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	Content	and	Language	Integrated	Learning	(CLIL)	has	been	burgeoning	in	the	European	Edu-
cational	systems	(British	Council,	2014)	the	last	two	decades	putting	forward	the	necessity	to	
advance	 multilingualism	 and	 upgrade	 the	 learners’	 knowledge	 along	 with	 their	 linguistic,	
cognitive	and	communicative	dexterities.	This	paper	presents	a	case	study	conducted	 in	an	
experimental	school	in	Northern	Greece	involving	a	third	grade	class	of	a	junior	high	school	
consisting	of	25	students	and	two	teachers,	namely	the	teacher	of	English	and	the	teacher	of	
History.	The	study	involved	three	lessons	revolving	around	a	topic	from	the	syllabus	of	History	
which	were	taught	through	the	medium	of	the	English	language.	The	participating	students	
filled	in	questionnaires	at	the	exit	point	of	the	intervention	with	the	aim	of	presenting	their	
attitudes	 towards	 the	 efficacy	 of	 CLIL.	 The	 collected	 data	 advocated	 the	 hypothesis	 that	
apart	 from	building	 the	 students’	 knowledge	of	 a	 subject	 and	 enhancing	 their	 L2	mastery,	
CLIL	also	fends	for	all	learning	styles	and	Multiple	Intelligences	(Gardner,	1999)	and	that	stu-
dents	develop	the	ability	to	attribute	merit	to	CLIL	for	this	contribution.	
	

�	
	
Η	προσέγγιση	 της	ολιστικής	 εκμάθησης	περιεχομένου	και	 γλώσσας	 (CLIL)	 έχει	αναπτυχθεί	
πάρα	πολύ	την	τελευταία	εικοσαετία	στην	Ευρώπη	ως	απόρροια	της	ανάγκης	για	προώθηση	
της	πολυγλωσσίας.	Η	προσέγγιση	CLIL	δημιουργεί	το	πλαίσιο	όπου	οι	μαθητές	διδάσκονται	
ένα	 μαθησιακό	 αντικείμενο	 μέσω	 μιας	 ξένης	 γλώσσας	 και	 ταυτόχρονα	 βελτιώνουν	 τις	
γνώσεις	 τους	 στη	 γλώσσα	αυτή.	 Επιπλέον,	 με	 αυτή	 τη	 μέθοδο	 καταβάλλεται	 προσπάθεια	
για	ανάπτυξη	όλων	των	 τύπων	Πολλαπλής	Νοημοσύνης.	Η	παρούσα	εργασία	παρουσιάζει	
μια	μελέτη	περίπτωσης	που	διεξήχθη	στην	Τρίτη	 γυμνασίου	ενός	Πειραματικού	σχολείου.	
Στην	έρευνα	συμμετείχαν	25	μαθητές	και	οι	καθηγήτριες	της	Ιστορίας	και	των	Αγγλικών.	Η	
έρευνα	διήρκεσε	τρεις	διδακτικές	ώρες	κατά	τις	οποίες	οι	μαθητές	διδάχθηκαν	μία	ενότητα	
της	Ιστορίας	στα	Αγγλικά.	Τα	ερωτηματολόγια	που	συμπλήρωσαν	οι	μαθητές	στο	τέλος	της	
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διδασκαλίας	επιβεβαίωσαν	την	υπόθεση	ότι	η	μέθοδος	CLIL	όχι	μόνο	προάγει	 τις	 γνώσεις	
των	 μαθητών	 σε	 ένα	 γνωστικό	 αντικείμενο	 και	 συμβάλλει	 στην	 εκμάθηση	 της	 ξένης	
γλώσσας,	 αλλά	 επιπλέον	 συντελεί	 στη	 βελτίωση	 των	 Πολλαπλών	 Τύπων	 Νοημοσύνης.	
Επιπρόσθετα,	 οι	 μαθητές	 ανέπτυξαν	 την	 ικανότητα	 να	 κατανοήσουν	 την	
αποτελεσματικότητα	της	μεθόδου	CLIL.	
	
Key	words:	CLIL,	Greek	educational	context,	cross-curricularity,	multiple	intelligences.	
	
	
	
	
1.	Introduction	
	
The	 necessity	 for	multilingual	 citizens	 has	 led	 to	 the	 emergence	 and	 proliferation	 of	 CLIL	
both	globally	and	in	Europe	(Lasagabaster	&	Sierra,	2009).	CLIL	involves	dual-focused	teach-
ing	 in	 that	 it	 attends	 to	a	double	purpose:	 to	both	offer	 students’	 knowledge	 in	 a	 specific	
scientific	 field	and	enable	 them	 to	enrich	 their	 FL(foreign	 language)	mastery.	Going	a	 step	
further,	Pavlou	&	Ioannou-Georgiou	(2008)	stress	the	second	goal	stating	that	 learners	are	
given	a	real,	short-term	reason	to	communicate	authentically	in	the	foreign	language	rather	
than	the	long-run	aim	of	furthering	their	studies	and	finding	a	job	in	the	remote	future.	Fur-
thermore,	they	add	a	third	target	in	the	CLIL	approach,	which	is	the	development	of	intercul-
tural	mentality	and	skills,	one	of	the	most	important	dimensions	of	our	modern,	multicultur-
al	society	(ibid,	p.	648).		
	
