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This	paper	presents	the	results	of	an	integrated	approach	to	teaching	poetry	in	a	Greek	High	
school	classroom.	Drawing	on	Bamford	(1984)	on	the	advantages	of	extensive	reading	in	the	
EFL	 class,	 on	 Brumfit	 (1981)	 on	 the	 criteria	 for	 the	 selection	 of	 texts	 for	 advanced	work	 in	
teaching	 foreign	 literatures,	 on	 Carter	 and	 Long’s	 (1991)	 rationale	 for	 the	 use	 of	 the	 three	
main	approaches	to	the	teaching	of	literature	and	finally	on	Savvidou	(2004)	who	proposes	an	
integrated	approach	to	teaching	literature,	this	paper	presents	a	case	study	of	comparing	two	
seemingly	different	world	renowned	poets:	William	Shakespeare	and	Constantine	P.	Cavafy.	
The	participants	were	eleven	 third	grade	Greek	 Junior	High	 school	 EFL	 learners.	 The	 course	
structure	 and	 classroom	 procedures	 are	 described.	 The	 paper	 also	 presents	 learners'	 own	
critical	 analyses	 and	 post-reading	 activities	 (poetry-writing,	 presentation,	 poster)	 and	
demonstrates	that	through	a	variety	of	linguistic,	methodological	and	motivational	elements,	
the	use	of	poetry	in	the	language	classroom	can	be	a	potentially	powerful	pedagogic	tool.		
	

�	
	
Σε	 αυτό	 το	 άρθρο	 παρουσιάζονται	 τα	 αποτελέσματα	 μιας	 μελέτης	 περίπτωσης	 στη	
διδασκαλία	 της	 ποίησης	 στο	 πλαίσιο	 του	 μαθήματος	 των	Αγγλικών	 σε	 μία	 τάξη	 ελληνικού	
γυμνασίου.	 Συνδυάζοντας	 τα	 πλεονεκτήματα	 της	 εκτενούς	 ανάγνωσης	 κειμένων	 στη	
διδασκαλία	 της	 αγγλικής	 (Bamford,1984),	 λαμβάνοντας	 υπ’	 όψιν	 τα	 κριτήρια	 επιλογής	
κειμένων	 για	 τη	 διδασκαλία	 λογοτεχνίας	 από	 το	 πρωτότυπο	 (Brumfit,1981)	 τη	 χρήση	 των	
τριών	κύριων	προσεγγίσεων	στη	διδασκαλία	της	λογοτεχνίας	 (Carter	&	Long,	1991)	και	την	
συνδυαστική	τους	προσέγγιση	(Savvidou,2004)	παρουσιάζεται	μία	μελέτη	που	σχετίζεται	με	
τη	 σύγκριση	 δυο	 φαινομενικά	 ανόμοιων	 παγκοσμίου	 φήμης	 ποιητών,	 του	 William	
Shakespeare	 και	 του	 Κωνσταντίνου	 Π.	 Καβάφη.	 Η	 διδακτική	 προσέγγιση	 οδηγεί	 τους	
μαθητές	 μέσα	 από	 στοχευμένες	 δραστηριότητες	 να	 ερμηνεύσουν	 λέξεις	 κλειδιά	 των	
ποιημάτων	 και	 παράλληλα	 να	 «αποκωδικοποιήσουν»	 ομοιότητες	 και	 διαφορές	 τόσο	 στο	
πρωτότυπο	 όσο	 και	 σε	 μετάφραση,	 να	 κάνουν	 υποθέσεις	 και	 να	 σχηματίσουν	 άποψη,	 να	
εντοπίσουν	 κοινά	 θέματα	 και	 μοτίβα,	 να	 δημιουργήσουν	 παραδοσιακά	 και	 πολυτροπικά	
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κείμενα	 (πρωτότυπα	 ποιήματα,	 εικονογράφηση,	 ηλεκτρονική	 παρουσίαση,	 αφίσα),	 και	
καταδεικνύει	ότι	η	διδασκαλία	της	ποίησης	στην	ξένη	γλώσσα	όταν	συνδυάζει	πρωτοτυπία	
και	ενσωματωμένες	δεξιότητες	αποτελεί	ένα	ισχυρό	παιδαγωγικό	εργαλείο.		
	
Keywords:	 EFL	 extensive	 reading,	 teaching	 poetry	 in	 a	 second	 language,	 Shakespeare,	
sonnets,	Cavafy,	motifs.	
	
	
	
	
1.	Introduction	
	
It	 is	 undeniably	 true	 that	 reading	 has	 been	 the	 skill	 most	 emphasized	 in	 traditional	 EFL	
teaching.	However,	there	 is	often	reluctance	by	teachers	and	course	designers	to	 introduce	
unabridged	 and	 authentic	 texts	 to	 the	 EFL	 syllabus.	 There	 is	 a	 general	 perception	 that	
literature	 is	 particularly	 complex	 and	 inaccessible	 for	 the	 foreign	 language	 learner	 and	 can	
even	be	detrimental	to	the	process	of	 language	learning	(Or,	1995).	Bamford	(1984b,	pp.	4-
7),	 among	 others	 has	 argued	 that	 “reading	 can	 be	 studied	more	 effectively	 and	 enjoyably	
when	students	use	easy	material	that	they	can	understand	and	enjoy,	instead	of	being	forced	
to	 decode	 and	 translate	 texts	 hopelessly	 beyond	 their	 abilities”.	 Indeed,	 it	 is	 difficult	 to	
imagine	teaching	the	stylistic	features	of	 literary	discourse	to	learners	who	have	a	less	than	
sophisticated	 grasp	 of	 the	 basic	 mechanics	 of	 English	 language1.	 On	 the	 other	 hand,	 the	
"intensive	 reading	 procedure"	 which	 implies	 close	 study	 of	 short	 passages,	 including	
syntactic,	 semantic,	 and	 lexical	 analyses	 and	 translation	 into	 the	 L1	 to	 study	 meaning	 is,	
according	 to	 Alderson	 and	 Urquhart	 (1984),	 not	 a	 reading	 but	 a	 language	 lesson,	 since	 it	
consists	 of	 a	 series	 of	 language	 points,	 using	 texts	 as	 points	 of	 departure2.	 I	 agree	 with	
Bamford	 and	 Day	 (1997,	 pp.	 6-8)	 who	 argue	 convincingly	 that	 extensive	 reading	 can	 be	
integrated	 into	 the	 second	 language	 curriculum	 in	 a	 variety	 of	 ways,	 from	 a	 stand-alone	
course	to	an	extracurricular	club	activity.	As	for	poetry,	it	encourages	students	in	developing	
their	 creativity	while	providing	 a	break	 from	 regular	 classroom	 routines.	As	 students	 study	
the	poems,	they	can	simultaneously	discover	interesting	ideas	for	creative	writing.	According	
to	Collie	and	Slater	(1987)	"using	poetry	 in	the	language	classroom	can	lead	naturally	on	to	
freer	 and	 creative	 written	 expression"	 (p.72).	 Lazar	 (1996)	 agrees	 that	 poems	 provide	
students	with	insight	into	developing	cross-cultural	awareness	and	this	in	turn	will	help	them	
in	acquiring	fluency	in	the	target	language	(p.75).	Is	it	possible	to	broaden	learners’	horizons	
through	exposure	to	classic	literature,	let	alone	poetry,	with	positive	results?	This	is	what	this	
research	sets	out	to	answer.		
	
