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This paper describes an educational programme aiming to develop young foreign language learners’ 
persuasive strategies, through their familiarization with aspects of culture from the South-Eastern 
European countries. More specifically, we designed a topic-based mini-syllabus of eight units on 
intercultural folktales coming from South-Eastern European countries. The project lasted for six 
school months (School Year: 2018-2019), and two two-hour sessions were carried out every week. 
The project was implemented with 30 nine-year-old students learning English as a foreign language. 
The implementation of each thematic unit moved through three phases. In the pre-phase, students 
were introduced to each country that the folktale belonged to while they familiarized themselves 
with the specific vocabulary related to each topic. In the main-phase, they were introduced to the 
target persuasive strategies through multimodal materials demonstrating the use of persuasive 
strategies and discussing their use and the interlocutors’ actions. In the post-phase, the students 
were involved in communicative activities based on the plot of the folktales. To investigate the 
impact of the project, we used of three research tools: a) Pre/post-investigatory assessment, b) the 
teachers’ journal, and c) students’ portfolios throughout the intervention. Analysis of multiple data 
sources showed an increase in both quantity and quality of persuasive strategies used as well as 
increased multicultural awareness. 
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1. Introduction  
 
Persuasive discourse is considered an advanced language skill that may seem too advanced for 
children, particularly young learners of English as a foreign language. We see evidence of persuasive 
discourse in the highest level of language proficiency as proposed by the Common European 
Framework of Reference for Languages (CEFR). For example, functions like developing an argument, 
defending a point of view persuasively, and responding to counterarguments are considered 
advanced level competences (Council of Europe, 2018). However, even young learners of English 
with lower levels of language proficiency can build their language skills toward persuasive discourse. 
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This six-month study of 30 nine-year-old children learning English as a foreign language showed 
evidence of the development of persuasive strategies using intercultural folktales. 
 
2. What is Persuasion? 
 
Persuasion dates back to the ancient times when Plato and Aristotle (Greece) and then Cicero (Italy) 
practiced it, and rhetorical studies focused on fostering a good orator in political assemblies. It is 
worth mentioning that after the fall of the Roman Empire in 275 BC, the attention to rhetoric went 
into decline until the 16th century with the advent of the argumentation studies as an independent 
field of study. Certainly, since the latter half of the 19th century, universities in North America and 
Europe commonly provide courses on debating and argumentation that are based on classical 
rhetoric (van Eemeren & Grootendorst, 2004) as well as courses on persuasive writing and speaking 
inspired by rhetoric (Metsämäki, 2012). 
 
Although “persuasion” has been variously used in different eras and contexts (Simons, 1976; Lakoff, 
1982; Hardin, 2010; Mintz et al., 2012), scholars seem to agree that persuasion is “the attempt or 
intention of one party to change the beliefs, attitudes, values, feelings and intentions, of another by 
communicative means” (Papadopoulos & Ypsilandis, 2017, p. 62). Indeed, speakers/writers are 
engaged in continuous attempts to convey not only organized but also persuasive messages, as 
people tend to influence each other on daily basis (Lustig & Koester, 2010).   
 
2.1. Persuasion as a Communicative Skill  
 
Skills for persuasion can be seen as important “tools” that can be used by people to effectively 
function in everyday life (Crowhurst, 1990) as they are considered fundamental social interaction 
skills (Felton and Kuhn, 2001; Bartsch, London & Campbell, 2007) that people develop throughout 
their lives. According to Nippold, Ward-Lonergan, and Fanning (2005) and Crowhurst (1990) 
persuading requires a number of language–based skills. The Partnership for 21st Century Learning 
(P21) emphasized the importance of the 4Cs: critical thinking, communication, collaboration, and 
creativity (Battelle for Kids, 2019). Learning outcomes for communication for K-12 includes a range 
of purposes, such as informing, instructing, motivating, and persuading (Scott, 2017). 
 