The	CLIL	lesson	can	be	successfully	built	following	the	4Cs	framework	(Coyle,	2005,	2006):	
	

• Content:	the	content	refers	to	the	topic	of	a	specific	subject	to	be	taught	encompass-
ing	understanding	and	learning	of	the	relevant	knowledge	and	skills.	

• Communication:	 Language	 is	 the	means	 for	both	 communication	and	 learning,	 the	
focal	point	being	both	fluency	and	accuracy.	In	this	line	of	thought,	the	main	princi-
ple	is	using	language	to	learn	while	learning	to	use	the	language.	

• Cognition:	CLIL	aspires	 to	enable	 students	 to	 construct	meaning	by	 triggering	both	
concrete	thinking	skills	and	higher	order	ones,	that	is	abstract	reasoning.		

• Culture:	The	students	are	exposed	to	other	cultures	which	aids	them	to	accept	oth-
erness	and	as	a	result	better	understand	themselves.	

	
1.1	Relating	CLIL	to	cross-curricularity	and	the	Multiple	Intelligences	
	
Having	 presented	 the	 aim	 and	 the	 recommended	 implementation	 framework	 for	 the	 CLIL	
approach,	an	effort	will	be	made	to	relate	CLIL	to	cross-curricularity	and	the	Multiple	Intelli-
gences.	
	
1.1.1.		Cross-curicularity	
	
The	theoretical	foundation	of	CLIL	is	based	on	the	cross-curricular	approach	(Marsh,	2002,	p.	
32),	which	supports	 learners	 in	their	attempt	to	draw	 information	from	diverse	subjects	 in	
order	 to	 process	 knowledge	 holistically	 and	 develop	 critical	 thinking.	 The	 cross-curricular	
framework	constitutes	the	underlying	philosophical	and	methodological	assumptions	of	the	
Greek	National	Curriculum	(Government	Gazette	303/13-03-03).	Furthermore,	the	Individual	
Programmes	of	study	for	foreign	languages	specify	that	an	FL	should	both	aim	at	facilitating	
communication	among	people	of	different	origin	and	culture	as	well	as	easing	 the	acquisi-
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tion	 and	 processing	 of	 knowledge	 from	 various	 scientific	 fields	 (Government	 Gazette	
304/13-03-03,	p.	4085).	
Despite	 its	 successful	 implementation	 in	 various	 European	 educational	 settings,	 little	 has	
CLIL	been	applied	in	the	Greek	educational	milieu	(Oikonomou,	2013).	Given	its	importance,	
though,	in	enhancing	the	students’	handling	of	both	content	and	a	foreign	language	and	due	
to	the	fact	that	the	underlying	pedagogical	assumption	of	the	Greek	national	curriculum	is	
the	cross-curricular	approach	which	encourages	the	cooperation	of	the	diverse	subjects,	CLIL	
could	easily	be	integrated	in	the	Greek	school	reality.	Furthermore,	it	would	be	aligned	with	
Greek	 students’	 interest	 for	 foreign	 languages	and	especially	English	 (Griva	&	Chostelidou,	
2012).	
	
1.1.2.		Multiple	Intelligences	
	
Having	established	that	cross-curricularity	provides	an	 ideal	educational	setting	 for	 the	 im-
plementation	of	CLIL,	an	attempt	will	be	made	in	this	section	to	frame	the	linkage	between	
CLIL	 and	Multiple	 Intelligences	 (Gardner,	 1999).	 Gardner	 (1999)	 claimed	 that	 rather	 than	
having	one	unified	type	of	intellignence,	the	human	brain	consists	of	several	types	of	intelli-
gences	and	that	students	unveil	a	diverse	combination	of	 intelligences,	all	of	which	should	
be	attended	to	in	teaching.	He	defined	the	following	frames	of	mind:	Students	with	linguistic	
intellingence	 are	competent	users	of	 language	 in	 its	both	oral	and	written	mode.	 Learners	
with	 logico-mathematical	 intelligence	 are	 able	 to	 make	 deductions,	 identify	 relationships	
among	various	concepts	and	exhibit	abstract	reasoning,	while	those	with	visual-spatial	intel-
ligence	are	inclined	to	capitalise	on	information	derived	from	images,	shapes	and	pictures	in	
order	to	internalise	knowledge.	Bodily-kineasthetic	learners	prioritise	‘learning	by	doing’	and	
are	in	need	of	physical	movement	so	as	to	absorb	information.	Interpersonal	students	prefer	
to	relate	to	other	learners	and	are	willing	to	collaborate	in	class,	whereas	the	intrapersonal	
ones	would	rather	work	alone.	Naturalistic	intelligence	signifies	interaction	with	nature	and	
fondness	of	all	 living	beings.	Seen	 in	this	 light,	 learners	with	augmented	naturalistic	 intelli-
gence	tend	to	show	more	empathy	to	other	cultures	and	respect	otherness.	Finally,	“musical	
intelligence”	 aids	 learners	 to	 make	 use	 of	 rhythm	 in	 their	 endeavour	 to	 assimilate	
knowledge.		
	