1.1.		Selection	of	Material:	Shakespeare	and	Cavafy,	two	Poets	apart	
	
Beyond	 being	 the	 most	 distinguished	 Greek	 poet	 of	 the	 twentieth	 century	 and	 the	 most	
widely	translated	poet	of	modern	Greece,	Cavafy	is	a	poet	with	whom	a	host	of	other	poets	
worldwide	 have	 been	 ‘conversing’	 through	 their	 own	 work	 for	 over	 seventy	 years.	 Like	
Shakespeare,	he	died	on	his	birthday.	He	was	born	on	April	29,	1863	and	died	on	April	29,	
1933,	 so	 2013	 saw	both	 the	 150th	 anniversary	 of	 his	 birth	 and	 the	 80th	 of	 his	 death.	 The	
Greek	Ministry	 of	 Culture	 designated	 2013	 the	 Year	 of	 Constantine	 Cavafy.	Oddly	 enough,	

																																																													
1	 This	perception	 is	 also	borne	out	by	 research	 (Akyel	&	Yalçin,	1990:	174-180)	which	 shows	 that	 the	desire	 to	
broaden	 learners’	 horizons	 through	 exposure	 to	 classic	 literature	 usually	 has	 disappointing	 results.	 There	 is	 a	
perception	that	the	use	of	literary	discourse	deflects	from	the	straightforward	business	of	language	learning,	i.e.	
knowledge	of	language	structure,	functions	and	general	communication.		
2	This	view	is	supported	by	Brumfit	(1984:	83)	and	Hyland	(1990:	14).	
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Picture	1:	My	students	at	The	Cavafy	exhibition	at	
the	Theoharaki	Foundation	in	December	2013.		

April	2014	marked	the	450th	anniversary	of	Shakespeare’s	birth,	the	great	English	poet	who,	
since	his	death,	has	influenced	every	generation	of	writers	and	poets,	 including	Cavafy,	and	
continues	 to	 have	 an	 enormous	 impact	 on	 contemporary	 culture.	 On	 the	 occasion	 of	
Panarsakeiako	Student	Cavafy	Conference	2014,	a	group	of	third	Junior	High	School	graders	
studying	EFL	at	level	C1,	set	out	to	compare	these	two	great	poets.		
	
	
2.	An	integrated	approach		
	
Drawing	 on	 Carter	 and	 Long’s	 (1991)	 description	 of	 the	 three	 main	 teaching	 models	 of	
literature,	 Savvidou	 (2004)	 provides	 a	 rationale	 for	 an	 integrated	 approach	 to	 teaching	
literature	 in	 the	 language	 classroom:	 She	 suggests	 combining	 the	 traditional	 approach	 to	
teaching	literature,	 i.e.	the	Cultural	Model,	which	requires	 learners	to	explore	and	interpret	
the	social,	political,	 literary	and	historical	context	of	a	specific	text	and	encourages	them	to	
understand	different	cultures	and	ideologies	in	relation	to	their	own,	the	Language	Model	 ,	
an	approach	which	enables	 learners	to	access	a	text	 in	a	systematic	and	methodical	way	 in	
order	 to	 exemplify	 specific	 linguistic	 features	 and	 the	 Personal	 Growth	 Model	 which	
emphasises	 the	 interaction	of	 the	 reader	with	 the	 text	and	encourages	 learners	 to	express	
their	 feelings	 and	 opinions.	 As	 already	 stated,	 this	 paper	 describes	 how	 such	 an	 approach	
was	used	in	a	Greek	high	school	EFL	classroom	in	a	way	that	made	literature	both	accessible	
to	learners	and	beneficial	to	their	linguistic	development.	
	
	
2.1.	Stage	one:	The	Cultural	Model	
	
The	activities	and	reading	assignments	of	the	first	stage	fit	more	into	the	traditional	approach	
to	 teaching	 literature,	 i.e.	 the	 Cultural	 Model,	 which	 requires	 learners	 to	 explore	 and	
interpret	the	social,	political,	literary	and	historical	context	of	a	specific	text.	
	
2.1.1.	Meeting	Cavafy	
	
	

	
	
My	 students’	 10-week	 journey	 through	 Cavafy’s	 poetry	 started	 by	 visiting	 a	 Cavafy	
commemorative	exhibition,	where	we	admired	and	discussed	works	of	visual	artists	inspired	
by	his	poems,	most	of	which	were	presented	next	to	the	works	of	art.	This	visit	gave	them	
important	 insight	 into	 the	 life	 and	 favorite	 themes	 of	 the	 Alexandrian	 poet	 and	 upon	
returning	 to	 class,	 we	 started	 reading	 up	 on	 his	 poetry,	 particularly	 focusing	 on	 poems	
discussing	 love,	 youth	and	old	age.	We	 studied	Cavafy’s	 life	 and	background.	The	different	
places	he	 lived	 in,	his	 time	 in	England	where	he	 studied	 in	depth	 the	British	 literature	and	
was	greatly	affected	by	the	poetry	of	Shakespeare,	Tennyson	and	Browning.	We	also	talked	
about	his	travels	and	personal	struggles	that	deeply	affected	his	style	and	themes.		
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2.2.	Stage	two:	The	Language	Model	
	
A	variety	of	more	 intensive,	 teacher-oriented	strategies	were	used	for	the	Language	Model	
which	 enables	 learners	 to	 access	 a	 text	 in	 a	 systematic	 and	 methodical	 way	 in	 order	 to	
exemplify	specific	linguistic	features.		
	

