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The present paper investigates the promotion of digital literacy in the textbook “English 6th Grade” 
which is used in primary schools in Greece and explores whether this book should be revised to a 
certain extent. Eventually, suggestions are provided, based on the accrued data, on possible changes 
in the specific book. In particular, this study employed a mixed-method approach, as 89 teachers who 
work in the 6th grade of Greek state schools completed an online questionnaire and, later, 10 of 
them were interviewed. The participants’ responses yielded that the textbook lacks key features that 
could contribute to the development of students’ digital literacy skills and the teachers are not 
offered appropriate guidance on the practical integration of digital literacy in their teaching practice. 
Moreover, the digital platforms which have been developed to supplement the textbook are not 
widely used by teachers and no reference to them is made in the Teacher’s book. The findings 
indicate that the present textbook, as it is, fails to adequately promote digital literacy; thus, specific 
supplementation needs to be made. 
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1. Introduction 
 
It could be said that there is no perfect textbook that addresses all students’ needs and interests, so 
teachers tend to design extra material to supplement any inadequacies. Nevertheless, textbooks 
offer both teachers and learners numerous benefits; having, thus, a central role in education. On the 
other hand, computers and the Internet are becoming more and more accessible by people of all 
ages, transforming modern lifestyle which significantly affects educational agendas as they have to 
integrate the emergent innovations in curricula. Hence, textbook writers incorporate such features in 
new teaching materials. 
 
In this line, the present paper, which is part of a larger study which was carried out in early 2019, will 
investigate the teachers’ views about the textbook “English 6th Grade” (Efraimidou, Frouzaki & Zoi-
Reppa, 2010) as the particular textbook has been used since 2010 for the teaching of English in state 
Greek primary schools and no updated versions have been published which incorporate features that 
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are related to digital literacy. The authors will provide the theoretical background of textbooks and 
digital literacy and a description of the integration of digital literacy in Greek primary schools, which 
includes some updates concerning the practices which were employed due to the covid-19 pandemic 
which spread all over Greece in March 2020. The description of the research methodology is 
elaborated on, followed by the presentation and discussion of the major findings of the study. Finally, 
pedagogical implications are offered and possible alterations in the content of the particular 
textbook are suggested. 
 
 

2. Theoretical and pedagogical background of incorporating digital literacy in 
textbooks 
 
Textbooks constitute an essential component of the teaching process, as they provide a framework 
of what has to be taught during a specific academic year (Richards, 2014), while the accompanying 
teacher guides advise teachers how to present certain learning objects and familiarize them with new 
teaching paradigms (Ansary & Babaii, 2002). Textbooks also benefit learners as they give information 
on the course structure as well as the progress they have made so far (El-Dakhs, 2011), attempting to 
include at the same time meaningful activities that facilitate the achievement of the goals of the 
relevant curriculum (Richards, 2001). 
 
Nevertheless, teachers may feel overdependent on the textbooks and not adjust their teaching to 
their learners’ needs (Porfyri, 2019), restricting this way their own self-development (Richards, 2001). 
Moreover, textbook content can be outdated or introduce controversial or stereotypical references 
(Kodriyah, Dayu & Hakim, 2018).  For instance, Teliousi, Zafiri and Pliogou (2020) argue that the texts 
and illustrations in the 4th, 5th and 6th-Grade EFL textbooks of Greek state schools tend to associate 
males with professions that require manual or mental skills, while women are mostly associated with 
occupations that concern care and arts. 
 
Meanwhile, developments in the Web have significantly enriched FLT, as teachers can have free 
access to various information and multimedia, enabling them to supplement textbooks with material 
that is appropriate to their learners’ needs and wants. Furthermore, students are getting more and 
more exposed to digital information and multimodal forms of communication, so they need to 
master certain skills to become competent digital citizens (Liton, 2015). As a result, the focus of 
modern curricula is no longer restricted to the mere ability to master grammar and the four skills, but 
they promote multiliteracies, too. One of them is digital literacy which implies the ability to “find, 
understand, evaluate, create, and communicate digital information” (American Library Association; 
2013, p. 1). In other words, individuals need to be active processors of the vast amount of 
information they have access to and be able to judge its validity so as to link it to their knowledge of 
the world. Not all digital materials promote digital literacy, though, so teachers need to be familiar 
with this particular concept to properly incorporate it in their lessons. As some teachers may be 
inexperienced or lack sufficient training, textbooks can play a significant role in teaching by offering 
pre-tested activities as well as a rationale on why and how digital literacy should be incorporated in 
the teaching practice (Hismanoglu, 2011). The demand for digital literacy has greatly increased with 
the emergence of the new pandemic since 2020 which necessitated engagement in distant learning 
for both teachers and students worldwide. This required from teachers to revise their teaching 
practices and search for digital tools and material that could fit in this new reality. Since the covid 
pandemic induced, social distance educators and students had to become familiar with the Internet 
in order to participate in online communities and manage the vast amount of information it 
encompasses. 
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3. Description of the research context 
 
