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Research	 is	 undoubtedly	 the	 cornerstone	 of	 assignments	 and	 dissertations	 in	 distance	
education	as	well	as	an	integral	part	of	distance	education	students’	learning	and	knowledge	
acquisition.	However,	limited	research	has	been	done	on	the	whole	process	of	completing	an	
assignment	 and/or	 a	 dissertation	 in	 the	 Greek	 TESOL	 context.	 Apart	 from	 that,	 distance	
learning	students	face	difficulties	in	organizing	their	research	and	using	research	tools,	which	
contribute	 not	 only	 to	 the	 success	 of	 their	 work	 but	 also	 to	 their	 learning	 process.	 Thus,	
small-scale	 research	 (of	 assignments	 and	 dissertations)	 should	 revisit	 the	 central	 issue	 of	
method	 in	 research	 and	 distance	 learning.	 To	 this	 end,	 the	 present	 paper	 focuses	 on	
collecting	 data	 and	 examining	 the	 views	 of	 TESOL	 students	 attending	 the	 post-graduate	
program	 ‘The	Teaching	of	English	as	a	 Foreign/International	 Language’	at	HOU	as	 regards	
the	 research	done	 for	 their	assignments	and	dissertations,	with	an	emphasis	on	 the	 latter.	
Being	aware	of	the	limitations	an	interview	entails,	a	semi-structured	interview	was	selected	
as	the	most	convenient	tool	for	this	small-scale	research.	Its	use	has	long	been	recognized	as	
an	 important	 method	 of	 data	 collection,	 is	 common	 practice	 in	 survey	 research,	 and	 is	
considered	attractive	for	several	reasons:	it	is	particularly	useful	for	brief	surveys;	it	is	useful	
for	 gaining	 rapid	 responses	 to	 a	 structured	 questionnaire;	 the	 results	 can	 be	 ordered	 and	
interpreted	(Cohen	et	al.,	2007).	For	the	present	study,	the	interview	included	both	close-	and	
open-ended	questions	to	collect	quantitative	and	qualitative	data	respectively.	The	topic	was	
pre-determined	 by	 the	 researcher	 and	 the	 set	 of	 questions	 followed	 a	 specific	 order	
addressed	to	the	interviewees	in	order	to	ensure	comparability,	organization	and	analysis	of	
data,	 and	 limit	 subjectivity	 and	 bias	 from	 the	 part	 of	 the	 interviewer	 (ibid).	 A	 convenient	
sample	of	11	students,	who	either	attended	the	 ‘Assessment	 in	English	Language	Learning’	
module	 or	 did	 their	 dissertations	 with	 the	 researcher,	 was	 selected.	 The	 questions,	 apart	
from	some	demographic	ones,	seek	answers	to	the	types	of	research	and	dissertations	done	
by	the	students	under	discussion,	what	the	topics	relate	to,	 the	ways	 literature	was	sought	
and	studied,	the	knowledge	acquired	and	the	contributions	made,	the	methodology	followed,	
the	role	of	the	supervisor,	any	other	experiences,	expectations	and	suggestions	on	the	level	
of	research.	The	results	reveal	the	great	contribution	of	the	dissertation	booklet	to	students’	
organizing	their	research,	the	significant	role	of	the	supervisor	in	helping	students	select	the	
tools	 and	 methodology	 in	 general	 and	 organize	 their	 research,	 and	 the	 contribution	 of	
dissertations	 and	 relevant	 research	 to	 the	 acquisition	 of	 knowledge,	 professional	
development,	self-regulated	learning	and	autonomy.	
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Η	 έρευνα	 αποτελεί	 τον	 ακρογωνιαίο	 λίθο	 των	 γραπτών	 εργασιών	 και	 των	 διατριβών	 των	
φοιτητών	στην	εξ	αποστάσεως	εκπαίδευση,	αλλά	και	αναπόσπαστο	τμήμα	της	μάθησης	και	
της	 απόκτησης	 γνώσεων.	 Ωστόσο,	 έχουν	 γίνει	 περιορισμένες	 έρευνες	 για	 τη	 διαδικασία	
ολοκλήρωσης	 μιας	 εργασίας	 και/ή	 μιας	 διατριβής	 σχετικής	 με	 τη	 διδασκαλία	 των	 ξένων	
γλωσσών	στην	Ελλάδα.	Δεδομένων	των	δυσκολιών	που	αντιμετωπίζουν	οι	φοιτητές	της	εξ	
αποστάσεως	 εκπαίδευσης	 στην	 οργάνωση	 της	 έρευνάς	 τους	 και	 στη	 χρήση	 ερευνητικών	
εργαλείων,	 θεωρείται	 επιβεβλημένη	 η	 έρευνα	 στη	 μεθοδολογία	 της	 έρευνας	 στην	 εξ	
αποστάσεως	 εκπαίδευση.	 Για	 τον	 σκοπό	 αυτό,	 η	 παρούσα	 εργασία	 επικεντρώνεται	 στη	
συλλογή	δεδομένων	και	στην	εξέταση	των	απόψεων	των	φοιτητών	που	παρακολουθούν	το	
μεταπτυχιακό	 πρόγραμμα	 «Η	 Διδασκαλία	 της	 Αγγλικής	 ως	 Ξένης/Διεθνούς	 Γλώσσας»	 στο	
Ελληνικό	Ανοικτό	Πανεπιστήμιο	σχετικά	με	την	έρευνα	που	έκαναν	για	τις	γραπτές	εργασίες	
και	 τις	 διπλωματικές	 εργασίες	 τους.	 Γνωρίζοντας	 τους	 περιορισμούς	 που	 συνεπάγεται	 η	
συνέντευξη,	 επιλέχθηκε	 ως	 εργαλείο	 της	 έρευνας	 η	 ημι-δομημένη	 συνέντευξη	 ως	 η	 πιο	
κατάλληλη	 μέθοδος	 συλλογής	 δεδομένων	 για	 τον	 λόγο	 ότι	 είναι	 ιδιαίτερα	 χρήσιμη	 για	
σύντομες	έρευνες	και	για	γρήγορες	απαντήσεις,	και	τα	αποτελέσματα	μπορούν	εύκολα	να	
ταξινομηθούν	και	να	ερμηνευτούν	(Cohen	et	al.,	2007).	Το	δείγμα	της	έρευνας	αποτέλεσαν	
έντεκα	φοιτήτριες	που	παρακολούθησαν	τη	Θεματική	Ενότητα	«Αξιολόγηση	στην	Εκμάθηση	
της	 αγγλικής	 γλώσσας»	 και	 τα	 ερωτήματα	 σχετίζονταν	 με	 το	 είδος	 της	 έρευνας	 που	
διεξήγαγαν	 οι	 συγκεκριμένες	 φοιτήτριες,	 τη	 σχετική	 βιβλιογραφία,	 τη	 γνώση	 που	
αποκτήθηκε,	τον	ρόλο	του	επιβλέποντα	καθηγητή	και	τις	προσδοκίες	και	πιθανές	προτάσεις	
των	 φοιτητριών	 για	 βελτίωση	 της	 όλης	 διαδικασίας.	 Τα	 αποτελέσματα	 αποκαλύπτουν	 τη	
συμβολή	 του	 οδηγού	 εκπόνησης	 διατριβών	 του	 συγκεκριμένου	ΜΠΣ	 στην	 οργάνωση	 της	
έρευνας,	τον	σημαντικό	ρόλο	του	επιβλέποντος	στην	επιλογή	των	κατάλληλων	ερευνητικών	
εργαλείων,	καθώς	και	την	επίδραση	που	έχει	η	εκπόνηση	μιας	διπλωματικής	εργασίας	στην	
απόκτηση	γνώσης,	την	επαγγελματική	ανάπτυξη	και	την	αυτονομία	των	φοιτητών.	
	
