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English nowadays can no longer be related solely to Standard English and an Anglo-centred 
standpoint, but it needs to be understood from a wider perspective, one that takes into 
account World Englishes varieties and its use as a lingua franca (ELF). Indeed, English has 
developed into one of the most widespread means of communication in contexts where 
speakers do not always share the same linguistic and cultural background and need to co-
construct mutual understanding. In order for students to effectively and appropriately use 
English in today globalised world, they need to be prepared to a wide range of English 
practices and to be able to interact in diverse and complex communicative contexts. The 
development of students’ ELF communicative skills entails the need to adopt and devise 
materials that provide a more complex conceptualisation of English, including how 
communication strategies represent important resources to reach mutual understanding in 
ELF intercultural communication. Adopting an ELF-aware pedagogical perspective, this paper 
aims at presenting and discussing some guidelines that could help teachers develop their own 
ELF-aware materials, especially focusing on the use of communication strategies and meaning 
negotiation.  
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1. Introduction 

English nowadays can no longer be related solely to Standard English and to an Anglo-centred 
standpoint, but needs to be understood from a wider perspective, one that takes into account 
World Englishes varieties and its use as a lingua franca (ELF). The global spread of English thus 
needs to be included in ELT practices, not as the use of Standard English on a wider scale, but 
as the diverse and flexible means of communication it has become. Indeed, English has 
developed into a plurality of varieties, each of which has its own distinctive features, and it 
has become one of the most widespread means of communication in intercultural 
communication, where speakers do not always share the same linguistic and cultural 
background and need to co-construct mutual understanding through meaning negotiation 
(Antonello, 2023; Baker, 2015, 2020; Pitzl, 2018; Seidlhofer, 2011; Vettorel, 2019).  

http://rpltl.eap.gr/
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The understanding of this complex and flexible use of the English language in different 
contexts is an aspect that learners need to be made aware of and prepared to deal with. 
Indeed, in order for students to effectively and appropriately use English in today globalised 
world, it is fundamental to develop the students’ skills in dealing with diversity and 
complexity, inherent characteristics of ELF communication. Traditional perspectives linked to 
Standard English and the ‘native speaker’ as the only viable model to refer to in education 
have been criticised, since they no longer represent the authentic and variable use of Englishes 
and ELF, but still promote a monolithic perspective. However, Standard English, World 
Englishes and ELF should not be seen as competing, but instead, they should be integrated; 
accordingly, a wider representation of the contexts of use and of the different manifestations 
of English today should be included in the ELT classroom (Antonello, 2023; Kohn 2011, 2018). 
 
In order to adopt an ELF-aware pedagogy (Sifakis, 2019), teachers need to go beyond the 
teaching of grammar rules and communicative skills anchored to the ‘native speaker’ model, 
including a wider understanding of English, with more diversified linguistic input, its variable 
contexts of use and aspects related to Intercultural Awareness (ICA – Baker, 2015), as well as 
strategic skills that have been shown to be useful in managing meaning negotiation and 
different linguistic and cultural practices (Antonello, 2023). This entails the need to adopt and 
devise ELT classroom materials that provide a wider exposure to different varieties of English 
and to diverse and flexible practices that emerge in ELF contexts, including how 
communication strategies represent important resources to reach mutual understanding in 
effective and appropriate ways (Antonello, 2023; Lopriore and Vettorel, 2015, 2016; Vettorel, 
2010, 2019, 2021).  
 