Having referred to the importance of integrating digital literacy in the mainstream textbooks, the 
focus will now shift to the Greek primary education.  

 
3.1 ELT curricula in Greek primary schools 
 
In the Greek context, the Ministry of Education is responsible for the design of curricula for state 
primary schools nationwide in an effort to provide equal opportunities to learning for all students in 
the country (Anastasiadou, 2015). The present paper focuses on the last two curricula for the 
teaching of English in primary education. The first one is the Cross-Thematic Curriculum Framework 
(DEPPS henceforth) (Pedagogical Institute, 2003) which determined the design of the textbook 
“English 6th Grade”. The second one is the “Integrated Foreign Languages Curriculum” (IFLC 
henceforth) (Government Gazzette of the Greek Republic, 2016) which has been in effect since 2016. 
The DEPPS (2003) curriculum attempted to introduce ICT as a component of the teaching practice, 
acknowledging the necessity for students to critically process digital information and get familiarized 
with the new information society. Nevertheless, these elements were confined to a passive 
processing of digital texts. 
 
Later on, the IFLC (2016) which was put into action integrated the main features of the preceding 
curriculum adding a number of innovations, though. According to Anastasiadou (2015), it makes a 
clearer reference to multimodal information and multiliteracies (especially digital literacy). 
Furthermore, the IFLC stresses the importance for teachers to incorporate ICTs into their teaching 
practice using any possible means. This can be achieved through access to the suggested digital 
platforms (i.e. Photodentro, Aisopos, the British Council) as well as the utilization of digital material 
that a teacher can select based on their students’ needs. 
 

3.2 The textbook  
 
The textbook under investigation is “English 6th Grade” (Efraimidou, Zoi-Reppa, and Frouzaki, 2010) 
which adopted the main principles of the DEPPS (2003) curriculum. Although the curriculum for the 
teaching of foreign languages has changed since 2016 (see section 3.1), the particular textbook is still 
employed. The content of this coursebook has been designed based on the can-do statements of the 
CEFR (Council of Europe, 2018) for A2-level learners. 
 
The textbook adopts a cross-curricular approach and consists of ten units whose topics are related to 
the assumed students’ interests. Furthermore, there are activities such as projects, revision exercises, 
and self-assessment activities that attempt to promote discovery learning and cognitive and 
metacognitive awareness. Each unit integrates all four language skills, while grammar and vocabulary 
also play a major role in the development of structures and carrying out certain functions that are 
related to the can-do statements of DEPPS (2003). It is important to mention, though, that little 
reference to ICTs is made throughout the textbook, and no activities are included that require the 
use of certain skills and strategies for the process of digital information. The current curriculum, i.e., 
the IFLC (2016), recommends that teachers exploit the platforms that are suggested by the Ministry 
of Education and attempt to incorporate ICTs in their teaching practice so as to supplement the 
textbook.  
Regarding the textbook “English 6th Grade”, there has not been, to the best of the researchers’ 
knowledge, any extensive research that investigates its effectiveness, as far as digital tools are 
concerned, even though there are some studies which examine some aspects of the textbook and 
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the researchers deem that these findings can accumulatively provide an overall estimation of its 
potential or lack thereof. 
 
