 it	 takes	
place	through	collaborative	social	 interaction	and	knowledge	is	mainly	socially	constructed	
(Brown,	Collins	&	Duguid,	1988).	
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2.2.3.		Blogging	as	a	vehicle	of	intercultural	communication	
	
In	 an	 educational	 context,	 blogs	 are	 an	 ideal	 means	 that	 allows	 participants	 to	 work	
independently	by	creating	context	whereas	at	the	same	time	they	have	the	opportunity	to	
reflect	upon	cross-cultural	issues	(Lee,	2011).	During	social	interaction	with	blog	users	from	
other	cultures,	learners	develop	higher	order	thinking	processes	by	observing,	analyzing	and	
evaluating	 information	 and	 gradually	 become	 autonomous	 (Lee,	 2011).	 Through	 the	
engagement	of	higher	order	thinking	skills	that	are	developed	in	the	process	of	interaction	
with	bloggers	belonging	to	a	different	social	milieu	one	can	analyze,	reflect	upon,	synthesize	
and	develop	new	perspectives	of	the	world	(Lee,	2011).	
	
To	 take	 this	 capacity	 one	 step	 further	 and	 become	 competent	 intercultural	 interlocutors	
and	not	just	fluent	foreign	language	speakers,	bloggers	need	to	approach	people	from	other	
cultures	with	an	open	mind	and	a	non-judgmental	attitude	as	regards	their	outlook	on	life	
(Bennett,	 1993).	 As	 Tan	 (2005)	 and	 Tennenboim-Weinblatt	 (2010)	 very	 skillfully	 pinpoint,	
through	blogging	a	new,	hybrid,	fluid	and	relativised	identity	occurs	as	the	product	of	online	
communities	free	from	temporal	and	spatial	restrictions,	thus	challenging	the	authority	and	
stability	of	cultural	identity.	
	
In	a	 learning	context,	educators,	 instead	of	being	omniscient	and	omnipresent	proprietors	
of	knowledge	tend	to	assume	a	supporting	and	facilitative	role	in	learning	by	assisting	and	
encouraging	 learners	 to	 be	 actively	 engaged	 in	 the	 process	 of	 problem-solving,	 decision-
making	 and	 critically	 reflecting	 upon	 the	 acquired	 knowledge	 through	 social	 interaction	
(Lee,	2011).		
	
3.		Research	design		
	
3.1.		Research	questions		
	
The	present	study	focuses	on	the	development	of	writing	through	blog	 in	the	context	of	a	
Greek	Junior	High	School	with	the	aim	to	shed	light	on	the	following	issues:	
	

• The	extent	to	which	the	learners’	writing	and	research	skills	improved	as	a	result	of	
writing	 in	 the	 class	blog	 taking	 into	 consideration	 rules	of	propriety	when	writing	
for	a	global	audience.	

• The	extent	 to	which	 learners	 created	 ‘nodes’	of	 learning	 through	 their	blog	posts	
that	enhanced	foreign	language	learning.	

• The	extent	to	which	learners	developed	new	literacies	in	an	environment	of	real	life	
communication	instances	that	helped	them	improve	their	foreign	language	skills.	

• The	extent	to	which	intercultural	awareness	in	a	learner	community	increased	as	a	
result	of	the	class	blog.	

	
3.2.		The	learner	profile	
	
The	research	was	conducted	in	a	state	Junior	High	School	and	addressed	students	from	all	
three	classes	as	well	as	both	levels	of	linguistic	competence,	beginners	and	advanced.	Of	the	
55	students	that	participated	in	blog	writing,	30	were	1st	class	students,	advanced	level,	20	
were	2nd	class	students,	of	whom	11	were	at	the	beginner	level	and	9	at	the	advanced	level.	
The	remaining	5	participants	were	third	class	students,	beginner	level.	The	student	sample	
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consisted	 of	 33	 girls	 and	 22	 boys.	 All	 students,	 beginners	 and	 advanced,	 fall	 into	 the	
categorization	A2	 (Way	stage	or	elementary	user)	 -B1	 (Threshold	or	 intermediate	user)	of	
the	Common	European	Framework.	
	
3.3.		Quantitative,	qualitative	and	mixed	methods	
	
The	 methods	 used	 for	 collecting	 and	 evaluating	 data	 in	 the	 present	 research	 are	
quantitative,	 qualitative	 and	mixed	 ones.	 Quantitative	 research	 involves	 the	 collection	 of	
numerical	 data	 that	 is	 analyzed	 by	 statistical	 methods.	 The	 main	 characteristic	 of	 the	
quantitative	 research	 is	 the	a	 priori	 categorization	 that	 is	 achieved	 by	 assigning	 values	 to	
categorical	 data,	 as	 Dӧrnyei	 (2007)	 pinpoints.	 Therefore,	 quantitative	 research	 uses	
standardized	procedures	to	assess	objective	reality	(Dӧrnyei,	2007).	
	
On	the	other	hand,	qualitative	research	is	concerned	with	the	analysis	of	objective	opinions,	
views,	experiences	and	feelings	of	the	subjects	under	question	(Dӧrnyei,	2007).	
	
Mixed	 methods	 research	 involves	 the	 mutual	 interpenetration	 of	 quantitative	 and	
qualitative	methods	(Dӧrnyei,	2007).	By	using	mixed	methods,	quantitative	and	qualitative	
data	 render	 themselves	 to	 multi-layered	 analysis,	 enhancing	 the	 validity	 of	 research	 and	
help	gain	a	better	understanding	of	a	complex	phenomenon,	as	Dӧrnyei	(2007)	pinpoints.		
	