2. Communication strategies and ELF 

From a Second Language Acquisition (SLA) perspective, communication strategies have been 
traditionally defined as compensation tools that are necessary to bridge the gap between the 
linguistic output of the non-native speaker measured against the ‘native speaker’ 
competence, particularly in terms of grammatical correctness (Dörnyei and Scott, 1997). 
Consequently, communication strategies (e.g., repetition, paraphrase, confirmation checks, 
and so forth) have usually been linked to the strategic dimension of Communicative 
Competence (Canale and Swain, 1980) and conceived as helping tools to deal with 
communicative problems and breakdowns. Several studies support a view in which “the 
appeal to native-speakerness as a source of language expertise and authority is grounded in 
an observation that people tend to generally know their first/native language better than any 
other language/s they may speak in terms of pronunciation, vocabulary, grammar patterns 
and rules of use” (Leung, 2005, p. 129). This traditional standpoint reflects what Canale states 
referring to the use of communication strategies: “for example, when one does not remember 
a given grammatical form, one compensatory strategy that can be used is paraphrase” 
(Canale, 1983, p. 11), relegating the use of strategic moves to the necessity to solve 
communicative breakdowns or linguistic gaps in relation to a pre-established model based on 
the choices of a ‘native speaker’. However, as several scholars emphasise, such 
preconceptions about the ‘native speaker’ as a model of reference of perfect language use 
are misleading and unattainable and communication strategies perform an important role in 
the very process of communication (Antonello, 2023; Cogo and Dewey, 2012; Kaur, 2009; 
Leung, 2005; Vettorel, 2019). 
 
Since English is one of the most common means of communication in intercultural contexts, 
speakers cannot take for granted that they share the same linguistic and cultural frames of 
reference, given that the people involved in ELF contexts belong to diverse (linguacultural) 
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backgrounds; indeed, this perspective suggests that people should not be measured against 
stereotypical views based, for example, on geographical or national characterisations, but 
according to what comes forward in the communicative act (Antonello, 2023; Baker, 2015; 
Seidlhofer, 2011). Consequently, the negotiation of meaning and the co-construction of 
mutual understanding are fundamental in achieving successful interaction, since they are 
central processes in the interactive effort of building common ground and achieving the 
speakers’ communicative goals (Antonello, 2023; Cogo and Dewey, 2012). Indeed, “meaning 
does not reside in the linguistic forms themselves, but rather in the mutual negotiation 
involved in their selection and manipulation” (Cogo and Dewey, 2012, p. 137).  
 
Accordingly, ELF users need to be able to deal with, as well as to go beyond, the diversity of 
linguistic and cultural practices involved in ELF communication in order to make the 
interaction successful; this entails the non-reliance on solely grammatical rules to make out 
the sense of an utterance, but to take advantage of all the resources available to build mutual 
understanding. The ability to manage the linguistic and cultural variability inherent to ELF 
contexts is paramount to effectively and appropriately co-construct and shape meaning in 
interaction (Antonello, 2023). Following this standpoint, meaning negotiation and the joint 
effort to build common ground do not stem from the necessity to pre-empt or solve a 
communicative problem, but from the necessity to communicate with people that do not 
share the same linguistic and cultural backgrounds and, consequently, practices, values and 
behaviours (Hua, 2015). As Kohn (2021, p. 10) highlights, “ELF communication thus emerges 
as an art [italics in the original] requiring speakers to deploy their multilingual resources 
creatively and boldly, strategically guided by their intention to communicate successfully”; 
accordingly, the use of communication strategies should be conceived as an integral part of 
the communicative process, not in terms on problem-solving tools, but as active tools of 
meaning making.  
 
The ability to effectively and appropriately negotiate meaning and use communication 
strategies is hence a fundamental skill in ELF contexts and speakers need to be able to take 
advantage of all their resources to reach their communicative goal (Antonello, 2023; Vettorel, 
2019). ELF studies have indeed shown how the strategic moves performed by the speakers 
are not used to mimic an idealised ‘native speaker’ or to compensate for their ‘lacking’ 
Communicative Competence, but as active tools to shape and negotiate meaning in 
interaction (Antonello, 2023; Björkman, 2014; Cogo and Dewey, 2012; Kaur, 2009; Vettorel, 
2019). This perspective promotes an understanding of communication strategies as “strategic 
moves, both linguistic and non-linguistic, that are used in communication to negotiate 
meaning, co-construct mutual understanding and a shared frame of reference, thus not only 
to pre-empt or solve communicative problems” (Antonello, 2023, p. 115). This definition shifts 
the attention from a focus on miscommunication to one on the actual and natural process of 
communication, where all resources available are used to achieve the speaker’s 
communicative goal in the most effective and appropriate way, and where speakers need to 
continuously negotiate and (re-)construct meaning in interaction to establish (and maintain) 
common ground. In Example (1) below, which is drawn from the Corpus of Video-Mediated 
English as a Lingua Franca Conversations (ViMELF, 2018)1, the importance to negotiate 
common ground is foregrounded, showing how it is not possible to rely on pre-established 
notions of appropriateness or shared knowledge: 
 

