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This	 report	 describes	 a	 dissertation	 research	 among	 Greek	 EFL	 teachers,	 focusing	 on	 their	
views	and	their	classroom	decisions	as	well	as	the	factors	influencing	them.	Emphasis	is	given	
on	the	research	tools	used	for	collecting	data	as	well	as	their	characteristics,	advantages	and	
limitations.	 The	 research	 tools	 chosen	 were	 the	 web	 questionnaire	 and	 the	 one-to-one	
interview.	 The	 questionnaire	 was	 distributed	 in	 EFL	 teachers’	 groups	 and	 one-to-one	
interviews	were	based	on	convenience	(Dornyei,	2003).	The	problems	that	arose	during	the	
research	involved	the	relatively	low	total	number	of	participants	(105),	the	skipping	of	a	few	
web	 questions	 by	 some	 teachers	 and	 the	 small	 sample	 of	 certain	 subgroups	 of	 teachers.	
Another	problem	that	arose	was	the	search	of	strong	questionnaires	already	tested	as	a	basis	
of	 the	 research.	 Despite	 all	 these,	 the	 research	 questions	 were	 answered,	 with	 some	
suggestions	put	forward	at	the	end	of	the	paper.		
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Αυτή	 η	 εργασία	 περιγράφει	 μια	 διπλωματική	 έρευνα	 σε	 Έλληνες	 καθηγητές	 αγγλικών,	 η	
οποία	επικεντρώνεται	στις	απόψεις	και	τις	αποφάσεις	τους	μέσα	στην	τάξη	καθώς	και	τους	
παράγοντες	 που	 τις	 επηρεάζουν.	 Έμφαση	 δίνεται	 στα	 εργαλεία	 έρευνας	 που	
χρησιμοποιήθηκαν	για	να	συλλεχθούν	τα	δεδομένα,	καθώς	και	στα	χαρακτηριστικά	τους,	τα	
θετικά	και	τις	αδυναμίες	τους.	Τα	εργαλεία	έρευνας	που	επιλέχθηκαν	ήταν	το	διαδικτυακό	
ερωτηματολόγιο	 και	 η	 ένας	 προς	 έναν	 συνέντευξη.	 Το	 ερωτηματολόγιο	 διανεμήθηκε	 σε	
ομάδες	καθηγητών	αγγλικών	και	οι	συνεντεύξεις	βασίστηκαν	στην	ευκολία	(Dornyei,	2003).	
Τα	προβλήματα	που	προέκυψαν	κατά	τη	διάρκεια	της	έρευνας	περιελάμβαναν	τον	σχετικά	
μικρό	αριθμό	συμμετεχόντων	(105),	την	παράλειψη	κάποιων	διαδικτυακών	ερωτήσεων	από	
μερικούς	 καθηγητές	 και	 το	 μικρό	 δείγμα	 συγκεκριμένων	 υποομάδων	 καθηγητών.	 Ένα	
επιπλέον	 πρόβλημα	 που	 προέκυψε	 ήταν	 η	 αναζήτηση	 ισχυρών	 ερωτηματολογίων	 ήδη	
δοκιμασμένων	 σαν	 βάση	 της	 έρευνας.	 Παρόλα	 αυτά,	 οι	 ερευνητικές	 ερωτήσεις	
απαντήθηκαν,	με	μερικές	προτάσεις	που	τέθηκαν	στο	τέλος	της	έκθεσης.		
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1.		Introduction	
	
Teacher	 education	 and	 professional	 development	 is	 an	 important	 issue	 for	 scholars	 and	
teachers	alike.	There	is	quite	a	lot	of	research	in	this	field	regarding	the	views	and	practices	
of	teachers	after	their	studies	and	training,	as	well	as	the	reasons	for	any	possible	changes	or	
stability	in	them.	The	dissertation	this	paper	is	based	on	focused	on	this	question,	taking	into	
consideration	Greek	EFL	teachers	 from	various	workplaces	and	qualifications.	The	research	
lasted	seven	months	and	 it	 included	two	tools:	 the	web	questionnaire	and	the	one-to-one	
interview.		
	