Key	words:	 research	methodology,	 written	 assignments,	 dissertations,	 interview,	 distance	
education	
	
	
	
	
1.		Introduction	
	
The	 suggestions	 made	 in	 distance	 education	 research	 for	 removing	 the	 emphasis	 from	
distance	education	students	and	placing	it	to	the	course	itself	and	students'	preparation	for	
further	 study	 (Dominguez	 &	 Ridley,	 1999)	 signify	 the	 key	 role	 of	 research	 in	 distance	
education	 as	 ‘a	 systematic	 attempt	 to	 provide	 answers	 to	 questions’	 (Tuckman	&	Harper,	
2012,	 p.3).	 In	 basic	 research,	 the	 researcher	 seeks	 general	 answers	 by	 identifying	 the	
problem,	 selecting	 the	 variables	 through	 literature	 review,	 constructing	 a	 hypothesis,	
creating	a	research	design,	collecting	and	analyzing	the	data,	and	drawing	conclusions.	 It	 is	
applied	research	which	tests	and	evaluates	the	application	of	the	product	of	basic	research,	
seeking	concrete	and	specific	answers	 (Tuckman	&	Harper,	2012).	Educational	 research,	 in	
particular,	provides	us	with	information	and	tools	that	have	been	tested,	so	that	the	results	
could	be	 trusted,	 and	with	a	way	 to	 share	our	practices	with	others,	 so	 that	 teaching	and	
learning	could	be	improved	(Morrell	&	Carroll,	2010).	
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2.		Theoretical	background	
	
Research	 constitutes	 the	 backbone	 of	 dissertations	 and,	 in	 many	 cases,	 of	 written	
assignments	 at	 the	 Hellenic	 Open	 University,	 but	 it	 has	 not	 always	 been	 given	 adequate	
significance	 or	 included	 as	 a	 module	 in	 post-graduate	 programmes.	 In	 this	 vein,	 specific	
issues	 have	 to	 be	 examined,	 such	 as	 students’	 guidance	 in	 doing	 research	 and	writing	 an	
assignment	 and/or	 a	 dissertation,	 the	 parameter	 of	 isolation	 in	 Distance	 Education	
programs,	 the	 role	 of	 the	 tutor/supervisor	 and	 the	 significance	 of	 feedback.	Given	 that	 in	
many	 under-	 and	 post	 graduate	 programmes	 no	 module	 of	 Research	 Methodology	 is	
included,	 the	 role	 of	 the	 supervisor	 is	 of	 utmost	 importance	 as	 regards	 the	 feeling	 of	
isolation	 the	students	may	 feel	while	conducting	some	type	of	 research,	and	 the	guidance	
and	the	feedback	they	need	to	proceed.	
	
Guidance	 concerns	 the	 type	 of	 research	 that	 is	 appropriate	 for	 the	 problem	 under	
discussion,	i.e.	quantitative	research,	which	is	linked	to	statistics,	data	analysis	(Tukey,	1962)	
and	 generalizability,	 or	 qualitative	 research	 which	 is	 longer	 in	 time	 and	 requires	 more	
volume	 to	present	 the	 findings	 (Morrell	&	Carroll,	 2010),	 since	 samples	 are	 small	 and	not	
necessarily	 representative	 of	 the	 broader	 population,	 the	 generalizability	 of	 the	 results	 is	
therefore	 questioned,	 and	 the	 findings	may	 lack	 rigour	 and	 be	 biased	 (Patton	&	 Cochran,	
2002).	 As	 not	 everyone	 is	 educated	 in	 the	 application	 of	 the	 whole	 range	 of	 existing	
methodologies	 in	 practice,	 it	 should	 be	 the	 research	 question	 that	 is	 guiding	 the	 decision	
which	method	to	use,	according	to	the	academic	literature	(Crotty,	1998).	In	the	case	of	the	
post-graduate	 program	 ‘The	 Teaching	 of	 English	 as	 a	 Foreign/International	 Language’,	
students	are	guided	to	write	their	dissertation	through	the	dissertation	booklet	(HOU,	2016)	
by	being	provided	with	a	short	overview	of	existing	methods	and	guidelines	on	the	steps	to	
follow:	 select	 the	 research	 questions,	 plan	 the	 research,	 prepare	 the	 literature	 review,	
collect	and	analyze	data,	and	present	the	findings.	
	
Students	in	Distance	Education	programmes	may	have	a	feeling	of	isolation,	which	can	affect	
their	motivation	and	academic	performance	(Meacham	&	Evans,	1989;	Wegerif,	1998),	and	
contribute	 to	 a	 risk	 of	 abandoning	 their	 studies	 and	 dropping	 out	 of	 their	 programme	
(Peters,	1992).	This	is	due	to	limited	interaction	with	the	tutor	and/or	their	fellow	students	
(Delahoussaye	&	Zemke,	2001;	Egbert	&	Thomas,	2001;	Hipp,	1997;	Rogers,	1990),	which	is	
considered	to	be	a	necessary	coefficient	of	successful	learning	(Moore,	1989).		
	