 
1 https://www.umwelt-campus.de/en/campus/organisation/fachbereichuwur/sprache-
kommunikation/indi/en/applied-research/translate-to-englisch-case-project/access-vimelf  
 

https://www.umwelt-campus.de/en/campus/organisation/fachbereichuwur/sprache-kommunikation/indi/en/applied-research/translate-to-englisch-case-project/access-vimelf
https://www.umwelt-campus.de/en/campus/organisation/fachbereichuwur/sprache-kommunikation/indi/en/applied-research/translate-to-englisch-case-project/access-vimelf
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Example 1 
ViMELF_06SB73ST14: Speakers: SB73 – female, Germany; ST14 – female, Spain 
 
SB73:  (1.4) is uhm do you still celebrate this: uhm <bull racing>? #00:21:03-7# ... 

uhm, 
ST14:  .. OH the bull fighti:ng? 
SB73:  yeah, {nods} 
ST14:  yeah, (1.0) ((clears throat)) [well-] 
SB73:  I think it's celebration for you or, <isn't it>? 
ST14:  (0.8) ((smacks lips)) well. {nods} (1.4) {squints & raises eyebrows} okay. ... 

u:hm, ... <Spain is: a very: diverse country>. {raises eyebrows & opens eyes 
wide} ... and it might not {thumps on desk with pen} look like so, ((clears 
throat)) {covers mouth} ... because it's not very big, {imitates size by 
holding up hands} ... but it has a lot of cultures. {makes beat gesture & 
squints} ... VERY different cultures. #00:21:31-8# ... and where I am from? 
{points at herself} we <don't> bull fight. {shakes head} #interruption of 
recording (4.5)# (or bull race ... ever). (it's just not .. what we do)? ((hehe)) 
.. that's, #interruption of recording (2.5)# in the south of Spain? ... or 
towards the uhm, .. east. of Spain. and_uhm, personally I think it should be 
banned, {raises eyebrows & squints} ... I don't like it? and >many people 
DOn't like it<, #00:21:59-6# but, {shrugs} ... sadly it's still going on in some 
places in Spain, {nods & shrugs} 

SB73:  {nods} 
ST14:  and uhm, {shrugs} ... yeah people do it, and >as a tradition<, {shrugs} but I 

think it's very sad.  and cruel. [°and I don't like it°]. {shakes head} 
SB73:  [yeah I think so] too, (1.0) I've seen a lot of u:hm, {scratches forehead} ... 

.t uhm [things] about it in magazines and on [TV], {shakes head}  
ST14:  [yeah]. {nods} [((clears throat))] 
SB73:  and it's just cruel. 
ST14:  ... [yeah], {shakes head} 
SB73:  [°that's the point°] °yeah°, (1.0) .h but .. yeah {tilts head & shrugs}, I think 

if it's a tradition? (1.2) yeah. 
ST14:  ... right but so was beating ((beat/n/)) your- .. WIFE, {frowns & looks up & 

shakes head} ... fifty years ago. #interruption of recording (6.4)# and I think 
it shouldn't be:, {opens hands} ... that way anymore. 

SB73:  (2.3) .t ... uhm. 
 
As the extract shows, SB73 asks about a cultural concept (‘bull fighting’) that, it turns out, is a 
very sensitive topic for ST14. What seemed to be a shared fact about Spanish culture becomes 
a delicate issue and both speakers skilfully avoid losing and threatening each other’s face 
(Antonello, 2023). To do so, SB73 and ST14 use communication strategies such as hedging, 
paraphrase, repetitions, backchannels, non-verbal elements to build common ground and 
avoid for SB73 sounding insensitive, for ST14 sounding aggressive. This example also shows 
how important it is to link the ability to negotiate meaning to the ability to manage and deal 
with different cultural views, a fundamental aspect to consider in ELF contexts (Antonello, 
2023; Baker, 2015). The use of communication strategies proves to be fundamental to be able 
to adapt to different contexts and appropriately interact with other interlocutors. 
Consequently, adopting an ELF-aware pedagogy, they should be introduced in ELT practices 
as active tools of meaning making, as will be suggested in the following sections. 