The	CLIL	approach	can	render	 learning	more	challenging	and	enjoyable	by	 linking	both	the	
content	and	the	foreign	language.	The	students’	self-esteem	and	confidence	is	built	through	
raising	their	motivation	(Dörnyei,	2001)	which	 is	deemed	 indispensible	 in	the	 learning	pro-
cess.	 This	 can	 be	 achieved	 by	 using	 tasks	 that	 accommodate	 the	 multiple	 intelligences.	
Therefore,	the	learning	of	a	subject	matter	through	a	foreign	language	is	not	solely	confined	
to	linguistic	improvement	and	compilation	of	knowledge	in	a	specific	field	but	it	also	embeds	
interpersonal	and	intrapersonal	interaction,	enhancement	of	abstract	reasoning	and	promo-
tion	of	acceptance	of	diversity.		
	
2.	Literature	review	
	
A	significant	body	of	research	investigated	the	effectiveness	of	CLIL	in	various	contexts.	Ya-
mano	 (2013)	 conducted	 a	 study	 in	 a	 Japanese	 primary	 school	 with	 an	 experimental	 class	
employing	the	CLIL	methodology	and	a	control	one	applying	the	conventional	EFL	method-
ology.	The	participating	groups	dealt	with	the	same	topic.	Both	quantitative	and	qualitative	
instruments	were	used,	namely	a	students’	questionnaire	and	classroom	observation	which	
pointed	 to	 the	 efficacy	 of	 CLIL.	More	 specifically,	 vocabulary	 acquisition	 was	 accelerated,	
communication	 was	 promoted	 and	 awareness	 of	 global	 issues	 was	 raised	 in	 the	 experi-
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mental	 group.	 A	 positive	 attitude	 towards	 CLIL	 surfaced	which	 highlighted	 its	 potential	 to	
improve	EFL	education	in	the	Japanese	primary	education.		
Several	studies	attempted	to	trace	the	learners’	stances	towards	the	implementation	of	CLIL.	
To	this	end,	Lasagabaster	and	Sierra	(2009)	explored	the	attitudes	of	287	secondary	educa-
tion	students	from	four	different	schools	where	CLIL	was	implemented.	The	findings	indicat-
ed	 that	 the	participants	 revealed	highly	 significant	positive	attitudes	 towards	 the	FL	 in	 the	
CLIL	classes.	In	an	effort	to	trace	any	gender	differences,	they	found	out	that	females	opted	
for	CLIL	lessons	more	than	their	male	counterparts.	In	a	study	in	the	tertiary	education	con-
text,	Pinner	(2013)	found	out	that	the	103	respondents	rated	the	importance	of	content	and	
language	equally.	The	quantitative	and	qualitative	data	highlighted	content	as	the	most	im-
portant	dimension	in	determining	authenticity.	The	learners	displayed	aversion	towards	the	
grammar-translation	approach	and	supported	an	authentic,	content-oriented	methodology	
to	learning	an	FL.	
	
A	host	of	studies	explored	the	linguistic	benefits	of	the	CLIL	approach.	In	a	study	conducted	
in	 Vienna,	 Ackert	 (2007)	 examined	 the	 essays	 of	 ten	 eighteen-year-	 old	 secondary	 school	
students	with	the	aim	of	comparing	the	linguistic	output	of	CLIL	and	non-CLIL	students.	Hav-
ing	carried	out	error	analysis	on	the	lexical,	grammatical	and	discourse	level,	she	reached	the	
conclusion	that	although	the	number	of	problematic	areas	does	not	reveal	a	clear	proficien-
cy	supremacy	of	CLIL	learners	in	comparison	to	their	non-CLIL	counterparts,	it,	nevertheless,	
unravels	a	beneficial	influence	of	CLIL	on	the	learners’	productive	skill	of	writing.	Moreover,	
the	CLIL	students	produced	a	significantly	higher	range	of	vocabulary	compared	with	the	non	
–CLIL	participants.	Várkuti	(2010)	explored	the	linguistic	attainment	in	English	of	secondary	
school	participants.	More	specifically,	she	measured	the	learners’	BICS,	that	is	everyday	lan-
guage	 use	 and	 their	 CALP,	 namely	 their	 academic	 linguistic	 achievement.	 The	 results	 dis-
closed	that	not	only	did	CLIL	students	significantly	outperform	their	non-CLIL	counterparts	in	
both	 social	 and	 academic	 communication,	 and	 use	 of	 more	 sophisticated	 vocabulary	 but	
they	also	exhibited	ability	in	correct	application	of	grammar	rules	and	higher	meta-linguistic	
awareness.	These	findings	corroborate	the	view	that	the	implementation	of	English	in	learn-
ing	various	subjects	facilitates	foreign	language	learning	more	effectively	than	traditional	FL	
teaching	(see	also	Marsh,	2012).	
	