Another	 significant	 parameter	 in	 Distance	 Education	 programmes	 is	 feedback	 (Howard,	
1987)	because	of	its	influence	in	learning	and	progress	(Race,	1999)	and	the	development	of	
writing	skills	(Walker,	2009).	Feedback	is	used	to	alter	the	gap	between	actual	and	reference	
levels	(Sadler,	1989),	so	tutors	and	supervisors	are	expected	to	help	the	students	reduce	that	
gap,	reflect	on	their	work	in	affective,	cognitive,	developmental,	metacognitive,	motivational	
and	social	perspectives,	and	provide	the	learners	with	opportunities	to	develop	themselves	
toward	their	personal	training	goals.	Feedback	also	opens	and	maintains	a	dialogue	between	
tutors	 and	 students	 (Hyland	 &	 Hyland,	 2001),	 an	 interaction	 necessary	 in	 the	 distance	
learning	context,	which	communicates	knowledge	and	facilitates	learning	(Kofou,	2019).	
	
To	this	end,	 the	role	of	 the	tutor/supervisor	seems	of	great	 importance	 in	 interacting	with	
the	students,	so	as	they	do	not	feel	 isolated,	guiding	them	throughout	and	providing	them	
with	 constructive	 feedback.	 The	 supervisor’s	 role	 is	 essential	 in	 exchanging	 and	discussing	
ideas	and	innovative	and	creative	thoughts,	advising	on	relevant	areas	of	literature,	guiding	
through	the	process,	and	providing	detailed	feedback	for	the	final	draft	(HOU,	2016).	
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3.		Interviewing	post-graduate	students	about	research	
	
The	 aim	of	 the	present	 study	 is	 to	 shed	 light	on	 the	 research	 type	and	 research	 tools	 the	
students	at	the	post-graduate	programme	of	the	Hellenic	Open	University	‘The	Teaching	of	
English	 as	 a	 Foreign/International	 Language’	 use	 for	 their	 written	 assignments	 and	
dissertations,	 the	 resources	 they	 resort	 to,	 the	organization	of	 their	methodology	 and	 the	
difficulties	 they	 face,	 the	 role	 of	 the	 supervisor,	 and	 suggestions	 on	 improvement	 of	 the	
whole	process.	
	
It	 is	actually	a	small	qualitative	study	employing	the	 interview	as	a	tool	for	data	collection.	
According	to	Cohen	et	al.	(2007),	the	interview	is	a	flexible	tool,	a	constructed	situation,	with	
a	specific	purpose,	based	on	questions	which	seek	to	get	explicit	and	as	detailed	as	possible	
responses.	Citing	Kitwoot	(1977),	it	is	assumed	that	if	the	interviewer	does	his/her	job	well,	
i.e.	establishes	rapport	and	asks	questions	in	an	acceptable	manner,	and	if	the	respondent	is	
sincere	 and	 well-motivated,	 accurate	 data	 can	 be	 collected.	 For	 the	 present	 study	 semi-
structured	 interviews	 were	 used	 with	 10	 closed	 mostly	 demographic	 questions,	 and	 12	
standardized	open-ended	questions	(Patton,	1980),	the	same	for	all	the	respondents,	and	in	
the	 same	 order,	 thus	 increasing	 comparability	 of	 the	 responses,	 reducing	 bias,	 and	
facilitating	organization	and	analysis	of	the	data	(Cohen	et	al.,	2007).	This	combination	helps	
on	one	hand	to	find	regularities	and	attempt	to	make	generalizations,	and	on	the	other	to	
portray	and	catch	uniqueness	(Morrison,	1993).	
	
3.1.		The	Research	Sample	
	
The	 research	 sample	was	 eleven	 students	 out	 of	 about	 forty-three	who	had	 attended	 the	
‘Assessment	 in	 English	 Language	 Learning’	 module	 during	 the	 last	 three	 years	 and	 were	
positive	 to	be	 interviewed.	Most	of	 them	preferred	 to	be	 sent	 all	 the	questions,	 even	 the	
open	ones,	via	e-mail	so	as	to	avoid	appointments	and	have	ample	time	to	think	and	reply.	
The	demographic	questions	included	information	about	the	students’	studies,	the	entry	year	
in	the	Hellenic	Open	University,	the	modules	attended	and	the	marks	received.	According	to	
the	students’	replies,	six	of	them	had	graduated	from	the	Aristotle	University	of	Thessaloniki	
and	 five	 from	 the	National	 and	 Kapodistrian	University	 of	 Athens.	 Two	 had	 also	 attended	
another	 postgraduate	 course,	 and	 specifically,	 in	 Educational	 Administration	 and	
Management	 (University	 of	 Thessaly,	 Department	 of	 Primary	 Education)	 and	 American	
literature	 (University	of	Essex).	The	entry	year	 in	 the	Hellenic	Open	University	varied	 from	
2005	to	2014,	with	six	of	them	entering	it	in	2012.	All	of	them	had	successfully	attended	the	
compulsory	 modules	 AGG52	 Language	 Learning	 Skills	 and	 Materials	 -	 Reading,	 Writing,	
Listening	and	Speaking	and	AGG53	Course	design,	implementation	and	evaluation	in	English	
language	teaching.	As	for	the	elective	ones,	ten	had	attended	AGG65	Assessment	in	English	
Language	 Learning,	 six	 of	 them	 AGG66	 Educational	 Technology	 for	 ELT,	 and	 three	 either	
AGG67	Teaching	English	to	Young	Learners	or	AGG69	Teacher	Education	in	ELT.		
	
3.2.		The	Research	Findings		
	
As	mentioned	above,	the	questions	were	both	closed	and	open,	and	an	attempt	was	made	
to	 interpret	 the	 data	 by	 categorizing	 and	 ordering	 units	 of	 meaning	 included	 in	 the	
responses	(Cohen	et	al.,	2007).	The	specific	students’	dissertations,	and	therefore	the	area	
of	 their	 research,	 were	 related	 to	 assessment	 modes,	 young	 learners’	 strategic	 use,	
technology,	 and	distance	 education.	More	 specifically,	 four	 of	 the	dissertations	developed	
the	 Portfolio	 at	 different	 levels	 and	 for	 different	 skills	 in	 various	 contexts,	 one	 dealt	with	
proficiency	 testing,	 one	 with	 project	 work	 as	 a	 form	 of	 alternative	 assessment,	 two	 with	
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feedback	on	written	assignments	and	 its	effect	both	on	the	 learning	and	teaching	process,	
one	with	 strategy	 instruction	 to	 young	 learners	 and	 one	with	Web	 2.0	 tools	 in	 Formative	
Assessment.	
	