Antonello / Research Papers in Language Teaching and Learning 14/2 (2024) 30-41 

 

                                                                                                     34 

3. ELF-aware materials and communication strategies: Is it possible to 
integrate ELF and ELT? 

When considering the teachability of communication strategies, a number of issues have been 
called into question and should be analysed. Several studies have shown how communication 
strategies are not often integrated in ELT materials (Vettorel, 2018a, 2018b, 2021). Traditional 
views support that teaching communication strategies is not necessary since “it is detrimental 
to developing an L2 learner’s linguistic competence”, and learners can transfer the ability to 
use them from their L1 (Milliner and Dimoski, 2022, p. 3). Hence, they are often disregarded 
and not included in coursebooks and other pedagogical materials. However, ELF research has 
shown how their inclusion promotes the development of the students’ communicative skills 
and increasing ability to successfully reach their communicative goals in interaction (Chan, 
2021; Dimoski et al., 2016; Kaur, 2009; Sato et al., 2019; Vettorel, 2018a). Indeed, even though 
communication strategies can be transferred from their use in the L1, they have traditionally 
been perceived as compensation tools to bridge a gap rather than active tools to shape 
meaning. It seems therefore important to raise awareness in students that communication 
strategies can be effectively performed to achieve several and different aims, which go 
beyond ‘not knowing a word’ (Antonello, 2023; Milliner and Dimoski, 2022; Vettorel, 2019). 
  
An additional difficulty is due to the fact that Standard English and grammatical correctness 
are still promoted in ELT practices and the ‘native speaker’ model is often offered as the only 
possible model of reference. These notions relate to a monolithic and fixed definition of the 
English language which does no longer represent the actual use of English today: World 
Englishes varieties have developed their own standards, making Standard English just one 
among many; therefore, appropriateness based on a ‘native speaker’ model can no longer be 
considered suitable to all contexts and uses of English around the world (Antonello, 2023; 
Baker, 2015; Kohn, 2018; Seidlhofer, 2011; Widdowson, 2003). In turn, ELF research has for a 
long time pointed out the importance “to address the mismatch between what is taught in 
the classroom and how English functions outside the classroom” (Rose et al., 2020, pp. 158-
159).  
 
ELF awareness indeed refers to “the process of engaging with ELF research and developing 
one’s own understanding of the ways in which it can be integrated in one’s classroom context, 
through a continuous process of critical reflection, design, implementation and evaluation of 
instructional activities that reflect and localize one’s interpretation of the ELF construct” 
(Sifakis and Bayyurt, 2018, p. 459). Adopting an ELF-aware pedagogy would thus empower 
teachers, and students, to be agents of their use of English: educators and learners would 
critically reflect on what ELF is and how this concept relates to their use of English, adopting 
the most appropriate view that their needs would require. ELF-awareness promotes an active 
engagement with ELF research and tries to support teachers in applying and including an ELF 
perspective in their everyday teaching practices (Sifakis and Bayyurt, 2018). As Sifakis 
highlights, “what ELF users know and how they interact should inform lesson plans, teacher 
training curricula, textbooks, policies, and assessment procedures in ways that will render the 
ELT experience richer and deeper, and closer to a realistic experience of what has come to be 
global communication via English” (Sifakis, 2019, p. 293).  
 
It is also important to highlight that, as ELF research has highlighted, the inclusion of an ELF-
aware pedagogy in ELT is not about disrupting current approaches, but about preparing 
students to deal with a wider understanding and view of the English language (Antonello, 
2023; Kohn, 2021; Sifakis, 2019). Learners need to be aware of how English manifestations are 
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variable and dependable on context of use and the people involved, so that they can develop 
skills aimed at negotiating and co-constructing mutual understanding with their interlocutors, 
flexibly and appropriately. Even though many teachers are “torn between SNSE [Standard 
Native Speaker English] as a teaching objective on the one side and communicative 
authenticity on the other” (Kohn, 2021, p. 11), it is important to underline that the re-
evaluation of the ‘native speaker’ model and of Communicative Competence does not require 
teachers to disrupt their pedagogical practices, but to embrace a wider and more complex use 
of the English language (Antonello, 2023; Lopriore and Vettorel, 2015; Seidlhofer, 2011; 
Widdowson, 2003). This viewpoint also strengthens the possibility to combine already existing 
activities and materials with a more ELF-aware view (Antonello, 2023). Adaptation of existing 
materials could for example be a starting point for teachers to embrace ELF and its integration 
into ELT practices, to then foster a more complex integration of these two paradigms, as will 
be discussed in the following section.  
 