Koutsoupia (2016) investigated teachers’ views on the effectiveness of the reading activities of the 
particular textbook, a skill that is directly linked to digital literacy. The results pinpointed that its texts 
contain very demanding vocabulary in relation to the target students’ proficiency level, learners are 
not asked to be actively involved in information processing, students are not motivated to participate 
in these activities, the texts do not address different learning styles, and only one-third of the 
teachers think that the topics appeal to the students’ interests. Another study conducted by 
Schortsianiti (2016) concerning the listening aspect of the textbook, reveals that the textbook 
requires extended supplementation, or a new textbook should be designed in order to include more 
interesting authentic-in-nature content. Finally, Chatzi (2018) researched the impact of games in the 
textbook and according to her findings, these games do not seem to appeal to their learners’ 
preferences,  do not appeal to different learning styles, and do not effectively promote the 
development of language skills. 
 
The aforementioned findings put forward the necessity to investigate the existing literature regarding 
the teachers’ familiarization with digital literacy and their attitudes towards it. Additionally, reference 
should be made to the effectiveness of relevant digital platforms to upgrade the present textbook 
and promote digital literacy. Finally, the already conducted research concerning the quality of 
infrastructure of Greek state schools will be put under the lens. 
 

3.3 The educational digital platforms 

In 2010, the Ministry of Education introduced the program “Digital School Platform, Interactive 
Books, and Learning Object Repository” (Digital School, 2010) in an attempt to further integrate ICT 
in state education. One of its aims was the development of different educational digital platforms; 
one of these is the portal Photodentro (2014) which is a repository hosting Open Educational 
Resources (Megalou et al., 2016). 

In Tsavalia (2017), EFL teachers acknowledged the quality items included in the Photodentro and 
their effectiveness on the students’ progress. Nevertheless, most of the participants acknowledged 
that they had little or no knowledge of the Photodentro before their participation in the study and 
argued that lack of time, proper school infrastructure, or relevant teacher education prevents their 
use. Similarly, in Batsios (2014) and Kostaki and Kalogiannakis (2020), teachers of Physics in Greek 
schools stated that they were not aware of the existence of the Photodentro, while they pointed out 
that the particular material was not well represented making it unattractive for both students and 
teachers. Moreover, it is mentioned that the Learning Objects of the Photodentro need to be 
evaluated and classified and that the platform mainly appeals to teachers who have good knowledge 
of ICT and are willing to devote their free time to integrate it into their teaching practice.  

Despite the little popularity of the particular digital platforms in the past, the emergence of the 
pandemic in 2020 completely changed the situation, since teachers were forced to seek additional 
online teaching material to the one they used in their classes so as to exploit it in distant teaching. 
There is no adequate data concerning the popularity of the Photodentro during the pandemic period, 
though Klouvatos (2021) mentions a huge increase in popularity for the digital platform e-me, so it 
could be deduced that there was a similar tendency in other platforms as well. 

Since only few of these studies concern the subject of English, this study investigated the extent to 
which the Photodentro effectively supplements the textbook “English 6th Grade” concerning any 
additional promotion of digital literacy, in an attempt to fill the gap in the relevant literature so far. 
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3.4 Implementation of ICTs in Greek state schools 
 
In the existing literature, there is a common consensus that digital literacy can advance the learning 
process due to the possibilities it provides teachers with. In Karkoulia (2016), Tsourapa (2018), and 
Tzotzou (2018), teachers seem confident about their knowledge of ICTs and most of them use it in 
their lessons 1-2 times per week. Moreover, the most popular digital tools are videos (especially on 
Youtube), word processors, and emails. They also argue that ICTs can promote critical thinking and 
intercultural awareness, aid students with learning disabilities, attract interest, facilitate 
collaboration, and enable meaningful discussions. 
 
Nonetheless, the implementation of ICTs is challenging in the Greek context due to various factors. 
Studies conducted by Kokkinaki (2010), Karkoulia (2016), Tsourapa (2018), and Tzotzou (2018) show 
that the major obstacles teachers face are the poor technological infrastructure of their schools, time 
pressure, inadequacy of ICT training, and lack of technical support.  
 