In foreign language classrooms, the incorporation of persuasive strategies should be examined 
based on students’ language proficiency. It is worth distinguishing persuasion skills of students with 
low-language level and upper-language level with the aim of outlining these competences. However, 
delving into persuasion skills across language levels can provide a clear view of the persuasive 
discourse and can be of great benefit for educators who wish to be engaged in developing 
persuasion skills to low and upper language level students.  
 
Low-language level students can exhibit various persuasive efforts with particular characteristics 
(Knudson, 1992; Crowhurst, 1990). More specifically, they inform the addressees rather than 
persuade them, mainly through brief texts and short sentences. According to the CEFR, students of 
A1 language level can produce simple isolated phrases and sentences and a series of simple phrases 
and sentences linked with simple connectors like ‘and’, ‘but’ and ‘because’, respectively (Council of 
Europe, 2018).  
 
Thus, in low-language level students’ output, we can observe little elaboration on topics or even 
unelaborated reasons that read like a list. It is also important to place special emphasis on the fact 
that students of this category can produce written discourse and thus persuasive discourse, only 
with reference to familiar topics and events that may take place in their daily routine, as they have a 
basic range of simple everyday vocabulary.    
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As students are progressing through to higher language levels, the production of persuasive 
discourse can include arguments and more diversified messages, which will result in persuaders that 
are more competent. Indeed, according to the CEFR, people at the C2 level “can effectively employ, 
both orally and in writing, a wide variety of sophisticated language to command, argue, persuade, 
dissuade, negotiate and counsel” (Council of Europe, 2018, p. 138). It is at B levels and higher that 
people begin to develop arguments systematically with appropriate highlighting of significant points, 
inclusion of relevant supporting detail, and effective use of persuasive language. This is in 
accordance with Mason & Cramer (2008), Martens (2007) and Hutson-Nechkash (2004) who place 
such skills into the ones of successful persuasive discourse “producers”. 
 
2.2. Persuasive Strategies 
 
Persuasive communication has been an integral part of people’s daily social interaction. People 
make attempts every day to convey persuasive messages that will lead influence and potential 
change. Moreover, people persuading others tend to use various means or a variety of 
communication strategies intentionally employed with the aim of achieving the communicative goal 
of persuasion (Papadopoulos & Ypsilandis, 2017).  
 
Consequently, persuasive strategies are part of the wide umbrella-category of “communication 
strategies”. This aligns with communication learning outcomes based on the Partnership for 21st 
Century Learning (P21) as well as sociolinguistic competence based on the Common European 
Framework of Reference for Languages (CEFR, 2018). These communication strategies are crucial to 
prepare our students for real life communication and are the focus of this study.  
 
One of the most known and influential systems/taxonomies of persuasion is the one proposed by 
Connor & Lauer (1985). More specifically, Connor and Lauer’s taxonomy was based on Aristotle’s 
principles of persuasion on “logos”, “pathos” and “ethos”. Their work was also influenced by 
research of a wide range of rhetoricians, communication theorists, and psychologists on ethical and 
emotional appeals in modern discourse, which led them to the creation of three persuasive appeals 
(persuasive modes) that correspond to the Aristotelian ones and their key-appeals (persuasive 
strategies) have been widely used for ages (Connor & Lauer, 1985).  
 
The first appeal category “rational appeal” reflecting the current methodological use for 
persuasiveness through logic, can be applied through the use of many rational mechanisms (Connor 
& Lauer, 1985) such as: descriptive example, descriptive narration, classification, definition, 
comparison-contrast, degree, authority, cause/effect, model, stage in process, means/end, 
consequences, ideal or principle, and information. 
 
The “affective appeal” refers to the emotional connection of the sender and the recipient of the 
message. This mode of persuasion is generated through certain affective mechanisms such as: 
audience’s empathy, audience’s values, vivid picture, charged language and emotion in audience’s 
situation and it is associated with the Aristotelian “pathos.” (Connor & Lauer, 1985; Papadopoulos, 
2018). 
 