4. Three guidelines to promote the use of communication strategies in an ELF-
aware ELT classroom 

Following an ELF-aware pedagogy, it is important to expose students to ELF and World 
Englishes varieties, both in terms of lexico-grammar and pronunciation, to make them 
critically reflect on the diversity of Englishes and to develop skills that could help them deal 
with the diversity of contexts and practices that are intrinsic to ELF communication nowadays 
(Sifakis, 2019).  
 
As mentioned above, it is not always easy for teachers to include such perspective in their 
pedagogical practices; due to time issues, materials available or syllabus requirements, 
educators have to deal with complex and problematic aspects that do not always allow time 
for extensive personal development. Even though ELF studies have been profuse, especially 
in recent years, EFL practices focused on Standard English are still very much widespread. In 
order to bridge the gap between ELF research and ELF-aware practices, it is essential to 
provide guidelines, suggestions, materials and actual examples of use to show how ELF can be 
integrated in all kinds of educational approaches and how it can co-exist with Standard 
English.  
 
The following sections will focus on three guidelines aiming at introducing communication 
strategies in the ELT classroom following an ELF-aware pedagogy, exemplifying how teachers 
could adapt their practices and materials to foster a more comprehensive and multifaceted 
understanding of English in their classroom. These guidelines represent an attempt to give 
options to teachers to use what they already know to help their students develop a wider 
range of communicative skills that can be useful in ELF contexts. These guidelines should be 
considered as suggestions and not as prescriptive rules; the activities suggested are 
exemplifications of tasks that can be performed in the classroom, and not a comprehensive 
list.  
 

4.1 Guideline 1: Building an ELF-aware mindset 

The first guideline refers to the need to build an ELF-aware mindset. It is important that both 
teachers and learners develop a profound understanding of what ELF is and how they can take 
advantage of all their resources to communicate in intercultural contexts (Sifakis, 2019; Sifakis 
and Bayyurt, 2018). By developing this kind of mindset, speakers will grow as ELF users: they 
will become aware of the importance of flexibility, meaning negotiation, intercultural 
diversity, and they will be able to adapt to different communicative contexts.  
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In this respect, the core elements linked to this guideline relate to intelligibility, flexibility and 
open-mindedness. The first one is fundamental in ensuring that the communicative act is 
successful and that being able to understand and be understood is an important part of the 
process. The second element refers to the ability to deal with diversity and be flexible in 
responding to linguistic and cultural practices that can be unknown or not familiar. Finally, it 
is fundamental to keep an open mind in adapting and taking advantage of all the resources 
available in an effective and appropriate way, so that the interlocutors’ face is not under 
threat.  
 
An ELF-aware perspective also requires critical reflection on why and how the ‘native speaker’ 
model is used as reference point for language knowledge and competence when it is not 
always appropriate to follow native-like norms and idiomaticity (Sifakis, 2019; Sifakis and 
Bayyurt, 2018). It is thus important to make learners understand how variable linguistic and 
cultural norms are in ELF contexts and how a single model of reference, shared by all 
interlocutors, cannot be taken for granted (Antonello, 2023). It is also advisable to combine 
this awareness with a wider knowledge of World Englishes, showing examples (e.g., using 
corpora such as the BNC, the COCA, etc.2) of actual language use and variability. Corpora can 
help in providing real-life examples of how diverse and complex language is, both in terms of 
‘native-speaker’ usage and not.  
 