To	 the	 best	 of	 our	 knowledge	 very	 little	 research	 has	 been	 conducted	 regarding	 the	 ad-
vancement	 of	 multiple	 intelligences	 through	 the	 CLIL	 approach	 focusing	 mainly	 on	 very	
young	 students.	 In	an	effort	 to	monitor	 the	 students’	 speaking	and	 listening	 skills	 through	
multiple	intelligences	based	lessons	within	the	CLIL	context,	Garcia	(2014),	having	addressed	
pre-kindergarten	school	learners,	found	out	that	their	speaking	and	listening	ability	was	im-
proved	after	five	workshops.	Having	realised	that	there	is	a	research	gap	concerning	the	ca-
pacity	of	 the	CLIL	 framework	 to	maximize	 the	Multiple	 Intelligences,	we	ventured	the	pre-
sent	study.	
	
	
3.	The	study	
	
As	stated	in	the	previous	section,	the	main	purpose	of	the	present	study	was	to	measure	the	
potential	of	the	CLIL	methodology	to	capitalise	on	the	learners’	Multiple	Intelligences.	In	this	
line,	the	following	research	questions	were	addressed:		
-	Can	CLIL	promote	the	students’	Multiple	Intelligences?	
-	 Do	 students	 who	 receive	 CLIL	 tuition	 acknowledge	 its	 contribution	 to	 the	 promotion	 of	
their	Multiple	Intelligences?		
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4.	Methodology	and	design	
	
4.1.	Participants	
	
A	 case	 study	 was	 conducted	 in	 the	 third	 grade	 of	 an	 experimental	 junior	 high	 school	 in	
Northern	Greece	consisting	of	25	students	 -	 fifteen	 females	and	 ten	males,	whose	 level	of	
English	is	B1-	B2.	The	teacher	of	English	and	the	teacher	of	History	participated	in	the	study	
which	involved	two	lessons	based	on	a	topic	from	the	syllabus	of	History	concerning	the	po-
litical	propaganda	in	Germany	before	the	Second	World	War.	The	emergence	of	this	propa-
ganda	was	one	of	 the	political	 consequences	of	 the	Great	Recession	of	1929	which	 led	 to	
totalitarian	regimes	that	used	propaganda	to	manipulate	people.		
	
4.2.	Instrumentation	
	
4.2.1.		Materials	presentation	and	Procedure	
	
Α	text	was	written	by	the	authors	(Appendix	I)	based	on	an	idea	taken	from:	
https://en.wikipedia.org/wiki/Reichskulturkammer,	
http://www.historylearningsite.co.uk/propaganda_in_nazi_germany.htm,	and	
https://www.ushmm.org/wlc/en/article.php?ModuleId=10005207	
	
Warm	up	
	
Working	in	pairs	try	with	your	partner	to	answer	the	following	question	about	propaganda	
(terminology,	techniques)	(10΄).		
	
What	I	think	I	Know	 What	I	would	like	to	know	
	 	
	
Τhe	aim	of	this	task	is	to	activate	the	students’	prior	knowledge	and	advance	their	interper-
sonal	intelligence.	
	
Activities	
	
Activity	1	
	
Now	 read	 the	 following	 text	 (See	Appendix	 I)	 and	 see	 if	 any	 of	 your	 ideas	 are	mentioned	
(20΄).	Τhe	aim	of	this	task	is	reading	for	gist.	As	the	students	read	the	text	they	can	hear	the	
anthem	of	the	third	Reich	on	the	Internet.	
	
Activity	2	
	
Read	the	passage	again	and	fill	in	the	table	below	(10΄).		

		
Reich	Chamber	of	Commerce	or	Culture	
Its	aim	 Its	policy	 Its	results	

	
Τhe	 purpose	 of	 this	 task	 is	 to	 provide	 students	with	 practice	 in	 reading	 for	 specific	 infor-
mation.	
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Activity	3-	Vocabulary	practice	(8΄).	
Now	put	in	your	star	any	10	words	from	the	text	which	are	relevant	to	propaganda.	
	

	
	
	
	
	
	
	
The	goal	of	this	activity	is	to	help	students	practise	vocabulary.	
	
Activity	4	–	Vocabulary	extension	
	
Match	the	words	with	their	synonyms	(7΄):	
	

• military	
• might	
• enlightenment	
• loyal	
• ransack	
• approach		
• concentrate	
• rally	
• arena	
• chamber	of	commerce	

• education,	information	
• stadium	
• gathering	
• army	
• power,	strength	
• devoted,	patriotic	
• rob,	break	in	
• organisation	of	mass	control	
• focus	
• methodology	

	
This	task	aims	at	enriching	the	students’	vocabulary.	
	
Activity	5-	Name	the	techniques	that	the	Nazis	used	in	their	propaganda	(15΄).		
	
Τhe	purpose	of	this	task	is	to	enable	learners	to	read	for	gist	as	well	as	clarify	terms	of	the	
main	content.		
	
Activity	6	
	
Now	look	at	the	pictures.	 In	which	way	did	the	pictures	of	the	article	help	you	understand	
the	meaning	of	propaganda?	Did	you	get	any	extra	information	out	of	them?	(10΄).		
Τhe	activity	intends	to	activate	the	students’	visual	intelligence	and	boost	their	visual	litera-
cy.	
	
Activity	7	
	
Now	listen	to	the	music	again.	In	which	way	did	the	music	help	you	understand	the	meaning	
of	propaganda?	Did	you	get	any	extra	information	out	of	it?	How	did	it	make	you	feel?	(10΄).		
This	task	stimulates	musical	intelligence.	
	