3.4.		Questionnaires,	the	teacher’s	journal	
	
Data	 collection	 from	 blog	 participants	 was	 done	 in	 the	 form	 of	 questionnaires.	
Questionnaires	 are	an	 ideal	way	 to	 collect	 a	 great	 amount	of	 information	 in	 limited	 time,	
conducting	a	 large	scale	research	 including	many	subjects.	There	were	two	questionnaires	
used	 in	 the	 present	 research:	 the	 pre-writing	 questionnaire	 that	 explored	 the	 views	 of	
participants	 regarding	blog	writing	and	 the	post-writing	questionnaire	asking	 the	 students	
to	evaluate	the	whole	experience	of	blog	writing	after	the	completion	of	the	process.	
	
The	teacher’s	journal	was	another	tool	used	in	the	research	because	it	was	considered	to	be	
an	ideal	way	to	keep	a	record	of	the	most	 important	 learning	experiences	that	have	taken	
place	 in	 the	class,	help	 the	participant	keep	 in	pace	with	 the	process	of	 self-development	
that	 is	 taking	 place,	 give	 the	 participant	 the	 opportunity	 to	 boldly	 express	 this	 self-
development	and	foster	creative	 interaction	between	participants	and	their	coordinator	 in	
the	learning	process,	as	Powel	(1985)	and	Bailey	(1990)	point	out.		
	
4.		The	findings	of	the	research	
	
The	findings	of	the	research	rendered	significant	results	as	to	the	 issues	being	researched,	
such	 as	 the	 improvement	 of	 learners’	 writing	 skills,	 their	 willingness	 and/or	 ability	 to	
establish	‘nodes’	of	learning,	the	development	of	new	literacies	as	well	as	the	enhancement	
of	 intercultural	 awareness.	 More	 specifically,	 analysis	 of	 the	 pre-writing	 questionnaire	
(Appendix	 I)	 has	 shown	 that	 the	 majority	 of	 respondents	 have	 had	 the	 experience	 of	
blogging	before,	with	67%	answering	yes,	while	33%	giving	a	negative	answer	(Question	4).

		
The	participants	in	the	project	would	write	in	the	blog	to	get	extra	marks	(55%),	25%	think	
that	the	blog	can	improve	their	writing	skills,	15%	of	the	participants	find	blog	topics	more	
interesting	than	those	in	the	course	book,	whereas	5%	fell	safe	to	comment	on	other	posts.	
(Question	5).	The	blog	writers	in	their	vast	majority	seem	to	use	a	combination	of	data	from	
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reference	sources	and	their	own	ideas	when	it	comes	to	writing	an	essay	(92%),	in	contrast	
to	those	who	use	their	own	ideas	exclusively	(4%)	or	only	ideas	from	reference	sources	(4%)	
(Question	6).	The	respondents	were	also	willing	to	comment	on	other	posts	(71%)	or	receive	
comments	 for	 their	 own	 posts	 (84%).	 The	 majority	 would	 prefer	 to	 comment	 on	 their	
classmates’	 ideas	(69%)	rather	than	try	to	use	the	appropriate	vocabulary	(18%)	or	correct	
grammar	and	syntax	(13%)	(Questions	7,	8,	9,	10).	
	
Analysis	of	the	post-writing	questionnaire	(Appendix	II)	has	shown	that	the	vast	majority	of	
the	 participants	 (80%)	 have	 improved	 their	writing	 skill,	 (Question	 12)	with	 better	 use	 of	
vocabulary	taking	the	first	place	(35%),	followed	by	the	improvement	in	the	quality	of	ideas	
(25%),	 grammar	 and	 syntax	 (20%),	 better	 spelling	 (13%)	 and	paragraphing	 (7%)	 (Question	
13).	
	
As	 far	 as	 the	 issue	 of	 intercultural	 awareness	 is	 concerned,	 there	 is	 a	 marginal	 majority	
(55%)	that	expressed	the	view	that	the	blog	experience	increased	their	awareness	of	other	
people	and	cultures	(Question	14).	More	specifically,	since	the	relevant	blog	posts	involved	
the	 narration	 of	 experiences	 with	 German	 peers	 during	 summer	 exchange	 visits,	 the	
majority	of	the	respondents	stated	that	they	would	visit	Germany	again	(40%),	followed	by	
the	understanding	 that	Germans	 can	be	good	 friends	with	Greeks	 (25%)	and	 that	a	 lot	of	
cultural	 stereotypes	 are	 wrong	 (15%).	 Finally,	 a	moderate	 percentage	 of	 the	 participants	
appeared	willing	to	host	German	students	next	summer	(20%).	(Question	15).	
	
The	teacher’s	 journal	 (Appendix	 III)	 indicated	that	blog	writers	mostly	responded	to	topics	
that	have	to	do	with	popular	culture	that	appeal	to	their	age.	So,	the	topics	with	the	most	
traffic	were	those	referring	to	famous	people	and	music	(40%),	followed	by	topics	on	sports	
(30%),	endangered	animals	(15%),	recycling	(10%)	and	world	mysteries	(5%)	(Question	2).	
	