In order to build on this guideline, the activities that can be implemented in class are 
manyfold. Kiczkowiak and Lowe (2018) offer several examples, such as reading 
comprehensions on ELF and World Englishes, listening exercises with accents that are not 
usually connected to Standard English and reflection activities on the role of English, its use 
nowadays, the concept of the ‘native speaker’, as well as other tasks aimed at developing a 
wider range of communicative skills. It is central though to combine these activities with 
critical reflection and explanations, to allow students to understand the foundation and the 
development of World Englishes varieties and ELF, and their relation to Standard English. 
Teachers could also foster critical reflection on the role of coursebooks and ELT materials, 
promoting the use of different sources (e.g., online materials, YouTube, TV series). By using, 
for example, authentic materials (see Vettorel, 2021), indeed, students can familiarise with 
the diversity of practices that emerge in ELF contexts and can be better prepared to deal with 
them (Antonello, 2023).  
 
Using corpora or videoclips from news media could also provide good examples of actual use 
of the language, showing genuine variability of forms, accents, and vocabulary in different 
English varieties and in intercultural communication in ELF (Antonello, 2022). The teacher 
could select some clips dealing with specific topics (e.g., international news, sport, events, 
tourism) and ask students to note down differences and similarities they notice, analysing 
pronunciation, lexicon and grammar (Antonello, 2022). This kind of activities raises awareness 
of the presence of several varieties of English and how common it is to find variability of uses 
and practices. Corpora can also be a very useful resource, since they collect naturally occurring 
interactions and thus display authentic use of the language. 
 
 
 
 

 
2 https://www.english-corpora.org/help/changeCorpus.asp 

https://www.english-corpora.org/help/changeCorpus.asp
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4.2 Guideline 2: Raising awareness of communication strategies as active tools of 
meaning making 

In addition to developing an ELF-aware mindset, it is important to connect such a perspective 
to actual tools and resources that students can use in communication; the second guideline 
refers to this fundamental element, the need to raise awareness of the role of communication 
strategies as active tools for meaning negotiation.  
 
As stated above, Communicative Competence as traditionally conceptualised is no longer 
enough to respond to the diverse and complex dynamics that are intrinsic to ELF 
communication. The use of communication strategies as tools to shape meaning is thus 
fundamental and should be promoted in the ELT classroom. By completing different kinds of 
activities, students can be prepared to first be aware of the moves that can be used in 
interaction to achieve successful communication, and then practice them a step at a time in 
order to effectively master them.  
 
The use of communication strategies can be presented to students in three phases: 
awareness, controlled practice and authentic communication (Antonello, 2021, 2023). The 
first step would be to raise learners’ awareness of the way in which communication strategies 
can be used. This can be achieved through noticing activities and the use of ELF corpora, where 
students could observe which communication strategies and how they are performed 
(Antonello, 2022, 2023). Considering Example 1 above, for instance, the teacher could ask 
which strategies are used and what function they are used for. Supporting critical reflection, 
students could be made aware that hedging, mitigating, repetition, reformulations, pauses 
can be useful tools in constructing common ground among interlocutors. The analysis of other 
extracts (using, for example, VOICE3, a free online corpus of ELF) could focus on one 
communication strategy at a time (e.g., backchannels, reformulation, etc.), to better clarify 
the different functions that each move can perform (see Antonello 2023). Videoclips could 
also show how non-verbal elements can be part of the meaning making process, highlighting 
how important it is to be aware, for speakers, of all the aspects that intermingle in 
communication (Antonello, 2023; Lopriore and Vettorel, 2015).  
 
The second step is controlled practice, that is, to let students practice the use of the 
communication strategies seen in the first phase. To let them experiment and practice in 
controlled activities can build their understanding of how to reach the aim they want to 
achieve and to build their self-confidence. For example, using word games, gap filling activities 
or board games would allow learners to consolidate the use of communication strategies in 
different contexts before performing them in authentic communication, where the on-line 
and continuous negotiation of mutual understanding requires a flexible and impromptu use 
of the resources available. As Vettorel (2010) and Vettorel and Antonello (2022) suggest, word 
games could be the use of a card with a list of words, where a student should make the other 
guess the first word without using the others present on the card. Dimoski (2018) and Milliner 
and Dimoski (2022) show how gap filling activities and role plays can provide controlled 
practice of short dialogues where communication strategies are fundamental in reaching 
mutual understanding and the communicative goal. These kinds of activities could also foster 
the development of intercultural awareness, by addressing cultural practices both on the 
individual and on a more national level, discussing how complex it is to define culture and its 
role in communication (Antonello, 2023). Another activity that could foster the use of 
communication strategies is the use of mystery board games (also connected to role play), 