Activity	8	
	
Work	on	your	own.	Try	to	think	and	say:	Which	technique	did	you	consider	to	be	the	worst	
one?	(10΄).		
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The	 students’	 critical	 thinking	 and	 strategies	 of	 self-expression	 are	 triggered	 in	 this	 task.	
Moreover,	their	intrapersonal	intelligence	is	advanced.	
	
Activity	9	
	
What	 does	 the	 phrase	 “Where	 one	 burns	 books,	 one	 eventually	 burns	 people"	mean	 for	
you?	Write	your	thoughts	as	if	you	write	in	your	diary	(10΄).	
	
This	activity	aspires	to	integrate	writing	as	well	as	to	promote	the	students’	critical	thinking.	
	
Activity	10	
	
You	are	in	a	court.	One	of	you	is	the	judge.	The	rest	of	the	class	are	divided	into	two	groups	
of	lawyers.	The	first	group	is	in	favour	of	the	huge	rallies	which	highlight	the	German	power,	
the	rest	are	against	these	gatherings.	Discuss	your	arguments	and	choose	a	secretary	who	is	
going	to	present	your	views	to	the	judge	(20΄).		
	
This	activity	aspires	to	elevate	the	students’	critical	thinking	and	cater	for	‘kinaesthetic	intel-
ligence’.	
	
4.2.2.		Students’	questionnaire	
	
Since	the	present	research	involved	a	small-scale	case	study,	qualitative	methods	which	re-
quire	a	 longitudinal	 investigation	 (i.e.	 classroom	observation,	 teacher’s	diary)	 could	not	be	
exploited.	Thus,	the	researchers	decided	to	employ	a	students’	questionnaire	(appendix	I)	in	
order	to	trace	their	attitudes	towards	the	role	of	CLIL	in	developing	their	diverse	frames	of	
mind.	As	 the	 learners	may	not	be	 familiar	with	 the	 term	“multiple	 intelligences”,	an	 intro-
duction	was	given	to	them	to	help	them	understand	their	meaning	and	function	as	well	as	
ensure	that	they	provided	reliable	answers.	The	questionnaire	was	administered	in	the	stu-
dents’	mother	tongue	in	order	to	avoid	any	misinterpretations	due	to	possible	linguistic	ob-
stacles.	 The	 completion	 of	 the	 questionnaire	 took	 fifteen	minutes,	 therefore,	 the	 learners	
had	ample	time	to	familiarise	themselves	with	the	various	‘frames	of	mind’	and	answer	the	
items.		
	
Consequently,	 the	 intervention	 along	 with	 the	 administration	 of	 the	 questionnaire	 lasted	
three	teaching	sessions	in	order	to	give	the	opportunity	to	the	participants	to	get	acquainted	
with	the	CLIL	methodology	and	the	Multiple	Intelligences	framework	and	at	the	same	time	
have	enough	time	to	express	their	opinion	concerning	the	questionnaire	items.	
	
4.2.3.	Data	analysis.	
	
The	quantitative	analysis	of	the	findings	was	carried	out	through	measuring	the	participants’	
responses	 to	 the	questionnaire	 items	on	a	percentage	scale	monitoring	 the	 frequency	and	
percentages	of	the	answers.	The	main	aim	was	to	gauge	the	respondents’	capacity	to	ponder	
on	 the	enhancement	of	 their	multiple	 intelligences	and	 judge	 their	ability	 to	monitor	 their	
cognitive	development.	
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5.	Presentation	and	discussion	of	results	
	
This	section	presents	and	interprets	the	results	of	the	study	in	an	attempt	to	probe	whether	
the	research	questions	were	verified,	to	endeavour	to	search	for	plausible	explanations	and	
consider	the	pedagogical	implications	of	the	accrued	data	(Table	1).		
	
A	 CLIL	 lesson	 helps	 you	
to	 learn	 better	 because	
you	…	

	
Strongly	
Agree	 Agree	

Neither	
Agree	 nor	
Disagree	

Disagree	
Strongly	
Disagree	 Total	

1.	Work	on	your	own		
(Intrapersonal	 Intelli-
gence)	

Ν	 20	 4	 1	 -	 -	 25	

	%	 			80	 16	 4	 -	 -	 100,0	

2.	Listen	to	songs,	music,	
rhythm	 (Musical	 intelli-
gence)	

Ν	 18	 2	 5	 -	 -	 25	

%	 72	 8	 20	 	 	 100,0	

3.	 Improve	 your	 use	 of	
language-linguistic	 abil-
ity	linguistic	competence	
(Linguistic	Intelligence)		

Ν	 22	 3	 -	 -	 -	 25	

%	 88	 12	 -	 -	 -	 100,0	

4.	 Move	 and	 touch	
things	 during	 Role	 play-
ing	 (Kinaesthetic	 Intelli-
gence)	

Ν	 20	 3	 2	 -	 -	 25	

%	 80	 12	 8	 	 	 100,0	

5.	 Use	 pictures-	 see	
things	in	order	to	learn	–	
acquire	 knowledge	 of	
the	space	(Visual-	spatial	
Intelligence)	

Ν	 20	 5	 -	 -	 -	 25	

%	 80	 20	 -	 -	 -	 100,0	

6.	 Make	 comparisons,	
try	to	find	interrelations,	
improve	 your	 critical	
thinking		
(Logical-mathematical	
Intelligence)	