Last, the “credibility appeal” refers to the trustworthiness and the authority of the persuader. There 
is one-to-one mapping with the Aristotelian “ethos,” but Connor and Lauer (1985) have also included 
strategies that are in line with this persuasive mode, such as: writer’s good character and/or 
judgment, writer-audience shared interests and points of view, writer’s respect for audience’s 
interest and points of view, and firsthand experience. 
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As shown above, there is a great variety of persuasive mechanisms that people can employ in their 
attempt to persuade their addresses in an effective way. 
 
3. Intercultural Folktales in Young Learner Classrooms  
 
Folktales have been commonly used in young learner classrooms for decades with the purpose of 
contributing to target language development of learners as well as to raising multicultural awareness 
of the learners.  
 
Many studies have underlined the advantageous impact of folktales on learners’ language learning. 
More specifically, through familiarizing young learners with folktales, they can cultivate language 
and communication skills, while developing knowledge and skills related to the subject of history, 
knowledge of geography in the area of origin of the fairy tale, enhancing culture-based knowledge 
(Papadopoulos, 2020; Lwin, 2015). Within such a context, the learners have a pleasant experience, 
while according to Quinn (2005) "learning can, and should, be a lot of fun" (p. 11). In parallel, they 
develop the target language holistically, as they listen to the narration/presentation of the tale in 
the target language, they may read the story using printed or online material, they participate in 
discussions or creative activities that encourage them to speak and write about the story, the 
heroes, the actions etc. (Mantra & Kumara, 2018). Indeed, learners enjoy being engaged in such 
creative activities that offer them a context, open to imitation, exploration, engagement with sounds 
and songs (Sayeef, 2019; Lefever, 2007). 
 
Apart from the language- and communication- oriented benefits, folktales and more specifically, 
intercultural folktales have been proven to facilitate learners’ multicultural awareness development. 
In particular, at the national level intercultural folktales have been used (Lwin, 2016; Papadopoulos 
& Theologou, 2017) to develop primary education students’ language skills in a foreign language and 
intercultural awareness. Within the context of learning Greek as a second language, folktales of 
Greece have been used to raise young immigrant students’ cultural awareness with regard to Greek 
culture (Papadopoulos & Griva, 2014).  Folktales’ use in the classroom facilitates the connection of 
diverse peoples. The universality of the tales can also lead to a cultivation of world citizenship 
(Anagnostopoulos, 1987) by bringing people closer together, encouraging them to constructively 
find similarities and differences, and building mutual understanding (Nhung, 2016; Meraklis, 1999). 
Within such a context, learners communicate with each, express themselves in creative ways, and 
attempt to understand each other as well as other peoples and cultures. In other words, language is 
promoted as a means of global, intercultural communication. The main question is whether such a 
context could serve beneficially for the promotion and development of young learners’ persuasive 
communication efforts and their multicultural awareness.  
 
4. The Educational Programme 
 
4.1. Rationale and Objectives of the Programme  
 
Given that persuasive communication and the various means people use to persuade are of high 
importance (Connor & Lauer, 1988; Psaltou-Joycey & Ypsilandis, 2001; Theodoropoulou, 2009; 
Triantari, 2016), this paper describes an educational programme aiming to develop young foreign 
language learners’ persuasive strategies, through their familiarization with aspects of culture from 
the South-Eastern European countries.  
 
The reason for targeting persuasive strategies stemmed from the fact that within the Greek 
education context, an attempt is made towards integrating rhetoric/persuasion in the school 
curriculum. Meanwhile according to the new Curriculum for the teaching of English to young 
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learners in Greece (New School, 2014), students are expected to develop such competencies (e.g., 
describe an event/person, ask for/give information, express feelings, compare or contradict, etc.), 
which are aligned with the prerequisites for employing persuasive strategies.  
 