The	 research	 in	 this	 field	 is	 quite	 substantial	 and	 has	 concluded	 that	 trainee	 teachers’	
experiences	 affect	 the	 way	 they	 teach	 (Borg,	 2003;	 Karavas	 &	 Drossou,	 2009;	 Karavas	 &	
Drossou,	2010;	Sifakis,	2009;	Sifakis	&	Sougari,	2007),	since	fresh	 ideas	explored	in	teacher	
education	 studies	 and	 programs	 do	 not	 easily	 replace	 the	 deeply	 rooted	 ones	 (Harwell,	
2003).	According	to	a	research	by	Sifakis	&	Bayyurt	(2016),	trainee	teachers	might	want	to	
change	 indeed	 (supporters),	 whereas	 others	 implement	 new	 ideas	 in	 their	 teaching	 (risk	
takers)	and	some	others	begin	their	training	with	a	positive	attitude	but	give	up	when	their	
training	 period	 ends;	 in	 other	words,	 an	 “immunization	 process”	 (Hiver	&	Dornyei,	 2015).	
Other	researchers’	work	has	made	another	distinction	in	the	subgroups	of	trainee	teachers:	
the	 ones	 who	 undergo	 little	 change	 after	 the	 training	 process	 has	 been	 completed	
(Mattheoudakis,	 2007;	 Peacock,	 2001);	 the	 ones	 who	 claim	 that	 changes	 can	 be	 caused	
indeed	 (Bramald	et	al.,	1995;	Debreli,	2012);	and,	 finally,	 the	ones	who	think	 that	changes	
can	 be	 produced	 under	 specific	 circumstances	 (Tatto,	 1998)	 or	 up	 to	 a	 certain	 point	
(Aagathopoulou,	2010;	Karavas	&	Drossou,	2009).		
	
This	body	of	research,	though	it	is	quite	diverse	and	rich	regarding	teacher	attitudes	towards	
their	 training	 process,	 does	 not	 specify	 what	 happens	 after	 some	 years	 of	 teaching	
experience,	especially	in	Greece	and	regarding	some	aspects.	Is	it	possible	that	teachers	take	
other	factors	into	consideration	(like	the	coursebook,	curriculum	and	the	school	guidelines),	
as	well?	Are	interests	and	needs	considered	important	when	planning	a	lesson?	Finally,	what	
can	be	said	about	teacher	beliefs	and	practices?	Are	there	any	factors	affecting	them?	And	
what	could	be	said	about	the	methodologies	 implied?	Could	these	beliefs	and	practices	be	
described	 as	 modern,	 traditional	 or	 a	 combination	 of	 both?	 These	 were	 the	 research	
questions	which	this	mini	scale	research	was	based	on.		
	
As	 in	 all	 cases	 of	 mini	 scale	 research,	 there	 were	 both	 some	 strong	 points	 and	 some	
limitations	which	had	to	do	with	the	research	questions	and	the	process	of	the	survey	itself.	
This	 paper	 focuses	 on	 the	 limitations	 as	 well	 as	 some	 suggestions	 for	 any	 further	
improvement.		
	
2.		The	research	
	
2.1.		The	nature	of	the	study		
	
Writing	a	dissertation	is	the	strongest	challenge	for	a	postgraduate	student,	since	it	is	their	
first	 small	 scale	 research	 of	 major	 importance-at	 least	 for	 most	 of	 them.	 Any	 prior	
assignments	 completed	by	 the	 students	 contribute	 little	 to	 the	 bulk	 of	work	 they	 have	 to	
undertake,	because	the	dissertation	is	longer	and	thus	needs	more	theoretical	background,	
extended	research	and,	quite	often,	statistical	analysis.	For	these	reasons,	the	students	have	
two	 options:	 they	 can	 either	 find	 dissertations	 to	 use	 as	 guides	 or	 cooperate	 with	 their	
supervisors.	 The	 former	 might	 produce	 unsafe	 results,	 since	 it	 is	 unknown	 whether	 the	
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procedure	followed	by	their	authors	was	the	correct,	whereas	the	latter	largely	depends	on	
the	willingness	of	the	supervisor	to	help	and	guide.		
	
The	procedure	of	this	research	was	supported	to	a	great	extent	by	the	supervisor,	who	gave	
the	researcher	valuable	advice	on	writing	the	paper	and	the	research	questions,	deciding	on	
the	nature	of	the	tools	as	well	as	discussing	the	results	and	the	text	itself.	In	light	of	these,	
having	already	referred	to	the	research	questions	in	the	previous	section,	the	first	aspect	to	
be	discussed	below	is	the	tools.		
	
2.2.	The	tools	
	
The	first	and	most	important	research	tool	was	the	web	questionnaire.	As	in	most	research	
papers,	it	is	the	quickest,	cheapest	and	most	convenient	way	of	collecting	data,	since	it	takes	
little	time	to	design,	send	and	get	back	at	no	cost	and	with	less	time	pressure	for	both	the	
designer	and	the	interviewee.	Apart	from	the	final	deadline,	after	which	the	researcher	has	
to	 process	 the	 answers	 and	 draw	 the	 conclusions,	 the	 respondents	 need	 not	 hurry	 to	
complete	 the	 questionnaire	 at	 a	 certain	 time	of	 the	 day	 (e.g.	 during	 a	 school	 break	or	 an	
interviewer’s	visit),	so	it	is	much	easier	to	collect	answers	this	way.		
	