Throughout the years, the Ministry of Education has organized a number of ICT training programs in 
an effort to familiarize teachers with technological tools. One of them was the pilot program 
“Odyssey (1996-2001) which was heavily criticized as the teachers disapproved of its design and 
efficiency and questioned its capacity to support them in the use of technology in the teaching 
practice (Giavrimis, Papastamatis, Valkanos & Anastasiou (2011). Later on, various other programs 
were carried out, aiming at the development of advanced ICT skills. However, studies conducted by 
Gousiou (2016), Patseadou (2016), and Tzotzou (2018) demonstrate that access to such programs is 
very limited for teachers of English as participation is determined through a random selection 
process, meaning that a large amount of the teachers is excluded. Furthermore, the participants 
mentioned that their training was partially an outcome of school advisors’ initiatives, which in many 
instances did not seem to boost their confidence to use ICTs in a proper way, while these programs 
did not provide them with a sufficient theoretical background to integrate ICT tools in their teaching 
practice. Addionally, even though, distance learning was put in effect in March 2020, only in April 
2021 did the Ministry of Education launch specialized training “Intensive training of teachers’ in 
distance learning teaching” (https://t4e.sch.gr)1. In this sense, this study makes an effort to fill this 
gap. 
 
Teachers’ attitudes towards ICTs, the existing challenges in their implementation, and the issue of ICT 
training will also be investigated in the present study as they are directly related to the promotion of 
digital literacy in the teaching practice.  
 
 

4. Research Methodology 
 
Having presented the literature of digital literacy and its application in the 6th grade of the Greek 
primary school, this part will elaborate on the research methodology. 
 

4.1 Aims of the study and research questions 
 
This study mainly aims to investigate the extent to which teachers of English consider the promotion 
of digital literacy in the textbook “English 6th Grade” appropriate and adequate. To this end, the 
following research questions will be addressed: 

 
1 Εγκύκλιος ΥΠΑΙΘ 6731/Ε3/20-01-2021. Αθήνα: Εθνικό Τυπογραφείο 
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1) To what extent are EFL teachers aware of the applications of digital literacy in education? 
2) How does this group of teachers supplement the sixth grade EFL textbook to empower their 

students to develop digital literacy? 
3) Which supplementary material could enrich the textbook under investigation in order to 

boost digital literacy ? 
 
As mentioned in the previous sections (3.2, 3.4), there is some research concerning the present 
textbook and although it does not investigate the aspect of ICT integration or digital literacy, some of 
its components have been negatively evaluated by teachers. Taking into account that the textbook 
was released in 2010 and the fact that it was written based on the DEPPS (2003), the researchers’ 
expectation for this study was that the teachers would be dissatisfied with the promotion of digital 
literacy in “English 6th Grade”. Furthermore, the studies mentioned so far highlighted that not all the 
teachers were very familiar with Photodentro before the pandemic. These results would mean that 
the textbook would require small or extended changes in its content in order to adequately foster 
digital literacy. 
 

4.2 The participants’s profile 
 
The questionnaire sample consists of 89 teachers of English, 85 women and 4 men, the majority of 
whom (78.7%) have taught in the 6th grade for at least 6 years.  

 
Almost 60% of the participants feel they are familiar with technology and about 54% acknowledge 
familiarity with the notion of digital literacy.  
 

 
Figure 1. Familiarization with digital literacy 

 
Half of them argue that they use ICT in their teaching practice very often, even though about one-
fourth of the participants (25.8%) mention that the technological equipment in their classes is not in 
good condition.  
Almost half of the teachers (56.2%) answered that they have only participated in 1 or 2 ICT-related 
seminars.  
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Figure 2. Number of ICT training programmes attended 

 
From the above sample, 10 teachers accepted to take part in the interviews. The sampling  for both 
procedures was random with no geographical, educational, experience or age constraints.  
 

4.2 Research instruments 
 
The present study employed a “mixed-method approach”, combining both quantitative and 
qualitative data in order to enhance the validity and reliability of the accrued findings and provide 
greater insight into the present situation (Dörnyei, 2007). 
 
For the collection of quantitative data, the authors designed an online questionnaire on Google 
Forms, as it enabled them to easily share it through email and social media (Cohen, Manion & 
Morrison, 2017) as well as it facilitated data processing. Moreover, in order to enable participation 
for people who do not access social media, emails were sent by the researchers to hundreds of 
schools around Greece, so participation in it was random and voluntary. Then, the qualitative data 
were garnered through online interviews which were carried out via Skype in order to record them 
with the participants’ consent. Both instruments had been initially piloted with three teachers, and 
the feedback was exploited in the correction of items to improve their clarity,validity and reliability. 

 
4.3.1 The questionnaire 
 
The questionnaire was selected as questionnaires are a suitable and extensively utilised quantitative 
methodological instrument, owning to its versatility and effectiveness to yield quantifiable data in a 
short period of time (Cresswell, 2011).  
 