5.		Evaluation	of	the	findings	
	
5.1.		Improvement	of	writing	skills	
	
In	interpreting	the	findings	of	the	research,	it	seems	that	an	important	percentage	sought	to	
improve	their	writing	skills	though	blogging	and	confess	that	topics	 in	the	blog	were	more	
interesting,	even	though	most	of	them	bear	a	close	resemblance	to	the	topics	discussed	in	
the	course	book.	The	vast	majority	 stated	 that	 they	use	a	combination	of	 their	own	 ideas	
and	materials	 from	 reference	 sources,	which	 brings	 to	 the	 foreground	 the	 surprising	 fact	
that	today’s	teenage	learners	are	aware-even	unknowingly-	of	the	basic	principles	of	project	
writing,	 that	 is,	 reformulating	 and	 paraphrasing	 ideas	 from	 sources	 combining	 them	with	
their	own	ideas.	Blog	writers	seem	to	have	consolidated	the	ideas	of	assignment	writing	and	
the	 ethics	 that	 are	 an	 integral	 part	 of	 it.	 It	 should	 be	 noted	 here	 that,	 unknowingly,	 blog	
participants	 became	 contributors	 to	 web-initiated	 authorship	 by	 modifying	 Wikipedia	
content	 and	 adding	 their	 own	 experiences	 and	 information.	 By	 enriching	 and	 expanding	
content	 found	 in	 online	 resources,	 blog	 commentators	 decentered	 authorship	 and	
distributed	expertise	as	Lankshear	and	Knobel	(2007)	mention.	Learners	seem	to	assimilate	
the	main	 tenets	 of	 online	 writing	 that	 celebrates	 contribution	 to	 a	 collaborative	 project,	
inclusion	of	several	viewpoints,	equality,	acknowledgement,	valid	and	rewardable	roles	for	
all	participants	to	the	construction	of	knowledge	(Lankshear	&	Knobel,	2000).	
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The	 vast	 majority	 also	 admitted	 that	 blog	 writing	 improved	 their	 writing	 skills,	 focusing	
more	on	qualitative	aspects	such	as	the	correct	use	of	sometimes	sophisticated	vocabulary	
and	less	on	technicalities,	such	as	grammar	and	syntax.	
	
5.2.		Establishing	‘nodes’	of	learning	through	blog	posts	
	
The	 participants	 mostly	 responded	 to	 topics	 that	 have	 to	 do	 with	 popular	 culture	 that	
appeal	 to	 their	 age.	 So,	 the	 topics	 with	 the	 most	 traffic	 were	 those	 referring	 to	 famous	
people	and	music,	 followed	by	 topics	on	 sports,	 endangered	animals,	 recycling	and	world	
mysteries.	Sophisticated	topics	such	as	works	of	art	had	the	 least	appeal	even	though	the	
topic	had	been	covered	in	detail	in	class.	
	
At	 the	 beginning	 of	 the	 endeavor,	 the	 bloggers	 also	 seemed	 to	 be	 willing	 to	 make	 and	
receive	 comments	 on	 their	 posts,	mainly	 focusing	 on	 the	 content	 of	what	 they	 read	 and	
write	 rather	 than	 minute	 details	 such	 as	 grammar,	 syntax	 or	 proper	 vocabulary	 choices.	
Nevertheless,	during	the	process	of	writing	for	the	blog	the	participants	appeared	reluctant	
to	 comment	 on	 other	 posts	 and	 focused	 on	 their	 primary	 goal	 to	write	 posts	 in	 order	 to	
have	fun,	exhibit	their	knowledge	and	writing	skills	or	to	gain	an	extra	mark	in	the	trimester.	
Therefore,	 the	 submission	 of	 original	 articles	 took	 precedence	 over	 commentary	 on	 peer	
posts.	
	
It	 is	noteworthy	that	blog	posts	were	not	self-initiated	and	networks	did	not	grow	outside	
the	 strict	 confines	 of	 the	 school	 environment.	 As	 a	 result,	 the	 conditions	 to	 create	 a	
connectivist-learning	 network	 with	 the	 participation	 of	 members	 from	 other	 schools	 or	
learning	communities	and	the	conditions	for	creating	‘nodes’	of	connectivist	 learning	were	
not	eventually	met.	 The	blog	 itself	 came	 to	be	an	authoritative	 tool	 aiding	 the	 traditional	
language	 learning	 process	 rather	 than	 the	 liberating	medium	 that	 would	 initiate	 learning	
communities	outside	space	and	time	limits.	
	
The	whole	blog	experiment	was	taken	one	step	further,	with	the	majority	of	the	participants	
showing	 eagerness	 to	 become	 bloggers	 themselves,	 initially	 in	 their	 teacher’s	 blog	 of	
course,	 and	 initiate	 their	 classmates’	 comments	 with	 innovative	 posts.	 This	 is	 quite	
expected,	since	teen	learners	are	already	active	members	of	digital	communities	and	have	
already	 been	 engaged	 in	 micro-blogging	 through	 regular	 posts	 in	 social	 media	 such	 as	
Facebook	or	Twitter.	Discussing	or	debating	over	an	issue	or	simply	posting	and	responding	
to	 comments	 is	 already	 second	 nature	 to	 them	 and	 they	 were	 willing	 to	 add	 a	 flavor	 of	
sophistication	to	these	processes	by	starting	a	blog	of	their	own,	which	would	elevate	their	
status	in	their	peers’	eyes.	
	