	
	

Picture	2:	A	screenshot	from	Worksheet	3,	activity	1		
–Comparing	translations	of	Cavafy’s	poem	‘Ο	Γέρος’	

	
	
2.2.1.	Exploring	Cavafy	
	
As	a	poet,	Cavafy	is	controversial.	He	wrote	in	a	rather	straightforward	manner	without	the	
embellishment	 of	 metaphor	 and	 other	 poetic	 devices,	 and	 seems	 to	 have	 aroused	 the	
antipathy	of	other	Greek	poets/writers.	The	reasons	for	the	negative	criticism	were	diverse:	
Cavafy’s	 language	 was	 not	 always	 in	 agreement	 with	 the	 directives	 of	 the	 ‘demoticist’	
movement.	 Instead,	 he	 created	 his	 own	 highly	 artificial	 poetic	 language,	 a	mixture	 of	 two	
quite	different	registers	of	the	language:	demotic	Greek,	the	vernacular	spoken	by	the	people	
and	 the	 far	 more	 formal	 Katharevousa,	 or	 ‘pure’	 Greek,	 the	 high	 language	 of	 literature,	
intellectual	life,	and	officialdom,	deliberately	using	archaisms	and	colloquialisms.	Also	like	the	
poetry	of	the	ancient	Alexandrians,	Cavafy's	is	less	the	result	of	sudden	inspiration	than	the	
result	of	the	most	scrupulous	craftsmanship.	It	is	the	poetry	of	a	very	learned,	very	intelligent	
man.		
	
The	 students	 were	 urged	 to	 compare	 various	 translations	 of	 Cavafy’s	 poems	 in	 English	 in	
order	 to	 assess	 the	 difficulties	 of	 preserving	 his	 unique	 style,	metric,	 choice	 of	words	 and	
most	 of	 all	 the	 melancholy	 conveyed	 in	 his	 poems.	 They	 exchanged	 ideas	 on	 which	
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translation	 ‘worked’	 for	 them	 or	 ‘touched’	 them	 more,	 wrote	 down	 their	 thoughts	 and	
presented	them	in	class.	They	discussed	the	difficulties	of	capturing	the	‘feeling’	of	a	poem	in	
a	different	 language.	As	seen	 in	Picture	2,	 the	students	compared	two	different	versions	of	
the	poem	 ‘Ο	Γέρος’	by	Keely-Sherrard3,	and	 John	Cavafy	and	three	different	 translations	of	
the	 poem	 ‘Απ’τες	 9’:	 Edmund	 Keeley/Philip	 Sherrard’	 1992	 version,	 Stratis	 Haviaras’	 2004	
version	and	Daniel	Mendelsohn’s	most	recent	one	and	they	agreed	that	 it	 is	John	Cavafy	 in	
the	former,	and	Daniel	Mendelsohn,	in	the	latter,	who	convey	Cavafy’s	style	and	melancholy	
more	successfully.	Although	these	translations	were	not	the	easiest	to	understand	in	English,	
they	‘touched’	them	more,	as	they	argued.		
	
2.3.	Stage	three:	The	Personal	Growth	Model	
	
The	final	stage,	based	on	the	rationale	 for	 the	Personal	Growth	Model,	was	clearly	 learner-
centred	since	 it	 focused	on	 increasing	understanding,	enhancing	enjoyment	of	 the	text	and	
enabling	 students	 to	 come	 to	 their	 own	 personal	 interpretation	 of	 the	 poems.	 This	 was	
accomplished	by	analyzing	the	poems	at	a	deeper	level	and	exploring	how	the	message	was	
conveyed	 through	 rhythm,	 imagery	 and	 word	 choice.	 Dramatization	 techniques	 were	 also	
used.	
	
2.3.1.	Interpreting	Cavafy	
	
As	a	homework	task,	students	were	asked	to	read	and	understand	Cavafy’s	poem	ΤΑ	ΚΕΡΙΑ.	
They	were	also	urged	to	illustrate	the	poem	by	bringing	to	class	photos,	or	creating	collages	
or	 painting	 their	 own	 illustration	 of	 the	 poem	 that	would	 best	 convey	 its	melancholy	 and	
symbolism.	 In	 class,	 they	were	 asked	 to	 translate	 the	 poem	 in	 English,	 trying	 to	 keep	 the	
sentiments	 and	 atmosphere	 of	 the	 poet.	 The	 aim	 of	 the	 activity	 was	 to	 experience	 the	
difficulty	 of	 translating	 a	 literary	 piece	 to	 another	 language.	 The	 particular	 poem	 was	
selected	on	grounds	of	its	simple	yet	symbolic	character.	It	contained	no	unknown	words	but	
the	students	had	to	understand	which	translational	equivalent	would	best	suit	the	figurative	
and/or	melancholic	feeling	Cavafy	might	have	wanted	to	evoke.	They	then	read	their	poems	
in	 front	of	 their	 classmates,	who	provided	oral	 feedback.	Picture	3	 (on	 the	 following	page)	
illustrates	three	of	these	attempts.	
	
The	same	integrated	approach	of	the	three	stages	(as	described	in	sections	2.1,	2.2,	2.3)	was	
followed	for	the	study	of	Shakespeare.	