According	to	the	students,	the	topics	of	written	assignments	and/or	dissertations	related	to	
the	 knowledge	acquired	 in	 the	modules	 for	 all	 of	 them.	 For	most	of	 them	 (6-7),	 they	also	
related	 to	 innovative	 practices	 or	 professional	 development,	 while	 almost	 one	 third	 (4	
answers)	was	connected	with	the	Curriculum	or	a	teaching	practice.	There	were	also	minor	
options	for	personal	experience	as	a	student	of	the	HOU	(2	options),	knowledge	acquired	in	
undergraduate	 studies	 (1	 option),	 and	 prior	 knowledge	 (1	 option).	 Most	 students	 (5-6)	
preferred	to	do	a	teaching	practice	and	a	presentation	of	action	research	or	of	a	case	study.	
Fewer	(2-3)	selected	a	research	proposal,	a	research	report	or	a	project.	
	
As	regards	the	type	of	research	done	for	their	written	assignments	and	dissertations,	most	
(5-6)	 preferred	 either	 qualitative	 research	or	 quantitative	 research,	 a	 case	 study	or	 action	
research.	There	were	also	two	replies	for	applied	research,	and	one	for	basic	research.	The	
majority	 (10	 students)	 selected	 a	 questionnaire	 as	 a	 research	 tool.	 Other	 types	 of	 tools	
selected	 were	 observation	 (6	 students),	 interviews	 and	 tests	 (4	 students	 for	 each	 tool),	
rubrics	or	checklists	(3	students)	and	data	drawn	from	the	University	(2	students).	It	seems	
that	 students	 feel	 safer	 when	 they	 apply	 the	 knowledge	 they	 have	 acquired	 at	 the	
programme	to	practice	by	selecting	a	tool	that	can	give	quantitative	data	easily	processed.	
	
Writing	 an	 assignment	 and	 or	 a	 dissertation	 is	 a	 demanding	 procedure	 for	 post-graduate	
students,	which	takes	them	a	lot	of	hours	every	week.	Some	believe	that	they	needed	five	to	
ten	hours	of	study	per	week,	or	50-70	hours	of	study	for	each	assignment,	and	many	more	
for	their	dissertation.	As	one	of	the	students	said,	‘during	school	holidays,	the	study	schedule	
(much	tighter	than	the	one	suggested	by	tutors)	was	much	easier	both	for	the	modules	and	
the	dissertation’.		
	
The	next	questions	regarded	the	difficulties	 faced	with	the	research	methodology	or	other	
difficulties	while	writing	 the	 assignments.	 Three	 of	 the	 replies	 related	 to	 time	 constraints	
and	management,	while	two	of	them	with	the	word	 limit.	Four	students	found	difficulty	 in	
the	access	to	‘some	important	academic	journals’	or	sources	that	“required	subscription’	or	
relevance	of	articles	 to	 the	 topic	of	 the	assignments.	Other	difficulties	 related	to	 ‘applying	
the	 innovative	 practices	 learned	 in	 the	modules	 in	 real	 time	 teaching’,	 never	 being	 taught	
how	to	write	an	assignment	and	keep	notes	and	write	a	dissertation	in	detail,	and	also	to	the	
APA	 reference	 style.	 As	 one	 of	 the	 students	 reports,	 ‘My	 undergraduate	 studies	 hardly	
included	 any	 written	 assignments	 and	 neither	 did	 they	 include	 a	 final-year	 dissertation.	 I	
think	 the	 lack	 of	 such	 experience	was	 obvious	 at	 the	 beginning’.	 For	mothers	 with	 young	
children,	 the	 schedule	 was	 even	 tighter	 with	 family	 obligations	 apart	 from	 teaching	 and	
administrative	duties.	
	
The	 following	 question	 had	 to	 do	 with	 the	 sources	 used	 for	 written	 assignments	 and	
dissertations,	 which	 constituted	 a	 difficulty	 for	 some	 students,	 as	 mentioned	 above.	 All	
students	 used	 the	papers	 uploaded	by	 the	 tutor	 in	 a	 yahoo	 group	or	 on	 the	Moodle,	 and	
journals.	A	great	number	(7)	used	web	portals,	while	fewer	searched	literature	in	university	
libraries	(4),	data	bases	(2),	subscription	services	(1)	and	publishers	(1).	A	student	stated	that	
the	access	to	the	HOU	apothesis	of	the	dissertations	helped	her	a	lot.	
	
As	 for	 the	 knowledge	 acquired	 through	 the	written	 assignments	 and	 dissertations	 (fig.	 1),	
the	 vast	 majority	 of	 the	 participating	 students	 agreed	 that	 it	 was	 related	 to	 the	 use	 of	
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literature	(10),	application	of	theory	to	practice	(10),	academic	diction	and	structure	(9),	and	
analysis	 and	 synthesis	 of	 the	 issues	 under	 examination	 (8).	 Some	 replies	 were	 also	
connected	 to	 the	 organization	 and	 unity	 of	 the	 papers	 (4),	 preparation	 for	 the	 exams	 (4),	
presentation	skills	(3),	and	metacognitive	or	self-assessment	skills	(2).	
	
	

	
	

Figure	1:	Knowledge	through	written	assignments	&	dissertations	
		
	
Most	students	believe	that	written	assignments	and	dissertations	contributed	(fig.	2)	more	
to	autonomy	 (10),	acquisition	of	knowledge	 (9)	and	self-regulated	 learning	 (9),	and	 less	 to	
professional	development	 (7),	motivation	 (5)	and	change	of	attitude	 to	distance	education	
(4).	 Other	 factors	 that	 written	 assignments	 and	 dissertations	 contributed	 to	 were	 mainly	
sharing	of	knowledge	(10)	and	communication	with	the	tutor	(8)	rather	than	communication	
with	peer	students	 (4),	 improved	environment	 in	contact	 sessions	 (3),	 collaboration	 (2),	or	
better	understanding	of	the	connection	between	theory	and	practice	(2).		
	