However,	 the	 spirits	 of	 participants	 about	 starting	 their	 own	 blog	 were	 divided.	
Nevertheless,	it	is	significant	that	the	intention	to	be	active	members	of	online	communities	
has	 dynamically	 been	 voiced,	 taking	 into	 consideration	 the	 strict	 confines	 of	 the	 Greek	
educational	system	where	the	use	of	technological	means	in	the	classroom	is	quite	sparse	in	
most	schools	nationwide.	
	
5.3.		Development	of	new	literacies		
	
Quite	surprisingly,	it	seems	that	the	majority	of	blog	participants	have	had	the	experience	of	
blogging	 before,	 which	 points	 to	 the	 fast	 rates	 by	 which	 they	 assimilate	 changes	 in	
technology	 and	 (unfortunately)	 the	 stagnant	 nature	 of	 materials	 used	 for	 language	
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instruction	 in	 the	 Greek	 educational	 system.	 Regarding	 the	 results	 of	 the	 post-writing	
questionnaire,	 the	 fact	 that	 the	majority	of	blog	users	 submitted	more	 than	 three	articles	
shows	 that	 they	 consider	 blog	writing	 as	 a	 unique	 opportunity	 to	 express	 their	 thoughts,	
vent	their	feelings	or	exchange	ideas	with	other	students.	
As	 to	 the	 degree	 of	 ease	 of	 writing	 in	 a	 blog	 instead	 of	 traditional	 ways	 of	 submitting	
assignments	in	a	notebook,	the	participants	responded	that	they	found	the	medium	of	blog	
more	 attractive	 and	 interesting	 than	 traditional	 classroom	practices.	 The	main	 reason	 for	
feeling	this	way	is	that	they	felt	more	comfortable	to	write	and	submit	their	assignments	in	
their	 own	 time	 than	 having	 strict	 day-to-day	 deadlines.	 This	 is	 indicative	 of	 the	 emerging	
trend	of	doing	class	projects	that	have	to	be	implemented	in	a	specific	period	of	time	set	by	
the	 teacher,	 which	 has	 been	 the	 rule	 for	 many	 years	 in	 western	 countries	 but	 has	 only	
recently	been	introduced	in	the	Greek	secondary	education.	It	also	points	to	the	direction	of	
distance	learning	practices	that	may	be	exploited	by	technology-savvy	students	in	order	to	
implement	educational	goals	in	their	own	time.	
	
It	was	also	stated	that	blog	writing	is	more	modern	and	fancier	than	traditional	writing	since	
blogs	 have	 funny,	 fascinating	 or	 sophisticated	 interfaces	 that	 can	 often	 change	 and	 posts	
appear	 with	 attractive	 avatars	 in	 linear	 form,	 thus	 constructing	 a	 permanent	 virtual	
community.	
	
5.4.		Development	of	intercultural	awareness	
	
Considering	the	intercultural	awareness	that	the	blog	sought	to	promote,	there	was	limited	
response	 in	 the	 relevant	 posts,	 showing	 that	 students	 were	 reluctant	 to	 comment	 on	
personal	 experiences	 with	 people	 from	 other	 cultures	 or	 disperse	 stereotypes	 that	 are	
prevalent	 about	 them	 in	 Greece.	 On	 the	 contrary,	 even	 though	 students	 who	 submitted	
posts	 under	 this	 category	 viewed	 the	 foreign	 culture	 in	 a	 positive	 light,	 some	 deeply	
ingrained	issues	such	as	work	ethic,	food	preferences	or	ways	of	enjoying	life	 in	the	Greek	
and	German	culture	still	hold	their	ground.	
	
	However,	there	is	a	marginal	majority	of	participants	who	admitted	that	their	view	on	other	
cultures	has	 improved,	with	a	significant	percentage	being	willing	 to	 travel	 to	Germany	as	
part	of	a	school	exchange	program	or	host	German	students	and	stating	that	Germans	and	
Greeks	 can	 be	 good	 friends.	 Some	 even	 concluded	 that	 cultural	 stereotypes	 are	 wrong,	
taking	 into	 consideration	 their	 experience	 from	hosting	 and	 socializing	with	 their	German	
peers.	 The	 fact	 that	 the	 degree	 of	 cultural	 awareness	 of	 other	 people	 is	 low	 must	 be	
attributed	to	the	Greek	cultural	introversion,	especially	in	the	provinces	where	this	research	
was	conducted	and	the	fact	that	there	are	negative	views	about	other	Europeans	expressed	
both	 by	 the	 media	 and	 families,	 of	 which	 blog	 writers	 have	 been	 unwillingly	 passive	
recipients.	 The	 challenge	 to	 rearrange	 and	 restructure	 communication	 behaviors	 within	
their	own	community	in	order	to	be	able	to	learn	a	new	way	of	interaction	with	people	from	
different	cultures	as	Chen	(2012)	points	out,	was	unfortunately	not	met.		
	
6.	Implications	of	the	research		
	
This	 research	 has	 brought	 to	 light	 some	 important	 issues	 regarding	 the	 usefulness	 of	 the	
blog	as	an	innovative	tool	for	the	improvement	of	writing	skills	and	as	a	unique	means	for	
language	learning	that	is	 in	tune	with	the	emerging	theories	regarding	online	communities	
and	social	media.	
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First,	 it	 was	 proved	 that	 the	 participants	 were	 challenged	 by	 blog	 posts	 inviting	 them	 to	
write	about	issues	that	were	previously	taught	in	the	course	book.	The	‘stale’	class	material	
was	 seen	 in	 a	 new	 light	 and	 the	 challenge	 to	 do	 some	 further	 research	 and	write	 about	
highly	 technical	 or	 scientific	 issues	 such	 as	 recycling	 or	 renewable	 sources	 of	 energy	was	
accepted.	 The	 blog	 users	 felt	 compelled	 to	 use	 sophisticated	 vocabulary	 and	 correct	
grammar	 and	 spelling	 in	 order	 to	 polish	 their	 writing,	 being	 aware	 that	 what	 they	 write	
receives	global	status.		
	