The questionnaire was developed after a careful study of the textbook, the IFLC, the digital platforms, 
and the existing literature. The items were developed so that they could respond to the research 
questions, without violating the questionnaire principles as mentioned in Cohen et al. (2017). 
 
The questionnaire included 40 compulsory closed-ended questions in total so that it would take little 
time to answer. The questionnaire consists of 4 parts; Part A concerns demographic information of 
the participants, Part B includes questions about the respondents’ practices as far as ICT and digital 
literacy are concerned, Part C is about the teachers’ attitudes towards digital literacy and new 
technologies, and Part D examines their views on the textbook “English 6th grade”. In parts C and D 
(Appendix I), the implementation of Likert scales allows the participants to express varying opinions 
on the included statements flexibly and straightforwardly.  
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Additionally, three statistical tests were performed to determine the validity and reliability of the 
findings. Cronbach’s Alpha coefficient test was employed for the analysis of data to measure the 
internal reliability of certain groups of items in the questionnaire. One-sample Wilcoxon signed-rank 
test compared the hypothetical and the observed median of specific items to analyze their 
significance. Finally, Goodman-Kruskal Gamma sought possible correlations between certain items 
and some demographic features. 
 
4.3.2 The interviews 
 
Since reliance on one methodological tool might limit the findings of a research (Cohen et al., 2017), 
a mixed method approach can guarantee more reliable data through triangulation (Altrichter et al., 
2008). In this line, an interview was employed as the qualitative tool.  
 
To this end, the authors invited the questionnaire respondents, 10 of whom accepted the invitation, 
through Facebook, Yahoo Groups and emails to participate in the interviews. These were in semi-
structured form as there were 10 main open-ended questions for all participants, while some extra 
ones were included based on the responses that were provided to ensure the flexibility of the 
procedure and fully investigate the areas the interviewees focused on (Kajornboon, 2005). These 
questions concerned the participants’ teaching situation, their views on ICT, and the textbook as well 
as their suggestions for further incorporation of ICT into the teaching materials. To ensure the 
confidentiality of the procedure each interview was assigned a single number. 
 
Through the data that were gathered from both the questionnaire and the interviews, the 
researchers could propose practical ways the current textbook could be adapted so that it would 
incorporate the respondents’ suggestions. 
 
 

5. Results and discussion 
 
The combination of the quantitative and the qualitative data provided the researchers with 
invaluable insights concerning the existing situation as far as the promotion of digital literacy is 
concerned. Based on the findings of this analysis the researchers will attempt to answer the research 
questions mentioned in the previous section. 

 
5.1 Integration of data from the questionnaire and interviews 
 
1) To what extent are EFL teachers aware of the applications of digital literacy in education? 

 
The findings suggest that despite the little ICT training most of the participants had received, they felt 
confident to use technological tools in their teaching practice (47.19% Agree, 31.46% Strongly Agree), 
while they appreciated the overall beneficial effect of digital literacy on their learners (35.96% Agree, 
60.67% Strongly Agree), its significance in the school curriculum (37.08% Agree, 50.18 Strongly 
Agree), and its contribution to the development of language skills (42.70% Agree, 55.06% Strongly 
Agree). 
 
These findings confirm the ones mentioned in Tsourapa (2018) and Tzotzou (2018) and can be 
explained by the increased role of computers and the Internet in people’s everyday life which has 
helped teachers familiarize themselves with various digital tools. Nevertheless, it is important to 
mention that some of the participants in the interviews did not seem able to clearly distinguish digital 
literacy from the mere use of technology, which suggests that knowledge of technology is not 
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enough in order for teachers to effectively integrate it in the teaching practice as they need to be 
aware of the key principles of digital literacy and be sufficiently trained for its proper implemention. 
Another finding is that most of the teachers do not feel that the syllabus imposes significant time 
constraints that prevent them from using ICT, which contradicts the findings in Kokkinaki (2010), 
Karkoulia (2016), Tsourapa (2018), and Tzotzou (2018). This could be attributed to the fact that, in 
recent years, teachers do not use the present textbook as the primary material and depend on 
supplementary material. 
 
2) How does this group of teachers supplement the sixth grade EFL textbook to empower their 
students to develop digital literacy? 
 