Actually,	 some	 believe	 that	 it	was	 ‘a	 valuable	 experience	with	 several	 benefits	 not	 only	 in	
terms	 of	 the	 knowledge	 gained,	 but	 also	 of	 the	 people	met’.	 This	 is	 enforced	 by	 another	
student	 too,	 who	 found	 most	 tutors’	 guidance	 really	 helpful:	 ‘Before	 embarking	 on	 this	
M.Ed.	 and	 although	 I	 had	 more	 than	 once	 participated	 in	 distance	 learning	 seminars,	 I	
thought	that	I	would	face	difficulties	 in	communicating	with	other	students	or	the	tutors.	 It	
turns	 out	 that	 communication	 was	 indeed	 trickier.	 …	 Yet,	 most	 tutors	 were	 particularly	
helpful	and	other	students	understood	and	faced	similar	 issues.	 I	have	come	to	believe	that	
the	 tutors’	 availability	 for	 guidance	 and	 the	 fact	 that	 all	 assignments	 and	 the	 dissertation	
were	relevant	to	my	everyday	teaching	at	school	made	up	for	the	awkward	communication	
and	were	 enough	 for	me	 to	 take	 charge	 and	 become	 the	master	 of	my	 own	 learning	 and	
professional	development.	This	is	my	most	distinct	sense	of	this	M.Ed.	It	helped	me	become	a	
better,	 more	 informed	 and	 confident	 teacher	 and	 gain	 confidence	 in	 pursuing	 my	
professional	development’.	
	
Afterwards,	 the	students	were	asked	about	 the	way	 they	organized	 their	methodology	 for	
their	 dissertation.	 It	 seems	 that	 the	 supervisor	 gives	 significant	 guidance	 not	 only	 in	 the	
organization	of	the	research	but	also	in	the	methodology	and	especially	the	research	tools	to	
be	used.		
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Figure	2:	What	written	assignments	contribute	to	
	
	
Most	students	began	their	study	by	 first	 reading	articles,	books,	 relevant	dissertations	and	
the	dissertation	booklet	provided	by	the	Hellenic	Open	University.	This	helps	them	to	define	
the	context	of	their	research	and	design	the	research	questions.	The	next	step	was	to	specify	
the	 methods,	 quantitative	 and	 qualitative,	 that	 they	 would	 use:	 ‘when	 I	 decided	 on	 my	
research	questions	I	explored	the	various	methodologies	I	could	use	to	retrieve	data,	opting	
for	 the	 ones	 that	would	 be	more	 suitable	 for	my	 limited	 sample	 and	 characteristics	 of	my	
target	 group’.	 Actually	 ‘the	 methodology	 and	 the	 course	 of	 the	 research	 were	 organized	
before	 it	 began’.	 In	 most	 cases,	 the	 selection	 and	 design	 of	 the	 research	 tools	
(questionnaires,	checklists,	rating	scales,	etc.)	were	realized	with	the	help	of	the	supervisor,	
whose	 contribution	 is	 highly	 appraised	 by	 the	 interviewees:	 ‘I	 also	 discussed	 with	 my	
supervisor	 who	 offered	 advice	 and	 suggested	 that	 certain	 tools	 would	 better	 support	 my	
research’,	 ‘However,	 I	 would	 not	 have	 known	what	 to	 do	 exactly	 if	 it	 hadn’t	 been	 for	 the	
instructions	I	received	from	my	supervisor.	She	explained	in	details	the	steps	I	would	have	to	
follow’,	or	‘With	the	specific	teaching	situation	and	the	research	questions	in	mind	and	with	
the	 help	 of	 my	 supervisor,	 the	 research	 tools	 were	 selected’.	 The	 implementation	 stage	
followed	with	collecting	the	data,	describing	the	process,	and	processing	and	evaluating	the	
findings,	for	instance:	‘After	I	had	gathered	my	data,	I	tried	to	interpret	the	results	in	relation	
both	to	the	theory	and	the	research	questions’.	Time	management	was	another	parameter	
that	 students	 took	 into	 account.	 As	 some	 of	 them	 said,	 ‘For	 me	 the	 most	 important	
organizational	issue	had	to	do	with	time.	It	was	very	important	to	manage	my	time	so	that	I	
could	do	all	 the	reading	and	writing	within	the	deadlines’,	 ‘I	planned	the	 framework	of	 the	
research	 with	 specific	 dates	 in	mind’,	 ‘I	 tried	 to	 read	most	 of	 the	 bibliography	 during	 the	
summer	and	I	produced	the	research	tool	quite	early.	Therefore,	I	had	time	to	collect	a	large	
sample	and	to	go	through	the	statistical	procedures	that	I	needed	to	apply	to	get	my	results’.	
Through	 the	 tutor-student	 cooperation	 and	 frequent	 discussion,	 time	 can	 be	 successfully	
managed,	so	that	students	can	complete	the	writing	promptly,	do	the	editing	and	reach	valid	
conclusions.	 That	means	 that	 in	 some	 cases,	 doing	 preparatory	work	 or	 study	 before	 the	
official	 beginning	 of	 dissertations	makes	 the	whole	 process	much	 easier.	 In	 a	way,	 that	 is	
expressed	by	a	student	who	‘Contrary	to	common	practice,	she	actually	wrote	a	substantial	
part	 of	 the	 second	 chapter	 first	 (the	 part	 that	 related	 to	 the	 theoretical	 grounding	 of	 the	
questionnaire)	so	by	Christmas	she	had	the	questionnaire	and	almost	a	whole	chapter	ready,	
which	made	the	task	of	writing	a	dissertation	appear	less	daunting’.	
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Among	 the	main	 difficulties	 that	 students	 had	 to	 face	while	 doing	 their	 dissertation	were	
time,	use	of	 technology,	Research	Methodology	and	 research	 tools,	 statistics	 and	 the	APA	
reference	 style,	 in-text	 citations	 and	 the	 reference	 list.	 More	 specifically,	 time	 was	 a	
hindrance	 as	 ‘a	 dissertation	 requires	 more	 concentration	 and	 being	 able	 to	 find	 longer	
stretches	of	time	to	work	compared	to	simpler	assignments’,	‘limited	time	span	was	available	
for	 the	 realization	 of	 this	 study	 since	 the	 monitored	 course	 lasted	 for	 eight	 months’,	 and	
there	were	a	 lot	of	 ‘family	and	work	 responsibilities’.	Research	 tools	were	also	a	problem,	
either	 because	 some	 students	 had	 little	 prior	 knowledge	 or	 because	 they	 were	 ‘time	
consuming	and	since	they	were	to	be	applied	in	class,	I	had	to	overcome	problems	in	which	
other	 factors	were	also	 involved,	 for	 instance	 the	 limited	 time	 I	had	with	 the	 students,	 the	
absence	of	many	of	them,	their	parents’	complaints	and	a	few	more’.	Another	problem	was	
related	 to	 statistics,	 which	 was	 overcome	 either	 with	 the	 supervisor’s	 help	 or	 with	
‘instructional	 videos’	 and	 ‘relevant	guidebooks’.	 In	 some	cases,	dependence	on	 technology	
constituted	a	problem	for	reasons	such	as	 Internet	connection	necessary	 for	gathering	the	
bibliography	or	technical	difficulties	for	the	implementation	of	the	research	 ‘although	most	
students	 had	 the	 necessary	 devices	 and	 Internet	 access	 at	 their	 disposal’.	 Other	 problems	
concerned	 ‘the	 limited	 number	 of	 participants,	making	 it	 a	 small	 scale	 study	 not	 allowing	
enough	room	for	generalization	and	safe	conclusions	for	the	rest	of	the	student	population’	
and	 ‘the	 curriculum	we	were	 obliged	 to	 follow,	 given	 that	 the	 target	 group	was	 an	 exam	
class,	and	therefore	there	was	little	chance	for	divergence	from	the	language	school’s	plan’.		
	