In	 the	 later	 stages	of	 blog	writing,	 the	participants	 took	 the	 initiative	 to	 suggest	 topics	of	
their	own	such	as	music	or	 famous	people	 that	 received	a	warm	welcome	by	 their	peers.	
Almost	half	of	the	participants	in	the	research	appeared	willing	to	start	a	blog	of	their	own,	
establishing	 thus	 ‘nodes’	of	online	 learning,	which	shows	that	 the	new	generation	of	 teen	
learners	are	‘digital	natives’,	leaving	traditional	‘typographic’	instruction	methods	behind.	
	
Teenage	 blog	 authors	 welcomed	 the	 opportunity	 to	 write	 in	 their	 own	 time,	 freeing	
themselves	 from	 the	 strict	 confines	 of	 the	 school	 schedule	 and	 were	 fascinated	 by	 the	
multimodality	of	 the	blog	 that	used	attractive	pictures	 and	 intelligent	 avatars	 to	highlight	
the	 posts.	 The	 weblog	 users	 even	 confessed	 their	 aversion	 towards	 the	 traditional	 error	
correction	in	red	ink	and	seemed	more	willing	to	embrace	feedback	from	peers	and	teacher	
in	 electronic	 form.	 Even	 though	 limited	 in	 extent,	 peer	 feedback	 focused	 on	 judging	 the	
quality	of	 ideas	 in	peer	posts,	 thus	 initiating	critical	writing	 that	 is	difficult	 to	achieve	 in	a	
traditional	 classroom.	 The	 participants	 appeared	more	mature	 to	 voice	 their	 opinion	 in	 a	
non-threatening	environment	where	all	members-even	the	teacher-receive	equal	status	and	
accept	as	well	as	assimilate	comments	made	by	their	peers	or	their	teacher	that	would	be	
derided	or	looked	down	upon	in	a	class	environment.		
	
Finally,	the	blog	writers	were	invited	to	write	about	their	experiences	from	visiting	another	
country	 and	 employ	 their	 critical	 skills	 in	 order	 to	 corroborate	 or	 refute	 commonly	 held	
views	about	different	peoples	of	Europe.	There	was	considerable	effort	not	only	to	produce	
meaningful	pieces	of	writing	giving	an	account	of	the	days	spent	in	Germany	but	there	was	
also	an	invitation	to	view	their	foreign	peers	as	individual	members	of	a	global	community	
with	 whom	 they	 can	 find	 common	 ground	 and	 forge	 a	 new	 European	 community	 in	 the	
future,	devoid	of	racist	stereotypes.	
	
7.		Towards	the	future	with	learning	outcomes	
	
The	 present	 research	 indicates	 that	 blog	writing	 comes	 to	 fill	 a	 void	 in	modern	 language	
instruction.	 The	 blog	 has	 proved	 to	 be	 a	 revolutionary	 tool	 that	 can	 boost	 writing	
performance	even	among	the	most	reluctant	of	learners	since	it	includes	a	lot	of	elements	
that	already	exist	in	their	lives,	such	as	multimodality,	instant	editing,	commentary	on	other	
people’s	posts	and	links	to	other	blogs	or	resources.	
	
The	 creation	 of	 learning	 ‘nodes’	 by	 the	 participants	 through	 their	 own	 blogs	 that	 can	 be	
interconnected	 could	 prove	 an	 invaluable	 teaching	 and	 learning	 aid	 in	 the	 future.	 Even	
though	 traditional	 class	 instruction	 cannot	 become	 obsolete,	 a	 parallel	 ‘classroom’	
consisting	 of	 students-bloggers,	 where	 learners	 view	 themselves	 as	 members	 of	 a	
community	 contributing	 to	 the	 construction	 of	 knowledge	 no	matter	what	 their	 linguistic	
competence	 would	 boost	 literacy	 to	 a	 great	 extent.	 No	 one	 would	 feel	 ‘left	 behind’	 or	
ostracized	from	learning;	each	would	have	a	say	in	the	online	community.	
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Finally,	the	fact	that	blogs	become	more	and	more	sophisticated,	enriching	even	their	free	
editions	 with	 a	 lot	 of	 tools	 that	 allow	 multimodality	 can	 make	 them	 an	 intrinsic	 part	 of	
educational	 reality,	 as	 this	 research	 has	 shown.	 Instead	 of	 being	 viewed	 as	 a	 forum	 of	
‘prestige’	writers,	blogs	can	nest	noble	endeavors	made	by	teenage	authors	to	explore	new	
topics,	 express	 their	 feelings	 and	 give	 an	 account	 of	 their	 experiences	 without	 being	
degraded	to	the	inferior	status	of	other	social	media.	
	