	
Meeting	Shakespeare	(Stage	1)	
	
As	a	warm-	up	activity,	short	excerpts	of	Shakespeare’s	works	adapted	for	the	screen	were	
used	to	remind	students	of	the	constant	presence	of	the	British	poet	in	modern	culture	and	
‘convince’	 them	 of	 his	 diachronic	 merit.	 A	 power	 point	 presentation	 demonstrating	 how	
many	of	 Shakespeare-made	words	 have	 survived	 in	 today’s	 English	 vocabulary	 raised	 their	
interest,	familiarized	students	with	Shakespearean	language	and	motivated	them	to	read	up	
on	 the	 bard.	 In	 line	 with	 the	 Cultural	 Model,	 students	 researched	 Shakespeare’s	 life	 and	
works	with	 particular	 emphasis	 on	 his	 groundbreaking	master	 of	 the	 language,	 his	 diction	
and	 the	 characteristics	 of	 sonnet	 writing.	 With	 the	 help	 of	 the	 school’s	 digital	 platform	

																																																													
3	Keeley	(1986:	62)	who	in	partnership	with	Philip	Sherrard,	translated	him	in	1975,	admitted	years	later	that	they	
had	failed	to	reproduce	Cavafy’s	complex	and	playful	rhyming	of	his	first	poems.	In	the	latest	rendition	of	Cavafy’s	
poems,	Daniel	Mendelsohn	attempts	to	capture	both	the	two	quite	different	registers	of	the	Alexandrian	poet’s	
language	and	his	idiosyncratic	use	of	words.		
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(where	videos	and	articles	were	provided)	and	carefully	designed	worksheets,	we	studied	in	
depth	some	of	his	most	famous	sonnets	both	in	English	and	in	Greek.		

	
	

	
	
	

Picture	3:	Screenshot	from	the	Power	Point	presentation	of	the	students’	translations.	
	

	
Exploring	Shakespeare	(Stage	2)	
	
In	the	context	of	the	Language	Model,	after	a	comprehensive	study	of	the	characteristics	of	
sonnet	writing,	which	comprised	power	point	presentation	and	graphic	representation	of	the	
sonnet,	 (Activity	1),	we	proceeded	with	analyzing	 some	of	 the	most	 known	Shakespearean	
sonnets.	 In	 his	 sonnets	 the	 poet	 used	 striking	 images	 and	 numerous	 figures	 of	 speech	 to	
allow	the	audience	to	create	a	better	understanding	of	the	text.	Such	figures	are	metaphors,	
personifications,	 similes,	 metonymies,	 synecdoches,	 hyperbolies,	 alliterations,	 antitheses,	
euphemisms,	irony	and	symbolism.	The	students	were	guided	through	the	poems	in	finding	
examples	of	each	 figure	of	 speech	and	compare	 if	 the	 translation	preserved	 that	 figurative	
image.	What	follows	is	an	excerpt	from	a	worksheet	on	Sonnet	18	“Shall	I	compare	thee	to	a	
summer’s	day”,	namely	Activity	2.	
	
1.	 The	following	sentences	have	been	accidentally	removed	from	the	translated	version.	

 Can	you	find	which	lines	they	correspond	to?	       

Όσο	έχουν	μάτια	οι	άνθρωποι,	όσο	έχουνε	 Εσύ	υπερέχεις	σε	απαλότητα	και	χάρη·	

πνοή,	                

και	της	χροιάς	του	ο	χρυσός	συχνά	θαμπώνει,	 σκορπούν	τα	μαγιολούλουδα	οι	ανέμοι,	

2.	 Fill	in	the	missing	words	in	the	modern	English	translation	   
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delicate	  eventually	  moderate	  Live	   passing	  experiences	  fade	  last	

	
Shall	 I	 compare	 you	 to	 a	 summer’s	 day?	 You	 are	more	 lovely	 and	more	……………..	 :	 Harsh	
winds	 disturb	 the	 ……………..	 buds	 of	 May,	 and	 summer	 doesn’t	 ……………..	 long	 enough.	
Sometimes	 the	 sun	 is	 too	hot,	 and	 its	golden	 face	 is	often	dimmed	by	clouds.	All	beautiful	
things	……………..	become	less	beautiful,	either	by	the	……………..	of	life	or	by	the	……………..	of	
time.	But	your	eternal	beauty	won’t	……………..	nor	lose	any	of	its	quality.	And	you	will	never	
die,	as	you	will	……………..	on	in	my	enduring	poetry.	As	long	as	there	are	people	still	alive	to	
read	poems	this	sonnet	will	live,	and	you	will	live	in	it.	
	
1. What	season	does	the	poet	compare	his	loved	one	to?		
2. What	drawbacks	does	this	season	have?		
3. Which	words	does	Shakespeare	use	to	describe		

the	sun:…………………………………………………………….	
the	undying	lines	of	his	poetry:	………………………………………………………..	

4. Now	read	3	different	versions	of	 the	poem	translated	 in	Greek	and	 say	which	one	you	
prefer	and	why.	(Picture	2)	

5. Do	you	think	it	is	easy	to	translate	a	sonnet	like	this	in	Greek?	What	are	the	difficulties?	
6. Discuss	how	the	poet	feels	about	beauty,	youth,	the	passing	of	time,	death,	poetry.	
7. Several	 sonnets	 use	 the	 seasons	 to	 symbolize	 the	 passage	 of	 time	 and	 to	 show	 that	

everything	in	nature—from	plants	to	people—is	mortal.	Find	examples	of	this	symbolism	
in	this	sonnet.	

8. Give	another	title	to	the	poem.		
	
	
Interpreting	Shakespeare	(stage	3)	
	
In	class,	we	read	different	versions	of	translations	and	discussed	how	difficult	it	is	to	capture	
the	emotional	power	of	a	poem,	while	at	the	same	time	preserving	the	meter	and	rhyme	of	
the	 original.	 Especially	 in	 the	 case	 of	 Shakespeare’s	 sonnets,	 we	 found	 that	 it	 is	 almost	
impossible	to	convey	the	lyricism	of	the	poem	while	keeping	the	strict	form	of	the	sonnet.	
	
As	 the	 Personal	 Growth	Model	 suggests,	 the	 students	were	 encouraged	 to	 go	 beyond	 the	
mere	 understanding	 of	 the	 language	 and	 delve	 deeper	 into	 its	 meaning,	 relating	 it	 to	
everyday	life.	With	my	guidance	and	worksheets	of	graded	difficulty,	the	students	read	and	
analyzed	several	sonnets,	such	as	Sonnet	73,	Sonnet	55	and	Sonnet	65	among	others.	
	