The	 second	 tool	 which	 was	 used	 was	 the	 one-to-one	 interview.	 The	 questions	 for	 the	
interview	 were	 the	 research	 questions	 themselves	 (Creswell,	 2002)	 and	 the	 interviewees	
were	chosen	based	on	convenience,	 i.e.	geographical	proximity	and	possible	availability	at	
the	time	of	the	research	(Dornyei,	2003).	Of	the	twenty	potential	participants	nine	were	able	
to	answer	 the	 interview	questions.	 The	one-to-one	 interview	has	 the	benefit	of	 giving	 the	
interviewee	 the	 opportunity	 to	 ask	 for	 clarifications	 and	 make	 any	 possible	 corrections	
based	on	them	(which	is	not	possible	in	cases	of	written	questionnaires	after	they	have	been	
submitted).		
	
2.3.		The	participants		
	
The	 participants	 in	 this	 research	 were	 105	 in	 total.	 96	 of	 them	 answered	 the	 web	
questionnaire	 whereas	 9	 participated	 in	 the	 one-to-one	 interview.	 All	 of	 them	 had	 some	
years	of	teaching	experience	(i.e.	none	of	them	was	still	a	university	student),	with	various	
educational	 backgrounds	 (i.e.	 C2	 certificate	 holders,	 Bachelor	 Degree	 holders	 and	Master	
Degree	 students/graduates)	 and	 places	 of	 work	 (public	 or	 private	 sector).	 The	 web	
questionnaire	 was	 distributed	 via	 snowball	 sampling,	 a	 method	 which	 has	 participants	
forward	 the	 questionnaire	 to	 other	 colleagues	 after	 they	 have	 answered	 it	 themselves	
(Dornyei,	 2003),	whereas	 the	 one-to-one	 interviews	were	 conducted	 based	 on	 availability	
and	proximity	at	the	time	of	the	research,	as	already	mentioned	(Dornyei,	2003).		
	
2.4.		Data	analysis	and	discussion	
	
The	data	collected	from	all	participants	was	grouped	and	processed	by	a	statistical	analysis	
tool	(SPSS).	The	results	showed	that	teachers	use	elements	from	both	methods,	with	a	slight	
preference	to	the	modern	ones.	Therefore,	even	though	teachers	seem	to	be	participating	
and	 implementing	 new	 methodologies	 in	 their	 teaching,	 they	 have	 not	 rejected	 the	
traditional	ones	entirely.	This	result	is	in	accordance	with	the	researchers’	results	mentioned	
previously,	which	claim	that	changes	can	occur	under	certain	circumstances	(Tatto,	1998)	or	
up	to	a	point	(Agathopoulou,	2010;	Karavas	&	Drossou,	2009).		
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As	 far	 as	 the	 rest	 of	 the	 factors	 are	 concerned,	 teachers	 seem	 to	 take	 into	 consideration	
learners’	interests	and	needs	as	well	as	the	curriculum	and	the	school	owner	guidelines,	but	
not	 the	coursebook,	 since	most	of	 the	participants	do	not	 follow	 it	 strictly.	There	has	also	
been	a	correlation	between	place	of	work	and	preference	of	certain	teaching	practices:	for	
instance,	language	school	teachers	seem	to	use	text	translation	from	English	to	Greek	(and	
vice	 versa),	 whereas	 private	 school	 teachers	 tend	 to	 integrate	 skills	 as	 far	 as	 reading	 is	
concerned	by	using	information	to	do	a	different	task	at	the	post-reading	stage.	In	addition,	
they	also	seem	to	encourage	authentic	communication	as	far	as	writing	skills	are	concerned.	
No	other	tendency	is	concluded	to	be	related	to	a	certain	subgroup	of	teachers,	apart	from	a	
remarkable	comment	made	by	public	sector	teachers,	which	is	the	lack	of	equipment	or	the	
internet	as	means	to	assist	their	teaching.		
	
3.		Limitations	
	
The	first	limitation	of	the	survey	was	the	number	of	participants.	105	people	make	a	sample	
large	enough	for	some	conclusions,	but	not	large	enough	for	any	kind	of	generalization.	This	
is	due	to	the	fact	that	this	research	had	a	time	limit	of	less	than	a	year	and	the	questionnaire	
took	some	time	to	design,	test	and	send.	In	addition,	not	all	potential	participants	answered	
promptly,	so	 it	took	a	 little	more	time	and	kind	reminders	for	the	researcher	to	be	able	to	
collect	a	satisfactory	amount	of	data	and	process	it	in	the	time	limits.		
	