 
3 https://voice3.acdh.oeaw.ac.at 

https://voice3.acdh.oeaw.ac.at/
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where students need to solve an enigma or to exchange information with other participants; 
this kind of games usually involves a different aim for each player and could very well help 
simulate the dynamics of actual communication, where people do not always share the same 
goals but need to communicate with their interlocutors to reach their objectives. Another way 
which involves students into practicing meaning negotiation, communication strategies and 
other communicative skills are class debates: these practices could foster the development of 
mediation skills and politeness, also making learners practice how to communicate effectively 
and appropriately depending on the context and the aim (Antonello, 2023).  
 
The final step would relate to the use of communication strategies in real contexts, where 
students actually interact with other people without the guidance of the teacher. Several 
online platforms can provide the opportunity to cooperate among schools all around the 
world to create a safe space for students to interact (e.g., eTwinning4). These tools can be very 
useful in developing learners’ communicative skills and also their intercultural awareness, 
allowing them to experience first-hand communication in ELF intercultural contexts.  
 

4.3 Guideline 3: Offering alternative models of successful speakers 

In addition to developing an ELF-aware mindset and communicative skills through the use of 
communication strategies, it is also important to provide alternative models of reference 
which students can use as benchmark for themselves. As we have seen, the ‘native speaker’ 
is no longer appropriate to serve as a model for all contexts of use of the English language; 
examples of competent speakers of English should hence be provided so that learner can 
observe how they can become successful communicators as well.  
 
One of the tools that teachers can introduce in class, as already mentioned above, are corpora: 
they can show how real people communicate and how they reach successful communication, 
highlighting examples of meaning negotiation, politeness, mediation skills, non-verbal 
elements and their role in interaction, together with other aspects that can help in achieving 
mutual understanding. The introduction of cultural informants and expert intercultural 
speakers in class can also provide students with models that do not have any variety of English 
as their L1, but who are acknowledged as competent speakers, showing learners actual 
alternatives they can use as reference.  
 
Finally, a fundamental dimension that should be part of the ELT classroom is the possibility to 
communicate with people from all around the world. This opportunity could raise students’ 
awareness of what intercultural communication entails, providing safe contexts where they 
can practice their communicative skills. By meeting and interacting with other people, 
students can learn how to deal with and manage diversity, develop their intercultural 
awareness and improve their negotiation skills, in addition to expanding their understanding 
and knowledge of the world. Starting from noticing activities to then interact in such real 
contexts can help learners improve their communicative skills and also develop their self-
confidence, providing them with alternative ways to be successful and competent speakers of 
English.  
 
 
 
 

 
4 https://school-education.ec.europa.eu/en/etwinning  

https://school-education.ec.europa.eu/en/etwinning
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5. Conclusion 

It has been highlighted how important it is to go beyond the ‘native speaker’ model as the 
only one presented in the ELT classroom and how fundamental it is to prepare students to a 
wider use of English and to develop their communicative skills. Three guidelines have been 
suggested in order to include the use of communication strategies in an ELF-aware ELT 
pedagogy, presenting some examples of activities that could be introduced in class. The first 
guideline refers to the necessity to develop an ‘ELFer’ way of thinking, that is, to show students 
how to deal with different linguistic and cultural practices in ELF contexts. Speakers need to 
focus on intelligibility, and they need to learn how to deal with these flexible and variable 
practices; finally, they need to be open-minded in order to interact appropriately and 
effectively in intercultural contexts. The second guideline suggests the importance to raise 
awareness of the use of communication strategies as active tools of meaning negotiation. It is 
indeed essential to re-define the use of strategic moves as tools that can be used to shape 
meaning in interaction and not only to compensate for a lack of linguistic competence. Finally, 
to help students understand how they can be(come) competent communicators, teachers 
need to introduce alternative models of successful speakers, to provide their learners with 
the kinds of skills that are necessary to effectively communicate in ELF contexts. 
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