This program focused on using intercultural folktales, which is a recommended strategy when 
teaching English as a global language. As Shin and Crandall (2014, p. 329) suggest, English teachers of 
young learners “have to take every opportunity to include information about other countries and 
cultures” in order to help children build a global perspective. Moreover, Greece has been an 
immigrant/refugee receiving country for more than the last two decades. Thus, there is an emerging 
need for raising students’ intercultural sensitivity, awareness and communication, as schools are 
filled with students with migration/refugee biography (see also Karras in this volume). Intercultural 
folktales were chosen, as they are loaded with all the necessary cultural background that can 
facilitate students acquiring an awareness of the neighbouring countries.  
 
4.2. The Sample  
 
This project was implemented with 30 nine-year-old students learning English as a foreign language 
in a private primary school in Larissa (Central Greece). As for the sample distribution regarding 
gender, 40% of the students were boys (12 students) and 60% of the students were girls (18 
students). Students have been learning English for three years and are at the A1 language level 
according to CEFR. All of the students in this class were of Greek origin.  However, the city of Larissa 
has been characterized by great cultural and linguistic diversity because of agricultural migrant 
workers as well as the recent immigration of Syrian refugees near Larissa.  
 
This educational project lasted for six school months (School Year: 2018-2019), and two two-hour 
sessions were carried out every week.  
 
4.3. Aim of the project and research questions 
 
As stated, this particular educational programme was designed and implemented with the purpose 
of helping young foreign language learners develop persuasive strategies through intercultural 
folktales from the South-Eastern European countries. More specifically, the implementation of this 
programme aimed at investigating the following:  
 

• Research Question 1: Does systematic training of young foreign language learners (YFLLs) on the use 
of persuasive strategies through participation in a programme based on intercultural folktales 
contribute to differentiations in the use of strategies? 

• Research Question 2: Does systematic training of YFLLs on the use of persuasive strategies through 
participation in a programme based on intercultural folktales contribute to raising multicultural 
awareness to young learners?  
 

Given that both “multiculturalism” and “persuasion” are important and obvious components of 
students’ daily school and social life, this programme aspired to shed light into a potential context 
that could be fostered for their empowerment, appreciating that they are going to have both short- 
and long-term impact on children’s lives.  
 
4.4. Design and Implementation Procedures  
 
The researchers designed a topic-based mini-syllabus of eight units on intercultural folktales coming 
from South-Eastern European countries (i.e., Greece, Cyprus, Romania, Serbia, Bulgaria, Albania, 
Bosnia and Herzegovina, Croatia).  
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The implementation of each thematic unit moved through three phases.  
 

a) Pre-Phase: Introduction to the Intercultural Folktale  
 
In the first phase, learners were introduced to a folktale from each country, and the teacher raised 
their awareness of the target culture through the use of digital and print material with cultural and 
geographical characteristics of the country along with the story.  
 
With regard to the folktales, it was in this phase that the teacher facilitated learners’ comprehension 
by providing help and instruction for unknown words. The learners underlined the unknown words, 
phrases or parts of the tales that were difficult for them and, through their teachers’ guidance and 
explanation; they were encouraged to understand the story.  
 
Within the context of this project, the researchers made use of the following folktales (for full 
references, please see the references at the end of the paper): 
 

Greece – John and the Fairy  
Cyprus – Kalomoira  
Romania – The Princess and the Dress-Maker 
Serbia – The King with the Big Ears  
Bulgaria – The Golden Bird  
Albania – Why Do Mosquitos Say Zzzzz? 
Bosnia and Herzegovina – The Golden Fish 
Croatia – The Daughter of the King of the Vilas 

 
b) Main-Phase: Persuasive Strategies Awareness  

 
In the second phase, learners were introduced to the target persuasive strategies. In particular, 
learners were introduced to the strategies proposed by Connor and Lauer (1988) focusing on three 
persuasive modes – rational, credibility and affective – with corresponding persuasive strategies.  
 
With regard to the way the students were introduced to the persuasive strategies, they acquired an 
awareness of a great variety of persuasive strategies such as rational strategies (e.g., degree, model, 
descriptive example), affective strategies (e.g., empathy, charged language) and credibility strategies 
(e.g., first-hand experience, shared interest and points of view), through their exposure to 
educational materials delineating indicative examples of the strategies’ use.  
 