Ν	 20	 5	 -	 -	
-	

25	

%	 80	 20	 -	 -	 -	 100,0	

7.	Work	 with	 other	 stu-
dents	 in	 pairs	 or	 groups	
(Interpersonal	 Intelli-
gence)	

Ν	 18	 5	 2	 -	 -	 25	

%	 72	 20	 8	 -	 -	 100,0	

8.	 Relate	 content	 to	 na-
ture	 and	 culture	 (Natu-
ralistic	Intelligence).		

N	 17	 3	 2	 -	 -	 25	

%	 68	 12	 8	 -	 -	 100,0	

9.	Use	of	different	kinds	
of	 materials	 (audio,	 vis-
ual,	 kinasthaetic)	 -	 dif-
ferentiated	 materials	
(video,	internet	extracts,	
etc.)	promotes	all	Multi-
ple	Intelligences	

N	 20	 5	 -	 -	 -	 25	

%	 80	 20	 -	 -	 -	 100,0	

	
Table	1:	Students’	attitudes	concerning	the	contribution	of	a	CLIL	lesson	to	the	development	of	their	

Multiple	Intelligences.	
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The	results	indicated	that	the	students	value	the	importance	of	the	CLIL	to	the	amelioration	
of	 their	multiple	 intelligences.	The	 item	that	 received	the	highest	approval	 (88%)	concerns	
the	 improvement	 of	 the	 linguistic	 intelligence.	 Five	 items	 gained	 equal	 ratings	 at	 80%	 (in-
trapersonal,	 kineasthetic,	 visual-spatial,	 logico-mathematical	 intelligence	and	promotion	of	
all	 learning	styles).	The	 items	which	gained	the	 least	endorsement	were	 the	 interpersonal,	
musical	and	naturalistic	 intelligence	with	a	very	high	percentage,	though	(72%	and	68%	re-
spectively).	
	
In	 the	present	 case	 study,	 the	 emphasis	was	 gradually	 given	 to	 the	 four	 fundamental	 ele-
ments	 of	 CLIL	 namely	 the	 4	 Cs,	 that	 is	 Content,	 Cognition,	 Communication	 and	 Culture	
(Coyle,	2006).	We	believe	that	we	have	managed	to	employ	all	the	stages	adequately:			
	

• Content:	Regarding	content	the	students	got	familiar	with	different	ways	of	propa-
ganda	in	Germany	before	the	Second	World	War.	

• Communication:	Concerning	communication,	they	enhanced	their	 linguistic	compe-
tence.	

• Cognition:	In	relation	to	their	cognition,	they	were	provided	with	ample	opportuni-
ties	to	practise	their	critical	thinking.	

• Culture:	 As	 regards	 culture,	 they	 developed	 awareness	 of	 otherness	 (Germans,	
Jews).	

	
Furthermore,	special	attention	was	paid	during	the	design	of	the	lessons	to	accomodate	all	
the	types	of	multiple	 intelligences.	 Instead	of	producing	activities	that	were	of	service	only	
to	 learners	with	augmented	linguistic	 intelligence	and	style,	and	verbal	preferences,	we	at-
tempted	to	engage	actively	the	full	range	of	 learners	in	this	specific	class.	Therefore,	 it	can	
be	deduced	that	the	first	research	question	was	substantiated.		
	
The	second	research	question	was	also	verified	as	the	respondents	asserted	the	importance	
of	 CLIL	 tuition	 to	 promote	 their	 multiple	 intelligences.	 More	 specifically,	 they	 rated	 their	
perceptions	 towards	 the	effectiveness	of	 the	CLIL	 approach	 to	boost	 their	 frames	of	mind	
highly	(Table	1).	Our	findings	converge	with	the	ones	in	Garcia	(2014),	the	difference	being	
that	 she	explored	 the	 speaking	and	 listening	 improvement	of	 youngsters	 through	multiple	
intelligence	oriented	lessons	in	the	CLIL	framework.	The	novelty	of	our	study	is	that	we	fo-
cused	 on	 older	 students	 and	 sought	 to	 explore	 their	 performance	 holistically	 rather	 than	
concentrate	only	on	two	skills.	
	
5.1.		Classroom	implications-	Suggestions	
	
An	effort	will	be	made	in	this	section	to	elaborate	on	the	information	accrued	from	the	re-
trieved	data	with	a	view	to	putting	 forward	pedagogical	 implications	and	offering	 relevant	
recommendations	concerning	an	effective	application	of	CLIL.	
	
It	has	been	displayed	that,	apart	from	developing	all	kinds	of	multiple	intelligences,	CLIL	can	
be	used	for	the	advancement	of	the	learners’	cognitive,	linguistic,	social	and	cultural	devel-
opment.	
	