All	 these	 sonnets	were	 carefully	 selected	 to	depict	 similar	 themes	and	motifs	dealt	with	 in	
Cavafy’s	 poems,	but	 the	 activities	were	designed	 so	 as	 to	 guide	 the	 students	 into	 realizing	
these	similarities	for	themselves.	For	instance,	in	Sonnet	73	That	Time	Of	Year	Thou	Mayst	In	
Me	Behold,	the	post	reading	activities	included	the	questions:		
	
	

• What	type	of	death	is	the	poet	preparing	his	young	friend	for?	
• What	is	Death	compared	to?	
• Which	line,	by	its	pauses,	almost	re-creates	the	blowing	away	of	the	last	resistant	

fading	leaves	by	the	autumn	wind?		
• Which	quatrain	 reveals	 that	 the	poet	 is	 speaking	not	of	 his	 impending	physical	

death,	but	the	death	of	his	youth	and	subsequently	his	youthful	desires?		
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Sonnet	 55:	 O!	 Not	 Marble,	 Nor	 The	 Gilded	 Monuments,	 and	 Sonnet	 65	 :	 Since	 brass,	 nor	
stone,	nor	 earth,	 nor	boundless	 sea,	 on	 the	other	hand,	were	 chosen	because	 they	discuss	
Shakespeare’s	 beliefs	 about	 immortality	 using	 Time's	 destruction	 of	 great	 monuments	
juxtaposed	with	the	effects	of	age	on	human	beings,	a	convention	also	seen	 in	Cavafy.	The	
sonnets	share	their	 theme	with	 that	of	several	others	 (18,	19,	81,	107,	123),	which	oppose	
the	power	of	verse	to	death	and	Time's	cruel	knife,	and	promise	immortality	to	the	beloved.	
One	of	the	questions	on	worksheet	4	was,	in	fact,	What	does	Cavafy	believe	about	poetry	in	
relation	to	immortality?	
	
	
2.4.	Stage	four:	Combining	two	models	–	Interpretation	&	Personal	Response	
	
The	Language	and	Personal	Growth	Models	were	combined	in	the	comparative	study	of	the	
two	poets.	While	worksheets	1,	2	discussed	Cavafy	and	3,	4	Shakespeare	and	Sonnet	writing,	
worksheets	5-8	were	designed	to	bring	forth	common	themes	and	motifs.	
	
2.4.1.	Comparing	Cavafy	and	Shakespeare		
	
We	reread	Sonnet	18:	Shall	 I	 compare	thee	to	a	Summer’s	Day	and	discussed	 its	 themes	 in	
comparison	to	Cavafy’s	Morning	Sea	and	the	Elegy	of	Flowers.		
	
In	 the	 fifth	worksheet,	 the	 students	were	asked	 to	 compare	Shakespeare’s	Sonnet	1:	 From	
fairest	creatures	we	desire	increase	and	Sonnet	2:	When	forty	winters	shall	beseige	thy	brow,	
which	are	adressed	to	a	young	man	and	focus	on	the	power	of	poetry	and	pure	love	to	defeat	
death	and	"all	oblivious	enmity",	with	Cavafy’s	poems	Οι	Ψυχές	των	Γερόντων	and	Επιθυμίες:	
	

• What	words	are	associated	with	beauty?	
o In	Sonnet	1……………………………………………………………………………………	
o In	Sonnet	2……………………………………………………………………………………	

• Which	seasons	are	associated	with	youth	………………………..and	old	age………….……?	
• Which	words	convey	the	image	of	old	age?	

o In	Shakespreare	………………………………………………………………………………	
o In	Cavafy	……………………………………………………………………………………..	

• How	do	old	people	feel	?	
o In	Shakespreare	……………………………………………………………………………….	
o In	Cavafy	……………………………………………………………………………………..	

• Shakespeare	gives	hope	with	the	creation	of	new	life.	Which	words	or	phrases	show	
that?	

o In	Sonnet	1…………………………………………………………….………………………	
o In	Sonnet	2………………………………………………………………………..……………	

• Does	Cavafy	give	hope	in	the	same	way?	Compare.	
	
In	the	sixth	worksheet,	students	were	asked	to	compare	Kavafy’s	poem	I’ve	brought	to	Art	to	
Shakespeare’s	 Sonnet	 54:	O!	 How	 Much	 More	 Doth	 Beauty	 Beauteous	 Seem,	which	 both	
discuss	the	ephemeral	nature	of	beauty.		
	
The	 seventh	 worksheet	 involved	 comparing	 Sonnet	 77:	 Thy	 glass	 will	 show	 thee	 how	 thy	
beauties	 wear,	 to	 Cavafy’s	 poem:	Melancholy	 of	 Jason	 Cleander,	 Poet	 in	 Kommagini,	 A.D.	
595,	whereupon	students	were	asked	how	Time,	Old	age	and	Poetry	are	related	in	these	two	
poems.		
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The	 eighth	 worksheet	 included	 excerpts	 from	 Cavafy’s	 Ithaca	 and	 The	 City	 and	 urged	 the	
students	to	find	other	poems	and	sonnets	similar	 in	recurrent	motifs	and	fill	 in	 information	
accordingly.	By	the	9th	week,	the	common	themes	were	identified	and	students’	answers	and	
additional	remarks	(like	the	recurrent	symbols	of	sight	and	mirrors)	were	written,	discussed	
in	class	(we	devoted	one	period	every	week	to	this	project)	gathered,	and	finally	categorized.	
Students	came	up	with	five	different	themes	and	five	teams	undertook	to	collect	the	answers	
and	 prepare	 a	 paper,	 a	 poster	 and	 a	 power	 point	 presentation	 for	 the	 3rd	 Panarsakeiako	
Conference	2014	(Picture	4).	I	acted	as	a	mere	observer	and	coordinator	in	the	final	phase.		
		
What	follows	is	an	excerpt	from	the	paper	prepared	by	students	after	gathering	information	
from	all	worksheets.		
	