Using activities like watching videos in which people used persuasive strategies in their daily life and 
discussing the strategy use and the interlocutors’ actions, learners were able to understand the 
context and key-points of use of the persuasive strategies. For example, the learners watched the 
video of a young musician and violin player at (….).  The teacher then drew their attention to two 
incidents in the video:  when the young musician stated that he was merely a street violinist, the 
people around him showed very little interest in his work.  However, when he added that he also 
played at the city’s music hall, they began to respect him even more. This prompted a class 
discussion on various aspects of “credibility” and its role in persuasion.   
 

c) Post-Phase: Interaction and Persuasive Communication 
 
In the last phase, learners were involved in a variety of communicative and interactive games and 
activities (e.g., role plays, creative writing, creative spoken continuation of the story, etc.) that were 
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based on the plot of various folktales as well as the heroes and the places mentioned in each story 
(Picture 1). 
 
 

 
 
    Picture 1. Creative Craft Activities  
 
 
They were encouraged to develop awareness of the target cultures by activating prior knowledge 
and experience, comparing the target cultures and identifying some common and different elements 
(Picture 2). 
 
 

 
 
                  Picture 2. Comparing Traditional Costumes  
 
 
Moreover, the goal was also to help children to appreciate the importance of persuasive messages 
while using English as a means of communication with their classmates. Thus, learners were engaged 
in various reflective discussions in which they examined used phrases and words in order to 
understand the persuasive strategy employed by the sender of the message, while seeking multiple 
interpretations from different viewpoints.  
 
 



Papadopoulos & Shin / Research Papers in Language Teaching and Learning 11/1 (2021)  185-202 

 

192 

4.5. Research Instruments 
 
To investigate the impact of this project, the researchers made use of various research instruments 
in order to carry out a qualitative and quantitative analysis of the students’ development.  
 
4.6. Pre- and Post- Investigatory Assessment 
 
Pre- and a post-investigatory assessment was used by the researchers to investigate potential 
differentiations in the use of persuasive strategies employed by the students. In particular, children 
were urged to produce a short letter to their pen friends in which they would persuade them to 
taste their favourite food.  
 
Within this context, the researchers analysed the discourse (see Appendix I) of the students and 
investigated the persuasive strategies employed by them prior to the implementation of the project 
and after its completion.  
 
In order to identify the persuasive strategies, the researchers made use of record protocols based on 
the system of persuasion developed by Connor and Lauer (1988).  
 
4.7. The Teachers’ Journal  
 
The teachers’ journal was also chosen as a research tool.  It was kept by the researcher throughout 
the educational project, as it has been proven to be effective in educational interventions (Feldman, 
Altrichter, Posch, & Somekh, 2018).  
 
With regard to the structure of the journal, it was based on “questions to guide the reflection journal 
entries” of Richards & Lockhart (1994, pp.16 -17). The journal questions revolved around three areas 
(see Appendix II): a) questions related to the teaching process (i.e., goals set, the teaching aids, the 
forms of communication between the students and between the students and the teacher), b) 
questions related to the students (their attitudes and their participation in the educational 
activities), and c) questions on a general evaluation of the teaching sessions (i.e., things that went 
well and not and potential differentiations).   
 
4.8. Students’ Portfolios  
 
Students’ portfolios were also used as supplementary research instruments, as portfolios are a 
continuous cumulative record of language development and a holistic view of student learning 
(O’Malley & Pierce, 1996). Students can demonstrate their progress and improvement through their 
collected work (e.g., essays, art, journal entries, and so on) in a portfolio (Stiggins, 1994). According 
to Papadopoulos & Bisiri (2020), portfolios are a very important tool of assessment that can also 
promote an awareness of students’ development and encourage them to discuss their work and 
communicate their ideas to their fellow classmates.  
 