Capitalising	on	the	use	of	content	and	an	FL	
	
Concerning	the	debate	between	the	supporters	of	 the	separate	use	of	L2	 in	the	classroom	
and	the	employment	of	a	content	of	a	subject,	on	the	one	hand,	and	the	advocates	of	the	
CLIL	methodology,	on	the	other,	it	can	be	said	that	a	balance	should	be	sticken.	In	this	line	of	
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thought,	in	the	CLIL	context,	the	content	of	a	subject	and	the	foreign	language	can	work	ad-
ditively	 rather	 than	 subtractively	 (British	 Council,	 2014)	 in	 the	 sense	 that	 they	 support	 in-
stead	 of	 undermining	 each	 other.	 A	 harmonious	 cooperation	 among	 the	 content	 and	 the	
foreign	language	could	bring	about	maximum	results	to	the	learners’	evolution.	
	
Fostering	critical	thinking	and	mentality	of	tolerance	towards	diversity	
	
CLIL	can	promote	the	learners’	critical	reasoning	and	their	understanding	of	otherness.	This	
seems	to	render	students	independent	learners	who	can	monitor	their	learning	process,	in-
fluence	the	society	they	 live	 in	and	be	smoothly	assimilated	 in	 the	contemporary	multicul-
tural	communities.		
	
Maximising	the	promotion	of	Multiple	Intelligences	
	
Special	care	should	be	taken	to	nurture	all	frames	of	mind	in	order	to	provide	equal	oppor-
tunities	to	all	students	and	generate	value-added	educational	benefits	(Coyle,	2006,	p.	3).	
	
6.	Conclusion	
	
In	an	attempt	to	contribute	to	the	necessity	 for	more	research	on	the	effectiveness	of	 the	
CLIL	 approach	 in	 the	 Greek	 educational	 setting,	 the	 current	 study	 explored	 the	 extent	 to	
which	the	application	of	CLIL	lessons	assisted	the	promotion	of	the	various	frames	of	mind	of	
a	third	grade	class	of	a	junior	high	school.		
	
The	findings	verified	the	amelioration	of	the	students’	various	types	of	intelligences	through	
the	meaningful	 cooperation	 of	History	 and	 English.	 The	 two	 subjects	 interacted	 and	were	
interrelated	to	the	benefit	of	the	learners	who	explored	the	content	of	the	syllabus	of	Histo-
ry	and	improved	their	performance	in	English.	Moreover,	not	only	did	the	implementation	of	
CLIL	 enhance	 the	 learners’	multiple	 intelligences	 but	 it	 seems	 that	 it	 empowered	 the	 stu-
dents	to	gain	 insight	 into	the	potential	of	the	CLIL	approach	and	acknowledge	 its	contribu-
tion	to	the	amelioration	of	their	various	types	of	intelligence.	Consequently,	limited	as	they	
were,	the	results	highlighted	the	importance	of	implementing	CLIL	in	the	Greek	state	class-
room.		
	
The	major	 limitation	 of	 the	 present	 study	 is	 that	 it	 involves	 a	 small	 scale	 research	which	
gauges	the	students’	attitudes	towards	the	efficacy	of	CLIL	to	boost	their	diverse	frames	of	
mind.	 A	 larger	 scale	 study	 involving	more	 teaching	 sessions	 and	more	methodological	 in-
struments	that	is	classroom	observation	and	teachers’	diaries	might	yield	more	generalisable	
data.	
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APPENDICES	
	

APPENDIX	1	
	
The	text		
	
The	text	was	written	by	the	authors	based	on	information	taken	from		
https://en.wikipedia.org/wiki/Reichskulturkammer	
http://www.historylearningsite.co.uk/propaganda_in_nazi_germany.htm	
https://www.ushmm.org/wlc/en/article.php?ModuleId=10005207		
	
Political	propaganda:	The	case	of	Germany	before	the	Second	World	War.	
	
Propaganda	involves	the	ability	of	convincing	others	that	your	point	of	view	is	correct,	while	
other	 people	 distort	 the	 truth.	 Some	 politicians	may	 use	 propaganda	 to	 persuade	 people	
that	their	political	and	military	might	is	so	great	that	no	one	can	resist	it.	Hitler	realised	the	
importance	of	propaganda	and	decided	to	organise	it	properly.	Therefore,	he	asked	Joseph	
Goebbels	 to	 become	 responsible	 for	 propaganda	 and	 so	 propaganda	 in	 pre-war	 Germany	
became	extremely	sophisticated.	
	
Goebbels	was	appointed	 in	charge	of	propaganda,	his	official	title	being	Minister	of	Propa-
ganda	and	National	Enlightenment.	He	established	the	Reich	Chamber	of	Commerce	or	Cul-
ture	in	1933	in	an	attempt	to	control	the	German	media	and	channel	the	people’s	thoughts.	
The	Chamber	monitored	every	means	that	could	 influence	people	that	 is	art,	music,	 litera-
ture,	newspapers,	films	and	radio.	If	you	wanted	to	produce	a	piece	of	literature,	an	article,	
a	book	etc.	you	had	to	join	the	Reich	Chamber.	Only	the	Nazi	party	could	judge	if	a	person	
had	the	right	qualities	to	be	a	Chamber	member.	People	who	disobeyed	were	punished.	On-
ly	the	Nazis	had	the	right	to	determine	what	people	could	read,	watch	and	listen	to.		
	