In the questionnaire, the majority of the participants acknowledged the usefuleness of the digital 
platforms suggested in the curriculum (51.69% Agree, 11.24% Strongly Agree), something that can be 
associated with the sense of safety that ready-made materials create (37.08% Agree, 14.61% Strongly 
Agree) since it is hosted on an authorized digital platform. 
 

 
Figure 3. Usefulness of the suggested digital platforms 

 
However, more than half of the participants in the interviews pointed out that they were not familiar 
with the Photodentro and they preferred to use their own material, which confirms the findings in 
Tsavalia (2017), Batsios (2014), and Kostaki and Kalogiannakis (2020). Some of them explained that 
using their own material is a quicker and more reliable option, since even the content in the 
Photodentro required some adaptation in order to use it. The large majority of the respondents 
confirmed that tendency to develop their own material considering their learners’ needs (37.08% 
Agree, 14.61% Strongly Agree).  
 

 
Figure 4. Teacher-made digital materials 
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These findings could suggest that teachers should be further familiarized with the aforementioned 
digital platforms through ICT training and be encouraged to develop material to be hosted on them. 
Even though these platforms became more popular during the pandemic, many teachers depended 
on their own material or ready-made material posted on online teacher communities. 
 
3) Which supplementary material could enrich the textbook under investigation in order to boost 
digital literacy ? 
 
Half of the respondents reported that the utilization of digital tools is not fostered through the 
textbook (38.20% Agree, 11.24% Strongly Agree), while the same number does not believe that the 
achievement of the aims and objectives of the IFLC in relation to digital literacy is facilitated by the 
textbook (11.24% Strongly Disagree, 40.45% Disagree) or that digital literacy is sufficiently integrated 
into it (7.87% Strongly Disagree, 43.82% Disagree).  
What is more, the majority (64,02 %) of the teachers argued that the textbook lacks key features that 
concern digital literacy such as multimodal information to process digital texts. 
 

 
Figure 5. Exposure to multimodal information through the textbook 

 
These responses confirm  the insufficient promotion of digital literacy in the textbook and this is why 
the IFLC (2016) suggests the use of supplementary digital material. Besides, most of the interviewees 
also admitted that digital literacy is not of high priority for the particular textbook. These 
demonstrate that the textbook does not aim at enhancing the students’ computer skills, which are a 
major component of the current curriculum, and confirm the participants’ belief that the textbook 
needs to be revised. It is also important to mention that that a large number of the respondents 
mentioned that the textbook writers do not provide them with adequate tools to integrate digital 
literacy in the teaching practice (8.99% Strongly Disagree, 30.34% Disagree).  
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Figure 6. Provision of digital tools by the textbook writers 

 
This is also confirmed in the interviews where the respondents argued that the textbook  makes no 
reference to the suggested digital platforms and does not advise them on how to integrate digital 
tools in their lessons. This can be confusing for both teachers and learners as browsing through the 
Photodentro or any other platform can be time-consuming if there are no direct prompts to certain 
learning objects. 
 
In the interviews, several suggestions were made concerning possible changes in the textbook. For 
instance, it was suggested that the textbook could become more appealing and motivating for 
learners by including updated material and web links. Since information easily becomes outdated, 
there could be some fixed web links whose content could be regularly updated. Another point they 
made is the inclusion of direct references to the suggested digital platforms. This would help teachers 
easily and quickly browse through various learning objects and choose the ones they believe will 
meet their learners’ needs and interests. Moreover, several teachers agreed that the project tasks in 
the textbook should encourage the use of modern digital tools (such as Google Docs instead of the 
traditional pen-and-paper format) in order to enhance the students’ computer skills. Finally, 
strategies need to be included to guide learners towards the processing of digital information. These 
strategies could concern the use of the highlighter, the way they can use hyperlinks, or how to 
evaluate the validity of digital information. 

 
5.2 The statistical tests 
 
In Cronbach’s Alpha, the Alpha coefficient for each group of items was 0.821, 0.773, and 0.735 
respectively, demonstrating a satisfactory coefficient of internal consistency for all three groups. In 
One-sample Wilcoxon Signed Rank, all key items deviate from the hypothesized median value, 
considering that their p-value is below .05, which demonstrates that the responses are of high 
statistical significance. Finally, the Goodman-Kruskal Gamma shows that none of the items was 
influenced by certain factors such as teaching experience or attending ICT training programs, which 
means that the findings of the present study concern all the participants (Appendix I). 