The	 process	 of	 searching	 for	 strong	 and	 valid	 questionnaires	 was	 also	 time	 consuming,	
because	not	all	researchers	had	published	their	questionnaires	and	even	fewer	of	them	had	
areas	of	research	similar	to	the	ones	of	the	researcher	of	this	paper.	Therefore,	more	than	
one	 questionnaire	 was	 needed,	 in	 addition	 to	 a	 few	 new	 questions	 written	 by	 the	
postgraduate	student	herself.	The	sources	of	this	questionnaire	were	a	study	by	Karavas	&	
Drossou	(2010)	and	another	one	written	and	distributed	to	Greek	EFL	teachers	who	work	in	
public	schools	 (Psaltou-Joycey,	2015).	Both	of	these	questionnaires,	 in	addition	to	the	final	
one	 distributed	 to	 the	 teachers	 of	 our	 survey,	 are	 attached	 in	 the	 appendices	 of	 the	
dissertation	(Gidarakou,	2017).		
	
As	far	as	other	limitations	are	concerned,	the	number	of	participants	(105)	was	enough	for	
some	tendencies	to	be	displayed,	but	as	in	all	cases	of	mini	scale	research,	larger	numbers	of	
participants	would	produce	safer	and	perhaps	more	various	results.	For	instance,	the	groups	
of	C2-level	certificate	holders	and	private	school	teachers	represented	about	one	out	of	ten	
respondents	 (6.1%	 &	 5.1%	 respectively),	 so	 any	 tendencies	 revealed	 concerning	 them	 in	
particular	are	less	safe	than	the	rest	of	the	results.		
	
Last	 but	 not	 least,	 there	were	 some	questions	 of	 the	web	questionnaire	 left	 unanswered,	
but	they	were	so	few	that	the	results	were	not	affected	in	any	way.	Nevertheless,	in	a	larger	
scale	research	that	might	be	a	serious	deficiency.		
	
4.		Suggestions	
	
The	problem	of	finding	already	published,	valid	questionnaires	as	a	basis	for	a	new	research	
is	not	an	easy	task	 for	 the	researcher,	since	 it	depends	on	the	willingness	of	 the	author	of	
the	 original	 questionnaire	 to	 publish	 or	 send	 it	 to	 the	 student.	 It	 is	 therefore	 a	matter	 of	
personal	 effort	 on	 the	 part	 of	 the	 amateur	 researcher	 and	willingness	 on	 the	 part	 of	 the	
more	experienced	one	to	search	for	and	share	their	knowledge	respectively,	so	little	can	be	
done	by	a	third	part	to	oblige	any	of	the	two	to	do	anything	beyond	their	powers.		
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As	 for	 the	 participation	 or	 prompt	 response	 of	 the	 interviewees,	 it	 is	 also	 a	 matter	 of	
personal	willingness,	so	what	can	be	done	to	face	this	problem	is	send	kind	reminders	from	
time	to	time	(which	is	already	a	practice)	or	perhaps	a	longer	time	span,	if	this	is	possible	on	
the	part	of	the	institution	or	the	supervisor.		
	
Last	 but	 not	 least,	 concerning	 the	 results	 of	 the	 paper	 itself,	 as	 in	 all	 cases	 of	mini	 scale	
research,	 further	 future	 research	 including	 larger	 samples	 can	 either	 confirm	 or	 reject	 all	
small	such	studies.	However,	since	this	is	also	the	case	for	larger	studies,	it	is	not	as	urgent	
as	 the	 steps	already	outlined,	 since	 readers	 and	 supervisors	 are	aware	of	 the	 fact	 that	no	
mini	postgraduate	mini	research	can	produce	spectacular	results.		
	
5.		Conclusion	
	
Mini	 scale-type	 research	 such	as	dissertation	papers	 is	 quite	 a	demanding	 task,	with	 tools	
assisting	 the	 student	 but	 also	 limitations	 that	 are	 revealed,	 which	 the	 researcher	 has	 to	
overcome	 so	 that	 the	 research	 is	 not	 seriously	 hindered.	 Time,	 sample	 and	 strong	
questionnaires	 are	 very	 important,	 so	 if	 they	 are	 enough	 and	 satisfactory,	 with	 the	
supervisor’s	help,	the	paper	written	can	be	a	positive	result	in	many	ways.		
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