 
5. Findings  
 
Analysis of multiple data sources showed an increase in both quantity and quality of persuasive 
strategies used as well as increased multicultural awareness.  
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5.1. Findings against the first research question 
 
Research Question 1: Does systematic training of YFLL on the use of persuasive strategies through 
participation in a programme based on intercultural folktales contribute to quantitative 
differentiations in the use of strategies? 
 

1. Pre- and Post- Investigatory Assessment 
 
Based on the pre- and post- investigatory assessment of strategies used (see Table 1), it was 
revealed that students employed more persuasive strategies upon the completion of the 
programme (M = 12, SD: 0.4) in comparison to the pre-assessment results (M = 4, SD: 0.5) while the 
one-way ANOVA test indicated that there were statistically significant differentiations between 
the pre- and the post- investigatory performance of the learners (F (30)= 6.846, p<0.05). 
 
 

 Pre-Investigatory Assessment  
Post-Investigatory 

Assessment 

Mean 4.00 
12.00 

Std. Deviation  0.5  0.4  
 

Table 1. Mean Scores and Std. Deviation 
 
 
More specifically, students seemed to make more use of strategies such as a) descriptive example 
(48%), b) degree (42%) and c) cause/result (32%) and comparison (29%) prior to the implementation 
of the project. They appeared to make use of more strategies after their participation in the 
programme, using strategies such as a) charged language, b) first-hand experience, c) degree, d) 
empathy, e) descriptive narration, f) model, g) shared interests with the addressee, h) vivid picture, 
i) consequences, j) comparison.  

  
Persuasive Strategies  Percentages of Use  

Pre-Investigatory 
Assessment 
  

Descriptive example 
Degree  
Cause/Result 
Comparison   

48% 
42% 
32% 
29% 
 

Post-Investigatory 
Assessment  

Charged language 
First-hand experience 
Degree 
Empathy 
Descriptive narration 
Model 
Shared interests with the Addressee 
Vivid picture 
Consequences 
Comparison 
Cause/Effect 
Persuasion in process  

57% 
51% 
51% 
48% 
43% 
43% 
41% 
39% 
35% 
34% 
32% 
32% 
31% 
 

Table 2. Strategies Used before and after the project 
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5.2. Findings against the second research question  
 
Research Question 2: Does systematic training of YFLL on the use of persuasive strategies through 
participation in a programme based on intercultural folktales contribute to raising multicultural 
awareness in young learners?  
 
 
Teachers’ Journal  
 
In general, as shown in the following figure (Figure 1), the teachers’ journals showed that the 
teachers implemented various creative and multimodal activities in order to foster both 
multiculturalism and persuasiveness to young learners. This included developing a translanguaging 
context where both the native language (or mother tongue) and the target language English could 
be used.  
 
 

 
Figure 1. Teaching Process 

 
 
 
The journal notes were analyzed qualitatively and quantitatively in order to trace the learners’ 
behaviours and attitudes as well as the frequency of exhibiting these aspects of behaviour 
throughout the programme.  
 
Through the journal notes, it was revealed that the learners showed flexibility very often while 
participating in various activities of the programme (Frequency of exhibiting this behaviour: 74%). 
They showed a great interest in learning about other cultures and in participating in role-play games 
based on the folktales, while being encouraged to employ persuasive strategies (Frequency of 
exhibiting this behaviour: 69%). It was also revealed that learners felt more motivated to use 
persuasive strategies (Frequency of exhibiting this behaviour: 57%) while they showed great 
willingness to collaborate with others (Frequency of exhibiting this behaviour: 46%). Indicative 
passage from the journal: [Last week, I saw that students were more willing to participate in role-
play games. Today, I had prepared two games that encouraged them to be involved in activities that 
simulated real-life situations. I was impressed. They appeared to freely express themselves with a 
dynamic attempt to persuade their classmates in a way that made me feel really satisfied] 
 

Teaching Process 

Techniques & Activities
Multimodal Activities
Creative activities
Game-based activities