 
5.3 Recommendations for the digital supplementation of the book 
 
In Section 2, it was discussed that digital literacy concerns the identification, evaluation, creation and 
communication of digital information, and only few of these features can be found throughout the 
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textbook, while learners are not guided in the development of such skills. In order to address this 
issue, the textbook needs to incorporate reading activities along with  specific strategies - such as 
highlighting, exploitation of hypertexts, and evaluation of digital information. These reading activities 
could be uploaded on the Photodentro or another digital platform and be renewed on a regular 
basis, since digital information can become outdated easily nowadays. Teachers could play an 
important role by sharing such activities with other teachers so that different interests and needs are 
covered. The Covid-19 experience showed that maybe the Photodentro and the Aesop platforms 
could be transformed into digital communities in which teachers will interact, share, and review 
material, since such communities solved several problems teachers faced in the initial phase of 
distant teaching.  
 
Another suggestion that can be made based on the participants’ responses is for the textbook to 
include prompts to the material that is hosted on the aforementioned digital platforms. Even though 
the employment of distant teaching has increased the popularity of these platforms, browsing 
through them to find the appropriate learning objects can still be quite time-consuming and difficult 
for both teachers and learners. These prompts will offer guidance to the material and will stress its 
significance for the achievement of the aims and objectives of the curriculum regarding digital 
literacy. 
 
Moreover, the Teachers’ Book should assist teachers in exploiting ICT, as access to ICT training is very 
limited as mentioned in previous sections. There could be some definitions for teachers to 
understand the nature of digital literacy, advice on the strategies they should focus on and inclusion 
of possible activities that promote the development of computer skills. 
 
Finally, the textbook should encourage the exploitation of various digital tools such as word 
processors, blogs, and wikis as they supply numerous benefits in relation to the traditional pen-and-
paper writing. It is important to mention that distant teaching gave prominence to even more digital 
tools such as Wordwall, Wakelet, Jamboard, and Microsoft Sway which can make lessons more 
interactive and integrate multimodal features to address different learner needs. These tools could 
be combined with the Photodentro, the e-me, and the Aesop platform in order to maximize the 
benefits for both teachers and students.  
 
In Appendix II, there is an example of such changes on page 22 of  the “English 6th Grade” Student’s 
Book so that learners interact with the digital information, evaluate it, and capitalize on a real and 
more meaningful digital environment.  
 
Even though this research attempted to investigate the issue of the promotion of digital literacy in 
the textbook “English 6th Grade”, further research would provide a better insight into this issue. 
Furthermore, the findings of this research can potentially be exploited along with the findings of 
other studies regarding the textbook “English 6th Grade” in order to develop proposals for a revised 
textbook. 

 
 

6. Conclusion 
 
The findings of the present study suggest that the textbook “English 6th Grade” fails to promote 
digital literacy to a satisfying degree with respect to the aims and objectives of the IFLC. Additionally, 
the existing digital platforms partially address this issue due to the fact that no clear guidance is 
provided to either teachers or students on how to exploit them in order to develop the required 
skills. Therefore, the extensive revision of the present textbook or even writing a new one should be 
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considered by the educational authorities. Hence, apart from the aforementioned recommendation, 
the following points should also be considered. 
 
In order to address the limited access to ICT training programs in a cost-effective way, the Teacher’s 
Book needs to provide teachers with guidance concerning the integration of digital literacy in their 
teaching practice. Furthermore, teachers and students should be familiarized with the Photodentro 
and other suggested digital platforms, by being frequently prompted to its digital material through 
the textbook and be supported on how to exploit it. Finally, teachers should be trained to efficiently 
use various digital tools (Wordwall, Padlet to mention but a few) in order to create their own 
material that will in turn enable them to cater to their students’ needs and preferences.  
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Appendix I: Questionnaire Sections C & D 

 
Table 1. Percentages of items from Section C and analysis of their significance with One-sample Wilcoxon test 
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Table 2. Percentages of items from Section D and analysis of their significance with One-sample Wilcoxon test 
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Appendix II: Original version 
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Adapted version- Supplementation 
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