Given	the	above	problems,	it	would	be	very	helpful	to	the	students	if	a	module	on	research	
methods	was	included	in	the	postgraduate	programme.	
	
We	have	already	mentioned	that	the	supervisor	was	of	great	help	to	the	students	as	regards	
the	 methodology	 and	 the	 research	 tools.	 However,	 the	 supervisor’s	 assistance	 was	 not	
restricted	 to	 that	 as	 the	 participating	 students	 reply	 to	 the	 relevant	 question.	 In	 fact,	 the	
supervisor	helped	‘by	any	possible	means’.	One	of	the	areas	of	his/her	contribution	was	the	
guidance	 and	 the	 right	 direction	 as	 regards	 the	 research,	 the	 tools	 and	 the	material.	 For	
instance,	 ‘She	provided	useful	advice,	guidance	and	 support’,	 ‘My	 supervisor	helped	me	by	
pinpointing	the	right	direction	for	my	research	and	the	tools	that	should	be	employed	…	and	
also	provided	me	with	 some	online	 sources’,	 ‘He	offered	guidance	 throughout	 the	process,	
from	the	moment	I	chose	the	topic	when	he	helped	me	to	decide	on	the	points	to	focus	on,	to	
the	 final	 corrections	 and	 organization	 of	 the	 chapters’,	 ‘She	 sent	me	materials	 to	 study…’,	
‘She	offered	me	guidance	and	information	in	order	to	find	the	research	tools	that	I	needed’,	
‘At	the	beginning	of	the	process,	she	provided	me	with	a	list	of	relevant	material	and	sources	
I	 could	 explore	 in	 the	 first	 phase	 of	my	 research,	 which	was	 very	 helpful	 and	 assisted	my	
phrasing	the	research	questions’.	
	
Another	area	was	related	to	the	regular	contacts	between	the	student	and	the	supervisor,	
which	 seem	 to	 be	 necessary	 for	 the	 completion	 of	 the	 dissertation.	What	 some	 students	
mention	 is:	 ‘Throughout	 the	process,	 she	also	made	sure	we	keep	regular	contact	and	was	
eager	to	discuss	any	queries	I	had.	By	insisting	on	keeping	regular	contact	with	us,	she	helped	
me	to	keep	track	of	my	progress	and	better	organize	my	studies	and	the	research.	That	also	
helped	me	 to	overcome	 the	hesitation	 I	 had	at	 first	 to	 contact	her,	 being	unsure	as	 to	 the	
gravity	of	my	questions’,	 ‘.	 It	was	really	helpful	 that	 I	could	contact	her	whenever	 I	needed	
to’,	 ‘She	was	available	 on	 the	phone	any	 time	 I	 needed	her	 and	dedicated	 time	 to	 explain	
anything	 I	 asked	 for’,	 ‘She	 suggested	 frequent	 communication	and	 she	was	at	my	disposal	
any	 time	 I	 needed	 to	 talk	 to	her’,	 or	 ‘She	 contacted	me	 regularly	 to	 check	on	my	progress	
(although	it	should	have	been	the	other	way	round)	and	to	remind	me	of	deadlines’.	
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Prompt	 feedback,	which	 has	 been	 proved	 to	 be	 helpful	 in	many	ways	 (Kofou,	 2019),	was	
valuable	 to	 the	 students:	 ‘As	 for	 the	 feedback	 for	 each	 chapter	 and	 any	 part	 of	 the	
dissertation,	she	made	targeted	and	precise	comments	without	limiting	my	voice,	which	was	
of	 great	 value	 to	me’,	 ‘…	 her	 feedback	 came	 very	 soon	 after	 I	 had	 submitted	work’,	 ‘The	
feedback	 she	 sent	 me	 helped	 me	 refine	 my	 research	 and	 submit	 a	 final	 paper	 of	 better	
quality’,	 ‘The	 feedback	 she	 sent	 me	 after	 having	 read	 the	 chapters	 was	 very	 clear	 and	
helpful’.	
	
Another	kind	of	help	provided	by	the	supervisor	was	connected	with	affective	factors,	such	
as	 encouragement	 and	 support	 so	 that	 the	 students	 would	 keep	 writing	 and	 finish	 their	
dissertation	 on	 time.	 Some	 examples	 include	 the	 following:	 ‘She	was	 always	 encouraging	
and	was	really	enthusiastic	and	supportive	from	the	very	beginning’,	‘…	she	encouraged	me	
when	 I	 did	 not	 think	 I	 would	 manage	 through’,	 ‘Throughout	 the	 completion	 of	 my	
dissertation,	she	was	very	supportive	and	provided	me	with	the	courage	and	determination	I	
so	 desperately	 needed’,	 ‘She	 offered	 practical	 help	 by	 giving	me	 detailed	 suggestions	 and	
solutions	whenever	I	had	any	kind	of	difficulty	and	she	was	very	encouraging	and	supportive	
particularly	at	the	time	I	was	thinking	of	quitting’,	‘She	also	gave	me	a	very	helpful	schedule	
for	submitting	chapters	from	the	start,	so	I	knew	what	I	was	expected	to	do	and	when’,	‘If	it	
hadn’t	been	for	her,	I	would	not	have	completed	my	dissertation	this	year’.	
	