By	May	1933,	 the	Nazi	 party	had	become	 so	powerful	 that	Goebbels	 decided	 to	burn	 the	
books	 that	 opposed	 the	 Nazi	 ideals.	 So,	 loyal	 Nazis	 ransacked	 libraries,	 removed	 the	 un-
wanted	books	which	were	 considered	offending	and	burnt	 them	 in	public.	 They	burnt	 the	
books	of	Berthold	Brecht,	Karl	Marx,	Thomas	Mann,	Jack	London,	Theodore	Dreiser	and	Hel-
en	Keller.	A	century	ago	the	German	romantic	poet,	Heinrich	Heine	 (December	13,	1797	–	
February	17,	1856)	had	said	that	where	one	burns	books,	one	will	soon	burn	people.	
	
The	 Nazis	 employed	 the	 same	 approach	 to	 censor	 films.	 Germans	 could	 only	watch	 films	
which	 concentrated	on	 specific	 topics:	 The	 Jews,	Hitler’s	might,	 the	 correct	way	of	 life	 for	
German	 children	 and	members	 of	 the	 Nazi	 party.	Moreover,	 as	 German	 authorities	 were	
preparing	 their	nation	 for	 the	Second	World	War,	 they	wanted	them	to	watch	 films	which	
showed	that	Germans,	who	 lived	 in	 the	countries	of	Eastern	Europe	were	 ill-treated.	“Tar-
zan”	 films	were	 forbidden	 as	 the	 heroes	 and	 heroines	were	 barely	 dressed.	 Serious	 films	
with	political	content	were	avoided.	Goebbels	chose	light	entertainment	films	like	comedies	
because	he	believed	that	they	showed	a	lighter	aspect	of	Germany.	
	
Additionally,	 in	 August	 every	 year	 (from	1933	 to	 1938)	 huge	 rallies	were	 organised	 in	 the	
Nureberg	arena	where	up	to	400.000	people	gathered	to	listen	to	Hitler’s	speech	and	watch	
the	parade	of	the	German	army.	These	displays	were	twice	(1934	and	1937)	held	at	night	in	
a	 brightly	 lit	 stadium.	 They	 were	 called	 the	 Cathedral	 of	 Light	 Presentation.	 The	 stadium	
lights	could	be	seen	as	far	as	100	kilometres	away.		
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APPENDIX	2	
	
The	students’	questionnaire	
	
Introduction	
	
Gardner	(1999)	supported	the	view	that	instead	of	a	unified	Intelligence,	our	brain	consists	
of	 several	 types	of	 Intelligences	and	each	one	of	us	has	a	 combination	of	 them.	So,	every	
lesson	 should	 cater	 for	 all	 types	 of	 Intelligences	 in	 order	 to	 benefit	 all	 students.	 Mylona	
(2012)	resembled	our	multiple	intelligences	to	people	who	live	in	the	same	block	of	flats	in	
different	appartments,	though.		
	
Answer	 the	 following	questions	 so	 that	we	can	 find	out	which	 types	of	 intelligences	are	
developed	in	a	CLIL	lesson	
	
Your	opinion	about	a	ClIL	lesson	
Please	read	the	following	statements	carefully	and	mark	with	a	P 	(only	one	box)	the	one	that	
best	expresses	your	opinion.	
	 A	CLIL	lesson	helps	you	to	learn	better	because	you	…..	
	

1.	Work	on	your	own		
(Ιntrapersonal	Intelligence)	

Strongl
y	
Agree	

Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 Strongly	Disagree		

2.	Listen	to	songs,	music,	rhythm	
	(Μusical	Ιntelligence)	

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 	Strongly	Disagree		

3.	Improve	your	use	of	language-linguistic	ability	
linguistic	competence	(Linguistic	Intelligence)		

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 Strongly	Disagree	

4.	 Move	 and	 touch	 things	 during	 Role	 playing	
(Kinaesthetic	Intelligence)		

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 Strongly	Disagree		

5.	 Use	 pictures-	 see	 things	 in	 order	 to	 learn	 –	
acquire	 knowledge	 of	 the	 space	 (Visual-	 spatial	
Intelligence)	

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 Strongly	Disagree		

6.	Make	 comparisons,	 try	 to	 find	 interrelations,	
improve	your	critical	thinking		
(Logical-mathematical	Intelligence)	

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	

	Disagree	 Strongly	Disagree		

7.	Work	 with	 other	 students	 in	 pairs	 or	 groups	
(Interpersonal	Intelligence)		

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	

	Disagree	 Strongly	Disagree		

	
8.	Relate	content	to	nature	and	culture	(Natural-
istic	Intelligence).		

Strongl
y	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 Strongly	Disagree		
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9.Use	of	different	kinds	of	materials	(audio,	visu-
al,	kinasthaetic)	 -differentiated	materials	 (video,	
internet	extracts,	etc.)	promotes	all	Multiple	 In-
telligences	

Strong-
ly	
Agree	

	Agree	 Neither	 Agree	
nor	Disagree	
	
	

	Disagree	 Strongly	Disagree		
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