“During	 our	 careful	 study	 we	 witnessed	 several	 similarities	 between	 the	 two	 poets.	 Both	
Shakespeare	 and	 Cavafy	 used	 their	 native	 language	 in	 an	 unexpected	 way,	 breaking	
stereotypes	in	both	grammar	and	spelling,	giving	their	poetic	creations	an	extremely	personal	
yet	 distinctive	 and	 highly	 recognizable	 unique	 style.	 They	 both	 used	 strong	 imagery	 but	
Cavafy	didn’t	use	figurative	language	to	the	extent	that	the	Elizabethan	poet	did.	Finally	they	
both	wrote	and	rewrote	their	first	drafts,	carefully	selecting	their	words	and	adjectives,	giving	
emphasis	 on	 punctuation,	 in	 order	 to	 reach	 ‘perfection’.	 More	 importantly,	 we	 observed	
that,	 despite	 300	 years	 separating	 them,	 Shakespeare	 and	 Cavafy	 shared	 similar	 worries	
about	 life,	and	used	recurrent	themes	such	as	the	fleeting	nature	of	youth	and	beauty,	 the	
inevitability	of	old	age,	the	ravages	of	time	but	also	confidence	in	the	eternal	power	of	poetic	
creation.	Yet,	their	perspective	was	different	and	this	is	what	we	set	out	to	explore”.		
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Picture	4:	The	poster	Cavafy	and	Shakespeare:	Common	Themes	and	Motifs	
	
3.	ICT	and	the	teaching	of	poetry	
	
Throughout	 the	project	 I	used	several	 ICT	 tools	 to	make	 the	 lessons	more	motivating	and	 I	
highly	 recommend	 it	 to	all	educators.	Apart	 from	the	 school’s	digital	educational	platform,	
we	used	the	Interactive	white	board	to	highlight	important	traits	in	the	poems	and	illustrate	
sonnet-rhyming,	 we	 watched	 film	 clips	 downloaded	 from	 You-Tube	 on	 Shakeapeare’s	
language,	documentaries	about	Cavafy’s	life,	Sean	Connery’s	recitation	of	Ithaca,	and	others.	
We	used	Power	Point	for	our	presentation	and	poster,	Google	Drive	for	sharing	notes	and	a	
wonderful	 application	 called	 Wordle	 to	 enhance	 linguistic	 and	 thematic	 analysis	 of	 the	
poems.	
	
Wordle	 is	a	 toy	 for	generating	“word	clouds”	which	give	greater	prominence	to	words	 that	
appear	more	 frequently.	As	 can	be	 seen	 in	picture	5,	 in	 the	 first	 text	 the	 students	put	 the	
recurrent	themes	of	each	poet	and	the	worldle	highlighted	what	we	had	already	established	
as	common:	beauty,	youth	nature,	mirror,	temporary	and	fleeting.	The	second	wordle	 is	an	
illustration	 of	 the	 poem	 Candles.	 As	 you	 can	 see	 the	 most	 repeated	 words	 evoke	 the	
dominant	feeling	of	the	poem:	sadness	and	regret	for	the	quick	passing	of	time.	
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Picture	5:	A	screenshot	from	the	Powerpoint	presentation	showing	Wordle	Creations	
	
	
3.	Conclusion	
	
William	 Shakespeare's	 writings	 have	 influenced	 a	 large	 number	 of	 notable	 novelists	 and	
poets	over	 the	years,	 including	Cavafy,	 and	continue	 to	 influence	new	authors	even	 today.	
His	impact	can	be	seen	in	language,	vocabulary	and	drama	all	over	the	world.	Cavafy’s	work	
equally	 transcends	 the	 boundaries	 of	 place	 and	 time	 and	 even	 in	 translation	 touches	 the	
hearts	of	people	everywhere.	Students	should	not	be	deprived	of	the	opportunities	and	the	
proper	 guidance	 to	 study	 such	 great	 poets	 in	 an	 EFL	 class,	 despite	 the	 constraints	 and	
difficulties	this	endeavour	may	entail.	
	
The	three	approaches	to	teaching	literature	differ	in	terms	of	their	focus	on	the	text:	firstly,	
the	 text	 is	 seen	as	a	cultural	artefact;	 secondly,	 the	 text	 is	used	as	a	 focus	 for	grammatical	
and	structural	analysis;	and	thirdly,	the	text	is	the	stimulus	for	personal	growth	activities.	This	
paper	set	out	to	show	that	using	an	integrated	approach	as	well	as	a	combination	of	audio-
visual	aids	to	teach	poetry,	there	are	many	benefits	to	using	poetry	in	the	EFL	classroom.	It	
gave	 a	 brief	 outline	 of	 how	 two	 seemingly	 different	 poets	 separated	 by	 200	 years	 and	
language	can	be	taught	together	in	an	amusing	and	motivating	way.	It	described	the	method	
used,	 the	 teaching	 techniques,	 suggested	 a	 variety	 of	 reading	 activities	 and	 evaluated	 the	
results	 of	 the	 students’	work.	 It	was	made	 clear	 that	 apart	 from	offering	 a	distinct	 literary	
world	which	can	widen	learners’	understanding	of	their	own	and	other	cultures,	poetry	can	
create	 opportunities	 for	 personal	 expression	 as	 well	 as	 reinforce	 learners’	 knowledge	 of	
lexical	 and	 grammatical	 structure.	Moreover,	 an	 integrated	 approach	 to	 the	 use	 of	 poetry	
offers	 learners	strategies	to	analyse	and	interpret	 language	in	context	 in	order	to	recognize	
not	only	how	language	is	manipulated	but	also	why.	They	also	learn	how	to	derive	meaning	
of	a	 text	and	form	a	semantic	chain	 from	the	key	words,	examine	how	 language	 is	used	to	
describe	a	setting	and	create	desired	effects,	analyze	how	to	assess	them,	and	also	find	out	
ways	of	transferring	the	text	and	reconstructing	its	specific	and	literal	meaning	(Khatib	et	al.,	
2011).	Thus,	with	awakened	language	sensitivity	and	improved	literary	insight,	they	gain	the	
ability	to	read	a	poem	critically	as	a	creative	expression	with	aesthetic	sensibility.	
	