The	 next	 question	 asked	 the	 students	 to	 make	 an	 overall	 comment	 on	 their	 whole	
experience	of	doing	their	dissertation	at	the	Hellenic	Open	University.	The	general	aspect	is	
that,	 albeit	 difficult,	 tiring	 and	 stressful	 the	 whole	 process	 is,	 it	 ends	 up	 to	 be	 a	 positive	
experience	 which	 provides	 students	 with	 a	 lot	 of	 confidence.	 Some	 indicative	 comments	
include:	 ‘It	was	more	demanding	than	 I	expected…’,	 ‘It	was	difficult,	 thorough,	and	needed	
prior	 experience’,	 ‘At	 first	 the	 whole	 thing	 seemed	 too	 large	 and	 I	 was	 wondering	what	 I	
could	possibly	write	that	would	cover	15,000	words!’,	‘It	was	both	a	very	tiring	and	stressful	
experience	that	I	did	not	enjoy	at	all.’,	It	was	not	an	easy	journey,	but	it	was	a	useful	one’,	‘I	
enjoyed	the	whole	experience…’,	‘It	was	a	positive	experience,	through	which	I	learned	a	lot’,	
‘Now	I	can	say	that	the	whole	project	took	a	lot	of	time	and	effort,	but	it	was	well	worth	it!’,	
‘It	 is	 a	 challenge;	 a	 race	against	 yourself	 and	 your	own	 limits.	 It	 is	 stressful,	 exhausting	at	
times	and	very	rewarding	in	the	end’,	‘Only	at	the	very	end	did	I	realize	its	value’.	
	
The	stress	the	students	felt	came	mostly	from	inexperience	and	lack	of	organizational	skills:	
‘To	 be	 honest,	 though,	 if	 I	 had	 been	 more	 disciplined	 and	 better	 organized	 I	 could	 have	
diminished	 all	 the	 issues	 concerning	 time	 and	 stress’,	 ‘The	 greatest	 achievement	 and	 gain	
was	that	I	managed	to	come	up	with	an	idea,	organize	and	apply	it,	retrieve	data	and	draw	
conclusions	 and	 all	 these	 under	 certain	 conditions,	 facing	 certain	 difficulties	 and	 meeting	
deadlines’,	‘Then	I	forgot	about	the	writing	part	and	focused	on	reading	and	note-taking	for	
a	couple	of	months.	So	I	realized	that	there	were	actually	so	many	angles	to	look	from	and	so	
many	issues	to	cover	that	I	needn’t	worry	so	much.	When	I	produced	the	questionnaire	and	
got	the	approval	of	the	supervisor	I	relaxed	and	started	enjoying	the	research	process’,	‘You	
need	good	organization	skills,	a	quick	eye	to	spot	and	evaluate	the	endless	material	you	have	
to	deal	with,	and	good	academic	writing	skills’.	
	
Despite	 the	 stress	 on	how	 to	 start	 and	proceed	with	 the	dissertation,	 after	 the	 successful	
completion	 of	 it,	 students	 feel	 confident	 in	 many	 ways.	 First,	 they	 are	 equipped	 with	
academic	experience:	‘it	would	be	unfair	not	to	say	that	the	four	modules	that	preceded	had	
equipped	me	 with	 certain	 academic	 experience’,	 ‘I	 realized	 that	 the	 reason	 I	 managed	 to	
succeed	in	completing	it,	was	that	the	modules	had	prepared	me	for	this	process	in	terms	of	
knowledge	and	time	management’,	‘…	and	expanded	my	theoretical	knowledge	as	well’,	‘As	
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for	assessment,	which	is	my	dissertation	topic,	I	think	I	have	a	made	an	in-depth	study	for	an	
issue	that	I	am	really	interested	in’.	
	
Second,	they	have	improved	as	teachers:	‘…it	enabled	me	to	apply	innovative	practices	and	
improve	 my	 teaching’,	 ‘…	 it	 was	 an	 empowering	 process	 that	 practically	 helped	 me	 to	
improve	myself	as	a	teacher’,	‘I	learnt	a	lot	of	things	as	far	as	my	teaching	is	concerned	and	I	
did	 try	 to	 improve	 my	 weaknesses	 as	 a	 teacher	 which	 led	 to	 an	 increased	 teaching	
effectiveness’.	
	
Third,	 they	 can	 organize	 and	 apply	 a	 research	 in	 their	 context:	 ‘I	 can	 organize	 a	 research	
which	will	be	useful	in	my	profession…’.	
	
Fourth,	they	feel	confident	enough	to	write	a	paper:	 ‘I	now	feel	quite	confident	to	write	an	
academic	paper’;	‘It	is	certainly	a	process	that	empowers	you	for	future	academic	endeavors,	
such	as	publishing	a	paper	in	a	journal’.			
	
It	should	be	mentioned	again	that	the	dissertation	booklet,	although	it	gives	some	guidance	
to	the	students,	does	not	compensate	for	all	the	difficulties	that	they	might	face.	Therefore,	
a	module	on	research	methods,	which	would	supply	the	students	with	both	theoretical	and	
practical	knowledge,	would	be	of	great	value	to	them.	
	
As	 regards	 the	 fulfillment	 of	 students’	 expectations,	 either	 high	 or	 low,	 the	 replies	 are	
positive.	Basically,	their	expectations	considered	application	of	theory	to	practice	and	doing	
research,	 such	 as	 becoming	 ‘more	 competent	 as	 to	 alternative	 assessment	 techniques’,	
‘managing	 to	 make	 research	 useful	 for	 the	 student	 who	 participated’,	 or	 the	 ‘students	
successfully	completing	the	A1/A2	exam’.	One	of	the	students	said	that	the	research	‘helped	
me	gain	confidence	regarding	the	practice	of	alternative	assessment	techniques	with	whole	
classes	and	for	a	considerable	period	of	time.	I	believe	that	it	developed	slightly	better	than	I	
had	 expected	 despite	 practical	 difficulties’.	 Another	 one	 stated	 that	 despite	 the	workload	
and	parallel	obligations	along	with	the	dissertation,	‘I	was	really	enthusiastic	about	my	topic	
and	I	had	a	lot	of	trust	 in	my	idea	so	I	knew,	as	 it	actually	happened,	that	my	expectations	
would	be	fulfilled’.	Their	considerations	 involved	 ‘the	 learners’	benefit	on	a	 linguistic	 level’,	
‘to	 collect	 a	 large	 sample	 and	 to	 get	 results	 that	 would	 actually	 contribute	 to	 relative	
research’,	 ‘to	 contribute	 to	 the	 field’,	 ‘to	 carry	 out	 a	 research	 in	 a	 real	 classroom,	 which	
would	give	credible	results’,	or	‘answering	my	research	questions’.	
	