8.		Suggestions	for	further	research	and	future	work	
	
The	 present	 research	 could	 be	 the	 starting	 point	 for	 certain	 ameliorations	 in	 the	 issue	 of	
digital	writing	in	the	Greek	educational	system.	To	begin	with,	learners	could	start	their	own	
blogs	which	they	could	update	regularly	with	topics	of	their	own	preference	and	invite	their	
classmates	 to	 comment	on	 them.	Prospective	bloggers	 could	 also	 invite	 teenage	 students	
from	 other	 countries	 with	 whom	 the	 school	 was	 involved	 in	 exchange	 programs	 in	 the	
previous	 years	 and	who	 are	 not	 native	 speakers	 of	 English.	 In	 this	way,	 aspiring	 bloggers	
would	 initiate	 a	 discussion	 that	would	 exceed	 the	 boundaries	 of	 their	 school	 community,	
establishing	thus	‘nodes’	of	language	learning	and	intercultural	awareness.	
	
Moreover,	 teenage	 bloggers	 could	 link	 their	weblog	with	 other	 blogs	 that	 contain	 similar	
topics,	 receiving	 and	 offering	 valuable	 feedback	 that	 forges	 the	 construction	 of	 digital	
communities	worldwide.	In	this	way,	novice	bloggers	would	be	themselves	navigators	in	an	
ever-evolving	world	of	information	offered	in	English	and	actively	participate	in	the	creation	
of	knowledge	on	a	global	scale,	instead	of	mindlessly	regurgitating	language	paradigms	and	
performing	repetition	drills.	
	
After	such	activity	has	matured	over	the	course	of	a	few	years,	the	future	researcher	will	be	
able	 to	 decide	 to	 what	 extent	 student	 populations	 have	 migrated	 online,	 being	 able	 to	
‘cross-pollinate’	 learning	 environments	 with	 their	 own	 knowledge	 and	 experiences,	 as	
Siemens	(2005)	points	out.	The	researcher	will	also	be	able	to	observe	the	extent	to	which	
language	 acquisition	 has	 become	 circular	 instead	 of	 linear.	 In	 such	 a	 model,	 the	 learner	
would	move	from	the	periphery	to	the	centre	of	the	community,	becoming	more	and	more	
knowledgeable	 to	 the	 intricacies	 of	 the	 target	 language,	 thereby	 becoming	 an	 expert,	 an	
old-timer	as	 Lave	&	Wenger	 (1990)	maintain.	One	 should	not	 forget	 that	 today’s	 teenage	
learners	 are	 already	 ‘old-timers’	 in	 almost	 all	 kinds	 of	 social	 media,	 so	 they	 are	 ‘digital	
natives’,	according	to	the	newly-coined	term	and	–	to	a	greater	or	lesser	extent	–	citizens	of	
the	digitized	world.	
	
9.		Conclusion	
	
The	 present	 article	 indicated	 that	 blogging	 (apart	 from	 being	 a	 favorite	 pastime	 for	
contemporary	teenagers)	can	easily	be	employed	as	a	charming	and	innovative	tool	to	assist	
in	foreign	language	learning.	The	participants	(being	already	digital	natives	and	participating	
in	 online	 communities	 long	 before	 new	 technologies	 were	 introduced	 in	 the	 state	
educational	system)	have	shown	remarkable	willingness	to	act	as	creators	of	new	learning	
environments	and	materials.		
	
Language	 content	 that	 was	 transmitted	 in	 typographic	 form	 (often	 in	 an	 unattractive	 or	
outdated	manner)	took	the	form	of	vivid	narratives	or	descriptions	in	the	blog	that	helped	
even	the	weakest	members	of	the	online	community	and,	quite	surprisingly,	unbeknownst	
to	them,	be	dynamic	creators	of	learning	environments	that	kept	reformulating	themselves	
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through	feedback	and	dealt	with	the	most	appealing	 issues	to	 learners	of	that	age:	music,	
sports,	famous	people,	technology,	mystery	quests.	The	participants	were	more	challenged	
than	deterred	by	the	advanced	language	and	knowledge	level	demanded	for	most	of	these	
topics	 and	proved	 to	be	 active	 researchers	 and	prolific	 authors	 themselves	 that	 utilized	 a	
variety	of	online	 sources	 and	 came	up	with	 some	exquisite	pieces	of	writing	 for	 the	 class	
blog.	
	
Language	learning	escaped	from	the	strict	confines	of	the	classroom	where	it	was	seen	as	a	
series	of	 sterile	exchanges	of	 stereotypical	expressions	 that	 tried	 to	assume	the	 form	of	a	
dialogue	or	role	play	as	well	as	the	mindless	regurgitation	of	grammar	and	syntax	rules	and	
was	 transformed	 into	an	ongoing	process	where	everybody	was	granted	equal	 status	and	
was	invited	to	contribute	to	the	blog	content	irrespective	of	his/her	language	competence.	
	Moreover,	 the	 linear	 conception	 of	 class	 time	 where	 every	 activity	 is	 strictly	 timed	 and	
certain	 outcomes	 are	 expected	was	 completely	 dismantled.	 The	participants	were	 free	 to	
submit	 comments	 and	 articles	 any	 time,	 day	 or	 night,	 holiday	 or	 not,	 within	 the	 three	
months	that	the	project	lasted.	That	seemed	to	be	more	in	tune	with	their	hectic	schedules	
and	seemed	more	realistic	in	today’s	world:	one	can	learn	any	time,	anywhere.		
	
Finally,	whereas	the	teacher	introduced	most	of	the	topics	for	discussion	and	commentary	
and	set	 the	rules	 for	 the	whole	process,	 she	was	pleasantly	surprised	to	discover	 that	she	
soon	 assumed	 a	 background	 role.	 A	 series	 of	 budding	 authors	 suggested	 and	 finally	
produced	 impeccable	 pieces	 of	 writing	 or	 innovative	 short	 stories	 that	 would	 be	 envied	
even	by	native	English	writers.	
	