I	have	been	blessed	with	the	opportunity	to	work	with	a	highly-motivated	class,	which	turned	
teaching	into	sheer	joy	and	gave	more	feedback	than	I	could	ever	have	wished	or	hoped	for.	
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This	is,	sadly,	not	always	the	case,	but,	more	often	than	not,	it	is	worth	the	extra	effort	on	the	
part	of	the	teacher.	
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APPENDIX	
	
Excerpts	from	the	students’	final	collective	essay:	“Cavafy	and	Shakespeare:Common	themes	
and	motifs”	
	
A. THE	FLEETING	NATURE	OF	YOUTH	AND	BEAUTY	
	
In	 one	 of	 his	 most	 famous	 sonnets,	 Sonnet	 18	 ‘Shall	 I	 compare	 thee	 to	 a	 summer’s	 day’,	
Shakespeare	compares	his	beloved	to	summer.	Summer	is	personified	as	the	“eye	of	heaven”	
with	its	“gold	complexion”.	An	important	theme	of	the	sonnet	is	the	power	of	the	speaker’s	
poem	 to	 defy	 time	 and	 last	 forever,	 carrying	 the	 beauty	 of	 the	 beloved	 down	 to	 future	
generations.	C.P.Cavafy	also	uses	images	of	nature	to	show	the	fleeting	aspect	of	youth	and	
beauty	 which	 are	 now	 “memories,	 those	 images	 of	 sensual	 pleasure”.	 In	 ‘Morning	 Sea’	 /	
‘Θάλασσα	του	Πρωιού’	Soon,	the	morning	blue	of	the	sky	and	the	yellow	of	the	sea	will	give	
way	to	other	colours	as	the	day	goes	by.	Another	poem	that	evokes	images	of	the	ephemeral	
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beauty	 of	 nature	 is	 ‘The	 Elegy	 of	 Flowers’	 /’Η	 Ελεγεία	 των	 Λουλουδιών’.	 The	 first	 three	
stanzas	start	with	the	same	recurrent	phrase:	“All	existing	flowers	bloom	in	the	summer”	to	
stress	 the	 fact	 that	we	want	 to	 keep	our	 youth	as	 long	as	possible.	 Slowly	 yet	 irreversibly,	
summer	 comes	 but	 it	 doesn’t	 always	 bring	 joy,	 as	we	 experience	 the	 loss	 of	 our	 beloved,	
sorrow	and	tiredness.	Cavafy	compares	the	summer	season	to	youth	that	fades	away	as	the	
last	month	of	summer	–	the	end	of	our	 life	comes	near.	“Λησμονημένου	Aυγούστου	κρίνοι	
μάς	στέφουνε,	τ’	αλλοτεινά	μας	χρόνια	γοργά	επιστρέφουνε”	and	the	shadows	of	our	earlier	
years	wave	to	us.	
	
B. THE	RAVAGES	OF	TIME,	AGING	AND	DEATH		

	
Growing	older	and	dying	are	inescapable	aspects	of	the	human	condition,	but	Shakespeare’s	
sonnets	give	suggestions	for	halting	the	progress	toward	death.	The	idea	that	the	young	man	
has	 a	 duty	 to	 have	 children	 becomes	 the	 dominant	 motif	 of	 the	 first	 seventeen	 sonnets.	
Shakespeare’s	 speaker	 tries	 to	 convince	 the	young	man	 to	 cheat	death	by	having	 children.	
Shakespeare	 portrays	 time	 as	 an	 enemy	 of	 love.	 Time	 destroys	 love	 because	 time	 causes	
beauty	 to	 fade,	 people	 to	 age,	 and	 life	 to	 end.	He	promises	 immortality	 through	 verse.	As	
long	as	readers	read	the	poem,	the	object	of	the	poem’s	love	will	remain	alive.		
	
In	 Shakespeare’s	 Sonnet	 15	 ‘When	 I	 consider	 everything	 that	 grows’,	 the	 speaker	 talks	 of	
being	“in	war	with	time”:	time	causes	the	young	man’s	beauty	to	fade,	but	the	poet’s	verse	
can	keep	the	young	man	beautiful.	Through	art,	nature	and	beauty	overcome	time.	Sonnet	
106	‘When	in	the	chronicle	of	wasted	time’	portrays	the	speaker	reading	poems	from	the	past	
and	recognizing	his	beloved’s	beauty	portrayed	there.	Many	of	Shakespeare’s	sonnets	have	a	
common	theme,	especially	those	which	are	dedicated	to	the	young	man.	Several,	like	Sonnet	
2:	 ‘When	 forty	 winters	 shall	 besiege	 thy	 brow’	 have	 the	 message	 that	 the	 speaker	 will	
preserve	 the	youth’s	youthful	 spirit	and	beauty	 forever	 in	verse,	even	after	 time	has	 taken	
the	youth’s	beauty	from	him	and	turned	him	into	an	elderly	man,	wrinkled	and	bent	over.		
	
In	‘The	City’	‘Η	Πόλις’	Cavafy	reminisces	about	lost	youth	‘You	will	not	find	other	places,	you	
will	not	find	other	seas.	/	The	city	will	follow	you.	All	roads	you	walk	/	will	be	these	roads.	And	
you	will	age	in	these	same	neighborhoods;	and	in	these	same	houses	you	will	go	gray.”		
	
He	also	talks	bitterly	about	old	age	in	‘Επιθυμίες’:	“έτσ’	η	επιθυμίες	μοιάζουν	που	επέρασαν/	
χωρίς	 να	 εκπληρωθούν”,	 ‘Η	 Ψυχές	 των	 Γερόντων’:	 “Μες	 στα	 παληά	 τα	 σώματά	 των	 τα	
φθαρμένα/	κάθονται	των	γερόντων	η	ψυχές.”	‘Ένας	Γέρος’:	“Και	μες	των	άθλιων	γηρατειών	
την	 καταφρόνια/σκέπτεται	 πόσο	 λίγο	 χάρηκε	 τα	 χρόνια/που	 είχε	 και	 δύναμι,	 και	 λόγο,	 κ’	
εμορφιά.”		
	