Teaching Material
Maps of other countries
ICT devices 
Book with folktales

Forms of Communication 
Use of the target language 
(EFL) 
Use of mother tongue
Non-verbal communication
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Figure 2. Students’ Attitudes 
 
The last area of focus of the teachers’ journal was the general evaluation of the teaching sessions. 
According to following figure, young learners had difficulties using specific vocabulary especially 
related to the terms of other countries. They also had difficulties using some target-persuasive 
strategies both in their spoken and written discourse. Indicative passage: [Today, I noticed that some 
of the students had difficulty in pronouncing some words from the folk-tale. I decided to allow them 
to make use of their mother tongue but it was very surprising as just after that, they were motivated 
by their classmates to use the English word too.] 
 

 
Figure 3. General Evaluation of the Teaching Sessions 

Students’ 
Attitude 

Showing 
flexibility while 
participating in 

pedagogical 
activities (74%)

Being eager to 
learn about other 

cultures (71%)

Being interested 
in role-play 

games (69%)

Feeling 
motivated to use 

persuasive 
stratregies (57%)

Cooperating with 
peers (46%)

Trying new 
strategies (44%)

Problems Encountered 

Students’ Difficulty in 
Using Specific Vocabulary

(e.g., idioms, names of 
customs and traditions, 
names of monuments)

Students’ Difficulty in 
Spoken Persuasive 

Strategies

The teacher made use of 
various multimodal 

materials that facilitated 
students' contact with the 

strategies. 

Students’ Difficulty in 
Written Persuasive 

Strategies.

The teachers made use of 
writing outlines that guided 

the students to employ 
certain persuasive 

strategues. 
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Therefore, it was revealed that a multimodal learning and teaching environment was fostered and 
used towards encouraging learners to develop both their multicultural awareness and their 
persuasive strategies. It also delineated various techniques/materials used by the teacher in order to 
achieve the goal of the programme as well as the learners’ eagerness to be involved.  
 
Research Question 2: Does systematic training of YFLL on the use of persuasive strategies through 
participation in a programme based on intercultural folktales contribute to raising multicultural 
awareness to young learners?  
 

2. Students’ Portfolios  
 
The students’ portfolio demonstrated students’ proactive collection of their work, including posters, 
tales, paintings, etc. Content analysis of portfolios revealed student products used to persuade their 
classmates also displayed increased multicultural awareness.  
 
Indicative Students’ Drawings  
 
Drawing 1. Which animal to sting?  
 
Children were encouraged to think about how to persuade the mosquito of Albania not to sting any 
of the animals in the folktale. Within this context, two students in a pair, decided to draw this 
particular output, focusing on persuading the mosquito not to sting any of the animals by offering it 
delicious food. What kind of food? Traditional Albanian pie.  
 

 
                        Drawing 2. Which travel agent to trust? 
 
Students were encouraged to assume the role of a travel agent who would persuade the entire class 
of the travel agency’s professionalism. One of the students decided to design this particular drawing 
and narrate a fictional story about a Cypriot dancer who was travelling to Croatia for a dance festival 
and who trusted the students’ travel agency.  
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                    Drawing 3. How to persuade the fairy to marry John?  
 
 
The students were encouraged to persuade the fairy to marry John (according to the Greek folktale). 
Therefore, two students searched for information about Greek customs related to weddings, and 
they created this poster to persuade the fairy.  
 
 

 
 
Thus, it is evident that students acquired awareness of other cultures by dealing with intercultural 
folk-tales and using information from the tales to persuade others. They were proactive as they 
looked for information about other cultures, which was used to bring their message across to others.  
Overall, they seemed to enjoy the entire process of communicating with other people.  
 
6. Conclusion 
 
This paper presented the design, implementation, and a preliminary investigation into the impact of 
an educational project, which aimed to develop young EFL learners’ persuasive strategies using 
intercultural folktales from South-Eastern Europe. The findings showed that it had a beneficial 
impact on students’ persuasive repertoire as well as in their multicultural awareness.  
 