All	in	all,	the	present	research	proved	that	blog	writing	can	be	a	dynamic	restart	to	the	way	
in	 which	 foreign	 languages	 are	 taught	 and	 leaves	 room	 for	 further	 work	 that	 could	 help	
incorporate	 new	 media	 that	 are	 already	 an	 extension	 of	 the	 teenagers’	 world	 into	 the	
educational	 process,	 especially	 in	 areas	 deprived	 of	 cultural	 stimuli,	 such	 as	 the	 area	 in	
which	the	present	research	was	conducted.	
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APPENDIX	I	
	

Pre-writing	questionnaire	
	
1. Age:…………….	
2. Gender:	Male	□	Female	□	
3. Level:	Beginners	□	Advanced	□	
4. Have	you	written	in	a	blog	before?	Yes	□	No	□	
5. If	yes,	what	is	different	in	writing	for	your	English	class?	
□	Topics	more	interesting	than	in	the	course	book	
□	Blog	articles	will	help	me	improve	my	writing	skills	
□	I	feel	safe	to	comment	on	other	students’	posts	
□	I’ll	get	extra	marks	for	the	articles	I’ll	submit	
Other,	please	specify………………………	
6. Do	you	usually	write	essays	using	your	own	ideas	or	do	you	get	ideas	from	other	
sources	such	as	Wikipedia?	
□	I	use	only	my	own	ideas	
□	I	use	ideas	from	other	sources		
□	I	do	both		
7.	Do	you	feel	comfortable	to	comment	on	other	students’	posts?	
□	Yes	□	No	
8..	If	yes,	what	would	you	comment	on?	
□	Use	of	grammar/syntax	
□	Use	of	vocabulary	
□	If	I	like	and/or	agree	with	other	students’	ideas	or	not	
9.	Would	you	like	other	students	to	comment	on	your	posts?	
□	Yes	□	No	
10.	What	would	you	like	them	to	comment	on?	
□	Use	of	grammar/syntax	
□	Use	of	vocabulary	
□	If	they	like	and/or	agree	with	my	ideas	or	not	
11.	Would	you	ask	your	teacher	to	include	more	topics	that	interest	you	in	her	blog?	
□	Yes	□	No	
12.	What	topics	would	you	like	to	be	included	in	the	class	blog?	
□	Famous	people	
□	Music	
□	Recent	trends	in	technology	
□	Sensitive	topics	such	as	school	bullying	
Other,	please	specify………………………………..	
13.	Would	you	write	an	introductory	article	on	topics	of	your	preference	and	invite	your	
classmates	to	comment	on	them	in	your	teacher’s	blog?	
□	Yes	□	No	
	
	
	
	
	
	
	
	



Avgerou	&	Vlachos	/	Research	Papers	in	Language	Teaching	and	Learning	7/1	(2016)	212-232	

	
	

228	

APPENDIX	II	
	

Post-writing	questionnaire	
	
1. How	many	posts	did	you	submit	in	your	teacher’s	blog?		
	
□	1	□	2	□	3	□	More	than	3	
	
2. What	was	the	most	difficult	part	for	you	when	writing	in	your	teacher’s	blog?	
□	Topics	were	not	interesting	
□	Topics	were	too	difficult	for	me	
□	I	had	trouble	writing	the	post	in	the	appropriate	space	and	then	post	it	
Other,	please	specify…………………………..	
3. Did	you	comment	on	other	students’	posts?	
□	Yes	□	No	
4.	What	did	you	comment	on?	
□	Grammar/syntax		
□	Vocabulary	
□	If	you	liked/agreed	with	other	students’	ideas	or	not		
5.	Did	you	receive	comments	on	your	posts?	
□	Yes	□	No		
6.	What	did	other	students	comment	on	in	your	posts?	
Grammar/syntax		
□	Vocabulary	
□	If	they	liked/agreed	with	my	ideas	or	not		
7.	Did	you	feel	more	comfortable	writing	in	the	blog	than	writing	in	your	class	notebook	
for	your	teacher?	
□	Yes	□	No	
8.	If	yes,	what	were	the	reasons	that	made	you	feel	more	comfortable?	
□	I	could	write	in	my	own	time	
□	Blog	writing	is	more	modern	and	fancier	than	traditional	writing	
□	I	don’t	have	my	mistakes	corrected	in	red	ink!	
□	Other,	please	specify……………………………………	
9.	Did	you	use	your	own	ideas	to	write	your	posts	or	did	you	take	ideas	from	other	sources	
such	as	Wikipedia?	
□	I	used	only	my	own	ideas	
□	I	used	ideas	from	other	sources	
□	I	did	both	
10.	 Did	 you	 teacher	 delete	 any	 of	 your	 posts	 because	 of	 plagiarism	 (copy-paste)	 from	
other	sources?	
□	Yes	□	No	
11.	If	yes,	did	you	try	to	submit	your	piece	of	writing	again	taking	into	consideration	your	
teacher’s	feedback?	
□	Yes	□	No	
12.	Has	blog	writing	made	you	more	willing	to	write	in	English?	
□	Yes	□	No	
13.	If	yes,	what	aspects	of	your	writing	skills	have	improved?	
□	Use	of	grammar/syntax	
□	Use	of	vocabulary	
□	Spelling	