	
C. THE	SIGNIFICANCE	OF	SIGHT	–	EYES	AND	MIRRORS	
	
Shakespeare	used	 images	of	 eyes	 throughout	 the	 sonnets	 to	 emphasize	 other	 themes	 and	
motifs,	 including	children	as	an	antidote	to	death,	art’s	struggle	to	overcome	time,	and	the	
painfulness	 of	 love.	 For	 instance,	 in	 several	 poems,	 like	 in	Sonnet	 77	 'Thy	Glass	Will	 Show	
Thee	How	Thy	Beauties	Wear’,	 the	 speaker	 urges	 the	 young	man	 to	 admire	 himself	 in	 the	
mirror.	Noticing	and	admiring	his	own	beauty,	the	speaker	argues,	will	encourage	the	young	
man	 to	 father	 a	 child.	 More	 specifically,	 Shakespeare	 says	 that	 a	 mirror	 can	 reveal	 the	
damage	 that	 aging	 causes	 to	 our	 face,	 how	our	 beauty	 is	wearing	 out	 and	 remind	 us	 that	
youth	 is	 fleeting.	Other	sonnets	 link	writing	and	painting	with	sight:	 in	Sonnet	24	 ‘Mine	eye	
hath	played	 the	painter	and	hath	 steeled’,	 the	 speaker’s	 eye	becomes	a	pen	or	paintbrush	
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that	 captures	 the	 young	man’s	 beauty	 and	 imprints	 it	 on	 the	 blank	 page	 of	 the	 speaker’s	
heart.		
	
In	 Cavafy’s	 poem	 “Mirror	 in	 the	 Entrance	 Hall”	 “Ο	 Καθρέπτης	 στην	 είσοδο”	 the	 perfect	
beauty	of	the	young	man	may	be	only	temporary,	lasting	for	a	few	minutes”	but	is	preserved	
eternally	through	his	reflection	in	the	ancient	mirror.	Here	the	mirror	is	personified.	It	feels	
proud	 to	 have	 captured	 the	 youth’s	 fleeting	 beauty	 and	 keep	 its	memory	 for	 the	 years	 to	
come:	 “but	 the	 ancient	 mirror	 now	 became	 elated,	 inflated	 with	 pride,	 because	 it	 had	
received	 upon	 itself	 perfect	 beauty,	 for	 a	 few	 minutes”.	 “μα	 ο	 παλαιός	 καθρέπτης	 τώρα	
χαίρονταν,κ’	επαίρονταν	που	είχε	δεχθεί	επάνω	του	την	άρτιαν	εμορφιά	για	μερικά	λεπτά”.	

	
D. THE	JOURNEY	THROUGH	LIFE,	DESTINY	
	
The	main	difference	between	the	poetry	of	Cavafy	and	Shakespeare	 is	 that	Cavafy’s	poems	
are	characterized	by	pessimism.	For	him,	aging	and	death	are	inevitable.	There	is	no	running	
away.	Fate,	 like	truth,	hunts	you	down	wherever	you	hide.	The	barbarians	are	at	the	gates,	
his	 heroes	 cannot	 escape	 fate.	 On	 the	 contrary,	 Shakespeare	 seems	 more	 optimistic;	 he	
encourages	 young	men	 to	 look	 at	 the	 bright	 side	 of	 life,	 to	write	 down	 their	 thoughts,	 to	
cherish	beautiful	memories	and	to	create	a	 family	 in	order	to	achieve	 immortality.	He,	too,	
believes	that	we	cannot	avoid	old	age,	decay	and	death,	but	he	thinks	that	we	can	enjoy	life.	
Cavafy	talks	about	the	journey	through	life	optimistically	only	in	‘Ithaca’/	‘Ιθάκη’.	Ithaca	acts	
symbolically	 as	 a	 representation	 of	 the	 achievement	 of	 the	 goals	 people	 set	 in	 their	 lives.	
Ithaca	is	not	a	fantastic,	unrealistic	destination,	but	it	can	be	thought	as	everybody’s	quest	in	
their	 lives	 to	 make	 their	 dreams	 come	 true.	 The	 Laestrygonians,	 the	 Cyclopes	 and	 angry	
Poseidon	represent	the	obstacles	that	we	face	in	our	lives	and	that	prevent	us	from	achieving	
our	goals.	However,	what	happens	 if	we	do	not	achieve	all	our	goals	when	we	finally	reach	
our	“Ithaca”?	Should	we	be	considered	unsuccessful?	Should	we	feel	that	we	have	failed	 in	
our	lives?	The	answer	is	definitely	not.	The	actual	objective,	“…Οι	Ιθάκες	τι	σημαίνουν”,	lies	
in	making	the	voyage	 itself,	and	to	 face	all	 those	difficulties;	 to	overcome	the	difficulties	 in	
life	 and	 gain	 experience	while	 you	 are	out	making	 the	 voyage.	 Therefore,	 by	 the	 time	 you	
reach	 your	 “Ithaca”	 you	 will	 already	 have	 gained	 so	 much	 from	 the	 trip	 that	 it	 does	 not	
matter	so	much	whether	you	reached	your	goals	or	not.	
	
E. THE	ANALGESIC	ROLE	OF	ART	AND	POETRY	
	
By	comparing	Shakespeare’s	Sonnet	77	‘Thy	Glass	Will	Show	Thee	How	Thy	Beauties	Wear’	to	
Cavafy’s	poem:	‘Melancholy	of	Jason	Cleander,	Poet	in	Kommagini,	A.D.	595’,	we	see	that	the	
different	perspective	of	the	two	poets	about	art	and	poetry	in	relation	to	old	age	lies	in	the	
fact	that,	whereas	Cavafy	sees	the	ravage	of	time	and	the	 loss	of	youth	as	 inescapable	and	
incurable	wounds	“The	aging	of	my	body	and	my	beauty	is	a	wound	from	a	merciless	knife”/	
“Το	 γήρασμα	 του	 σώματος	 και	 της	 μορφής	 μου	 είναι	 πληγή	 από	 φρικτό	 μαχαίρι”,	
Shakespeare	considers	them	a	strong	motive	towards	artistic	 inspiration.	 In	reality,	 though,	
both	poets	 starting	 from	 the	 same	 cause,	 that	 is,	 the	passing	of	 time,	 end	up	 in	 the	 same	
result,	devotion	to	poetic	creation,	belief	in	the	healing	power	of	reading	and	writing	poetry.	
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