More specifically, the teachers developed a multimodal learning environment that encouraged 
students to employ persuasive strategies and learn about other cultures. In particular, they made 
use of engaging cooperative and inquiry activities, which facilitated students’ communicative skills 
development, especially when it came to persuasive communication skills in daily interactions. 
Children participated in various activities that encouraged their persuasive discourse production 
while using all their linguistic resources for effective communication and interaction.  
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As intercultural folktales constituted the basis for the design and implementation of this project, 
they proved beneficial in the development of persuasive strategies in English as well as in the 
development of students’ multicultural awareness. Folktales from other countries appeared to 
enhance students’ curiosity as they listen to and read an unknown story, as opposed to familiar tales 
from classical Greek literature (Papadopoulos & Theologou, 2017). Through the activities developed 
in accordance with the content of each tale, young learners seemed to develop their empathy –a 
factor, which is of high importance, as it constitutes part of affective persuasive strategies. They 
identified with both the stories’ heroes and the people from the target country or culture; thus, 
achieving a better understanding of the current complex world. Moreover, both the teacher journal 
notes and the student portfolios showed that students were motivated to search for information 
about others and to communicate and collaborate on joint tasks related to the tales.    
 
Students were engaged in various educational activities that helped them to acquire an awareness 
of other cultures and countries. In fact, children were introduced to a target country through its 
folktale, including information about the cultural, social, and historical background of the country 
where the story originated. It is important to state that folktales provided students with cultural 
wealth and led them to greater understanding of other people and different perspectives (Koki, 
1998; Stoyle, 2003). Because English is the world’s lingua franca, this use of folktales from various 
countries helps young learners build a global perspective, which is necessary to prepare them for 
using English with people from diverse cultural backgrounds (Shin & Crandall, 2014). 
 
Designing and launching such an educational project on a wider scale and for a longer period could 
enhance the students’ persuasion repertoire development as well as their sensitivity towards 
cultural diversity. Promoting such educational practices within this very diverse world is necessary in 
order to educate multicultural competent speakers, who are able to convey persuasive messages, 
understand the world and be understood.  
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References for folktales  
 
• Greece – John and the Fairy, Romania – The Princess and the Dress-Maker, Serbia – The King with the Big 

Ears, Bulgaria – The Golden Bird: the tales are included in Papadopoulos, I. (2015). Sophronius and Helen 
in the traces of Greek culture. Thematic units for foreign language learners. Grammi Publication   

• Cyprus – Kalomoira, http://www.diakonima.gr/2011/09/16/  
• Albania – Why Do Mosquitos Say Zzzzz? – The tale is included in  Papadopoulos, I. (2020). From Pedagogy 

of Translanguaging, to pedagogy of the classroom. Thessaloniki: Disigma Publications 
• Bosnia and Herzegovina – The Golden Fish, https://www.latimes.com/archives/la-xpm-1998-jun-07-mn-

57500-story.html  
• Croatia – The Daughter of the King of the Vilas, https://fairytalez.com/daughter-king-vilas/  
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Appendix I: Sample of Students’ Discourse 

 
Hi, Maria… 
Souvlaki is good. Eat everyday end it is yamy.  
Food souvlaki and like the souvlaki. My mum cooking, my daddy is good.  
I am happy for souvlaki the night.  
Say you like the souvlaki  
 
Love  
Billys  
 
 
 
 
 
 

Appendix II: Questions – Journal Notes 
 
Journal Questions based on Richards & Lockhart (1994, pp.16 -17)  
a) questions related to the teaching instructions  

1.What objectives did I set? To what extend did I achieve them?  
2. What teaching material did I use? How effective were the teaching aids?  
3. What forms of communication among students and the teacher were used?  

 
b) questions related to students 

1. Which was the students’ attitude at the beginning, middle and at the end of each activity? 
How did I react?  

 
c) questions about the general evaluation of the instructions  

1) What went well and what did not? Why?  
2) What could I change? Why? 
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