Avgerou	&	Vlachos	/	Research	Papers	in	Language	Teaching	and	Learning	7/1	(2016)	212-232	

	
	

229	

□	Quality	of	ideas	
□	Paragraphing	
□	Other,	please	specify……………………….	
14.	Do	you	feel	that	you	understand	people	from	other	cultures	better	after	writing	and	
reading	posts	in	the	blog?	
□	Yes	□	No	
15.	If	you	answered	yes,	tick	which	points	of	those	below	are	true	for	you:	
□	I	realized	that	Germans	and	Greeks	can	be	good	friends	
□	A	lot	of	commonly	held	views	about	Germans	are	wrong	
□	A	lot	of	commonly	held	views	about	Greeks	are	wrong	
□	I	would	like	to	visit	Germany	next	year	as	part	of	an	exchange	visit	between	schools	
□	I	would	like	to	host	German	students	in	my	house	during	their	stay	in	Greece	
16.	Would	you	create	a	blog	of	your	own	after	this	experience	of	blog	writing?	
□	Yes	□	No	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



Avgerou	&	Vlachos	/	Research	Papers	in	Language	Teaching	and	Learning	7/1	(2016)	212-232	

	
	

230	

APPENDIX	III	
	

Teacher’s	journal	
	

1. Degree	of	response	to	blog	tasks		
	 Low	 Average	 High	
October	 √	 	 	
November	 	 √	 √	
December	 	 	 √	

	
2. Topics	students	mostly	responded	to:	
Famous	people	
Music	
Sports	
Endangered	animals	
Recycling	
World	mysteries	
3. Strongest	points	in	students’	posts	
	√	Vocabulary	
√	Grammar	
	Spelling	
	Paragraphing	
	Originality	of	ideas	
4.	Weakest	point	in	students’	posts	
	Vocabulary	
	Grammar	
√	Spelling	
	Paragraphing	
√	Originality	of	ideas	
5.	Students	mostly	
	√	submitted	original	articles	
	commented	on	other	students’	posts	
6.	When	commenting	others’	posts,	what	did	students	most	focus	on?	
Originality	of	ideas	and	if	they	liked	the	posts	or	not	
7.	Were	 students	willing	 to	 comment	 on	 direct	 personal	 experiences,	 such	 as	 exchange	
visits	with	German	students	and	their	views	on	other	cultures?	
Participants	 commented	 on	 their	 experiences	 from	 hosting	 Germans	 as	 well	 as	 the	
experiences	from	visiting	Germany	themselves.	
8.	What	was	the	students’	strongest	motive	in	submitting	posts?	
	√	Improve	their	writing	skills	in	English	
	√	Students	found	the	whole	process	of	blog	writing	fun	to	do	
	Prestige	issues	(prove	that	they	are	technology	savvy)	
√	Being	assigned	extra	points	in	their	overall	trimester	mark	as	bonus	
9.	Were	students	able	to	use	information	from	other	sources,	paraphrase	it	and	embed	it	
into	their	writing?	
Participants	 were	 able	 to	 use	 a	 variety	 of	 original	 resources	 making	 any	 necessary	
adjustments	 and/or	 add	 their	 personal	 experiences	 in	 order	 to	 write	 ad	 submit	 original	
posts.	
10.	Were	there	occasions	that	students	plagiarized?	How	were	they	penalized	for	that?	
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There	were	few	occasions	where	the	participants	plagiarized	submitting	whole	entries	from	
Wikipedia	or	other	resources,	sometimes	more	than	a	page	or	two	long.	Those	posts	were	
automatically	deleted.	
11.	Did	students	have	any	difficulty	writing	and/or	submitting	their	posts?	How	were	such	
problems	solved?	
There	was	difficulty	writing	posts	in	the	comments	area	and/or	use	the	required	data	such	
as	a	valid	e-mail	and	a	name/nickname	in	order	to	upload	the	post.	There	were	quite	a	few	
public	 displays	 of	 the	 whole	 process	 in	 class	 using	 the	 interactive	 whiteboard	 for	 all	
participants	to	see	and	the	problem	was	successfully	resolved.	
12.	Did	students	suggest	any	further	topics	of	interest	to	them	to	be	included	in	the	blog?	
The	participants	suggested	a	number	of	topics	of	special	appeal	to	them	to	be	 included	 in	
the	blog	such	as	sports,	famous	pop	or	rock	singers,	actors/	actresses	and	famous	athletes.		
13.	What	was	the	degree	of	response	to	topics	suggested	by	students	themselves?	
	Low	Average	√	High	
14.	Did	students	look	forward	to	continuing	their	blogging	activity	after	the	end	of	the	first	
trimester?	
√	Yes	No	
15.	Other	suggestions	made	by	students:	
The	 participants	 were	 willing	 to	 submit	 collaborative	 posts	 in	 groups	 of	 2	 or	 3.	 Some	
participants	 suggested	more	 sophisticated	 topics	 such	 as	 architecture,	 famous	 youtubers,	
theatre	or	topics	about	Greece.	However,	it	was	decided	not	to	include	those	topics	in	the	
blog	 at	 the	 present	 moment	 since	 they	 seemed	 to	 be	 appealing	 to	 a	 limited	 number	 of	
participants.	Some	participants	appeared	willing	 to	start	a	weblog	 themselves,	assisted	by	
the	 teacher,	 where	 they	 would	 upload	 posts	 about	 their	 favorite	 topics	 and	 invite	 their	
peers	to	comment	on	them.	
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