Another	 consideration	 was	 surprisingly	 related	 to	 reliability	 and	 validity	 of	 the	 research,	
which	was	expressed	in	various	ways:	 ‘I	was	eager	to	research	the	validity	and	reliability	of	
project-based	 assessment’,	 ‘I	 think	 that	 these	 expectations	were	 to	 a	 large	 extent	 fulfilled	
since	 I	got	a	very	high	 reliability	 index’,	 ‘If	 I	had	anticipated	 these	answers	better,	maybe	 I	
could	 have	 organized	my	methodology	 better	 (e.g.	 by	 adding	 interviews)	 to	 complete	 my	
research	without	grey	points’.	This	consideration	enforces	the	necessity	of	teaching	students	
some	basic	principles	of	Research	Methodology	and	statistical	analysis.	
	
This	 necessity	 is	 also	 suggested	 by	 the	 interviewed	 students	 when	 asked	 to	 make	
suggestions	 on	 improving	 the	 process	 of	 doing	 research	 for	 a	 dissertation:	 ‘I	 think	 that	
perhaps	 some	 instruction	on	basic	 statistics	 for	 those	 interested,	 as	well	 as	 other	 research	
methods	would	be	very	helpful’,	‘Students	need	to	be	taught	or	guided	thoroughly	in	order	to	
do	a	research	especially	when	dealing	with	the	format	of	it’,	‘Another	suggestion	would	be	to	
train	students	to	use	applications	that	aid	bibliography	writing,	because	it’s	a	messy	aspect	
of	research	and	takes	up	a	lot	of	the	students’	precious	time’,	‘…	especially	when	we	refer	to	
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human	 sciences	 there	 should	 be	more	 qualitative	 data	 retrieved	 through	observations	 and	
interviews.	 Although	 the	 use	 of	 questionnaires	 is	 very	 common,	widely	 used	 and	 easier	 to	
process,	 the	 findings	 sometimes	 fail	 to	 reflect	 certain	 aspects	 of	 a	 person’s	 learning	 or	
attitude	for	example’.	
	
Another	 suggestion	 made	 concerns	 the	 resources	 the	 students	 could	 use	 for	 their	
dissertation.	For	instance,	‘Doing	research	involves	searching	for	materials,	and	the	Internet	
is	usually	a	great	tool	for	that.	There	are	some	useful	tools	provided	by	the	HOU	(such	as	the	
HEALink),	but	to	my	knowledge	not	many	students	use	them.	On	the	other	hand,	a	lot	of	the	
resources	 found	on	the	Web	are	available	only	 in	exchange	for	money.	To	that	end,	 I	 think	
the	HOU	could	establish	links	with	more	academic	journals,	so	that	students	can	access	more	
resources	for	free’,	or	‘Easier	access	to	university	libraries	and	more	papers	uploaded	by	the	
tutors’.	
	
Other	 suggestions	 regarding	 the	 university	 relate	 to	 an	 earlier	 beginning	 of	 dissertations	
when	research	in	class	is	demanded	and	a	closer	collaboration	and	exchange	of	knowledge	
between	 students	 who	 work	 on	 a	 specific	 topic.	 The	 following	 quotes	 make	 the	 point	
clearer:	 ‘The	only	 thing	 I	would	 like	 to	note	 is	 that	 it	would	be	useful	 if	 the	whole	process	
started	earlier	than	it	does,	or	at	least	than	it	did	for	the	current	school	year.	I	guess	this	is	
not	 important	 for	 all	 kinds	 of	 dissertations	 but	 it	 is	 important	 when	 research	 in	 class	 is	
required’,	 ‘If	 time	 is	 running	 out,	 you	 naturally	 become	 more	 stressed	 and	 your	 research	
options	are	narrowed.	Both	can	cause	serious	problems	 to	 the	whole	process.	…	My	motto	
was	“This	will	actually	take	more	time	than	you	think”,	and	it	was	always	the	case	at	every	
stage	of	the	dissertation!’,	‘…	if	there	were	one	thing	I	could	suggest	is	peer-work,	that	is,	a	
group	 of	 researchers/HOU	 students	 working	 together	 on	 the	 same	 topic	 in	 order	 for	 the	
results	to	be	more	reliable’.	 	
	
4.		Discussion	and	Conclusions	
	
The	 findings	 of	 the	 present	 study,	 albeit	 small	 in	 scale,	 are	 indicative	 of	 the	 difficulties	
Distance	 Education	 students	might	 encounter	while	working	 on	 their	 dissertation,	 such	 as	
time	management,	resources	and	organisation	of	their	research.	Despite	the	difficulties,	the	
whole	 process	 of	 conducting	 research	 and	writing	 the	 dissertation	 renders	 students	more	
autonomous	and	self-regulated,	and	helps	 them	apply	 literature	 to	practice,	use	academic	
diction	 and	 structure,	 and	 acquire	 knowledge.	 It	 is	 also	 evident	 that	 the	 role	 of	 the	
supervisor	 in	 guiding	 and	 encouraging	 students	 so	 as	 not	 to	 feel	 isolated	 or	 bewildered	
(Crotty,	1998)	and	providing	them	with	constructive	feedback,	and	the	aid	the	students	get	
from	the	HOU	dissertation	booklet	are	valuable	in	finishing	their	dissertation	on	time.	What	
is	expected	is	the	inclusion	of	tutorials	or	a	module	on	Research	Methodology	and	Statistical	
Analysis,	which	would	be	of	great	help	to	students	doing	their	dissertation	and	make	them	
feel	more	confident	about	the	type	of	method	and	tools	to	employ.	
	
What	actually	emerges	 from	 the	present	 study	 is	 the	absence	of	 a	Research	Methodology	
module	 in	 the	 specific	 post-graduate	programme	which	would	equip	 the	 students	with	 all	
the	 necessary	 theoretical	 and	 practical	 knowledge	 of	 designing	 their	 research	 and	
subsequently	save	precious	time.	If	students	are	informed	of	the	existing	methods,	they	can	
easily	select	the	appropriate	method	for	their	research	and	they	will	be	able	to	design	their	
tools	or	use	some	existing	ones.	Some	teaching	of	Statistics	will	 further	help	them	process	
the	data	and	test	the	reliability	and	validity	of	the	research	tools.	Availability	of	web	material	
and	 instructions	on	how	to	search	and	report	bibliography	will	 further	 facilitate	 the	whole	
process.	



Kofou	/	Research	Papers	in	Language	Teaching	and	Learning	10/1	(2019)		328-340	

	

339	

That	means	that	the	role	of	the	supervisors	will	be	restricted	to	their	field	and	the	guidance,	
feedback,	 support	 and	 encouragement	 students	 need	 to	 go	 on	 with	 their	 research	 and	
complete	their	dissertation	on	time	rather	than	to	the	presentation	of	any	possible	research	
methods.		
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